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PART A: SUMMARY OF THE REPORT
INFORMATION ABOUT THE SCHOOL

Braybrook Primary School caters for 264 pupils, aged from four to 11, taught in ten classes, four of
them mixed-aged groups. A nurture group supports eight Key Stage 1 pupils, who are experiencing
ggnificant emotiond and learning difficulties. Numbersin the school have been faling, but have now
dabilised. There are congderably more boys than girls, particularly in the younger classes. Pupils
come from avariety of backgrounds, asmall number from minority ethnic groups. Four pupils have
English as an additiond language. During the last school year, 47 pupils joined the school before the
norma time of starting, and 37 Ieft to go on to other schools beforethe end of Year 6. The
percentage of pupils known to be eigible for free school medsis above the nationd average, asis
the percentage having specia educationd needs. The attainment of pupils on entry into the schoal is
well below that expected nationdly for children of their age, with many having significant wesknesses
in their speaking, ligening and socid ills.

HOW GOOD THE SCHOOL IS

Braybrook provides a high quality education for al its pupils and has many good, and some very
good, festures. Whilst standards are rising, they remain too low in English and mathemétics. The
school iswell led and managed and makes good provision for pupils with specia educationa needs
or having English as an additiond language. High qudity teaching isto be found in dl year groups
and most subjects. The socia development of pupilsis very good, and their mora and cultura
development isgood. When account is taken of dl these factors, the school provides good vaue

for money.

WHAT THE SCHOOL DOESWELL

High qudity teaching enables pupils to make good gainsin their learning in lessons.

The schoal is very well led and managed.

There are very effective drategies for teaching literacy, and good arrangements for teaching
mathematics.

Arrangements for gathering information on what pupils know and can do are very good, and the
information is used effectively to plan for the individua needs of pupils.

Pupils persona development is very well supported by the school’ s programme for persond,
socia and hedth education.

The nurture group is a strength of the school, and is having a positive impact on teaching and
learning in Key Stage 1.

Thereisagood range of learning opportunities, including anumber of out-of-school activities of
high qudity.
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WHAT COULD BE IMPROVED

| - Standards, particularly in English and mathematics, throughout the school.

The areas for improvement will form the basis of the governors' action plan.

HOW THE SCHOOL HASIMPROVED SINCE ITSLAST INSPECTION

The school was last inspected in September 1998, when it was found to have serious weaknesses.
Thisisno longer the case, as the school has successfully addressed all the key issues of that report
and now provides agood education for its pupils. In particular there have been significant
improvements to the curriculum and the qudity of teaching There has been equaly sgnificant
improvement in monitoring the effectiveness of Srategies amed at school improvement and in
gathering information on what pupils know and can do, and using it to inform planning for individud
needs.

STANDARDS

The table below shows the standards achieved by 11-year-olds based on average point scoresin
Nationa Curriculum tests

Performance compared with Key
All schools similar schools well above average A
1998 | 1999 | 2000 2000 above average
English E E E E B
Mathematics E E* E D Average C
Science E E C B below average D
well below average E

Standards for 11-year-olds are beginning to rise, but in last year’ s nationd testsin English and
mathematics the remained well below what is expected nationdly for children of thisage. Results
matched the nationd averagein science. When compared with those of schools having asmilar
intake, last year’ s results were well below in English, below in mathematics, and above in science.
When pupils results were compared with those they had achieved when they took the Key Stage 1
tedts, it was found that they had made good progressin English, satisfactory progressin
mathematics, and very good progress in science. Inspection evidence shows that standards are
improving in English and mathematics and are being maintained in science. Standards in information
and communication technology are in line with nationa expectations. Standardsin religious
education are below the requirements of the locally agreed syllabus. Standards in art are above
those expected nationdly for children of their age. The school has recently been given the
Department of Education’s Achievement Award for significant improvement since 1997.
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PUPILS ATTITUDESAND VALUES

Aspect Comment

Attitudes to the school Mogt pupils have positive attitudes to the school and enjoy it. A
minority sometimes find it difficult to concentrate in lessons, and
hamper the learning of others.

Behaviour in and out of Behaviour in the school overdl is satisfactory. Behaviour in lessonsis
classrooms often good because pupils respond well to the skilful behaviour
management of most teachers. On afew occasions behaviour is
unsatisfactory because of shortcomingsin the teaching. Behaviour is
less good in the playgrounds or when pupils are unsupervised.

Persond development and | The persona development of pupilsis good, and there are high quality

relationships rel ationships between adults and pupils throughout the schoal.
Attendance Attendance matches the nationd average. There are, however, high
levels of unauthorised absence.

Attitudes and behaviour were good or better in 68 per cent of lessons and satisfactory in 28 per
cent. They were unsatisfactory in two lessons (three per cent) largely as aresult of inadequaciesin
the teeching.

TEACHING AND LEARNING

Teaching of pupils:. aged up to5 years aged 5-7 years aged 7-11 years
L essons seen: 65 Good Good Good

Inspector s make judgements about teaching in the range: excellent; very good; good;
satisfactory; unsatisfactory; poor; very poor. ‘Satisfactory’ means that the teaching is
adequate and strengths outwei gh weaknesses.

The quality of teaching observed during the ingpection was nearly dways satisfactory, and many
good examples of good teaching were seen. Overal, teaching was very good in 17 per cent of
lessons, with one outstanding lesson, good in 60 per cent, and satisfactory in 18 per cent. Teaching
was unsatisfactory in two lessons (three per cent). In the Foundation Stage, teaching was good in all
gx lessons seen. There was little difference in the qudity of teaching in Key Stage 1 and Key Stage
2. Inthe lessons seen, the quadlity of learning matched the teaching. However, some unsetisfactory
teaching in the past has meant that many pupils have not made the progress they should. During the
ingpection, the teaching of English was good in both key stages. In mathematics, it was good in Key
Stage 1 and satisfactory in Key Stage 2.
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OTHER ASPECTS OF THE SCHOOL

Aspect Comment
Thequdity andrange | Thereis an gppropriate focus on the teaching of English and mathematic,
of the curriculum and the curriculum is broad and balanced. The good range of visits and

extra-curricular activities makes the curriculum particularly rdevant to its
pupils.

Providon for pupils
with specid educationa
needs

Good. Pupils make good progressin line with their detailed and useful
individua educeation plans.

Provison for pupils

Good. Pupils make good progress.

with English asan

additiond language

Provison for pupils The persond deveopment of pupils, including their mora and culturd
persond, including development, is good and pupils are well prepared for a modern multi-
spiritua, mord, socid | cultura society. Their socid development is very good, and their spiritua
and cultura development satisfactory.

development

How well the school
caresfor its pupils

Arrangements for gathering information on what pupils know and can do
arevery good. Theinformation is used well to plan for individua needs.

The school makes every effort to establish a good working partnership with parents and carers. An
increasing number help in school and on vidts, and hear their children read. A sgnificant minority,
however, have yet to be fully engaged by the school so thet they can assist their children’slearning at

home and in schoal.

HOW WELL THE SCHOOL ISLED AND MANAGED

Aspect Comment

Leadership and The school isvery well led by the headteacher, with the active support of
management by the the deputy and the Key Stage 1 manager. As aresult, the school has
headteacher and other | seen many improvementsin the last two years and iswell placed to

key saff improve further.

How wedll the governing | Governors fulfil their satutory duties, have a clear understanding of the
body fulfilsits srengths and weaknesses of the school, and are playing an increasingly
respongibilities important role in school improvement.

The school’ s evaluation
of its performance

There are good arrangements to monitor and devel op teaching, and these
have dready had a Sgnificant impact on the qudity of teaching and
learning. Senior gaff and governors regularly evauate school
effectiveness, adjusting strategies and policies as necessary.

The drategic use of
resources

Good useis made of dl available resources, including learning support
assstants.

The school iswell gaffed with suitably quaified teachers and learning support assigtants, and it is
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generdly well resourced. The accommodation is of high qudity and iswell maintained. The school
is beginning to gpply the principles of best vaue in dl agpects of its work.
PARENTS AND CARERS VIEWSOF THE SCHOOL

What parentswould like to see improved

What pleases parents most

- Their children enjoy coming to school.
Theteaching is good.
The school expects their children to work
hard and achieve their best.
Thelr children are making good progress.

Behaviour.

The partnership with parents.
Extra-curricular activities.

Management.

The information on how their children are

Qgetting on.

I nspectors agree with the pogtive views of most parents, but recognise that a significant minority
have concerns which need to be addressed by the school. Whilst the school works hard to build a
partnership with parents, many do not yet play a significant role in the learning of their children, elther
a home or in school. Evidence gathered during the inspection showed that behaviour was well
managed within lessons and was at least satisfactory and often good. Behaviour at bresks and lunch
timeswaslessgood. Ingpectors aso concluded that the school was very well led and managed and
that the information given to parents on the progress of their children was good. Thereis agood
range of high qudity extra-curricular activities, dthough the take-up is often low.
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PART B: COMMENTARY
HOW HIGH ARE STANDARDS?
The school’sresults and achievements

1.  Theschool hasahigh number of pupils with specid educationa needs, and many pupils enter
and leave the school other than at the normd times. Children enter the school with atainment well
below that expected nationaly for children of their age, and they make good progressin the
Foundation Stage. Nevertheless, their attainment remains below national expectations. Standards
for the older pupils are dso adversaly affected by some unsatisfactory teaching in the past, one of
the reasons the school was found to have serious wesknesses at the time of the last ingpection.

2.  Standardsfor 11-year-olds are beginning to rise, but in lagt year’ s nationd testsin English and
mathematics they remained well below what is expected nationdly for pupils of that age. They
matched the nationd average in science. When compared with those of schools having asmilar
intake, last year’ s results were well below in English, below in mathematics, and above in science.
When pupils' results were compared with those they had achieved when they took the Key Stage 1
tedts, it was found that they had made good progressin English, satisfactory progressin
mathematics, and very good progress in science.

3. Ingpection evidence shows that Sandards are improving in English and mathematics and are
being maintained in science. It islikdy that the school will meet its targets for the number of pupils
to attain the expected Leve 4 in thisyear’ s nationd tests for English and mathematics. Too few,
however, will atain the higher Level 5, and as aresult standards remain below those expected
nationdly for children of their age. Standards in information and communication technology arein
line with national expectations, a consderable improvement since the last inspection, when they were
judged to be below. Standards in religious education, which were judged to be in line with the
requirements of the localy agreed syllabus at the last inspection, are now below them. Standardsin
art are above those expected nationaly for children of their age, an improvement since the last

ingpection.

4.  Pupilswith specid educationa needs make good progressin their learning because of the
quality of support they receive. An indication of the success of the specia needs provision is that
pupils are regularly taken off the register of specid educationd needs. English is an additiona
language for four pupils, three of whom were in the early stages of acquiring English when they
entered the school between one and two years ago. They received additiona help and now need
very little support to enable them to achieve and make progress commensurate with that of other

pupils.

5.  Pupilswith particular behaviourd problems are given extra support throughout the schoal.
Eight Key Stage 1 pupils with behavioura and emationa difficulties are given good support in the
school’s Nurture Group, which gives them full access to the curriculum and prepares them for
education in maingtream classes. The arrangements for al pupils, induding those with specific
learning and behaviourd difficulties, enables them to achieve well, building on alow garting point.
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6.  Theatanment of children on entry to the Foundation Stage is below that expected nationally
for children of their age, and well below in communication, language and literacy and in persond,
socid and emotiona development. Whilst they make good progress, their attainment at the end of
the Foundation Stage remains below nationd expectations in communication, language and literacy,
in mathematics, and in persond, socid and emotiona development. It is broadly in line with national
expectations in knowledge and understanding of the world, creative development and physica
development due to good provison and good teaching. This represents an improvement since the
last ingpection, when attainment was below in dl aress.

7. Attainment in English has been conggtently below the nationa average since 1996, and raising
dandardsin literacy isakey priority for the school. Inspection findings show that standards are
beginning torise. They are now below the nationa average at both key stages, having improved
from very low at Key Stage 1 and well below a Key Stage 2.

8. Inlast year'snationa tests for seven year olds, attainment was very low in reading and writing
in comparison with the nationa average and the average for smilar schools. Attainment in reading
and writing has been consgtently below the nationd average since 1996, though it improved on the
previous year’ s resultsin 1997 and in 1999. There has been adecline in andards since the last
ingpection, when they were below national expectations in spesking, listening, reading and writing.
Thereis no congstent difference in performance between boys and girls.

9. Standardsfor 11 year olds have risen each year since, apart from adight dip in 1999, and
they are continuing to rise, though they remain below what is expected nationdly for children of their
age. Boyshave consgently performed better than girls. The attainment of pupilsin last year's
nationa tests was well below the nationa average and the average for smilar schools. The
percentage of pupils reaching the higher Level 5 waswell below the nationa average. Pupils make
good progress in spesking and listening skills at both key stages, but sandardsin reading are not
high enough in the Foundation Stage and are below the national average at Key Stages 1 and 2.

