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PART A: SUMMARY OF THE REPORT
INFORMATION ABOUT THE SCHOOL

Rlton Infants Schoal is Stuated in Filton, Barngtgple in Devon. The community includes familiesfrom a
broad range of socio-economic backgrounds. The school is smaller than average with 140 four- to
seven-year-old pupils on rall, with equa numbers of boys and girls. An above average number of
pupils (10%) joined the schoal at atime other than the normal date for entry. An average percentage
of pupils (17%) are entitled to free school meds. No pupils are from ethnic minority backgrounds and,
over the last year, only three pupils have English as an additiond language, which is below nationd
norms. Eleven pupils (below average) are identified as having specid educationd needs, mainly in
relation to moderate learning difficulties or emotiona and behavioura issues. No pupil (below average)
has a statement of specid educationd needs. Mogt children’ s attainment on entry to the schoal is
broadly average, with some exceeding nationaly expected standards in communication skills and
knowledge of numbers.

HOW GOOD THE SCHOOL IS

Thisis agood school where, as aresult of effective leadership and management and good teaching,
standards achieved by seven-year-olds are above average. Pupils behave well and relationships are
very good. The nationd drategiesfor literacy and numeracy have been very well implemented and all
gaff work as ateam to continualy raise sandards and improve provison. The school takes account of
the learning needs of al pupils, including those with specid educationa needs, those with English as an
additiond language and the brighter pupils, and al pupils make good progressin their time at school.
Overdl, pupils enter the school with average levels of attainment and leave the school with above
average sandardsin reading, writing and mathematics. The school therefore provides good vaue for

money.

What the school doeswdll

Attainment in English, mathematics and science are above average and al pupils, including those
with specid educationd needs and English as an additiond language, make good progress.

Teaching is good throughout the school and learning support assistants make an important
contribution to pupils good progress in both the Foundation Stageand in Years 1 and 2.

Governors, the headteacher and al staff work together with a common sense of purpose to
bring about improvementsin pupils learning and persona devel opment.

Reationships throughout school are very good and pupils behave well and show good attitudes
to learning.

The school provides a safe secure environment for al pupils. Staff know pupils persond needs
well and use this knowledge to support their persona, socia, mord and spiritual development.

The school has effective links with parents, who hold the schoal in high regard.

What could beimproved
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The qudity of pupils learning in the afternoons.

Pupils understanding of their own learning so that they are clear about which particular aspects
of their work need improvement and how they should go abot it.

Monitoring and evauating teeching and learning in dl subjects other than English, mathemétics
and science.

The system for tracking pupils learning in reading, writing and mathemétics.

Levds of attendance.

The areas for improvement will form the basis of the governors’ action plan.

HOW THE SCHOOL HASIMPROVED SINCE ITSLAST INSPECTION

The school was last ingpected in June 2000 and before that, in November 1998. The 2000 inspection
reported good improvement between 1998 and 2000. Thisrate of improvement is being maintained
and the school has good capacity to continue to improve well. Standards in English, mathematics and
science have improved well over the last four years and Nationa Curriculum test results in 2002 were
very good, especidly inreading. The main reason for this is because pupils continue to be taught
effectively and because |eadership and management have improved well. All subjects now have
policies and schemes of work that guide teachers planning and the school has very effectively used the
nationa strategies for literacy and numeracy to bring about further improvement. The school has made
sgnificant improvement in resources and staff confidence in information and communication technology
(ICT) where standards are now risng. Overdl there has been satisfactory improvement in the key
issues identified in the June 2000 inspection. Firdly, the school’ s planning for improvement has
developed very well and is now effective. Secondly, the coordination of specia educationd needsis
now satisfactory and some improvement is evident in individua education plans. However, in relation
to the third key issue, athough an effective assessment programme has been established, there has been
insufficient progress in using this information to track standards across the curriculumin Years 1 and 2.

STANDARDS

The table shows the standards achieved by pupils a the end of Y ear 2 based on Nationa Curriculum
test results.

compared with

Performancein: all schools smilar Key
schools

2000 2001 2002 2002

well above average A
reading D B A A above average B
average C
writi ng D C B A below average D
well below average E

mathematics C C B A
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When children enter Reception, their attainment is average overal, with some achieving above average
levelsin communication and number. In Reception, al children, including those with specid educationa
needs, make good progress and, by the time they start Year 1, most pupils are achieving above the
expected level (the Early Learning Gods) and very few achieve below national expectations. In
reading, writing, mathematics and science, they continue to make good progressin their learning in
Years 1 and 2 and many pupils leave the school at the age of seven with above average sandardsin al
these subjects. Thetrend in pupils test results over the last four years in reading, writing and
mathemetics has been one of good improvement. 1n 2002’ stests, Pilton’s seven-year-olds attained
well above the averages achieved by pupilsin Smilar schools in reading writing and mathematics. In
2002 the school exceeded the chalenging targets set for seven-year-olds in reading, writing and
mathematics.

These good standards are due to good teaching and effective leadership and management which have
resulted in a shared sense of priorities and teamwork by dl staff. Parents make an important
contribution to pupils learning by regularly hearing them reading a home. Ingpection evidence shows
that standards, by the end of Year 2, are satisfactory in ICT and there are Sgns that pupils are making
good progress and that sandards arerisng. Pupils work in art and design and design and technology
is above average and they make good progress. In history, music, physica education and religious
education, pupils achieve satisfactory standards and make sound progress. There was insufficient
evidence available to make a judgement on attainment in geography. Pupils use ther skillsin writing,
reading, speaking and listening and ICT well in other subjects and the school’ s sensible emphasis on
basic skills has helped pupils confidencein al subjects. The specid educationd needs of pupils and
the needs of pupils with English as an additiond language are carefully consdered and this heps them
make good progress.

PUPILS ATTITUDESAND VALUES

Aspect Comment

Attitudes to the school Good: Pupils, including the youngest, show good attitudes to learning.

Behaviour, in and out of Good: Behaviour inlessonsis good and in the mornings often very good.
classrooms In and around the school, behaviour isvery good. Pupils are polite and
friendly.

Persond development and | Very good: The persond development of pupilsis carefully promoted
relaionships by dl gaff. Relationships throughout the school, amongst pupils and
between pupils and staff, are very good.

Attendance Unsatisfactory: The school has an attendance rate well below smilar
schools.

Relationships seen throughout the school are very good and result from the commitment of saff to their
pupils learning and development. Pupils are developing good attitudes to school and learning. They
behave well in lessons. Overdl, levels of attendance are unsatisfactory.
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TEACHING AND LEARNING

Teaching of pupils: Reception Years1-2

Qudlity of teaching Good Good

Inspectors make judgements about teaching in the range: excellent; very good; good; satisfactory; unsatisfactory; poor; very
poor. ‘ Satisfactory’ means that the teaching is adequate and strengths outweigh weaknesses.

The qudity of teaching learning is good overal and meets the learning needs of dl pupilswell. Of the
28 |lessons observed, teaching in five was very good, in 13 it was good, and in the remaining ten lessons
teaching was satisfactory. There was no unsatisfactory teaching.

Throughout the school, the basic skills of reading, writing and number are consistently well taught.
Teachers have avery good understanding of the nationa Strategies for literacy and numeracy, and letter
sounds and spelling patterns are taught particularly well. Thisresults in above average atainment and
good progress by dl pupils, including those with specid educationa needs and with English as an
additiond language. Expectations of both learning and behaviour are high and ingtructions and
information are clearly presented. The pace of lessonsis good and little time iswasted. Learning
support assistants make an important contribution, particularly when pupils are working in groups, when
lower-attaining pupils are often very well supported. Pupils often lack a clear understanding of exactly
what they need to get better at or how to improve their work because thisis not made sufficiently clear
to them. Teachers spend much time marking work but marking does not often provide pupils with
enough guidance on where and how to improve their work.

The qudity of teaching in the Foundation Stage isgood. In Reception, learning is continually carefully
assessed and work is very carefully matched to the children’slearning needs. Children enjoy their time
in Reception and develop good attitudes to learning and to schoal.