10. Therealltsinlast year's nationd mathematics tests for seven year olds were well below the
national average and the average for Smilar schools. Theresultsin last year's nationd testsfor 11
year olds were well below the nationd average and below the average when compared with those
of amilar schools. The proportion of pupils reaching standards above those expected of pupils of

their age was well below the national average.

11. Dexpiteadipinoverdl atainment in 1998, atainment in these tests hasimproved over the
past four yearsin line with the nationd trend. Girls did not achieve aswell as boysin the testsfor 11
year olds. Whilgt inspection evidence shows that standards achieved by pupils currently in Year 2
andin Year 6 are below average for their age, the school iswell placed to meset its redidtic targets
for thisyear.
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12. Last year' steacher assessments for seven-year-olds in science were in line with the national
average and above those for smilar schools. Apart from adip in 1998, there has been a steady
improvement in resultsin the national science tests for 11-year-olds. Theresultsin last year’ stests
matched the nationa average but were above those of smilar schools. Evidence gathered during the
ingpection shows that these standards are being maintained at the end of both key stages.

13.  Pupilsenter the school with attainment well below that expected nationaly for children of ther
age. Overdl, ingpection findings indicate that they make good gainsin their learning, including those
with specid educationa needs or with English as an additiondl language. This represents an
improvement since the last ingpection.

Pupils attitudes, values and per sonal development

14. Pupils attitudes to the school and to their learning continue to be good. Pupils are happy to
be in school and enjoy most lessons, and this has a positive impact on their learning. Whilst some
pupils have a short atention span and find it difficult to maintain concentration, most are keen to
demondtrate their knowledge by answering teachers questions, though thereis less evidence of their
being encouraged to think independently.

15. Thepupils attitudes and behaviour in lessons and assemblies during the ingpection were
nearly aways satisfactory and very often good, as a result of the behaviour management skills of the
teachers. Attitudes and behaviour were good or better in 68 per cent of lessons and satisfactory in
28 per cent. They were unsatisfactory in two lessons (three per cent) largely due to inadequaciesin
the teaching. Behaviour in playgrounds and around the school did not dways match the high
standards expected by the school. A significant minority of pupil test the school’ s procedures, and
this requires extra attention from teachers and support staff. 1n the few lessons where teachers do
not gpply classroom routines cons stently, the behaviour of a minority of pupils deteriorates. Asa
result, the learning of othersisimpeded.

16. At bresk and lunch times, in the playground, pupils let off sleam and their behaviour is often
lessgood as aresult. Inthe corridors, and at other times when supervisonisless close, there are
aso lgpsesin behaviour. Pupils are usualy good humoured and no examples of bullying or incidents
of aracid nature were seen during the inspection. Boys and girls generaly work and play together
well. There were ten fixed period exclusons from the school in the last schoal year, involving five
boys and two girls. They werefor clear breaches of the school’ s behaviour palicy.

17. Rdationships between pupils, and between adults and pupils, are good throughout the schoal.
All members of the saff are good role models. In their classes and assemblies, pupils show respect
for the views of other people, including their peers, dthough this does not aways apply in the
playground or around the school. Pupils show respect for the school buildings, educationa
resources, artefacts and displays. Most pupils understand the effect that their words and actions
would have upon others. Respect for others fedings, vaues and beliefsis good, and pupils are
supportive of those with specia educationa needs.
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18. Pupils persona development is good overal, but more opportunities could be provided for
them to show initiative and persond respongbility. Pupils are welcoming to visitors and happy to
talk openly about their life at school, including their friendships and concerns. They reedily
undertake any tasks they are given and take these respongibilities serioudy. A number of Year 6
pupils have been made prefects and their duties include some low level supervision of other children.
Others digtribute attendance and dinner registers to the class bases, and set up the hdl prior to
assemblies. Year 5 pupils hep by digtributing the morning milk. All pupils are given a chance to
discuss the schoal rules and contribute to their own classroom rules a the beginning of the school
year.

19. A school council iswell established. All pupils, including the very youngest, can contribute
ideas through their class representatives. Council members are thoughtful and enthusiagtic. The
council isworking well and addsin a very positive way to the pupils understanding of the
democratic process, it suggested, for example, that the school should introduce prefects for atria
period. A good range of extra curricular activities serves to increase the opportunity for pupilsto
add to their life experiences and support their persona development. The take-up in some of the
clubsis however, fairly low.

20. Attendance levels at the school are satisfactory and there has been asmall but steedy
improvement in recent years. Unauthorised absence is sgnificantly higher than that seen in most
primary schools. Thisislargely due to the school’ s strict approach to lateness and to asmdll but
sgnificant number of children who are regularly absent without good reason.

HOW WELL ARE PUPILSTAUGHT?

21. Thequdity of teaching has improved sgnificantly since the last ingpection. 1n the lessons seen,
teaching was nearly aways satisfactory, with many good examples. Teaching was very good in 17
per cent, including one outstanding lesson, good in 60 per cent, and satisfactory in 18 per cent.
Teaching was unsatisfactory in two lessons (three per cent) in Key Stage 2.

22. Inthe Foundation Stage, teaching was good in al six lessons seen. There wasllittle difference
in the qudity of teaching in Key Stage 1 and Key Stage 2. In the lessons seen, the qudity of
learning matched the teeching. However, some unsatisfactory teaching in the past has meant that
many pupils have not made the progress they should. During the ingpection, the teaching of English
was good in both key stages. In mathematics, it was good in Key Stage 1 and satisfactory in Key
Stage 2.

23. Thequdity of teaching and learning in the Foundation Stage is good, a congderable
improvement since the last ingpection, when teaching was judged to be satisfactory. The knowledge
and undergtanding of teachersis good, and basic kills are taught well. Asaresult, children learn
systematicdly. Teachers plan carefully to meet the needs of the children, who respond well to the
teachers high expectations of work and behaviour, working hard and showing good levels of
concentration. Time and resources, including learning support assstants, are used well. Learning is
checked regularly and lessons adjusted accordingly. All pupils, including those with specid
educationa needs and those for whom English is an additiona language, make good progress as
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they move through the Foundation Stage. Good use is made of homework in teaching children to
read.

24. InKey Stages 1 and 2, teachers are confident in teaching the Nationa Literacy Strategy, and
thisis reflected in the pupils learning and risng standardsin English. Adults take every opportunity
to develop spesking and listening skills throughout the curriculum, and support staff work effectively
with small groups to promote spesking and listening skills. Teachers are seeking further ways to
improve the standards of reading across the schoal.

25. Teachers are becoming increasingly competent in teaching the Nationd Numeracy Strategy.
In the best lessons, teachers chalenge dl pupils to think for themselves and become involved in the
lesson. In afew lessons, only volunteers were invited to answer questions and in some cases pupils
were given too little time to congder their answers. Shortcomings in otherwise satisfactory lessons,
mostly in Key Stage 2, were usualy because the teacher’ s expectations of what pupils could do
were not high enough and there was too little challenge in the lessons.

26. Teachers knowledge and understanding is good at both key stages, and it underpins clear
explanations and answers which encourage pupils to think for themsdves. 1n an outstanding Year 6
English lesson, the teacher encouraged pupils to anayse paragraphs, complex sentences,
subordinate clauses and technical vocabulary, and as a result pupils of average attainment made
measurable gainsin their learning.

27. Theteaching of basic skillsis good at both key stages, and is supported throughout the
curriculum by the use of specific subject vocabulary and numeracy skills in subjects such as science
and geography. Some pupils use information technology (IT) for research, in science and history for
example, but the lack of computers in classrooms means that the use of IT acrossthe curriculum is
limited.

28. Teachers planning isgood at both key stages, ensuring interesting activities that build on what
pupils aready know and can do. Inagood Year 2 information and communication technology
lesson, awide range of activities kept pupils' interest and enabled them to make very good progress
in learning how to use data bases.

29. Teachers have universdly high expectations of behaviour and in most cases have high
expectations of what pupils can do. InaY ear 4 mathematics lesson the teacher’ s brisk questioning
kept dl pupilsinvolved and ingsted that they explained their answers, which gave them a good
understanding of what they had learnt. In some otherwise satisfactory lessons, however,
expectations were not high enough. In aKey Stage 2 mathematics lesson the teacher’ s rdlatively
low expectations resulted in pupilslosng interest and the momentum of the lesson being logt.

30.  With very few exceptions the management of pupilsis good throughout the school, and this
makes an important contribution to their progress. Teachers establish and maintain clear procedures
which are gpplied congstently and respected by pupils. The few occasions when behaviour fell
below the high standards expected by the school were linked to afailure to correct pupils quickly
enough, or to activities which did not capture their imagination. In the unsatisfactory mathemetics
lesson, for example, the teacher did not apply the routines consstently, alowing noise to build up
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which dowed the pace of the lesson as pupils drifted off task. The work expected was too limited
and did not take account of the prior attainment of pupils. Extrawork was not provided for pupils
who finished the set task and then sat chatting to each other. Asaresult, pupils made few gainsin
their learning. The unsatisfactory physica education lesson was not well organised, lacked pace,
and had inappropriate activities for the older pupils. Pupils did not respond well to the teacher’s
effortsto control the class and their behaviour was unsatisfactory.

31. Teachers make good use of time, support staff and resources throughout the school. Most
lessons are taken at brisk pace which keep pupils engaged and interested. Inagood Year 5 PE
lesson, for example, the teacher maintained a good pace, switching activities and keeping pupils
occupied in what can only be described as inclement conditions.

32. Good useis made of questions and review sessions throughout the school to check what has
been learned. The information is used to adjust planning to meet the needs of individuas and groups
of pupils. Inavery good Y ear 2 English lesson, the teacher made her expectations explicit and used
questions well throughout the lesson to check spelling and punctuation. She made good use of the
find review session to reinforce what had been learnt and to alow pupilsto explain for themsalves
what they had learned. The information gained was then built into her lesson planning. Homework
isused well in al year groups to extend and support work in the classroom.

33. Teachersare careful to give good support to pupils with speciad educational needs to ensure
that learning isin line with ther individua education plans, and in this they make good use of the
well-trained learning support assstants. As aresult these pupils make good progress. The qudity
of teaching and learning of the eight Key Stage 1 pupilsin the Nurture Group isgood. In some
lessons, however, the pupils behavioura and emotiond problems hamper the progressthey are able
to make. The few pupils who have English as an additiond language are well taught, and they make
good progressin line with that of other pupils.

HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNITIES OFFERED
TO PUPILS?

34. Theschool provides abroad and well-balanced curriculum and a good range of learning
opportunities, which successfully meet the needs of dl its pupils. The curriculum meets satutory
requirements to teach al subjectsin the Nationa Curriculum and rdligious education. Pupilsin the
Foundation Stage are provided with an appropriate curriculum based on the recommended early
learning gods for pupils under-five. Thisisaggnificant improvement since the last ingpection, and
the school has dedlt very wdl with the key issues rdating to the curriculum.

35. Thereare now schemes of work in place for al curriculum subjects, mostly following
guiddlines from the Qudifications and Curriculum Authority. These enable pupilsto build on their
prior attainment and to ensure their progress as they move through the school. The school has
implemented the Nationd Literacy srategy very well, and the Numeracy strategy well.

36. Provison for the high number of pupils with specia educationd needsis good and gives them
full and equal access to the curriculum and to al aspects of school life. A good policy has been
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drawn up in conjunction with al members of taff and with the help of outsde agencies.
Arrangements for identifying pupils are good and are well organised. A regigter is kept efficiently by
the special needs co-ordinator and good quality individual education plans are provided for pupils
on the register. Specia educationd needs staff work effectively to support these pupils, enabling
them to play afull part in lessons.

37. An€ffective Equa Opportunities Policy promotes equa access by al pupils, including the few
who have English as an additiona language, to the full range of educationa opportunities. The
schoal reflects equdity of opportunity in its ams and objectives, in the curriculum, and in its
organisation, including the grouping of pupils. Pupils who experience emotiond and behavioura
difficulties receive support to ensure full accessto the curriculum. Where the school lacksthe
necessary expertise, links are made with outside agencies. The school aso makes good provison
for the pupilsit has identified as being more able, assessing their individua needs and meeting them
well.

38. Thereisagender imbaance 60 per cent of pupils are boys and 40 per cent are girls. The
imbalance is particularly evident in the younger classes, and more boys than girls have behavioura
difficulties. The progress of boys and girlsisregularly monitored to ensure equdity of opportunity.
At the present time, the difference is not sgnificant. The school takes into account pupils
backgrounds and ethnicity when monitoring achievement to ensure fairness.

39. Thecurriculum is enriched through a good range of extra-curricular opportunities, including
gporting and adventurous activities a lunchtimes and after school. During the ingpection, however,
these clubs were poorly attended by pupils. The school makes good provision for homework,
which is st regularly.

40. The school makes very good provision for pupils persond, socia and health education. It
has appointed an enthusiastic co-ordinator and a detailed whole-school scheme of work isin place.
The governing body has decided to include sex education in the curriculum, and hedth and drugs
awareness education is provided as part of the science curriculum. A satisfactory range of links with
the locdity effectively extends the experience of pupils and the school has strong links with its
partner indtitutions. Although pupils move to a number of secondary schools at the end of Key
Stage 2, links with the two schools to which most pupils move are good.

Personal Development

41. Provison for pupils persond development, including their mora and cultural development is
good, whilst provison for their socia development is very good and is a strength of the school. This
represents a Sgnificant improvement since the last ingpection.  Satisfactory provision is made for
pupils spiritua development.

42. Pupils are encouraged in subjects such as art, religious education and science to appreciate
the beauty of the world. Opportunities within other areas of the curriculum have yet to be fully
explored. Teachersvaue pupils contributions during informa discussions and in more formd
personal, socia and hedlth education lessons. These opportunities are used well to develop
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knowledge and inaght into the values and fedlings of others. Assemblies and religious education
lessons are well used to encourage pupilsto reflect on
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thelr own importance and the world around them. Thereisafurther vauable dimension to ther
spiritua development in well planned acts of worship, which often include pupils own prayers, and
opportunities to listen to the music of well-known composers.

43. Provisonfor pupils mord development isgood. Concern for the physicad and emotiona well
being of others and respect for each other’ sfedingsis evident in adl agpects of schoal life. Through
caring relationships with pupils, adults strive to promote vaues of honesty, fairness, and truthfulness.
Those who lead assemblies strongly assert mora principles through themes such as friendship and
good manners. Aspects of the curriculum encourage gppreciation of problemsin the world, for
ingance when pupils in rdigious education lessons consider the effects of religious intolerance.
Teachers give aclear lead, showing care and concern for their pupils, and encouraging reflection on
the consequences of their action. The school’ s ams underpin mora development, and the behaviour
policy is generdly consstently gpplied throughout the school day. In most lessons, teachers control
behaviour through positive encouragement, stressing principles of fairness and self-respect. They
encourage discusson in persond, socid and hedth education lessons, which are sensitively managed
S0 as to degpen pupils understanding of issues of concern, such asrights, rules and responsibilities
towards sdif, others and the environmen.

44. Provisonfor pupils socid development isvery good. Assemblies, atended by dl staff and
pupils, are well used to develop afeding of community. Opportunities for greater respongibility
increase through the school, with older pupils acting as prefects and carrying out many duties around
the school. All classes are represented on the school council, which isaway of giving pupilsasay in
the running of the school. The socid development of pupils with specific needsis well supported
during ‘Brunch’ time in the Nurture Group.

45. Throughout the school, pupils are encouraged to appreciate and to contribute to the
community in which they live. The school has forged strong links with aloca beacon secondary
school, Chrigtian speakers, and the loca footbal club, dl of which enhance the curriculum and
enrich pupils experiences. ‘Other very good examples of the school’ s provison are regular
opportunities for Year 6 pupilsto help at the loca specid school and for the choir to sing at
resdential homes. Pupils aso contribute to the wider community through fundraising for arange of
charities. Thisvery good provison prepares pupilsto play an active role as citizens. The socid
development of Key Stage 2 pupilsis further developed through an annud residentid trip.

46. Provison for pupils cultura development isgood. The syllabus for religious education makes
agood contribution to understanding of other faiths. Subjects such as history and art make a sound
contribution to the study of British and other cultures. There are extra-curricular groups in music,
chess and mathematics. These, together with visits to places of culturd interest, help pupilsto
develop aesthetic skills and understanding of past cultures.
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HOW WELL DOESTHE SCHOOL CARE FOR ITSPUPILS?

47. Thewdfare of pupils continues to be ahigh priority at the school and is of high qudity. Each
day begins with the doors of classes opened 10 minutes before the forma start, avoiding the need
for children to wait outsdein al weathers. The staff are there to greet pupils, and their parents and
carers, an arrangement that helps to ensure a cam and smooth start to the day’ s work.

48. Pupilswho are unwell or suffering minor injuries are looked after well. First aid procedures
are good and are carried out effectively by staff with appropriate qualifications. Proper records are
maintained and parents are notified whenever necessary, for example when children suffer bumps on
the head. First aid boxes are well maintained with the correct contents.

49. The school’s procedures for child protection are good. Members of staff are properly trained
and they are aware of those procedures and their importance. They aso know to whom to refer to
if they have concerns about any of the children. Thereisadesgnated child protection governor who
has monitored the procedures on behaf of the governing body.

50. Pupils atendanceis satisfactorily monitored by class teachers and the school secretary. They
know the children and their familieswell. Any concerns are passed on to the headteacher who
liaises regularly with the local authority’ s educetion wefare officer. The latter has worked with the
school for anumber of years and encourages good attendance and punctuality by, among other
drategies, home vidtsto problem families.

51. There are effective measures in place to promote good behaviour, and teachers and support
daff are consstent in gpplying them. Thereisagood behaviour policy, which was drawn up after
consultation with parents and carers, and discussions with pupils. Teachers give praise for good
work and behaviour, and pupils are pleased when they have earned stars or smiley-face stickers.
Teachers adopt a positive approach when dedling with misdemeanours. Thereis a successful system
of graded sanctions, including arecent trid of reducing ‘ specid time for pupils. Thistime givesthem
an dement of choice for 30 minutes per week and is a privilege that they do not wish to lose.

52. A feature of the school’s gaffing policy isto provide for a higher than average number of
learning-support assistants in class bases to help provide care for pupils. They, together with the
midday supervisors, have been given the opportunity to receive appropriate training, including
behaviour management.

53. Thereisgood use of assessment procedures to identify pupils with special educational needs.
There are good procedures for placing pupils on the register, keeping parents informed, and
reviewing progress regularly. Pupils with specia educationa needs are given support to meet the
targets st in their individua education plans and statements. The school fully meetsthe
requirements outlined in pupils statements of educationa needs.

54. Thereisahigh leve of support for pupils who present chalenging behaviour, but at times the

school hasto work with other agencies, in order to support them fully. The school’s Nurture Group
supports up to ten pupils between the ages of four and seven. After two terms
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in this group, pupils are making good progress in managing their behaviour and learning. Where
pupils have specific difficulties, differentiated work is available for them. A number of learning
support assstants give vauable help. For pupils and adults who have mohility difficulties, thereisa
ramp at the front entrance of the school. Health and safety receives due attention and the school
provides a safe and secure learning environment. Risk assessments are carried out regularly and
teachers give safety guidance in lessons such as physica education and design technology.

55. Theschool has very good systemsin place for assessing pupils attainment and progress, and
the data obtained is used very well to guide short- and long-term planning. This represents excdllent
progress since the lagt ingpection when the school’ s assessment systems were characterised as
poor. The school provides very good support and advice for its pupils, informed by the careful
monitoring of their academic progress and, particularly, their persona development.

56. Much useful assessment is done on a short-term, day-to-day basis. InaYear 2 mathematics
lesson, for example, the teacher redlised from the pupils' responses that her planned activities were
not possible and she quickly changed the lesson to revise work previoudy covered that the pupils
had forgotten. Daily assessments of the success of lessons and pupils responses are dso made in
teachers written evauations of their lessons. The school carries out dl statutorily-required formal
assessments of its pupils. Standardised baseline assessment of pupils takes place in the first few
weeks after their entry to the school and at the end of their first year in school, so that comparisons
and judgements of the progress of individua pupils can be made.

57. Inaddition to the nationd tests, the school uses annua optional mid-key stage tests and
standardised reading and spelling tests. Mid-way through the year, teachers assess the pupils
progressin English, mathematics and science. As aresult teachers predictions of individud pupils
progress are reviewed and revised. In Years 2 and 6 these assessments are undertaken at the end
of thefirst term. Parents and carers are then invited into school to be informed of their child's
progress and to discuss what needs to be achieved. Individua short-term targets are set for pupils
learning in English and mathematics, and these are reviewed regularly.

58. Attheend of the school year, each pupil’s progressin al subjects, core and foundation, is
assessed by the class teacher and a prediction made of the expected attainment levels a the end of
the year to come. The information gained from testing is used well to make changesto the
curriculum, to identify and support pupils with specid educationd needs, to group pupils for
mathematics lessons, and to identify higher-attaining pupils. The school has analysed the results of
the nationd tests carefully to identify trends and to assess progress from the point of entry to the
school. Procedures for monitoring and supporting academic progress are very good. Pupilsare
given, and made aware of, individua targets for their learning and these are discussed and monitored

regularly.

59. The school effectively supports pupils with specid educationa needs to meset targets set in
their individual educeation plans and statements. There is good use of assessment procedures to
identify pupils with special educationa needs. There are good procedures for placing pupils on the
register, keeping parents informed, and reviewing progress regularly.
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The school fully meets the requirements outlined in pupils statements of educationd needs. Pupils
with specid educationa needs are tracked through their individua education plans to ensure that
they are making appropriate progress. Good support is aso given to pupils who have been
identified as being more able, and to those who have English as an additiond language.

HOW WELL DOESTHE SCHOOL WORK IN PARTNERSHIP WITH PARENTS?

60. The school has worked hard to improve its partnership with parents, and most are supportive
of it. A amdl, but increasing number, help in school and on vists, and hear their children read. A
ggnificant minority, however, have yet to be fully engaged by the school so that they can better assist
thelr children’s learning a home and at school.

61. Concernsraised by thereatively few parents who replied to the ingpection questionnaire, and
the tiny number who attended the parents’ meeting, included behaviour, the range of extra-curricular
activities, the management of the school, and the information parents receive on how their children
are getting on.

62. Evidence gathered during the ingpection shows that behaviour iswell managed within lessons
andis at least satisfactory, often good. Behaviour at breaks and lunch time, however, isless good.
Ingpectors aso concluded that the schoal is very well led and managed and that the information
given to parents on the progress of their childrenisgood. Thereisagood range of high quality
extra-curricular activities, dthough the take-up is often low.

63. The headteacher and staff do their best to involve parents and carersin their children’s
education. A friends of the school organisation has recently been re-formed to promote socia and
fund-raising events. Some parents are encouraged into school to assist teachersin hearing children
read, and thisis having a positive impact on sandards. Where it hgppens on aregular basisit
benefits children’slearning. Parents and carers were invited to a meseting to discuss the school’s
behaviour policy and its approach to bullying. Asaresult, the schoal isto send an information lesflet
to parents and carers on the behaviour and anti-bullying policies. No incidents of bullying were seen
during the inspection. A survey of parents and carers views last term was used to help the school
to plan the improvement of performance.

64. A system of home-school diaries, incorporating information about homework, isin force
throughout the school. The intention is for an open exchange about each child, but relatively few
parents use the diaries for this purposes. Those who do use them make useful comments about their
children’sreading & home.

65. The school hasintroduced a number of initiatives to support parents, including aweekly family
literacy class and a session cdled *Keeping up with the children’. During the very successful literacy
session observed, five mothers, led by atutor from aloca college, studied the congtruction of
sentences. The atmosphere was very friendly and the parents were able to work at their own pace.
The parents va ue the experience and say that it helps them to understand the work the schooal is
doing with their children. Theliteracy programme follows asmilar series of sessonslast term, on
numeracy.
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66. The‘Keeping up with the children’ sessons are part of a project organised by the local
educeation authority. In the session observed during the inspection, three mothers studied the form
and balance of apoem. A créche, supervised by alearning support assistant, was provided for
three young children. In this case too, parents said they found the sesson very useful.

67. Regular newdetters include information on what children are to be taught each term. Persond
letters are sent for more specific matters. Parents and carers aso have access to notice boards
outside the class bases for other information and reminders. The progpectus and the governors
annua report to parents are readable documents and useful sources of information. The annua
reports to parents are very good. They are comprehensive and paint agood picture of what
children know and can do, and of their socia development. Many identify areas for future
improvement. Parents, carers and children are invited to write their own comments on the reports
but only aminority do o.

68. There are excellent opportunities for parents, carers and teachers to discuss matters of
immediate concern at the beginning of each day, when the doors of each class are opened ten
minutes before the forma start of school. The timeis used well to resolve problems and make
gppointments for further discussion.

69. Parentsand carers of pupils with specid educationa needs are invited to be fully involved in
the reviews of their children’s progress. Those who fall to attend parents' evenings are invited to
attend at another time.

HOW WELL ISTHE SCHOOL LED AND MANAGED?

70. The headteacher, with the active support of the deputy head and governors, provides a clear
educationd direction for the school, which has led to Sgnificant improvements since the last
ingpection. Asaresult, the school no longer has serious wesknesses. The school has clear ams for
the children’ s academic and persona development. It isvery largely mesting itsaims for their
persond development and is beginning to meet its aims for their academic progress.

71. A strong senior management team is the driving force behind school improvement, and it
works closdy with the teachers, who shareitsaims. Mogt teachers have specific respongbilities,
which they carry out diligently, as well as being responsible for dl aspects of classroom
management.

72. Thegoverning body iswell led and fulfils dl its Satutory duties. Its committees have aclear
understanding of the strengths of the school and focus on improving pupils achievement. They are
becoming increasingly involved in the strategic development of the school. Governors receive
regular progress reports from the headteacher and senior staff on al aspects of the school’ s work.
Governors dso vidt to monitor the school’ swork. Recent visits have been to monitor the provision
for literacy, the arrangements for looked-after children, and child protection.
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73.  Themonitoring, evauation and development of teaching has led to Sgnificant improvementsin
the qudity of teaching in both key stages. Teaching has been monitored by loca authority advisers,
literacy consultants and the headteacher, both formaly and informaly, in line with the school’s
Effective Teaching Project. The subject leaders for English and mathematics have aso monitored
teaching and learning, but thisis yet to happen in other subjects. Teachers and senior saff andyse
planning and pupils performance so that teaching can focus on pupils needs and become more
effective.