Throughout the school, pupils with specid educationa needs and English as an additiona language are
well taught and these pupils make good progressin their learning. They are given sengitive and effective
support by teachers and learning support assstants and in English and mathematics they are often
placed in smaller groups enabling them to be provided with an improved level of support.

Although pupils learning is good overdl, it is often better in the morning then in the afternoon, which is
atwo hour period of teaching without a break. Pupils learning is better when they have not been stting
too long.

OTHER ASPECTSOF THE SCHOOL

Aspect Comment

The qudity and range of | Good: All pupilsreceive ahigh quality range of learning opportunities. The
the curriculum organisation of the school day requiresimprovement.

Provison for pupilswith | Good: The school ensures that specid educationd needs are identified
specia educationa early and that pupils with specid educationa needs make good progress.
needs
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Aspect (continued)

Comment (continued)

Provison for pupils with
English as an additiond
languege

Good: Although the school has had few pupils with English as an additiond
language, their needs are carefully provided for by their teachers and
learning support assistants.

Provison for pupils
persond, including
Spiritud, mord, socia
and cultura
development

Good: Provision for pupils socid and mora development is very good.
Spiritud development iswdl provided for and pupils have good
opportunitiesto reflect. Cultura development is satisfactory and pupils
have a sound knowledge of their own culture, dthough provison for
awareness of other cultures is underdevel oped.

How wéll the school
caresfor its pupils

Good: Proceduresfor child protection are very good. The school has
good procedures that ensure pupil welfare. The school lacks apolicy for
promoting race equdity but hasit in hand to ded with thisissue. On-going
assessment of work in lessonsis not used sufficiently well to provide pupils
with clear information about how they can improve.

The school has good links with parents. Their involvement in school is encouraged and welcomed.
Parents play a particularly useful part in supporting swimming lessons and by hearing pupils read at
home. The schoal curriculum meets statutory requirements and there has been appropriate emphasis
on the core subjects of English, mathematics and science. The school knowsits pupils well and thereis
an effective regular programme of assessments.

HOW WELL THE SCHOOL ISLED AND MANAGED

Aspect Comment

Leadership and Good: The headteacher provides good leadership for the school and
management by the manages improvement well. Thereisavery good team spirit. Although
headteacher and other | there is no deputy headteacher a the moment, good arrangements have
key staff been made to cover the vacancy. Subject leaders in English, mathematics,

science, ICT and the Foundation Stage provide good leadership and
management. All other subjects and specid educationd needs are soundly
managed.

How well the governors
fulfil their reponghilities

Very well: Governors have avery clear understanding of the school’s
srengths and wesknesses, carry out thelr duties diligently and intelligently
and ensure the school continues to improve.

The school’ s evauation
of its performance

Good: Governors, the headteacher and staff keep a careful eye on the
school’ s results and performance and, together, use findings to plan and
bring about improvemen.

The drategic use of
resources

Good: Staff, learning resources and accommodetion are used well to help
dl pupilslearn. The school improvement plan is effective, focuses on key
areas and is well supported by the adlocation of resources, saff training and
performance management. The school applies the principles of best vaue
by consulting parents, comparing its performance with other schools and
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chdlenging itsdf continually to improve. The school dso sdects the most
cogt-effective options for larger areas of expenditure.

Thereis an gppropriate number of teaching and support staff to meet the needs of the pupils. Thereisa
satisfactory range of resources that are often used well. The school grounds are very good and the

building is satisfactory and well maintained.

PARENTS AND CARERS VIEWSOF THE SCHOOL

What pleases par ents most

What parentswould like to see improved

Children like school and are helped to make
good progress.

Behaviour is good.

Children are helped well to develop.

The headteacher and staff are very
approachable.

Staff expect children to work hard.

The school iswdl led and managed.

That they are kept well informed about the
progress their children make.

The range of extra-curricular activities.
The amount of homework.

Inspectors support fully the many positive views of parents. Evidence from ingpection shows that the
school provides a suitable range of extra-curricular activities which istypical for aschool of thistype
and age-range. Similarly, the ingpection team found that much useful work was done by pupils a home
throughout the school. Of particular note was the amount of reading that pupils do & home. Inspectors
therefore cannot support parents' views on these topics. However, the school does not always give
aufficiently clear information to parents about the homework thet is st.
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PART B: COMMENTARY

HOW HIGH ARE STANDARDS?

The school’ sresultsand pupils achievements

1.

The attainment of most children when they enter Reception is average, with some showing
above average communication and number skills. In Reception, dl children, including those
with specid educationd needs, make good progressin dl areas of learning and by the time they
enter Year 1, the mgority of pupils exceed the national standards (the Early Learning Gods)
and others are well on the way to achieving these.

In 2002, the Nationa Curriculum test results for reading were well above both nationa
averages and the averagesin Smilar schoals. In writing and mathematics results were above
average compared with nationd figures and well above results atained by pupilsin asmilar
schools. In reading, in comparison with nationd averages an above average percentage of
pupils achieved the nationdly expected level (Levd 2), and the percentage of pupils who
achieved the higher levelswas well above average. In comparison with Smilar schools, in
reading, Pilton pupils, at dl levels attained well above average results. In writing, compared with
nationa averages and averagesin smilar schools, awell above average percentage of pupils
achieved Levd 2. Inwriting, the schoadl’ s pupils were not quite so successful at the higher leve
(Leve 3), but even at the higher levels pupils fill achieved in line with nationd averages. In
mathematics, an above average percentage of pupils achieved Levd 2 and Filton’ s results were
well above nationa averages and averagesin smilar schools at the higher leve (Leve 3).
These are very good results and reflect good improvement on 2001 results. In science, based
on teechers assessments, an average percentage of pupils achieved Leve 2 but awell above
average percentage of pupils attained Level 3. The school’ s trend of improvement since 1998
has been consgtently upward because of improvements in teaching and leadership and
managemen.

In its school improvement plan, the school included targets for the percentage of pupils who
would achieve each leve in reading, writing and mathematicsin Nationa Curriculum tests for
seven-year-olds. Although the targets for 2002 were challenging, they were exceeded in dl
subjects. This reflects the way that the school’ s test results have risen wel over the last four
years.

Theyear group of pupils who achieved the 2002 results has now |eft, but inspection evidence
indicates that these high standards are being maintained by the current Year 2 pupils. In
reading, writing, mathematics and science, standards are above average, despite the fact that
the school has a higher than average percentage of pupils transferring to its role at times other
than the norma date for admission. The risng standards in English and mathematics have come
about because the school’ s successful implementation of the nationd srategies for literacy and
numeracy which have helped improve teachers skills and confidence in teaching these subjects.
Speeking and ligtening skills are above average and some of the higher ataining pupils are adle
to provide sensible, interesting and detailed answersto questions. Most pupils show good
confidence in speeking. A pupil with English as an additiond language was able to understand
ingructions given in English and play an ‘1 spy’-like game using their knowledge of English letter
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10.

11.

sounds. Pupils with specid educationa needs make good progressin their spesking and are
helped to listen carefully and sustain concentration by teachers and learning support assistants.

Reading is above average and dl pupils achieve well and make good progress both because it
iswell taught a school and aso because parents make an important contribution at home.
Pupils skills of reading unfamiliar words using letter sounds (phonics) are particularly good
because these are carefully, regularly and effectively taught in whole-class and group sessions.
This dso hdps them with their spdlling.

Pupils writing is dso above average, and spdlling, sentence structure and punctuation are
particularly good. Pupils are able to sequence events and refine their extended writing, elther
by hand or on the computer. Handwriting and presentation are average. The school isworking
to make writing more interesting by improving the qudity of simuli and giving better reasonsto
write, eg. so that they can read it to younger children in the school.

Standards in mathematics are above average. Pupils menta and written number calculation is
above average and they are confident in using the four rules of addition, subtraction,
multiplication and divison. They apply these four rules to mesasures and money work
effectivey. Pupils progressively acquire mathematical vocabulary and use matheméticd terms
carefully and accurately because the use of mathematical language is carefully taught. They are
less confident in devising their own methods for solving problems, however, or for suggesting
dternative ways of working out caculations.