74. Governors have a performance management policy in place and staff are appraised annualy,
with targets agreed for development. The deputy headteacher manages the classroom support staff
and has negotiated their roles and agreed job descriptions. Staff development isa priority of the
school, which has been recognised as an Investor in People.

75. Thefour-year school improvement plan is a useful, cdlear document which identifies priorities
for improvement. It has detailed action plansfor thefirst year, with time-scales, costings,
reponsihilities and success criteria that focus on raising standards and are achievable and
messurable. All aspects of the school’s work are reviewed by the headteacher, senior management
team, governors, and teachers with specific responsbilities. Where necessary, plans are adjusted.

76. The headteacher, senior management team, teachers, support staff and governors are
committed to school improvement. The school’s own evaluation of its work, the qudity of teaching,
planned improvement in information technology and the development of nationd Srategies leave the
school wdll placed to improve further. The budget is carefully planned to meet educationd priorities.
The schoal is currently carrying relatively high balances, but these will be used this year to finance a
new and much needed computer suite.

77.  Theprovison for pupils with special educational needsiswell managed, and as aresult they
have full and equa access to the curriculum and to al aspects of schoal life. Additiona support for
pupils with statements of educationa needs and with other specific needs is efficiently used to
support pupils learning. Learning support assistants receive good training and their work is
regularly monitored. Thereisgood liaison between the specia educationd needs co-ordinator,
classroom teachers, classroom support assistants, outside agencies and the specia needs governor.

78. Specific grants received by the school for additiona support for pupils with specid
educationd needs are being used effectively for the desired purpose. Pupils who are identified as
being more able than the mgority of their peers are tracked carefully to ensure that their progressis
in linewith their ability. They are given differentiated or extenson work.

79. The school iswell gaffed with sufficient teachersto provide for al subjects and to alow co-
ordinators some non-contact time. Thereisagood mix of experience, and there is now stability
following the departure of seven teachers after the last inspection. Thereis also agood number of
well trained learning support assgtants. Training needs for dl gaff, including the midday supervisors,
are identified and courses provided to meet individua and whole school needs. Good support is
given to newly quadified teachers and gaff new to the school.

Braybrook Primary School - 20



80. Therdatively new school building isin good condition and is well maintained by the caretaker
and the cleaning gaff. It is brightened by good displays which celebrate pupils achievement. A
number of improvements have been made in recent years, and the spacious accommodation,
including some specidist rooms, provides a good environment for effective teaching and learning.
The school iswell resourced to teach the nationa curriculum, though there are too few computersin
classrooms. A computer suite is to be opened shortly.
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WHAT SHOULD THE SCHOOL DO TO IMPROVE FURTHER?
81. Inorder to improve the school’ s performance, the headteacher, governors and staff should:

Raise sandards in reading in the Foundation Stage, and in reading and writing in Key Stages 1
and 2* by

* further developing reading and writing skills throughout the curriculum;

*  teaching pupilsto take more responsibility for the accuracy of their written work.
Raise sandards in mathematics* by:

*  enauring that dl teachers have high expectations of what pupils can achieve;

*  developing a consstent gpproach to using and gpplying mathematics throughout the
school.

The governors should aso seek ways to ensure that al parents understand the work of the
school and give full support to their children’s learning at home and in schooal.

*These have already been identified by the school as priorities for devel opment.
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PART C: SCHOOL DATA AND INDICATORS

Summary of the sources of evidence for the inspection

Number of |essons observed 65
Number of discussons with staff, governors, other adults and pupils 57

Summary of teaching observed during the inspection

Excdlent | Very good Good Satisfactory | Unsatisfactory | Poor | Very Poor

2 15 60 18 3 0 0

The table gives the percentage of teaching observed in each of the seven categories used to make
judgements about lessons.

I nformation about the school’ s pupils

Pupils on the school’sroll No of
pupils
Number of pupils on the school’ sroll 264
Number of full-time pupils digible for free school meds 83
FTE means full-time equivalent.

Special educational needs Nursery | YN-Y6
Number of pupils with statements of specia educationa needs 0 6
Number of pupils on the school’ s specia educational needs register 0

English asan additional language No of

pupils

| Number of pupils with English as an additiond language 4

Pupil mability in the last school year No of

pupils
Pupils who joined the school other than at the usud time of first admisson 47
Pupils who left the school other than at the usud time of leaving 37
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Attainment at the end of Key Stage 1

Number of registered pupilsin find year of Key Stage 1 Year | Boys | Girls | Total
for the latest reporting year: 2000 26 16 42
National Curriculum Test/Task Results Reading Writing Mathematics
Numbers of pupils at Boys 14 12 20
NC Leve 2 and above Girls 13 13 15

Tota 27 25 35
Percentage of pupils School 64 (74) 60 (76) 83 (87)
a NC Leve 2 or above National 83(82) 84 (83) 90 (87)
Teachers Assessments English Mathematics Science
Numbers of pupils at Boys 10 17 15
NC Levd 2 and above Girls 12 13 10

Total 22 30 25
Percentage of pupils School 52 (79) 71 (87) 60 (89)
at NC Leve 2 or above Nationa 84 (82) 88 (86) 88 (87)
Percentages in brackets refer to the year before the latest reporting year.
Attainment at the end of Key Stage 2
Number of registered pupilsin find year of Key Stage 2 Year | Boys | Girls | Total
for the latest reporting year: 2000 18 12 30
National Curriculum Test/Task Results English Mathematics Science
Numbers of pupils a Boys 12 13 17
NC Leve 4 and above Girls 7 7 9

Tota 19 20 26
Percentage of pupils School 63 (54) 67 (61) 87 (71)
a NC Leve 4 or above National 75 (70) 72 (69) 85 (78)
Teachers Assessments English Mathematics Science
Numbers of pupils at Boys 12 12 16
NC Leved 4 and above Girls 7 7 9

Total 19 19 23
Percentage of pupils School 63 (61) 63 (88) 83(71)
at NC Leve 4 or above Nationa 70 (68) 72 (69) 79 (75)

Percentages in brackets refer to the year before the latest reporting year.
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Ethnic background of pupils

No of

pupils
Black — Caribbean heritage 4
Black — African heritage 0
Black — other 0
Indian 3
Pakistani 0
Bangladeshi 0
Chinese 0
White 211
Any other minority ethnic group 0

Thistable refersto pupils of compulsory

school age only.

Teachers and classes

Qualified teachers and classes:
YN-Y6

Totd number of qudified 13
teachers (FTE)

Number of pupils per qudified 21.0:1
teacher

Average classsize 26.4
Education support staff:

YN-Y6

Total number of education 2
support staff

Tota aggregate hours worked 48

per week

FTE means full-time equivalent.
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Exclusionsin the last school year

Fixed | Permanent
period
Black — Caribbean 0 0
heritage
Black — African 0 0
heritage
Black — other 0 0
Indian 0 0
Pakistani 0 0
Bangladeshi 0 0
Chinese 0 0
White 10 7
Other minority ethnic 0 0
groups

This table gives the number of exclusions,
which may be different from the number of

pupils excluded.

Financial information

Financid year 1999/2000
£

Totd income 620877.00
Totd expenditure 538572.00
Expenditure per pupil 1780.00
Baance brought forward from 38719.00
previous year

Bdance carried forward to next 107617.00

year




Results of the survey of parents and carer

Questionnairereturn rate

Number of questionnaires sent out 266

Number of questionnaires returned 77

Per centage of responsesin each category

Strongly | Tendto | Tendto | Strongly | Don’t
agree agree | disagree | disagree | know

My child likes schooal. 28 36 7 4 0
My child is making good progressin 24 37 5 6 3
school.
Behaviour in the schoal is good. 13 26 21 10 5
My child gets the right amount of work to 14 40 11 8 3
do a home.
The teaching is good. 20 41 10 2 2
| am kept well informed about how my 16 32 22 5 1
child is getting on.
| would fed comfortable about approaching 25 32 10 8 0
the school with questions or a problem.
The school expects my child to work hard 27 36 10 3 0
and achieve his or her best.
The school works closgly with parents. 13 30 22 10 0
The school iswell led and managed. 15 32 10 15 4
The schoal is heping my child become 15 36 12 10 3
mature and responsible.
The school provides an interesting range of 6 30 18 15 7
activities outsde lessons.

* Per centages are rounded to the nearest whole number.
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PART D: THE STANDARDSAND QUALITY OF TEACHING IN AREASOF THE
CURRICULUM, SUBJECTSAND COURSES

AREAS OF LEARNING FOR CHILDREN IN THE FOUNDATION STAGE

82. Theatanment of children by the end of their time in the Foundation Stage is below whet is
expected nationdly for children of their age in communication, language and literacy, in mathemétics,
and in persond, socid and emotiond development. It is broadly in line with nationd expectationsin
knowledge and understanding of the world, crestive development and physica development, asa
result of good provision and good teaching. This represents an improvement since the last
ingpection when attainment was below in dl aress.

83. Theattainment of children on entry to the Foundation Stage is below that expected nationdly
for children of their age, and well below in communication, language and literacy and in persond,
socid and emotiond development. They achieve well and make good progress. They are assessed
on entry to the Reception classes and their progress is monitored throughout the year. Targets are
<t to help them to reach their potential. Regular assessment monitors progress and establishes
aress for further improvement. All children, including those with specia educationa needs and those
for whom English is an additiona language, make good progress, compared with the satisfactory
progress reported at the last ingpection.

84. Conaultations between parents and teachers take place before the child joins the school.
Parents are advised on how they can prepare their children for school and support them during their
time there. Children vigt twice before they join the school. They enter the school in the September
of the academic year in which they will attain the age of five, and they attend full-time. Older
children are placed in amixed Reception/Y ear 1 class; younger children go into the Reception class.

Personal, social and emotional development

85. Theatanment of children in persona, socid and emotiond development is below
expectations for their age by the end of their time in the Foundation Stage. This represents good
achievement and progress, however, since their attainment was well below national expectations on
entry. Most children settle quickly into the routines of the Reception classes, and their attitudes are
good. They enjoy coming to school and show enthusiasm and interest. The calm, welcoming
atmosphere helps them to fed confident and secure. Language development and communication
skills are given ahigh priority. Children are encouraged to listen attentively, to spesk clearly and to
extend their vocabulary. They learn to play together and to express and communicate their ideas
and fedlings through imaginetive play. They select and use resources independently, including the
use of the computer. They form good relationships with adults and with other children, learning to
dress and undress independently and manage their own persond hygiene. Children are encouraged
to take on an increasing number of respongbilities and they generaly behave well, gradudly
beginning to understand right and wrong and the impact of their actions on others. They have a
developing awareness of their own needs, views and fedlings and are learning to respect the fedlings,
values and beliefs of others.
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Communication, language and literacy

86. Theatanment of children in communication, language and literacy is below expectations for
their age by the end of their time in the Foundation Stage. This does, however, represent good
achievement and progress, since they were well below nationa expectations on entry. There are
many forma and informa opportunities for children to develop their spesking and listening skills, for
example when they talk about the daily weather and their news. All adults are effectively involved in
helping children to develop their spesking and listening skills, as they interact with the childrenin
indoor and outdoor activities. Thereisashort introduction to the Nationa Literacy Framework in
the Reception classes, and thisis gradually extended until children experience the ful hour. Children
enjoy listening to stories and are encouraged to join in. They know how abook is organised,
identifying thetitle, reading familiar words, and making suggestions about how a story might end.
The early development of phonics helps to promote learning.

87. Standardsin reading, however, are not high enough and the rate of progressis limited.
Nevertheless, children make satisfactory progressin their ability to re-tell narratives in the correct
sequence, drawing on the language patterns of well-known stories. Many children are confident in
identifying initial sounds and find sounds of words. The mgority of children recognise and write
their own names and are beginning to write smple sentences. They are beginning to use phonic
knowledge to write smple, regular words. 1n one lesson seen, pupils devel oped speaking and
listening skills as they talked about heathy foods. On another occasion, they listened wdll to the
gtory of the *Owl Babies , answered questions, and suggested how the baby owls might be fedling.
They were asked about their own experiences of feding frightened. Many children felt confident
enough to talk about their experiences. All pupils were involved in helping the teacher to write
sentences with correct punctuation.

Mathematical development

88. Theatanment of children in mathematical development is dightly below expectations for their
age by the end of their time in the Foundation Stage. This does, however, represents good
achievement and progress, since they were below expectations, verging on well below, on entry.
Thereis ashort introduction to the Numeracy Framework in the Reception classes, and thisis
gradualy extended to the full hour. Most children say and use number names, in order, in familiar
contexts. There are many opportunities for them to develop mathematical language, such as more,
less, greater, smaller, heavier and lighter to compare two quantities. In thar activities, they talk
about, recognise and create Smple patterns. They recognise numerals 1 to 9 and find one more or
one less than anumber from 1 to 10. They count forwards and backwards from O to 10 and many
children are able to count to 50. They are beginning to relate addition to combining two groups of
objects and subtraction to taking away, and to use the language associated with adding and
subtracting. Activitiesin the Reception classes support mathematical development well. The
emphagisis on understanding and using numbersin practical contexts, for example counting how
many children are present. There are books rdating to number, games, puzzles, weighing activities
and computer programs. Pupils thread and count beads, count building blocks and make patterns,
thus consolidating their kills.
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Knowledge and under standing of theworld

89. Theatanment of children in knowledge and understanding of the world is broadly in line with
expectations for their age by the end of their time in the Foundation Stage. This represents good
achievement and progress, as their attainment was below nationa expectations on entry. Children
learn about the layout of the school and the people who work in it and develop their knowledge of
the locality and the seasons, as they go for locd walks a different times of theyear. They vista
farm and congtruct modd farm buildings from avariety of materias, go to the loca church to learn
about the building, furnishings and the services, and vist aseasderesort. They ask sensble
questions and listen carefully to replies, which helps them to develop some understanding of the
world beyond their immediate environment. They study land use, buildings and the way of lifeon a
fictiona Scottish idand and gain a sense of the past by studying old toys and objects from the padt.
They look at their own growth from when they were babies, and learn the parts of the body. In
talking about their families, they begin to develop a sense of time and relationships. Children learn
about different cultures and beliefs through stories and assemblies, and are introduced to scientific
ideas through studying materials and deciding on the best materids for kegping cool or warm. They
identify living and nonHliving things, observing and identifying festures of the naturd world, and
growing seeds and bulbs to study new growth. They use information technology to support their
work. Most children recognise the letters of their own names on the keyboard and, with help, can
enter text and save and print out work. They build and congtruct with an increasingly wide range of
objects, selecting gppropriate resources. They develop their mathematical knowledge as they weigh
out the ingredients and make biscuits and develop their scientific knowledge of irreversible change
through the process of heating the ingredients.

Physical development

90. Theadtanment of childrenin physica development is broadly in line with expectations for their
age by the end of their time in the Foundation Stage. This represents good progress, as atainment
was below nationa expectations on entry. They progressively develop their ability to move with
confidence, imagination, control and co-ordination, in safety. They become increasingly aware of
gpace, of themsdves and others as they improve their performance of travelling with abal and
guiding it round markers with their feet. They learn to use arange of smal and large equipment. In
physica education lessons in the schoal hdl they travel around, under, over and through balancing
and dlimbing equipment, and move to music with developing confidence, imagination and control.
They are beginning to recognise the importance of keeping hedthy and the things that contribute to a
hedlthy lifestyle, and recognise changes that happen to their bodies when they are active. They
handle tools, objects, congtruction and maleable materids safely and with increasing control.

Creative development
91. The children’s atainment in cregtive development is broadly in line with expectations for their

age by the end of their time in the Foundation Stage. This represents good progress, as atanment
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was below expectations on entry. Therr creativity is developed within a supportive learning
environment. They explore and experiment with ideas, materials and activities. Children develop
confidence as they try out new ideas, with adults working alongside them, talking to them about their
work and introducing appropriate vocabulary. They usethe ‘Dazzl€ program on the computer to
support their work and have produced interesting firework pictures. Children explore colour and
texture through arange of resources and sensory experiences, talk about their observations, and
experiment with different mediato draw themsdaves and others. For example, they used different
shapes and materids to print with when they made a Humpty Dumpty collage, and could talk about
amilarities, differences and patterns. Children experiment with dough, making different shapes, and
investigate what happens when they mix colours and use paints of different consstencies.

92. Children explore form and shape in two and three dimensions, as they create modds of farm
buildings and extend their knowledge of joining techniques. They use smple levers and diding
mechanisms to create movement for their teddy bear cut-outs. Children begin to recognise and
name musica insruments and recognise and investigate how sounds can be changed. They
recognise repeated sounds and sound patterns and match movements to music, responding very
positively to what they hear, and use thelr imagination and communicate their ideas through music.
Children enjoy joining in games and dances, sing familiar nursery rhymes and songs with enthusiasm,
tap out repeated rhythms, and create their own music.

93. Children make apogitive sart to their education in dl aress of learning. The qudity of
teaching and learning in the Foundation Stage is good. Teaching was good in the six lessons
observed. This represents a Significant improvement since the last ingpection, when teaching was
judged to be satisfactory. Teachers knowledge and understanding is good and they teach the basic
skillswell, enabling children to acquire knowledge, skills and understanding systematicaly. Teachers
plan effectively, have high expectations of work and behaviour, and use time and resources well.
They use effective methods and manage their pupilswell, and as aresult children’sinterest and
concentration are maintained. Children put intellectua, physical and cregtive effort into their work.
Adultswork as ateam and ensure that pupils pace of working and productivity is appropriate. The
quality and use of regular assessment is good, and it is used to inform planning. Children are ableto
talk about what they know. All pupils, including those with specid educationa needs and those for
whom English is an additiond language, make good gainsin their learning. Children take books
home regularly to practise their reading.

94. Thequdity and range of learning opportunitiesis good, and the statutory curriculumisin
place. The breadth balance and relevance of the whole curriculum is satisfactory. Thereis good
provison for pupils with specia educationa needs and those for whom English is an additiondl
language. The Foundation Stage iswell led by an enthusiagtic co-ordinator who is sendtive to the
needs of the children and introduces them to awide range of experiences. The gaff in the
Foundation Stage work together well for the benefit of al the children in their care.

95. Provison inthe Foundation Stageis good. An attractive, outdoor play area has been
completed, with different surfaces and fixed play equipment to develop baancing and climbing skills.
There are, however, too few wheded toys to enable children to develop their control, co-ordination
and awareness of gpace and of themselves and othersin the outdoor play area.

ENGLISH

Braybrook Primary School - 30



96. Theattainment of pupilsin last year’s nationa tests for seven-year-olds was very low in
reading and writing in comparison with the nationa average and the average for smilar schools. The
percentage of pupils reaching the higher Level 3 was well below the nationa average in reading and
below the nationa average in writing. On the basi's of teacher assessments, the percentage of pupils
reaching the expected leve or higher in spesking and listening was very low in comparison with the
national average.

97. Attainment in reading and writing has been consstently below the national average snce
1996, dthough it improved on the previous year’ sresultsin 1997 and in 1999. There has been a
decline in slandards since the time of the last ingpection in September 1998 when, based on the
figuresfor 1997, it was below nationa expectations in spesking, listening, reading and writing. Boys
performed better than girlsin reading and writing. The position was reversed in 2000, when girls
performed better than boys in both reading and writing.

98. Theattainment of pupilsin last year's nationd tests for 11-year-olds was well below the
national average and the average for amilar schools. The percentage of pupils reaching the higher
Leve 5waswel below the nationa average. Attainment in English has been consstently below the
nationa average since 1996, but standards have risen each year, apart from adight dip in 1999.
This represents an improvement since the last ingpection. Boys have consstently performed better
then girls.

99. Pupilsenter the schoodl a the age of four with standards in communication, language and
literacy that are well below the nationa average for their age. Three other factors militate againgt the
efforts of the school to raise sandards. They are the above average number of pupils with specia
educationa needs, the high level of pupils who enter and |leave the school other than at the normal
times, and adverse socio-economic factors. Raising standardsin literacy is akey target in the school
improvement plan.

100. Evidence gathered during the inspection findings shows that sandards arerising. They are
now below the nationa average a both key stages, having improved from very low a Key Stage 1
and well below at Key Stage 2. These improvements are the direct result of awide range of
drategies introduced into the school in the last two years. All pupils, including pupils with specid
educationd needs and the smal number of pupils for whom English is an additiond language,
achieve well and make good progressin line with other pupils. This represents an improvement
snce the last ingpection, when progress was satisfactory.

101. The Nationd Literacy Strategy is proving very effective in raisng sandards. Teachers
welcome its structure and are confident in teeching it. Significant steps have been taken to improve
gandards, and it seems likely that the school will achieve itstarget of 70 per cent of pupilsat Leve 4
or abovein thisyear' stestsfor 11 year olds. The evidence aso indicates, however, that too few
pupils will achieve the higher leve at each key stage to enable sandards to be in line with the
national average.

102. Effortsto improve reading through an increased emphasis on phonics have had some success,
but standards in reading are not high enough in the Foundation Stage and are below the nationd
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average at Key Stages 1 and 2. There are alarge number of pupils who lack the motivation to read.
The progress of pupilsin reading is regularly assessed at both key stages. The use of graded
reading schemes is beneficid in ensuring the progression of pupils skills. By the end of Key Stage
1, most pupils read smple texts accurately and with understanding. They express their views about
magor ideas and eventsin stories, poems and non-fiction. They use more than one strategy, but
particularly phonics, to read unfamiliar words and establish meaning. By the end of Key Stage 2,
most pupils show understanding of significant idees, themes, events and charactersin arange of
texts, but few use inference and deduction.

103. The school has spent a considerable sum of money on attractive texts for the literacy hour and
on books for the schoal library. The range of fiction books throughout the school isgood. The
school is currently building up the stock of non-fiction books. Pupils are taught to use the school
library from an early age and are encouraged to take their reading books home each night to read to
their parents. Many parents give good support to their children’s reading a home and make good
use of the home/school reading diary. A dgnificant number of pupils, however, are not given this
help and lack the will to succeed.

104. Writing is below the nationa average a both key stages, but there are clear signs of
improvement over the last Six months, owingt to the additiond time being devoted to it. Staff are
working hard to effect further improvement, both in the literacy hour and in the additiona writing
periods. The emphasisis on different forms of writing, often related to texts read, or tasks st,
during the literacy hour. This practice could usefully be extended to imaginative and other forms of
writing in other aress of the curriculum.

105. Pupils make good progress in speaking and listening skills a both key stages. The mgority of
pupils listen well during class sessionsin the literacy hour and most remain attentive. Adults take
every opportunity to develop spesking and listening skills throughout the curriculum. Support staff
work effectively with smal groups to promote speaking and listening skills.

106. Inonelessonin Year 2, pupilslistened to part of a story, discussed what had happened so far
and predicted what might happen next. In another lesson, they demondtrate their ability to locate
key words and phrases that describe something. Pupilsin Year 6 learnt to spell homophonesin
context. They identified the festures of sciencefiction, after reading extracts from the book *When
the Tripods came’. They compared the book to ‘War of the Worlds. Most pupils successfully
wrote a science fiction story, with the emphasis on the setting, characters, events and the careful
choice of effective words and phrases. They used complex sentences to extend meaning.

107. The qudity of teaching is good, overdl, a both key stages. It was very good in three of the
five lessons observed in Key Stage 1 and good in the other two lessons. It was good in six of the
seven lessons observed in Key Stage 2 and excellent in the other lesson. This represents an
improvement since the last inspection, when teaching was satisfactory. Teachers show good subject
knowledge and understanding, and are technicaly competent in teaching the basic skills. They plan
effectively, setting clear objectives that pupils understand and have high expectations of what pupils
can do. Teachers use methods that enable dl pupilsto learn effectively. Pupils are managed well,
and time and resources used to good effect. Learning support assistants make an effective
contribution to pupils learning.
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108. The qudity and use of ongoing assessment isgood, and it is used wdl to inform planning.
Homework is used to consolidate and extend work undertaken in lessons. Asaresult of good
teaching, dl pupils, including those with specid needs and those for whom English is an additiond
language, achieve wdll and make good progress commensurate with thet of their peers. This
represents an improvement since the last ingpection, when progress was satisfactory. Pupils acquire
new knowledge and skills, develop their ideas and increase their understanding. Most pupils apply
intellectua and crestive effort to their work. They are productive and work at agood pace. They
show interest and sustain concentration. They understand what they have to do, how well they are
doing, and what they have to do to improve. These good attitudes, together with satisfactory
behaviour and the good relationships that prevail, are Significant factors in pupils achievement and
learning.

109. The gtatutory curriculum isin place and the quaity and range of learning opportunities is good.
The curriculum is enriched through book fairs and book weeks. At the most recent one, saff and
pupils dressed up astheir favourite characters, and pupils read from their favourite books at a
gpecid assembly. All staff, including the secretary and caretaker, went to different classesto read
storiesto pupils. There are two Book Fairs each year. Year 6 have recently received aletter from
author Jacqueline Wilson in response to a letter they wrote to her.

110. The subject makes a good contribution to pupils spiritua, mora, socia and cultura
development. Equality of access and opportunity isgood. The provison for pupils with specia
educationa needs and those for whom English is an additiona language is good. The four pupils for
whom English is an additiond language were in the early stages of acquiring English when they
entered the school between one and two years ago. They received additiona help and now need
very little support to enable them to achieve and make progress commensurate with that of their
peers.