Science sandards are aso above average. Pupils are particularly confident in the area of
living things which is the aspect of science that the school’ s curriculum emphasises most.
They have sound skills of investigation and use ICT well to present results in such forms as
graphs and tables, but are quite reluctant to offer their own ideas as to how to find things out.

Now that the school has improved ICT resources and because dl staff have recaived training,
ICT slandards are in line with nationa averages and improving so that in lessons pupils can be
seen making good progress. Keyboard skills are alittle below average because the school’s
resources limit the scope for regular practice. Effective direct teaching hel ps pupils see how to
use gpplication programs such as word processors and art painting and drawing programs.

Pupils attainment in art and design and in design and technology is above average and pupils
make good progress and achieve well in these subjects. In history, music, physica education
and religious education pupils achieve satisfactory standards and make sound progress. It was
not possible to make an evaluation of standards in geography during the ingpection.

The school effectively takes account of the learning of dl pupils so thet higher-attaining pupils,
lower-attaining pupils, those with English as an additiond language or pecia educationd needs
make good progress and achieve well, especialy in English mathematics and science.

Pupils attitudes, values and per sonal development
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12.

13.

14.

15.

16.

17.

18.

The last ingpection report found much to commend in this area of the school’ swork. Parents
say clearly that children enjoy school and are helped to make good progressin both their
learning and persond development. Evidence from ingpection supports these postive viewsin
much of the school’ swork inthisarea. Overdl, this arearemains a strength of the school.

Pupils are able to learn in an environment that is free from oppressive behaviour such as racism,
bullying and sexism. They show good standards of behaviour, good attitudes towards school
and learning and the very good relationships amongst al members of the school community
make a significant contribution to pupils learning and development.

In the Reception Year dl children make good progressin their persond, socid and emotiona
development. They are encouraged and supported well when starting school. They are quickly
learning school routines and are settling well and enjoy the activities provided for them. They
are learning to listen to adults and each other, as well as taking turns and working together.

Throughout the schoal, pupils, including those with specia education needs and where English
is not thelr firgt language, continue to digplay these postive attitudes to learning. They are
interested in their work and share and co-operate with one another well.

Behaviour in the mgority of lessonsis good and on many occasions, very good. Inno lesson
was unsatisfactory behaviour seen. Examples of very good behaviour were seen in lessonsin
al year groups. InaYear 1 mathematics lesson very good behaviour was seen as pupils
responded very well to stimulating work which ensured their interest was maintained
throughout. 1n the Reception class, children showed very good concentration when beginning
to learn about books. PupilsinaYear 2 English lesson about text writing worked well
together, discussing their answers carefully before responding. However, these high standards
of behaviour are not seen condstently throughout the school day. Whilst no unsatisfactory
behaviour was seen, the generd leve of behaviour during the afternoon sessions was below that
seen inthe mornings. The structure of afternoon sessons means that 1essons are sometimes
over-long and pupilsfind it hard to sustain the good levels of concentration and positive
attitudes to learning described. Overal however, teachers management of behaviour is good
and this, when linked to the pupils generaly positive atitudes to learning, is enabling them to
develop good skills in concentration, of working together, and in taking turns.

Behaviour in and around the schoal isvery good. Pupils are polite and friendly and enjoy
learning, and sharing what they have learnt with adults. At bresk and lunch times they play well
together. In the dining room they behave well, talking sensbly with one another. The school
has a policy for behaviour which is consstently followed by staff but there is no anti-bullying
policy. Parents express condderable confidence in the school’ s handling of these matters,
however, and inspection evidence supports these views.

Pupils, including those who have specid education needs and where English is not their first
language, show good personal development because teachers and learning support assstants
know pupils very well and use this knowledge to support their development. The school hasa
programme of persond, sociad and hedlth education which is taught with support from vigting
specidigsfrom timeto time. No pupils have been excluded in the last twelve months.
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19.

20.

Pupils are beginning to learn to take regponghbility by acting as monitors from time to time but
overdl, these opportunities are too few. Similarly pupils have too little opportunity to take
respongbility for their own work and carry out research independently. Reationships
throughout the school community are very good and are amgor strength. Staff are committed
to the welfare and development of pupils and they respond wdll to them in turn.

Leves of attendance are unsatisfactory. Overdl they are wdl below those seen in amilar
schools nationdly. Unauthorised abosence is below that normaly seen. High levels of
authorised absence, mainly pupils taking holidays during term time, accounts for much of the
overdl low levels. The school ingsts on writtenrequests for such absence and considers each
carefully before agreeing them. 1t seeks to encourage parents not to take such absence during
the periods when pupils areinvolved in nationa tests. It works with the Education Welfare
Officer in any case where a pupil’ s absence gives cause for concern. Overdl punctudity is
good and sessions and lessons start promptly. The school has a sound system to check the
reason for lateness and absence.

HOW WELL ARE PUPILSTAUGHT?

21.

22.

23.

During the inspection, 28 lessons were observed. Of these, five were very good, 13 were
good and the remaining ten were satisfactory. There was no unsatisfactory teaching. This
means that the significant improvement noted in the June 2000 ingpection has been consolidated
and teaching remains good overal, despite anumber of saffing changes. The qudity of
teaching is conagtently good in dl three year groups. Thisis the key reason why pupils make
good progress in their learning during their time at the school.

The qudity of teaching in the Foundation Stage is good overdl. Lessons are planned well and
al areas of the curriculum are given good coverage. Children’s attainments on entry are
carefully assessed and thisinformation is used well by the teacher and learning support assistant
(LSA) to ensure that activities match the learning needs of each individud child well. This
enables al children to make good progress, and by the end of the Foundation Stage, many
have dready moved on to Year 1 work. The teacher’s questioning is often very good and
helps children develop their skills and understanding. For example, when the class were
enjoying watching a TV programme, the teacher interjected with good questions such as “how
many sheep?” or “how many more to make four?” Rdationships are srong and this helps
children be secure and confident in lessons and a school and this heps them achieve well. The
teacher’sand LSA’ s high expectations of behaviour means that children were aware of and
as0 implemented the good class routines and were being very well prepared for their work
later onin the school. Although the LSA worked very effectively with children when they were
working in groups or individualy, especidly by supporting the learning of those with specia
educationa needs and the less mature children, in whole class sessions she was under-used and
was not able to help with the children’ s learning.

The qudity of teaching isgood overdl in Years 1 and 2 and thishdps dl pupils, including those
with specia educationd needs, those with English as an additiond language and higher ataining
pupils to continue to make good progress. Because teachers have secure subject knowledge,
they plan work well, taking account of the full range of ability in the class. Secure subject
knowledge aso enables teachers to hold gppropriately high expectations and most pupils for
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24.

25.

26.

27.

28.

most of the time are doing work that is just hard enough for them. Behaviour and class
management is often very good and relaionships are mostly very good in lessons and very little
time is wasted with sorting out behaviour problems or moving between various activitiesin
lessons.

Learning support assgants are invariably used very well in group work in lessons when they
often work with pupils who are finding the work more difficult or with pupils with specid
educational needs to enable them to keep up and make good progress. In some lessons,
during whole class sessons, LSAs make an important contribution by hel ping pupils with
specid educationa needs sustain concentration and follow the lesson. In other lessons,
however, their contribution is less gpparent during whole class sections of the lesson. The
school has recognised the need to reconsider the alocation of LSAS in some classes,
particularly in the context of the plan to provide additiona literacy support to some Year 1
pupils after Christmas.

Although some parents were critica of the amount of work pupils are given to do a homethis
view was not upheld by the evidence gained during the inspection. The organisation of home
reading is very effective and many parents hear their children read & home. This helps pupils
learn to read and is an important factor, aong with the good teaching in school, in ensuring the
high reading standards evident throughout the school.

Pupils learning is often noticeably better in the morning than the afternoon. There are a number
of factorstha causethis. Thefird isthat the mgority of morning lessons are literacy and
numeracy lessons and the school has placed more resources into monitoring, evauating and
improving teaching in these subjects. The school’ s very successful implementation of the
national strategies for literacy and numeracy has aso helped teachers develop their skillsand
confidence in these subjects. A second factor is that the afternoon is atwo hour period without
abreak and pupils concentration and participation in the afternoon wanes, especialy when
they arein lessons where they are Sitting and listening and are less active. A third factor is that
the balance of activitiesis not effectively planned or monitored so that pupils receive periods of
more active work between periods of passive work. On days where they receive asmilar diet
of activities throughout the day, for example, in aYear 2 class where they were taught literacy
and numeracy dl morning and then had alesson in the afternoon where they were sitting and
listening for too long, they became alittle restless and lost concentration. The school has
aready recognised these findings and is keen to consder what changes can be brought about to
meake further improvements in the qudity of pupils learning in the afternoon.

English iswell taught overdl and reading is very well taught. The teaching of phonicsis
paticularly good and in Years 1 and 2 dl pupils receive regular teaching of phonics usng
national guidance. This helps pupils achieve above average sandards in reading. Mathemétics
isaso taught well. The teaching of English and mathemétics has benefited from the training
provided as part of the school’ s very successful implementation of the nationa Strategies for
literacy and numeracy.

ICT teaching is good because teachers have undertaken training and have secure subject

knowledge and confidence. They are able to teach particular skillsof ICT and dso use ICT in
other subjects, particularly in English, where pupils hep develop their writing skills usng word
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processors, and in science and mathematics where information is clearly presented using graphs
and tables that are constructed on the computer. Whole class teaching is good and the
school’ s new data projector enables dl pupilsto follow the lesson easily. Thelack of a
computer suite means that it is more difficult to ensure that dl pupils gain sufficient experience of
using computers, but dl classes organise turn-taking carefully to ensure that practiceis
undertaken. Science teaching is good overal and this helps pupils make good progress and
attain above average standards. In science, teachers demonstrate good subject knowledge in
their planning. Interesting activities are planned, and teachers use effective methods to help
pupilslearn. For example, ina'Year 2 science lesson on the effect of exercise on the body,
pupils were shown how to find their own pulse and could see for themsdlves the effect of
exercise on their own body.

Art and design is taught well and higtory, music and physica education are taught competently.
It was not possible to evauate the qudity of teaching of geography during the inspection.

A particular srength in teaching is to be seen during whole class sessons when teechers give
information very clearly and ask questions carefully to help pupils develop their knowledge and
skills. Pupils are given arange of ways of answering questions, indluding usng smal white
boards and holding up their answers. This ensuresthat al pupils participate and concentrate
and enables the teacher to check the learning of dl pupils so that she can modify her approach
for particular individuals. Questionsthat help pupils develop their understanding are quite rare.
In mathematics lessons, for example, pupils are often asked to give answers to problems that
demondrate their skillsin caculation but are rarely asked questions that develop their
undergianding. Thus, they are rarely asked “how did you work that out?’ or “ can you think
of other ways of finding out that answer” or “who can think of a quicker way to work
that out?’

There are some weaknesses in the use of ongoing assessment in some lessons. Pupils often
show alack of clarity asto which particular aspect of their work they need to try to improve.
In writing, pupils are often given targets in an attempt to help them see where improvement is
needed. Some pupils, for example, have as atarget that they need to make their handwriting
negter, but they are not clear about what that means or how to do it. In other lessons three or
four targets are emphasised and this means that pupils are unclear about exactly where to focus
their efforts. At the end of most lessons, pupils are asked to review the work they have
completed in the lesson but often too many things are reviewed and so the ends of lessons lack
afocus on improving one or two very specific agpects of their work. Even though teachers
sometimes anayse pupils work alongside them and show them how to improve, pupils are
rardly asked to analyse their own and others' work to help them understand how to make
particular improvements. There isaneed to improve the use of ongoing assessment so that
pupils have a clear idea of where and how to focustheir effortsto learn.

HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNITIESOFFERED TO
PUPILS?

32.

The schoal’ s curriculum meets statutory requirements. It is broadly based and includes all
subjects of the Nationd Curriculum. Reigious education is taught in accordance with the
localy agreed syllabus. The school identifies additiona curriculum time which is dlocated to
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teaching persond, sociad and hedth education which contributes well to pupils persona growth
and development. The planned curriculum is reasonably balanced to ensure that subjects are
alocated sufficient teaching time. In the time dlocation, priority has been gppropriately given to
the core subjects of English, maths and science with particular emphasis on English. Thistime
dlocation iswell reflected in teaching timetables, and subject dlocation is “blocked” to ensure
that subjects are covered in grester depth. This means that foundation subjects such as history
and geography are sometimes taught in some terms and not in others. Scrutiny of the
whole-school curriculum plan confirmed that there are sufficient opportunities to ensure the
coverage of dl the programmes of study for dl Nationa Curriculum subjects. Because
standards have now risen considerably in the core subjects, the school is now well placed to
give greater emphasis to the foundation subjects, developing basic skills within them.

The organisation of the school day does not maximise the use of teaching time. Observations of
lessons during the ingpection confirm that pupils learn better in the mornings rather than in the
afternoons, which is usudly when the foundation subjects are taught. The one and a haf hour
lunch bresk istoo long, and pupils work the remaining two hour session without a bresk.

These factors result in pupils concentration, gpplication and behaviour being less securein the
afternoons and this affects their progressin lessons.

Long-, medium-, and short-term planning is good and this is a strength throughout the school.
Staff have worked very hard in thisarea, and this work has contributed sgnificantly to the
improvement in the quaity of teaching and the risng Sandards. The school’s overdl curriculum
plan is efficiently trandated into half-termly blocks of work in al subjects. This planning is
securely grounded in nationa schemes of work, and it gives teachers clear guidelinesto plan
their lessons, helping them ensure they are clear about what they want pupils to learn and
activities are used across the school. It dso contributes to the continuity of pupils learning
within year groups and from one year to the next. Much attention has been given to planning in
English, mathematics and science buit little monitoring of planning in the foundation subjects (e.g.
history, religious education, geography etc.) has been undertaken to help the school develop an
accurate view of the strengths and weaknesses in provison in these subjects.

The curriculum for the Foundation Stage is rich and exciting, giving children agood dart to their
schooal life and helps them make good progressin Reception. There is gppropriate emphasis on
al the areas of learning which ensures the Early Learning Goals are met and, in many cases,
exceeded by the end of the Reception Year. Good curriculum opportunities are dso provided
in science, ICT, art and design and design and technology.

The school’ s dtrategies for teaching the basic skills of literacy and numeracy are very effective,
and these are an important strength. The Nationd Literacy and Numeracy Strategies have
been adopted by dl teachers and they teach these programmes skilfully. The introduction of
these drategies, together with ahigh level of staff development work, has resulted in therisein
literacy and numeracy standards and this has positively influenced work in other subjects.

Some parents express the view that the provision the school makes for extra-curricular

activitiesis unsatisfactory. During the inspection, extra-curricular provison was judged to be
typica of that seen in smilar schools. Also, the opportunities that are provided complement
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work in lessons satisfactorily. The school has plansto extend its extra-curricular provisonin
the future. The inspection, therefore, does not support some parents' criticismsin this area.

The school ensures equdity of accessfor dl pupilsto the curriculum. The school works hard to
ensure that boys and girls achieve equdly well. Sufficient chalenge is provided for the more
able pupils and the provision made for pupils with speciad educationd needs and English asan
additiond languageis good. Learning support assstants ensure that these pupils are included
wel. Ther support is particularly effective when they are working with smal groups. Although
individua education plans for pupils with specid educationd needs have improved, some
targets for pupils are not ways specific enough or based on a detailed andlys's of need.

The provison made for pupils persona, socia and hedlth education is good and makes a
positive contribution to the very good reationships which are evident across the school. Circle
Timeis sometimes provided so that pupils can discuss persona and socid issues in a secure
environment effectively contributing to their persond development. Golden Timeis awarded
to pupils as areward for aspecid contribution. It is designed to develop pupils sdf-esteem
and dlows them to choose activities. The school places a strong emphasis on saying hedthy.
Pupils discuss the benefits of exercisein lessons and are encouraged to bring fruit to eet a
playtime. They show asound awareness of hedth issues. The school has an appropriate sex
education policy and dso has effective and sensitive ways of helping pupils consider issues of
drugsmisuse. In ahedth education lesson, for example, pupils consdered how some drugs
could help people stay healthy and how others could be harmful.