111. Theleadership and management of English is very good and ensures clear educationa
direction. The co-ordinator is one of two lead literacy teachers in the school and has put many
initiativesin place to improve sandards. She has provided training for staff on phonics, grammar,
moderation and assessment. The procedures for assessing pupils attainment and progress, and the
use of assessment to inform curriculum planning, are very good. The monitoring of pupils subject
performanceis very good. Resources are good and are used well.

112. Thereisashared commitment to further improvement in the subject, and the determination to
succeed. To improve standards further, there is a need to raise sandards in reading in the
Foundation Stage and in reading and writing in Key Stages 1 and 2. This can be achieved by further
developing reading and writing skills throughout the curriculum, and by teaching pupils to take more
responsbility for the accuracy of their work.
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MATHEMATICS

113. Thereaultsin last year' s nationa tests for saven year olds were well below the nationa
average and the average for smilar schools. The proportion of pupils achieving standards above
those expected for seven-year-olds was also well below the nationa average. Average scores
improved sharply in 1999, but declined in 2000. Last year’s results relate to 42 pupils, 17 of whom
were on the register of specid educationa needs. Another sgnificant factor isthat 11 of that cohort
had joined the schoal other than a the time of normal admission.

114. Theresultsin last year’ s national testsfor 11 year olds were well below the nationd average
and below the average when compared with schools with asimilar percentage of pupils known to be
eligible for free school medls. The proportion of pupils reaching standards above those expected of
pupils of their age was well below the nationa average. These results relate to a class of pupilsin
which haf were on the register of specid educationa needs and three had Statements. Despite adip
in overal atanment in 1998, attainment in the nationd tests has improved over the past four yearsin
line with the nationd trend.

115. Girlsdid not achieve aswell as boysin the tests for 11-year-olds. The school is developing
drategiesto redress the balance. Whilst some girls do not readily offer to answer questions, there
was no evidence during the inspection of a difference in the atainment of boys and girls. In good
lessons, teachers challenge dl pupils to answer questions, with girls and boys working together at all
levels of atanment.

116. The structure and content of the Nationd Numeracy Strategy are firmly embedded. All
teachers have received recent training, take part in joint teaching sessons, and have opportunities to
observe good practice in other schools. The subject co-ordinator, who is alead numeracy teacher
within the local authority, guides planning and provides good advice for teachers. The school closdy
andysesits results to identify weaknessesin provison. These initiatives, together with a greater
emphasis on menta computation and problem solving activities, are heping to raise sandards.
Whilgt ingpection evidence shows that standards achieved by pupils currently in Year 2 and in Year
6 are below average for their age, the school iswell placed to meet its redlidtic targets for this year
for 70 per cent of pupilsto reach the expected Level 4.

117. Thereisastrong emphads throughout the school on menta computation. All pupils benefit
from regular practice at the start of lessons, and pupils understanding of mentd drategiesis
satisfactory. Inthe most successful lessons, teachers ensure that al pupils are fully involved. They
use agood range of resources, such as ‘ counting sticks', number cards, and number ‘washing lines,
to dlow al pupilsto answer, and to check each answer. Where teaching is good or better, teachers
use carefully targeted questions to chalenge dl pupils, encouraging the reticent to play afull part.

118. Inafew lessons seen, teachersfailed to question those who did not volunteer to answer, and
some teachers did not give pupils enough time to consider their answers. Most teachers understand
the importance of asking pupilsto explain their reasoning. For example, pupilsinaYear 2 lesson
learnt strategies for working out what coins they would need, to make up different amounts such as
19p. By the end of the lesson, many could describe their methods competently to the whole class.

Braybrook Primary School - 35



119. Pupils develop a confident understanding of the number system and of place value. Teachers
are generdly aware of the needs of the less able and give clear explanations. Thisis paticularly true
in Nurture Group lessons, where the class teacher and learning support assistant word their
questions very carefully and give smple explanations so that dl pupils understand what they are to
do. Thegood support that these pupils recelve as asmal group not only helpstheir learning, but
dlows class teachersin Key Stage 1 to concentrate on other pupils, with little disruption.

120. Teachersthroughout the school understand the importance of direct teaching, and make use
of concrete examples as they introduce new concepts. InaYear 1 lesson, it was evident that many
pupils had little understanding of the months or seasons & the beginning of the lesson. Through very
clear teaching, supported by interesting tasks and good use of confident support staff, most pupils
could order the months and the seasons by the end of the lesson. The class teacher redlised the
importance of continuing to teech at different levels as pupils worked in small groups.

121. InaYear 3/4 lesson, where teaching was well paced and very clear, pupils made very good
progress in beginning to understand that %2 = 3/6 = 4/8, and to compare fractions with different
denominators. InaYear 6 lesson, following a clear explanation and a challenging mental sesson,
higher attaining pupils could use their knowledge of fractions, decimas and percentages to work out
problems. By the end of the lesson most pupils could find percentages of whole numbers and were
beginning to gpply these to smple problems.

122. Whilg pupilsin Year 6 have average levels of attainment in number work, it is evident that the
skills of problem solving have not been systematicaly developed as they moved through the school
and, in consequence, are below average. The school is addressing this weakness.

123. Anaysis of pupils work shows that since the school identified the need to strengthen pupils
problem-solving skills al aspects of mathematics are given due attention, though there till needs to
be a more consistent gpproach to teaching these skillsin al classes. Pupils gain agood
understanding of data handling and of shape and measure. Standards of presentation of written
work are good in dl year groups and pupils are expected to set out caculations logicaly.

124. The qudity of teaching and learning is good overdl in Years 1 and 2. Of the lessons seen,
teaching was very good in one, good in one and satisfactory in one. Teaching and learning is
satisfactory overdl in Key Stage 2. The quality of teaching was very good in one lesson, good in
two, stisfactory in two and unsatisfactory in one. This represents a sgnificant improvement since
the last ingpection, when a key issue was to improve the standard of teaching throughout the school,
but particularly in Key Stage 1.

125. Whereteaching is good or very good, teachers have high expectations of work and
behaviour, and a good understanding of how pupilslearn. There is agood baance between direct
teaching and independent learning. Where teaching has shortcomings, pupils are dow to get on with
group tasks because expectations are too low. Asaresult, they lose concentration and waste
precioustime in idle chatter during individual and small group tasks. The unsatisfactory lesson was
the result of weak behaviour management and alack of pace. Pupils did not make enough progress
because the room became noisy and a significant number did little work. InYears 3 and 4 pupils
are st by prior atainment levels. Although the higher ataining group iswell provided for, teachers
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in the other two groups need to give greater consideration to the advantages of being able to teach
groups of pupils set by ability. Where teaching is good or better, pupils respond well to teachers
high expectations and work with sustained concentration. Most pupils enjoy the subject and work
hard. These good atitudes have a positive impact on their learning.

126. Effective and well-targeted support ensuresthat dl pupils have equa accessto the curriculum.
Teachers use assessment information well to plan work and to monitor learning. Individua targets
are st and lesson objectives are shared, so that pupils are aware of their own learning. The learning
support assstants give good quaity support to pupils and make a significant contribution to learning.
Additiona support for pupils with specid educationa needsis good. Higher attaining pupils are dso
identified and are regularly assessed to ensure that they are making the progress of which they are

capable.

127. The subject co-ordinator was not in school during the ingpection but it is clear that she
provides good leadership. The temporary co-ordinator has good knowledge of the subject and has
continued to monitor teachers plans and pupils work. The school is aware of the importance of
teaching mathematical vocabulary and does so in such away that pupils can understand problem-
solving questions. Mathematics curriculum evenings are held annudly to inform parents about the
school’ s gpproach to teaching the subject. Resources are good, and teachers are making increasing
use of information technology to support pupils learning. Other subjects such as science, design
and technology and geography make a.good contribution to the development of pupils numeracy
ills

SCIENCE

128. Last year'steacher assessments for saven year olds werein line with the nationd average and
above the average for smilar schools. The resultsin last year’ s nationd tests for 11 year olds
matched the national average but were above the average of Smilar schools. Evidence gathered
during the ingpection shows that these standards are being maintained at the end of both key stages.
Thefindings indicate that pupils, including those with specia educationa needs or with English as an
additiond language, make good gainsin their learning, as they enter the school with attainment well
below that expected nationdly for children of their age. This represents an improvement since the

last ingpection.

129. By the age of seven, pupils know that plants need water and light to grow. They can compare
different sorts of plant, saying which are the same and which are different. They know which
appliances use dectricity, and can fit components together to make a circuit to light abulb. Pupils
can recognise different kinds of materias and are able to suggest words to describe their properties,
such asbend and twist. They know that shiny materias reflect light and that cake mixture changes
irreversbly when cooked. They can undertake investigations, predicting, for example, what might
happen if aplant was not watered. They then test the prediction, note the results, and discuss them.
Pupils pay good regard to safety issues, wearing goggles and washing their hands as necessary.

130. Pupils make good progress in their learning, and by the age of 11 can name the parts of a
plant and describe their functions. They know that plants need light to make food, and some pupils
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can explain photosynthess. Pupils are able to construct eectricd circuitsin series and pardld, and
to draw circuit diagrams. They know about light sources and that light travelsin raight lines and
can be reflected by mirrors. Pupils are able to separate mixtures of solids and liquidsin different
ways, and know about the effects of temperature on dissolving. They know that there are different
dates of matter, and can change solids into liquids and liquidsinto gases. Thelr investigative work is
detailed and accurate, with good use of predictions and "what if...." questions. They are ableto
congtruct afair test and to make and record accurate observations.

131. Pupilswith learning difficulties are well supported by the learning support assstants and teke a
full part in science lessons, adthough their ability to record is often affected by their lack of literacy
skills. Pupils clearly enjoy their science lessons, working hard and concentrating well throughout
lessons. They co-operate well and are increasingly able to work independently as they move up the
school. Pupils are able to share resources and ideas and to discuss these with adults, responding
very well to questions and ligtening attentively to each other's answers. Though afew pupils become
restless, behaviour overdl is good and relationships between teachers and pupils are good-
humoured and congtructive. Pupils look after resources well and clear up efficiently and without any
fuss. These postive attitudes and good behaviour are clearly reated to good teaching in which there
are many interesting activities, gppropriate to the needs of each pupil.

132. The qudity of teaching is good overal at both key stages. Of the five lessons seen, four were
good and one very good, a consderable improvement since the last ingpection, when teaching was
unsatisfactory at Key Stage 1 and satisfactory at Key Stage 2. Teachers knowledge and
understanding is good, reflecting the school's priorities for improvement through regular in-service
traning. Planning isgood. Assessment iswell used to meet individua needs. Teachers have high
expectations of what pupils can do. High atainers are given gppropriate extenson work in most
lessons. The subject is used wdll to reinforce the pupils basic skillsin literacy through effective
questioning and the use of scientific vocabulary, and in numeracy through estimating, weighing and
congtructing graphs and tables.

133. Teachers make very effective use of the learning support assstants, and as aresult pupils with
gpecia educationd needsjoin in al activities and make good progress. Groups are managed well,
with good use of time so that the pupils are continualy occupied and involved. Homework,
however, is not used consstently to consolidate learning. Whilst theinternet is used for research,
information and communication technology (ICT)is not used consstently and thisis an areafor
development.

134. The requirements of the National Curriculum are met, and the science policy and scheme of
work are good. The subject iswell led by the co-ordinator, especidly in the monitoring of teaching
and learning, staff development and the organisation and deployment of resources. Resources are
good, athough there is not enough software and too few library books for persona research.
Assessment procedures are very effective. The curriculum is enriched by an annud fidd tripin Year
3 and by the use of the school pond and wild life area. The pupils work is displayed very effectively
throughout the schooal.

INFORMATION AND COMMUNICATION TECHNOLOGY (ICT)

Braybrook Primary School - 38



135. Standards of attainment in information and communication technology were well below
nationa expectations at the time of the last ingpection. A key issue was to introduce a policy and
scheme of work for information and communication technology, to ensure that the subject was
taught regularly. The report aso said that teachers should be better trained in the subject. These
points have been successfully addressed and standards in al aspects of the subject are now in line
with what is expected nationdly at the end of both key stages. Standards have been raised through
good teaching and the practice of concentrating on weekly objectives. Direct indruction is given to
the whole class, and individua pupils practise their skillsin planned computer times during the week.

136. By the age of seven, pupils are able to access afile, open and close a program and save their
work. They can use akey board and a mouse to rearrange text and to change fonts. Pupils can
produce smple graphs, and enter and retrieve information from adata base. In one lesson, pupils
were able to find out how many of them had birthdays in September. Some pupils are able to
access the internet with help, and find information on, for example, the life of FHorence Nightingae,
as part of their history project.

137. Pupils make good progress, and by the age of 11 have consderably developed their basic
computing skills. They are able to move and edit text to produce an advertissment in an English
lesson and can use the internet and CD ROM s for research in other subjects, such as science.
Pupils can send and receive e-mail messages and some older pupils are developing email links with
aschool in Audrdia. They are developing their skillsin control technology well and are able to use
atemperature sensor linked to a computer, measure the change of temperature over time, and then
plot agraph. Word processing is used regularly in English, and pupils produce a variety of tables
and graphs in mathematics.