The school has established satisfactory links with the community. The Reception class has
knowledge of the pre-school settings which many children attend before starting school and
there has been satisfactory liaison with the neighbouring junior school. This liaison resulted, until
last summer, in the infant school’ s pupils using the junior school’s computer suite, which helped
them gain practice on computers and prepare for work at the junior school. Locd vistors such
as adoctor, firefighter and musicians enrich the school’ s curriculum and the school undertakes a
satisfactory range of vistsfor example, to loca gardens, the thestre and the cinema.

Provision for pupils spiritua, mora, socia and culturd development is good overadl. Children
aready have appropriate vaues when they enter school and these are reinforced effectively by
daff, resulting in good behaviour enabling pupils to have a secure sense of right and wrong.
Simple rules are digplayed in classrooms and these help pupils understand whet is expected and
how to relate one to another.

Provison for pupils spiritual development isgood. The school’s assemblies are good and
include collective worship. Assemblies are interesting to pupils and adso make a good
contribution to spiritua development through themes such as *Welcoming babies into the
world’. Pupilsrespond pogtivey in quiet moments given to them in assembly, and they talk
about fedings, belonging, caring and taking responsbility. Overdl, the subjects taught in class
make a positive contribution to piritud development. Displaysin classrooms reflect this
focusing on the beauty in the world, key questions to promote thinking of how Noah would fedl
when he was asked to build the Ark, and a collection of ‘specid’ objects which pupils think are
beautiful.
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The provison for mora development isvery good. The school provides a strong mora code
asabassfor behaviour and pupils are encouraged to think of others. They have opportunities
to discuss mord issues. For example, when Y ear 2 pupils wrote about atime when they had
behaved badly and identified why this was wrong.

The provison for pupils socid development is very good. Teachers expect pupils to be helpful
and to try their best, to be tolerant and to respect each other. They are taught to present their
own ideas and listen to each others views. Relationships between pupils are very good, and
this helps them develop good attitudes to socid behaviour and sdf-discipline. They are
encouraged to take responsibility when they clean away resources or take the register to the
office. However, they do not dways have enough opportunities to plan their own
investigations, undertake persona research and take control of their own learning. There are
many occasions where pupils work collaboratively and they co-operate very well when
working in pars and smal groupsin class, sharing and taking turns.

Overdl, provision for pupils cultura development is satisfactory. Pupils have good
opportunities to investigate their own culture through experiences such as the locd music
festivd, yet the promoation of the understanding of other cultures and the multi-cultura
dimension in the world is underdeveloped. Digplays around the school do not sufficiently reflect
culturd diversty, and attention to this areais insufficient acrass the curriculum.

HOW WELL DOESTHE SCHOOL CARE FOR ITSPUPILS?

46.

47.

48.

The school provides a safe, secure and very caring environment for pupils. It has taken
gopropriate steps to meet its responghbilitiesin reation to hedth and safety principles and
practices. Although the school steisfar from compact the school has taken good care to
ensurethat it is accessible to pupils with disabilities. Security arrangements have aso recaived
atention. First aid has been well organised, with staff having received training. Staff take good
care of pupils both on the school site and during trips. The school has adopted very good child
protection arrangements, based on the advice of the local education authority. The headteacher
acts as the named person, and has undertaken the rdevant training. Staff are aso aware of the
school’ s child protection arrangements.

Pupils behaviour is promoted and supported well by the school’ s policies and procedures.
Although the school has not finalised its policy on promoting race equdity, adraft is dueto be
considered by the governing body before Christmas. Teachers, who are well supported by
other saff, manage behaviour well. The result is that behaviour in and around the school and in
lessonsis good overdl. Pupilsof dl abilities and ages are learning to listen to the views of
others and show care and concern for one another. Whilst the school does not have an anti-
bullying policy, staff respond quickly to any incident where unsatisfactory behaviour occurs.
Parents rightly express confidence in the school’ s promotion of good standards of behaviour.

The school also promotes pupils persond development well. The school has a programme of
persond socid and health education, taught by staff, with support from visting specidigts as
necessary. Pupils experiences are enhanced by local vidts. Although pupils act as monitorsin
classrooms and, on occasions, help to put out equipment and materials and enjoy doing these
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jobs and take them serioudy, overdl too few opportunities for them to take respongibility are
provided.

Staff know pupils well, are committed to their best interests and work hard to help them
develop, both in their learning and their persona development. The school has satisfactory
arrangements for recording and promoting attendance. Regigters are maintained efficiently.
When necessary, cases of absence are followed up with the support of the education welfare
officer. Parents are aware of the school’ s requirements in ensuring attendance and as
necessary explaining absence. Despite this, the school’ s overdl levd of attendance remains
well below nationd levels. Thisisaccounted for mainly by high levels of authorised abosence,
comprising mainly the albsence of pupils on holiday during term time. Whilst the schoadl ingsts
on written requests from parents at such times the Situation remains unsatisfactory.

Since the last ingpection, the school has made satisfactory improvements in the assessment of
pupils learning. In the Foundation Stage, assessment is effective and the information gained is
used well to help pupilslearn. In Years 1 and 2, thereisaregular programme of assessments
in reading, writing, mathematics and science and teachers know the attainment of al pupils well.
Much good work has been done in establishing chalenging targets for the percentage of pupils
who will achieve particular levelsin English and mathematics and, in 2002, the school
successfully exceeded these chdlenging targets. Based on the assessments they make, teachers
st targets for the level of atainment that each pupil should achieve by the end of the year, but
these are not in line with the whole-school targets and are often insufficiently chalenging. An
andyds of the outcomes of teacher assessment and nationd testsis undertaken a whole-school
level, and the information gained is used to identify improvement.

A ussful detailed andlyssis undertaken in English and mathematics which evauates which
questions pupils find easy or difficult and if there is any difference between the performance of
boys and girls. Thisidentifies the particular areas where pupils are performing lesswdl, and
thisinformation is used to guide subsequent teaching and curriculum devel opment.

Ongoing assessment in lessonsis not used sufficiently effectively to provide pupils with a clear
view of what they are good at, what they are not so good a and what they need to do to
improve. The teacher’ sintentions asto what pupils will learn in lessons are not dways shared
with pupils so that they understand exactly what they are learning as opposed to merely what
they are doing. The ends of lessons (plenary sessons) are not used effectively to check up on
what has been learnt in the lesson in order to inform future work. Teachers mark pupils work
diligently, but comments are usually positive reassurance rather than making it clear what was
good and why, what was less good and why, and what pupils need to focus on next in their
learning.

There is no assessment co-ordinator at present and the assessment policy isin need of review.
However, there is evidence that the co-ordinator worked well with teachers and subject
leadersin the past. In some subjects, such as science, teachers have undertaken useful
activitiesto ensure that they al assess pupils work consstently and accurately and there has
been arange of gaff training activities to support this work.
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54. In the Reception class assessment isan integra part of teaching and learning. Staff carefully
observe pupils and discuss their progress and use thisinformation effectively to guide future
work. Pupils progresstowardsthe Early Learning Godsis tracked well and monitored.

HOW WELL DOESTHE SCHOOL WORK IN PARTNERSHIP WITH PARENTS?

55. Overdl, the parents who returned the questionnaire or attended the meeting were very
supportive of the school. They are very satisfied with the standards achieved by their children
and say clearly that their children like going to school. The large mgority fed that they are kept
well informed about the progress their children make. Parents say that they fed comfortable in
gpproaching the school on any matter. The governing body has sought to ascertain the views of
parents by a questionnaire and has used the findings to plan improvement.

56.  Progpective parents are provided with a good range of information about the school and its
organisation together with good information about how they can prepare children for school
and support their learning when they start school. In addition, staff visit many parents of
pre-school age children a home to discuss and plan admission to the school. This helps
children to settle quickly to school life and routines. The school prospectus meets requirements
and contains useful information about the school.  Induction arrangements for new entrants are
asowel handled. The school provides parents with regular information about both its activities
and routine administrative matters by newdetter. Whilst these are helpful, the schoal could
usefully review their format and style in order to ensure that they are accessble to al parents.
The annua report made to parents by governors meets requirements and provides a clear
picture of the school’swork. Care has been taken in the last report to explain, in lay terms, the
school’s Nationa Curriculum assessment results.

57.  The school writesto parents each term to set out what pupils will be learning. In a number of
subjects, for example in English, mathematics and science, teachers make useful suggestions as
to how parents can help their children with their learning. Annua written reports to parents
about individua pupils progress and attainment meet requirements. They record information
about what pupils can do, as well as information about pupils persond development. Whilst
teachers indicate some targets for pupils, generdly these are not sufficiently detailed nor do they
indicate clearly how parents can support the particular learning needs of their child. Parents
have the opportunity to meet teachers formally on atermly basisto discuss their child's
progress and development. Many parents dso meet teachersinformaly at the beginning and
end of the school day and take opportunity to raise any concerns or pass on informeation.

Many examples of this were seen during ingpection. Parents of pupils with statements of
specia education needs receive gppropriate information about their children’s progress and
they are gppropriately involved in the statutory reviews of progress.

58.  The school does not have awritten policy for homework. However, it is clear from ingpection
that homework is set regularly for pupils. Whilst it takes a number of forms, gppropriatdy the
work set mainly involves reading. Pupils have reading diaries and bring their books into class
each morning. Teachers regularly check on their progress in reading and encourage them to
select new books. Pupils know that they have to take work home and complete the tasks set.
Some parents say that they would like more information about homework and how they could
help their children. It is evident that the support dready being given by parents with ther
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children’s reading on aregular basis has made a sgnificant contribution to the improvements
seenin pupils achievements recently. The school could now, with advantage, consider
providing parents with both a clear statement about its policy and practice and information
about how they can best support further improvementsin their own child’s learning.

The school welcomes support from parents and a number provide valued assistance, for
example, by hdping with vidts and when children go swimming. In addition, pupils derive
benefit and pleasure from the ass stance with cooking offered by a parent on aregular basis as
part of design and technology lessons. The school aso benefits from the support offered by its
Parent Teacher Association. Funds raised by them have been used to pay for the schoal’s
successful swvimming programme.

The schoal’ s links with parents have improved well since the last ingpection in June 2000 and
this aspect is now judged as a strength of the school.

HOW WELL ISTHE SCHOOL LED AND MANAGED?

61.

62.

63.

The leadership and management of the school are good overdl because governors are very
effective, the headteacher provides a good lead and manages well, subject co-ordinatorsin the
key subjects of English, mathematics, science and ICT lead and manage well and the
coordination of specid educational needs and of other subjectsis satisfactory.

The whole school works to acommon sense of direction and as an effective team. Methods of
ascertaining the school’ s strengths and weaknesses in English, mathematics and science are
effective and lead to good planning and well-judged actions that are railsing standards
throughout the school. Because of the gppropriate focus on English mathematics and science,
the school has not undertaken effective monitoring and evaluation of teaching and learning in
other subjects. All staff know their roles and are provided with good support to help them
improve their contributions. All staff have very postive attitudes to their own professond
development and are prepared to continually reflect on their work and make improvements.

As a consequence;

- pupils atanment in reading, writing and mathematicsisimproving well,
the teaching of literacy and numeracy is good and often very good;
relaionships and team work a dl levels are very good and the schoal is continudly

improving.

The headteacher has worked effectively and drawn well on support and advice, including that
of the school’ s phase advisor, to lead the improvement of the school. Mgor nationd initiatives
such asthe Nationa Literacy and Numeracy Strategies and New Opportunities Fund computer
training have been used wdll to help bring about improvementsin key areas. The headteacher
effectively |eads the preparation, implementation and monitoring of the school’ s improvement
plan. The plan is basaed on an accurate evaluation and andysis of where improvements are
needed. Ambitious but achievable goas are set, timescaes are redlistic and methods of
monitoring progress towards the gods are clear. Because governors and dl staff are involved
in the preparation of the plan, they refer to it in their daily work and it guides the work of the
school well and provides an important way of ensuring a team gpproach to improvement. All
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know the part they need to play to ensure the plan is carried out, and the headteacher and
governors, keep a careful eye on the implementation of the plan throughout the year. The
school has effective procedures to check and improve teachers professiona performance.
Teachers have clear objectives to guide their work and objectives are closdy related to the
school improvement plan. Training opportunities are provided to help aff achieve ther
objectives. The school has employed anewly qudified teacher from the beginning of the
autumn term and her induction is very effective and she has dready made a confident and
successful start.

The school currently has a vacancy for a deputy headteacher and, consequently, a number of
gaff are taking on new roles as both managers and teachers. Effective arrangements have been
meade to help staff adapt to new jobs and staff are supporting each other well.

Within its planning, the school has gppropriately concentrated on raising standards in reading,
writing, mathematics and science. ICT has adso been given its proper priority. The leadership
and management of al these subjects and of the Foundation Stage are good and, not only have
improvements been made, but further improvements are planned. The co-ordination of al

other subjects and of assessment and of special educationad needsis satisfactory. The
management of specid educationa needs has continued to improve. The revised Code of
Practice for gpecid educationd needsis being effectively implemented. Although improvements
have been madein individud education plans (IEPs), further work isneeded. A useful feature
of IEPsisthat they are prepared by the class teacher who has responsibility for the pupil with a
gpecid need. This meansthat teachers use IEPsin ther daily work. However, planned actions
in some |EPs are not always based on a sufficiently rigorous or detailed analysis of the needs of
the pupil and actions are sometimes unclear. The number of pupils with English as an additiond
language in the school has been very smdl over the last year. Neverthelessthe learning of these
pupils has been carefully consdered and good provision made to enable them to make effective
progressin their learning, and they work and play happily aongside other pupils.

The management of assessment is satisfactory overdl, but further improvements are needed in
the area of target setting so that dl pupils have a clearer understanding of their own learning and
where to focus their effortsto improve. Teachers targets for the National Curriculum levels
that each pupils should achieve is insufficiently connected with the school’ s targets for the
percentage of pupils who will atain particular levels by theend of Year 2. Although the system
for tracking the progress of children in the Reception Year is effective, the sysemin Years 1
and 2 does not provide the school with the information necessary to effectively monitor the
progress of groups of pupils and year cohorts so that the school can evauate whether it ison
track to achieveitstargets for pupils atainment at the end of Year 2.

Some aspects of the curriculum are well managed. Long- and medium-term planning is very
good s0 that teachers are dways provided with clear guidance to inform their weekly and daily
planning. However, pupilS learning is Sgnificantly better in the morning than in the afternoon
and one cause of this deterioration after lunch isthat the afternoon session istoo long without a
break. Also pupils experience too many consecutive lessons that comprise long periods of
gtting, ligening and writing. There isaneed to monitor the types of activities and experiences
that pupils are receiving in order to ensure a better balance.
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The governing body is very effective both in carrying out its statutory role and in helping the
school to improve. Itisled effectively by the chair, committee chairs and the clerk, who have
worked very well with the headteacher and staff to set up some very good ways of finding out
about the school and supporting, monitoring and evauating the work of the school. Governors
have avery clear overview of the school’ s strengths and where improvements are needed. The
governing body has a very detailed knowledge of the school because individua governors have
gpecid interests and links with such areas as literacy, numeracy and specid educationa needs.
The well-organised programme of governors vigts leads to detailed reports that are fed back
to the full governing body. Governors knowledge of the schoal is further hel ped when subject
co-ordinators consult and inform governors on various developmentsin their areas of
respongbility. The school lacks a policy for promoting race equality but has a plan to ded with
this issue before the end of this term when the governing body considers the draft policy that
has been prepared by the headteacher.