138. The last ingpection reported that pupils made unsatisfactory progress, but the increasing
emphasison ICT throughout the school has resulted in al pupils now making good progressin dl
aspects of the subject. However, progress is being affected by the fact that there is only one
computer in each classroom. At the time of the ingpection there was no computer suite where whole
groups may be taught, but a suite is about to be ingalled.

139. Pupilsclearly enjoy their work, maintaining interest and concentration throughout lessons.
They co-operate well in pairs and pupils show increasing confidence and competence in working
independently as they move up the schooal, reflecting the confidence shown by teachersin using new
technology. Lessons arewdl planned, with interesting activities. Pupils with learning difficulties
receive good support from the learning support assstants.

140. Inthefour lessons observed, the quality of teaching was very good in one, good in two, and
satisfactory in one. Teachers subject knowledge is good and they have high expectations of
behaviour and of what pupils can do. Lessons are well planned, with gppropriate activities for
pupils of dl atanment levels. Very effective use is made of regular assessment, and the information
gathered is used effectively to enable dl pupilsto be included in arange of activities. The planning
and support for pupils with specia educationd needsis good, and teachers aso offer good support
to pupils with behaviour difficulties. The pupils behaviour was good in dl the lessons observed.
Where the teaching is very good, humour is used well to defuse potential restlessness, and the

rel ationships between teachers and pupils are good. There are very useful and informative displays
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of pupils work in every teaching area, many of them illugtrating the use of ICT in other aress of the
curriculum.

141. The management of the subject is good overdl and the school's high priorities have paid off.
The curriculum, drawing upon guidelines from the Qudlifications and Curriculum Authority, is now
good. The considerable amount of training the teachers have received, associated with very good
support from the co-ordinator, has had a very sgnificant effect on railsing sandards. The teaching
and pupils work are effectively monitored by the subject co-ordinator, and the portfolios of pupils
work are used well to inform parents and carers about their children's progress.

RELIGIOUS EDUCATION

142. Standardsin rdigious education are well below the requirements of the localy agreed syllabus
for seven year olds, and below them for 11 year olds. Many pupils join the school with well below
average literacy skills, and this limits the ability of pupils, particularly in Key Stage 1, to interpret
gories and parables. Pupils, including those with specia educational needs or with English asan
additiond language, achieve wdl in lessonsin both key stages, but many in Key Stage 2 have
difficulty in retaining knowledge of the different faiths sudied. Reigious education is highlighted in
the school’ s improvement plan from April thisyear. The co-ordinator has correctly identified the
need for more books and other research materials. Thiswill help older pupils to retain more easily
knowledge of aspects they themselves have researched, rather than depending on teachersto
provide them with facts about faiths, traditions and religious practices.

143. Teachersfed well supported by the school’s scheme of work, which is closdy linked to the
locally agreed syllabus. Throughout the school, pupils are increasing their knowledge and
understanding of Chrigtianity and other faiths, such as Buddhism. Hinduism, Skhism, Idam and
Judaism. They know that amgor ement in many faithsisthat of caring for each other, and they
are gaining a sound understanding of the role of fedtivals.

144. By the end of Key Stage 1, pupils have a sound understanding of arange of Bible ories.
Teachers make good use of smple sories such as The Little Red Hen when teaching about
springtime and Eagter, so that pupils can understand the beauty and importance of such events.
Through their religious educetion lessons, pupils gain an understanding of humean rel ationships and
the importance of each individua within acommunity. By the age of seven, pupils display basic
knowledge of some features of Chrigtianity and some other faiths, such as Sikhiam.

145. By the age of 11, pupils relate some of the concepts of different faithsto their own
experiences, and go beyond this to discover more about religious beliefs, ideas and structures. They
know facts about the main faiths in Britain such as Chridtianity, Idam, Buddhism, Skhism, Judaism
and Hinduism, and that each has a supreme being, a holy centre, and key leaders such as Jesus,
Moses, Guru Nanak and Muhammead. Pupils dso know that each faith has aholy text, for example
the Qur’ an, the Torah, the Guru Granth Sahib, and the Bible, and that each gives rules and examples
for living.

146. Pupils develop a sound understanding that rdligions share some common features, for example
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when they study the use of light in different festivals. 1t iswhen pupils are chalenged to make such
links between different faiths that their week powers of retention are evident. By the age of 11,
pupils have a good understanding of how people should trest each other, through studying the lives
of religious leaders and inspirationa individuals such as Mother Theresa.

147. The qudlity of teaching and learning is good overal and has improved significantly sncethe
last ingpection. Of the four lessons observed, one was very good, two were good and one was
satisfactory. Teachersin Key Stage 1 are aware of the limited understanding of many pupils and use
avaiety of interesting teaching srategies to hold their attention and to motivate thair interest. A
good example was seen in a'Y ear 2 lesson on Eagter, where the pupils were enthralled and well
motivated by the class teacher’ s reading of the story. The well planned follow-up tasks resulted in
discussion about the story, and dl pupils made good progress in their understanding. It was evident
in this lesson that most pupils have little background experience to support their learning in school.

148. Mos pupilsin Key Stage 2 are well motivated by the teaching, which gives them good
opportunities for discussion. A very good example was seen in a'Y ear 6 lesson when pupils
consdered the torture some people suffer because of their religious beliefs. Pupils answers showed
that they have a good understanding that we should respect the faiths and traditions of other people
and that all should gtriveto livein peace. These answers dso indicated that lessons include an
gppropriate emphasis on the importance of equality of opportunity and the need to encourage
respect for, and understanding of, other faiths and cultures. The support the school givesto pupils
with specid educationd needs or with English as an additiona language is good, and as a result they
have full and equa accessin lessons.

149. Pupils learning and understanding are well supported by teachers persona research, and by
the sengitivity with which teachers gpproach Chrigtianity, other faiths and issuesraised in lessons.
Teaching in lessons and in assembliesis used well to reinforce mora values and to provide
recognition of pupilS own vaue asindividuds. Mogt pupils show red interest and listen attentively
to teachers, visiting speakers, and each other. A very good example was seeninaYear 6 lesson,
where pupils were listening attentively and with repect when their headteacher was invited to spesk
to them about the festiva of Diwdli.

150. The subject co-ordinator has a clear action plan for the future development of the subject.
Good use is made of vigting speakers, and of a specidist teacher from alocal secondary school
who has worked with Key Stage 2 pupils over anumber of weeks. This provison was aso well
used by the class teachers to enhance their own teaching. Teaching and learning are well supported
by arange of stimulating artefacts, which are well organised by the subject co-ordinator. Good use
is made of vists such asthat to aloca mosgue and to Ely Cathedrd, to simulate pupils interest in
the subject and to enhance their spiritua, socid and cultural development.
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ART

151. Timetabling arrangements during the ingpection meant that it was possible to observe only two
lessons, one in each key stage. Additiona evidence was obtained from an examination of pupils
work, the policy and scheme of work, long-term and short-term planning, pupils' reports, resources,
photographic evidence, the art portfolio, current displays, and a discussion with the co-ordinator.

152. Thisevidence shows that at the end of both key stages the attainment of pupilsis above that
expected nationaly for children of their age. This represents an improvement since the last
ingpection, when attainment was satisfactory. Pupilsin Years 1 and 2 draw and paint sdf-portraits,
using avariety of media, learn basic weaving techniques, and learn about sculpture, investigating
shape, form and texture to represent their ideas in three dimensions. Pupils investigate line, shape,
colour and texture in natural forms, make observations of natura objects and use fabric to make
collages, and learn the smple techniques of appliqué work. Pupils are encouraged to review what
they and others have done and say what they think and fed. Following a discussion on the subject,
pupilsinaYear 1 lesson chose and mixed colours competently to paint a picture of their fedings
when they areill.

153. Pupils make good progress through the school, and in Years 5 and 6 they study objects and
their meaning, using drawing to creete arange of different effects. They produce till life pictures,
and show people in action after studying movement, methods and techniques in photographs,
cartoons and the work of other artists. Pupils explore sport, dance, drama and music as a starting
point for two-dimensonad work, and after studying the design of containersin anumber of cultures
they design and make three-dimensional models of containers for a specia purpose.

154. Pupils study costume at different periods and in different cultures. They design a piece of
headwear for a character in abook and produce a piece of two- or three- dimensiona work based
onadgory. They study urban and rural landscapes, consider the variety of approaches taken by a
number of artists, and communicate their ideasin paintings. In one lesson they made clay containers
with lids, gpplying the experience of materials and processes which they had gained earlier when
making pinch pots, coil pots and dab pots. They evauated the finished product to see how well it
matched their design, whether it could be used, and how it could be improved.

155. Teaching was judged to be good at both key stages. 1t was good in the Year 1 lesson and
very good in the Year 6 lesson. Teachers knowledge and understanding are good and they teach
the basic skillswell. Their expectations are high and they manage pupils well, engaging their interest
through arange of activities. Working in partnership with learning support assstants, they usetime
and resourceswell. The high qudity assessment is used to inform planning and pupils are
encouraged to evaluate and modify their own work. Homework is used to consolidate and extend
the work in the lesson. Pupils respond well to the teaching and their acquisition of knowledge, kills
and understanding isgood. They apply creetive effort to their work and their productivity and pace
of working isgood. Pupils show interest, concentration and independence and the friendly
relationships have a pogtive effect on their learning. They have a good self-knowledge of their own
learning. All pupils, including pupils with specid educationd needs and those for whom Englishisan
additiond language, achieve well and make good progress.
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156. The gtatutory curriculum isin place and the quaity and range of learning opportunities is good,
as seenin the qudity of displays around the school. The high quality of pupils work is particularly
evident in their framed pictures based on the work of famous artists. The art portfolio dso contains
many examples of high qudity work. Clay masks, recently produced by pupilsin Year 6 in lessons
taught by a specidist teacher from a neighbouring secondary school, are of ahigh quaity. The
curriculum is broad, balanced and relevant to the pupils. Provision for dl pupils, including pupils
with specid educationa needs and those for whom English is an additiona language, isgood. All
pupils have equa access to the curriculum and dl the learning opportunities that the school provides.

157. The subject contributes to pupils literacy development through discussion, and to pupils
mathematical development through design, particularly of patterns. 1t makes agood contribution to
pupils spiritud, mora, socid and cultura development. It contributes to the development of pupils
skillsin Information Technology through programs such as‘Paint’, ‘ Dazzl€ and other graphics
packages.

158. The leadership and management of art isvery good. The enthusagtic and talented co-
ordinator has put many initiatives in place to improve standards. The procedures for assessing
pupils atainment and progress and the use of assessment to inform planning are good.

DESIGN AND TECHNOLOGY

159. The pupils atanment in desgn and technology at the end of both key stagesisbroadly in line
with whet is expected nationdly for children of their age. Given their low attainment on entry into the
school, dl pupils are making satisfactory progress, an improvement since the last ingpection when
progress was described as poor.

160. By the age of seven, pupils can sketch smple designs and list the materids they need to make
glove puppets. They can cut out the materid, sew, and decorateit. Pupils can dso design
movesble card modds, cut them out and join them with paper fasteners. Pupils complete evauation
sheets about the design and making process. By the age of 11, the pupils can make more
complicated structures, many using Smple eectricd circuits. Pupilsin Years5 and 6 have made a
variety of fairground modes, using levers and gears, some with eectric motors. The process of
designing and evauating is more complex, and pupils are able to suggest how they might improve the
design to make the item easier to build and to judge whether or not it isfit for itsintended purpose.

161. The pupils clearly enjoy their work and maintain interest and concentration well. They co-
operate well when working in pairs, and there is an increasing confidence and competence in
working by themsdlves as they move through the school. The pupils behaviour was good in the
lessons observed.

162. Judgements on teaching have been made from the few lessons observed, the pupils work,
and the displays. In the three lessons observed, the quality of teaching was good overal, with two
good and one very good lesson.  The teachers had good behaviour management skills and sound
subject knowledge, dthough expectations of what pupils could do was not aways high enough.
Lessons are well planned, with appropriate activities for pupils of dl attainment levels. Effective use
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is made of assessment, and the information gathered is used to plan for individua needs. The
planning and support for pupils with specia educationa needs and for those having English as an
additional language isgood. Teschers aso offer good support to pupils with behaviourd difficulties.
The teachers make good use of the learning support assstants. The pupils work is displayed very
effectively. At present, not enough use is made of information and control technology.

163. The co-ordinator shows good leadership, especidly in the areas of monitoring of teaching and
learning and in the organisation and deployment of resources, which are good. The staff would,
however, benefit from training in the subject to increase their knowledge and to raise their
expectations.

GEOGRAPHY AND HISTORY

164. Timetabling arrangements during the ingpection meant that only one history lesson and four
geography lessons were observed. Additiond evidence from a scrutiny of the work, areview of
planning, and interviews with the geography co-ordinator and pupils suggests that pupils make good
progress in history and geography as they move through the school, from alow leve of attainment
on entry. Ingpection evidence aso shows that attainment at the end of Key Stage 1 in both history
and geography is below what is expected nationdly for children of their age.

165. The good progress made by pupils means that attainment in both subjectsis broadly in line
with national expectations by the end of Key Stage 2. The pupils' lack of literacy skills, however,
means that the standard of the written work of the pupils currently in Year 6 is below that expected
nationaly for children of ther age.