Governors effectively gpply the principles of ‘best value’ to their work. The governing body
has recently consulted parents through a questionnaire to find out parents views and isusing
thisinformation to help bring about improvements. The governors aso ensure that the school’s
results are carefully compared with those of smilar schools and they provide a continua
chalenge to the schoal to bring about improvements. Thereis aclear and effective policy
concerning competitive tendering and governors seek to improve vaue for money in the
sarvices the school uses. For example, the school has recently decided to manage its own
grounds in an attempt to obtain better value for money.

There are good financid and adminidrative practicesin the school. Routine adminigtration, led
by the headteacher and school adminigtrator are good and ICT is used well to support efficient
ordering, monitoring of finances and budget setting. However, ICT is not used effectively to
provide information in support of pupils attendance. Good financid reporting and control
systems are in place and basic financid reports of expenditure against income are provided
monthly for the governing body. The school recently received a good auditor’ s report and any
criticisms that were made in the report have either aready been addressed or are in hand.
Specid grants are used wel to improve learning and raise sandards. For example, Nationa
Grid for Learning (NGfL) grants have been used well to extend the school’s ICT resources and
thishasresulted in arisein gandards. Governors are effectively involved in financid
management and have avery clear view of the school’s current financia circumstances.
Although the school’ s cogts for educating each pupil were higher than average last year, these
higher than average costs include the costs of running the assessment unit for pupils with specid
educationd needs, which is no longer part of the school. In view of the good progress made by
pupils, the school provides good vaue for money.

The teachers are an effective and gppropriately qudified team, and al gaff, including learning
support assstants, work well to ensure that dl pupils make good progress. Staff work hard to
make the school’ s satisfactory accommodation a clean, attractive and well-organised place to
learn. Digplaysin classrooms provide good support for pupils learning in literacy and
numeracy. For example, inaYear 2 class, adigplay was being built up during the week of al
the words the pupils were being asked to learn and use in their writing. The Foundation Stage
classrooms provide the best teaching spaces and provide children with a very good
environment to sart their schoal life. The newly-established specidist library now providesthe
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potentia for establishing agood library resource. Although the school has improved ICT
resources recently, the lack of a peciaist suite means that teaching of ICT skills hasto be
largdy by demondtration rather than alowing pupilsto gain practice during ICT lessons and this
dowsther learning. The school made very good arrangements last year to use the ICT suitein
the neighbouring junior school, but, unfortunately, this arrangement has come to an end.
Resources for learning in al subjects are at least satisfactory and are good in the Foundation
Stage, English, mathematics, science, art and design and design and technology. The school
grounds are excdlent and pupils benefit from a very pleasant garden-like areato play in at
playtime and lunch times. The playground is marked out with games and there are benches for
pupilsto St together. This helps support the very good behaviour and relationships that are
evident a playtime and lunch time. The school usesthe locd swimming pool to ensure that
pupils learn to swvim.
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WHAT SHOULD THE SCHOOL DO TO IMPROVE FURTHER?

73.  Thegovernors, headteacher and staff should now:

@

2

3

(4)

©)

Improve the qudity of pupils learning in the afternoon by:

reconsidering the timetabling of lessons to provide a better balance of types of
adtivities, (paras. 26, 68)

reviewing the use of teaching time in the school day with aview to avoiding the two
hour afternoon session without abresk. (paras. 16, 26, 33)

Improve pupils understanding of their own learning by:

improving the system of target setting for individua pupils so that they know exactly
where to focus ther efforts to improve, particularly in writing, reading and
mathemétics, (paras. 31, 57, 67, 106, 121)

improving the marking of pupils work; (paras. 106, 120, 134)

improving the ends of lessons so that pupils are required to anayse particular
aspects of their work to help them understand how to improve. (paras. 54, 120,
134, 183)

Improve the monitoring and evauation of teaching and learning in subjects other than
English, mathematics and science by planning and implementing a programme that
includes al subjects. (paras. 34, 62, 147, 156, 161, 167, 179, 186)

Improve the system for tracking pupils learning in reading, writing and mathematics by:

establishing a system that enables the schoal to anayse the good range of
assessment information dready available in the school in order to monitor progress
towards whole school targets in reading, writing and mathematics. (paras. 67,
137)

Improve attendance levels by:

taking al possible steps to encourage parents to support improved rates of
attendance. (paras. 20, 49)
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PART C: SCHOOL DATA AND INDICATORS

Summary of the sources of evidence for the inspection

Number of lessons observed 28
Number of discussions with staff, governors, other adults and pupils 16
Summary of teaching observed during the inspection

Excellent Very good Good Satisfactory | Unsatisfactory Poor Very Poor
Number 0 5 13 10 0 0 0
Percentage 0 18 46 36 0 0 0

The table gives the number and percentage of lessons observed in each of the seven categories used to make judgements about
teaching. Care should be taken when interpreting these percentages as each lesson represents more than three percentage points.

I nformation about the school’s pupils

Pupils on the school’sroll Nursery | YR-Y2
Number of pupils on the school’ s roll (FTE for part-time pupils) - 140
Number of full-time pupils known to be eigible for free school meds - 23
FTE means full-time equivalent.
Special educational needs Nursery [ YR-Y2
Number of pupils with statements of specia educationa needs - 0
Number of pupils on the school’ s specia educational needs register - 11
English as an additional language No of
pupils
Number of pupils with English as an additiona language 1
Pupil mobility in the last school year No of
pupils
Pupils who joined the school other than at the usual time of first admission 14
Pupils who left the school other than at the usual time of leaving 9
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Attendance

Authorised absence

%

Unauthorised absence

%

School data 6.8 School data 0.1
National comparative data 5.6 National comparative data 0.5
Both tables give the percentage of half days (sessions) missed through absence for the latest complete reporting year.
Attainment at the end of Key Stage 1 (Year 2)
Year | Boys | Girls | Totd
Number of registered pupilsin fina year of Key Stage 1 for the latest | 2002 31 29 60
reporting year
National Curriculum Test/Task Results Reading Writing Mathematics

Boys 28 30 30
Numbers of pupilsa NC Girls 28 29 28
level 2 and above

Total 56 59 58
Percentage of pupils School 93 (87) 98 (85) 97 (92
a NC level 2 or above National 84 (84) 86 (86) 90 (91)

Teachers Assessments English M athematics Science

Boys 28 30 29
Numbers of pupilsa NC Girls 29 27 28
level 2 and above

Total 57 57 57
Percentage of pupils School 95 (87) 95 (90) 95 (92
a NC level 2 or above National 85 (85) 89 (89) 89 (89)

Percentages in brackets refer to the year before the latest reporting year.
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Ethnic background of pupils Exclusionsin the last school year

Categories used in the Annual School Census No. of No. of fixed No. of
pupils period per manent
onroll exclusions | exclusions

White — British 109 0 0

White —Irish

White — any other White background

Mixed — White and Black Caribbean

Mixed — White and Black African

Mixed —White and Asian

Mixed — any other mixed background

Asan or Asan British — Indian

Asan or Asian British — Pakistani

Asian or Asian British — Bangladeshi

Asian or Asian British — any other Asian background

Black or Black British — Caribbean

Black or Black British — African

Black or Black British — any other Black background

Chinese

oO|lo|loj]o|j]o|jl]ojlo|lo|o|l]o|]o|]o|]oOo |k |O
oO|lo|loj]o|j]o|jl]ojl]o|lo|o|]o|]o|]o|]o|oOo| O

Any other ethnic group

oO|jlololojlolo|lojl]olo|]olo|]o|fo|]o|o| o

No ethnic group recorded 0 0

The table refers to pupils of compulsory school age only. It gives the number of exclusions, which may be different from the number of
pupils excluded.
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Teachers and classes

Qualified teachersand classes:. YR -Y2

Financial information

Tota number of qualified teachers 6.0 Financia year 2001/2002
(FTE)
Number of pupils per qualified teacher 23.3
Average class size 28.0 £
Education support staff: YR—-Y2 Tota income 422599
Total number of education support staff 4.0 Total expenditure 72769
Total aggregate hours worked per week | 92.0 Expenditure per pupil 2402
FTE means full-time equivalent. Balance brought forward from -1205
previous year
Balance carried forward to next -1273
year
Recruitment of teachers
Number of teachers who left the school during the last two years 3.6
Number of teachers appointed to the school during the last two years 5.8
Total number of vacant teaching posts (FTE) 0
Number of vacancies filled by teachers on temporary contract of aterm or more (FTE) 1
Number of unfilled vacancies or vacancies filled by teachers on temporary contract of less 1

than one term (FTE)

FTE means full-time equivalent.
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Results of the survey of parentsand carers

Questionnairereturn rate

Per centage of responsesin each category

My child likes school.
My child is making good progress in school.