166. Work in pupils books indicates that pupilsin both key stages have experienced an
gppropriate range and quantity of activities in both geography and history. In history, pupilsin Key
Stage 1 have looked at old and new toys to develop their concept of chronology, and have learned
about Florence Nightingale and the differences between hospitals and transport then and now. In
Key Stage 2, pupilsin Years 5 and 6 have studied The Tudors in some depth, with such topics as
Tudor houses, Tudor vocabulary, cooking, William Shakespeare, and the Gunpowder Plot.

167. Ingeography, pupilsinYear 1/2 have mapped their routes to the school, considering the
sequence of features along the route, and have studied the contrasting environment of the fictiona
Idand of Struay. In Key Stage 2, Year 5 and 6 pupils have studied traffic and the effect of out-of-
town retall parks. They visted the nearby retal centre to collect data, and collated traffic survey
data to discover which areas around the centre were most heavily affected by traffic flow.
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168. In the geography lessons observed, Year 1 and 2 pupils were looking at the contrasting
locality of the fictional Scottish idand of Struay. They were beginning to express persona opinions,
identifying likes and didikes about a place and judtifying them. They wereligting

things they would miss about their home locdlity, giving their reesons. Overdl, however, a the end
of Key Stage 1, pupils understanding and level of geographical knowledge is below that expected
for their age.

169. InKey Stage 2, Year 4 pupils used fieldwork techniques to collect evidence, drawing a map
of an area near the school, and noting any human and physica festures. All pupils are able, after
some encouragement and ingtruction, to enter the position of such landmarks as the church and trees
on their maps, though some pupils are not clear about how to read or useamap. InaYear 5
lesson, pupils considered how people affect their environment, and understood that different people
hold differing opinions about an issue. They are aware of the detrimental effects of pollution, and of
the effects of new building in arurd environment, and are writing “persuasive letters’ arguing for and
agang a proposed shopping development. During the discussion, pupils showed an understanding
of environmental change and sustainable development, but their progressin putting these ideas on to
paper issow.

170. Teaching was satisfactory in the geography lessons seen, two in each key stage. Teachers
demongtrate sound subject knowledge and work hard to motivate the pupils. There was insufficient
evidence to dlow a secure judgements on the qudity of teaching and learning in history.

171. Teachingin the one higtory lesson seen, in Year 5, was good. Pupils gained a good
understanding of the reasons for Henry VIII's marriages to Catherine Howard and Catherine Parr,
and the results of them. Pupils were able to provide reasons for events, consdering such questions
as“Why did Henry want another wife?” and “Why would Catherine want to marry Henry?” A
group of pupils used the internet to find out more about Henry’ s wives, making notes from
representations of actual documents and letters of the time. The teacher managed the pupils well,
engaging their interest and making good use of questions to probe and guide pupils learning. Pupils
were intrigued by the accounts of Tudor marriages, divorces, babies and violent degth, and
discussed the issues enthugiagticaly. Asin geography, however, they were dow to get any of their
ideas on to paper.

172. The qudity of learning in al lessons seen was satisfactory, athough teachers have to work
very hard and consstently to motivate pupils and ensure that they remain focused on the task at
hand. Teachers classroom management skills are generdly good, but the need to bring pupils back
to their work has atendency to dow the pace of lessons and reduce the rate of progress. Pupils
attitudes and behaviour in geography and history lessons are satisfactory overdl. In the best cases,
pupils enjoy the introductions to lessons, and many ask and answer questions enthusiagticaly. A
sgnificant minority of pupils find it hard to concentrate on their work.

173. The co-ordinator for geography is new to the role, and at the time of the inspection the history
co-ordinator was absent. Work for both subjectsis based on guidelines from the Qudifications and
Curriculum Authority, which provide support for teachers and ensure that pupils make steady gainin
their learning as they move through the school. History and geography units are organised on atwo-
year rolling programme to take account of the mixed
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aged classesin the school. Year 3 and 4 pupils are provided with first-hand opportunities to collect,
present and interpret data. Year 5 and 6 pupils have the opportunity to undertake aresidentia visit
during which they explore the physica and human landscape, look &t rock formations and

associated vegetation, and make comparisons with their home locdity.

MUSIC

174. Timetabling arrangements during the ingpection meant that it was possible to see only one
music lesson, though pupils were observed singing in assemblies. Asaresult, it is not posshbleto
make secure judgements on the qudity of teaching, the overal levels of pupils atainment at the end
of both key stages, or the qudity of learning.

175. Inthe onelesson observed, in Year 1, the teaching was good and the attainment of pupils was
satisfactory. They were able to repeat short, clapped rhythmical patterns and patterns tapped out
on adrum and tambourine. A mgority were able to clap their name pattern, answering the
teachers “WHAT-IS'YOUR-NAME?’ pattern with their own. Working in pairs, they were
beginning to produce musica patterns on untuned instruments. The teacher ‘recapped’ previous
learning, managed the pupils well, ensured that dl pupils were involved, supported less confident
pupils well, and provided support and guidance during the composing activity. The quality of
learning was good. As aresult of the practical opportunities to work co-operatively and with
untuned instruments, pupils made good progress in their ability to listen to a short phrase and tap out
the pattern. Pupils attitudes and behaviour were satisfactory, with most pupils following the
teacher’ s ingructions and using the musicd instruments carefully. Singing in assemblies was
generdly tuneful and rhythmic, and most pupils were Snging enthusiadticaly.

176. The newly-agppointed music co-ordinator is gppropriately qudified and, athough she had been
in post for only afew weeks at the time of ingpection, is beginning to gain a good understanding of
the teaching and learning of music in the school. The scheme of work for music has been adapted
from guidelines from the Qudifications and Curriculum Authority. It coversdl dements of the music
curriculum and provides support for non-speciaist teachers. Assessment in music is very good.
Teachers evaluate pupils learning againgt the objectivesin their weekly plans, and at the end of each
unit of study pupils progressis assessed againgt the learning objectives for the unit. Teachers work
during lunchtimesto provide a choir, recorder club and a“ Samba Band”. The choir and recorder
clubs, however, were poorly attended during the week of the inspection. Music from avariety of
culturesis played in assemblies, arange of performers visit the schoal to play for the pupils, and
there are regular musical concerts throughout the year when al pupils are encouraged to take part.
Resources for the subject are very good, and the accommodation, consisting of a good-szed music
room, is good.
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PHYS CAL EDUCATION

177. Standards of attainment at the end of Key Stage 1 are below what is expected nationdly for
children of their age, but pupils make good progress and are their attainment isin line with nationd
expectations by the end of Key stage 2. Pupils are experience a broad curriculum designed to
promote their physical and socid development. The curriculum iswell organised to provide for
gymnastics or dance each hdf term, with lessons in games taught throughout the year.

178. Lessonsin games, dance, gymnastics and svimming were observed during the inspection.
Pupilsin Key Stage 2 attend swimming lessons at the loca pool, where they make good progress.
Records show that 90 per cent of pupils achieve the national expectationsin swvimming by the end of
Year 6. The qudity of teaching by the instructor and the accompanying teachers supports good
learning. All pupilsin Key Stage 2 are offered good opportunities for outdoor and adventurous
activities during their annua residentid trips.

179. Mog pupils enter the school with low levels of atainment, but by the end of Year 2 they have
increased their confidence in physica control and mobility as aresult of the good teaching they
recaive. They perform arange of movements involving running and balancing and are gaining an
appropriate awareness of space. Teachers understand the importance of teaching the basic skills
and, as aresult, pupils plan and perform smple skills safey, showing control in linking actions
together. Thiswasevident in avery good Year 2 lesson, where the class teacher made effective use
of her own demongtration and those by pupils to teach the correct and safe way to perform avariety
of jumps.

180. In gameslessons, teachers help pupils to develop eements of play that include running,
throwing, catching and control, using hands and feet. Pupils are taught the reasons for warming up
before activities and the effects of exercise on their bodies. Planning shows that, in dance, pupils
explore moods and fedings and develop their response to music and other stimuli. Most pupils, by
the end of Year 2, remember, reproduce and explore smple actions with control and co-ordination.

181. Pupilsenter Key Stage 2 with a sound basis for further development. They acquire good ball
kills, aswas observed in a 'Y ear 5 lesson where pupils were practising forehand and backhand
skillsin tennis. The teacher made good use of competition to motivate their interest and to
consolidate their learning. [N most lessons teachers are conscious of the importance of giving pupils
enough time to explore, practise and evaluate their own and performances and those of others. The
pace of games lessons is generaly good, ensuring that the benefits of the warm-up sessions are not
diminished.

182. Pupils are taught to devise and perform dances, usng arange of movement patterns, including
some from different cultures and places. Inagood Y ear 5 lesson, pupils were observed composing
adance by adapting and developing step formations and patterns used in a Tudor dance. Their
work showed clear evidence of planned progression and of the class teacher’ s good knowledge of
the subject. A particular strength of the teaching in this lesson was the good balance between direct
teaching and decison-making by pupilsin smdl groups. In gymnastics lessons, pupilslearn to devise
fluent sequences for floor and on apparatus.
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183. The qudity of teaching observed was good overdl and hasimproved since the last ingpection.
Teaching was very good in one lesson, good in Sx, satisfactory in one and unsatisfactory in one.
Teachers have good knowledge of the subject, and plan their [essons with clear learning intentions.

L essons begin with good warm-up sessions and are generaly well structured to keep pupils active
and to dlow enough time for exploring, practisng and improving kills a the level of which they are
capable. Good useis made of pupils to demondrate their techniques as a simulus for improvement,
and thereis an emphasis on teaching the correct skills. Teachers are aware of the needs of the less
able, and this ensures that they too make good progress.

184. The weight given to developing the socid skills of pupils who attend the Nurture Group dlows
them to play afull part in lessons with their peers. Most teachers have developed positive
relaionships within their classes. Asaresult, pupils enjoy their lessons, behave well and work
together safely and co-operatively. The unsatisfactory lesson was due to weak behaviour
management, which resulted in a significant number of pupils disrupting the learning of others. The
school needs to ensure, with parents' co-operation, that pupils have the correct kit for lessons so
that they are not deprived of hedthy exercise.

185. The subject co-ordinator provides good leadership. She has identified dance as an areafor
development and has attended a relevant course so that she can advise teachers. Good useis made
of avisgting specidist teacher who has given demondration lessonsin games and athletics. Pupils
are offered a good range of extra-curricular activities to enhance their learning and sense of
achievement.

THE NURTURE GROUP

186. The Nurture Group is part of an inclusive programme provided by the loca authority to
enable more pupils with severe behavioural and emotiond difficulties to attend their local mainstream
schoal. At the time of the ingpection there were eight Key Stage 1 pupils attending the group.
Pupils are provided with a secure, caring environment in which to learn and to develop their socid
skills. The teacher and learning support assstant work well together and have a good understanding
of how the pupilslearn. There is a strong emphasis on pupils persona, socid and emotiona
development, and thisis evident in dl the work in the classsoom. Occasions such asthe daily
‘Brunch’ give pupils good opportunities to prepare the mea, which they share together and then
take respongbility for washing up and clearing away.

187. Areasof the curriculum are planned for each week in discusson with class teachers, so that
the pupils are broadly following the same work astheir peers. The qudlity of teaching and learning is
good, dthough in some lessons the impact of the good teaching on learning is diminished because of
pupils behaviourd and emotiond problems. Lessons are dwayswell planned, with clear learning
intentions which are shared with pupils. Behaviour iswell managed through high expectations and
positive reaionships. Pupils are made aware of class routines, their individua daily targets, and
each on€e' s respongbilities within the group.

188. Appropriate emphasisis given to teaching the basic skills of literacy and numeracy. Pupils
benefit from well-structured daily literacy and numeracy sessons. |n one very good literacy lesson
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the teacher, acknowledging how some pupils find it difficult not to call out answers, passed round a
toy eephant to give each aturn to contribute words ending in —ip. Asaresult of this good strategy,
al pupils were chalenged to think of words such astip, hip and trip. In mathemétics lessons, pupils
are taught the correct vocabulary and make comparisons, using terms such as more than, less than,
odd, even and smaller. Pupilswere making good progressin alesson on time and most could tell,
by the end of the lesson, what time was one hour more than the time shown on a clock face.
Throughout the day, guidance, praise and encouragement are gpplied in a consgstent manner, and
pupils are encouraged to discuss and talk about their experiences.

189. The provison for these pupilsis wel managed within the school and supports the learning of
dl pupilsin Key Stage 1, aswell as those who attend the group. The physical environment supports
learning, with appropriate space, facilities and resources. It is organised with imagination and care
and due regard for hedlth and safety. Pupils progressis assessed and recorded through frequent
observations and is discussed regularly with class teachers and parents. Individua education plans
are of good quality and are reviewed fortnightly. The provision is underpinned by a policy
statement, agreed by adults who work in the unit and by class teachers, and understood by parents.
The policy outlines the aims, objectives and contents of the curriculum. Thereis good liaison with
outside agencies to support the schoal in thiswork.
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