Behaviour in the school is good.

My child gets the right amount of work to do at
home.

The teaching is good.
| am kept well informed about how my child is
getting on.

| would feed comfortable about approaching the
school with questions or a problem.

The school expects my child to work hard and
achieve his or her best.

The school works closely with parents.

The school iswell led and managed.
The school is helping my child become mature and
responsible.

The school provides an interesting range of
activities outside lessons.

Number of questionnaires sent out 174
Number of questionnaires returned 44
Srongly | Tendto | Tendto | Strongly | Don't
agree agree | disagree | disagree | know
79.5 18.2 2.3 0 0
704 25.0 2.3 2.3 0
52.2 432 2.3 2.3 0
40.9 40.9 18.2 0 0
704 27.3 0 2.3 0
36.4 52.2 6.8 4.6 0
72.7 25.0 2.3 0 0
65.9 29.5 23 0 2.3
22.6 66.0 4.6 6.8 0
432 47.6 4.6 2.3 2.3
545 40.9 2.3 2.3 0
16.0 22.6 409 6.8 13.7

Parents spoke very positively about the school. In particular they appreciated how well the school cared

for their children’s personal needs.
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PART D: THE STANDARDSAND QUALITY OF TEACHING IN AREASOF THE

CURRICULUM, SUBJECTSAND COURSES

AREAS OF LEARNING FOR CHILDREN IN THE FOUNDATION STAGE

74.

75.

76.

7.

78.

79.

Overdl provision for children in the Foundation Stage is good. On entry to the Reception
class, dmog dl children demongrate attainment in line with nationd expectationsand a
significant number are exceeding nationaly expected standards in some areas such as
communication skills, mark making and using equipment and their knowledge of numbers. By
the time they enter Year 1, the mgority exceed the nationdly expected standards (the Early
Learning Goas) and the others will be well on the way to attaining these. Children with specid
educationa needs are identified early, are well supported and make good progress. Some
parents, a the pre-ingpection meeting with parents, expressed concern that their children didn’t
make enough progressin the Reception class, but the ingpection evidence, which took account
of thework covered during the last academic year, indicates that thisis not the case, and that
children make good progress when they start school. The last ingpection, together with the
ingpection carried out in 1998, identified a picture of amilar strength. The school has therefore
maintained the good provision provided and is constantly seeking to develop and improve.

Children enter the school from avariety of pre-school settings, and the Reception class
provides education for 30 children a present who began school on a part-time basis, attending
mornings only. The week of the ingpection was their first full-time week in school. The school
has two Reception intakes, in line with the local admisson arrangements, and anew classisto
be established in January to accommodate the new children.

Good provison is made for children when they start school. Parents appreciate the home vidts
which serve as the beginning of a close partnership between home and school. Aswell as
discussing the child' s needs, the school aso takes this opportunity to inform parents about
school procedures such as the gpproach to reading. At the beginning and end of the schoal
day parents are welcome in the classsoom. They have the opportunity to talk to the teacher
and share their child's experiences during the day. The positive comments parents make on
their children’s reports show they greetly vaue the work of the schoal.

On entry to Reception an assessment is carried out to ascertain what children can do in
comparison with children of the same age. Progressis regularly assessed and monitored during
the year to check up on their learning and the results children achieve and inspection evidence
show that they progresswdl in dl areas of learning.

Good teaching, high levels of teacher knowledge and expertise and high expectations contribute
to the good standards and progress. Teaching in the basic skills of persona and socid
development is very good and of literacy and numeracy is good, and the teacher and learning
support assistants know the children well. Relationships between staff and the children are very
good and, because their contributions are vaued, children appear confident, safe and secure
which hdpsther learning.

The classroom environment is stimulating and reflects a baance of work across the Six areas of
learning which are wdl linked one to another. The Reception rooms are colourful and bright
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and wdll organised into areas where children can learn quickly. The Reception children have
the use of two rooms which are well resourced, and thisincreases flexibility in learning
opportunities and contributes to the effectiveness of the Foundation Stage curriculum which is
rich and exciting.

Personal, social and emotional development

80.

81.

82.

Children’s persond, socid and emotiond development in Reception is given a high priority to
very good effect. They enter school confident and keen to learn. They get on with each other
and work well together. They have good relationships with other children and adults. They
learn to take turns, choose appropriate equipment to do their work and tidy away afterwards.
Behaviour is good, and they are polite and compliant. By the time they leave Reception, dmost
al will have exceeded the Early Learning Goa's and show above average persond
development. This shows good progress and reflects skilful teaching and good links with
parents which help children fed positively about what they can achieve and enables them to
quickly learn routines and enjoy schooal.

Children concentrate particularly wdl for sustained periods of time resulting in the amount of
work completed both individualy and in whole-class stuations being greeter than might be
expected. This helps children progress quickly.

Thisarea of learning is extremely wdl planned and provided for during Circle Time activities
where children discuss the fedlings of others and how they can help those who are in trouble.
They refer to their own experiences when telling Talking Ted what they would show him when
he started school, and what to do if he was hurt in the playground! The use of soft toys by the
teacher brought the session alive and ensured that the children’ s interest was captured.
Sengitive questioning helped children’ s understanding so that they could respond to the issues
raised.

Communication, language and literacy

83.

On entry to Reception, athough most children’s attainment is average, many demondrate a
higher level of skillsthan those expected of children of asmilar age, especidly in
communication and spesking and ligening. The qudity of teaching and learning in this arealis
very good and this hel ps the children to make very good progress so that most pupils achieve
above average standards by the end of Reception and exceed the expectations (the Early
Learning Goals) for pupils of thisage. The teacher and the learning support saff plan activities
to take into account the needs of dl children, including those with specid educationd needs,
athough children often spend too long Stting and listening. A particularly effective aspect of the
teaching is seen when targeted questions are directed to individud children. This has a good
effect on individud learning. In whole-class sessons, support staff are not always used to the
best advantage when their input is not directly focused on individuas or groups. Very good
opportunities are taken to increase dl children’s knowledge and develop awider vocabulary.

Clear notices, labds and indructions related to the themes in the classroom help children to

recognise the need for writing words and reading them. They are dready seeing themsdves as
readers and writers. Every day, the whole class builds a sentence related to the day of the
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85.

86.

week and the weether. Children fill in missng words, begin to use information in books to reed
unfamiliar words and know that sentences begin with acapitd letter and end in afull sop. This
isreflected in their individud mark making and early writing.

Books have ahigh profile in al work. Stories are chosen to link with other areas of work inthe
classroom and *big books are used effectively with the whole class. When sharing the story
The Little Red Hen, the teacher gave the children the strategiesto join in. They dl read dong
withthetext * “Not I,” said the pig’. * “Not |,” said the cat’. Their learning was
consolidated by continua repetition. When the teacher covered up the text or theillugtrations,
they could anticipate what would happen next. Cards and pictures were used to recall key
features of the story and order them correctly. The use of character puppets made the learning
more active when the story was acted out. Children spoke with delight when they talked about
what they liked best in the story. The skills children learn in these sessons help them to begin
to reaed their first books well asthey learn anumber of words and letter sounds. Thereisa
good sdection of books in the classroom, and children choose to look at them if they have a
free moment. This experience in Reception, the work parents do with their children and the
good teaching of reading later in the school dl make an important contribution to the high
standards pupils achieve in reading by the age of seven.

Spesking and listening skills are developed well in dl aspects of work. Children are able to
listen for long periods of time. They explore meanings of new words, spesk clearly and audibly
and use talk to sequence events and retell stories.

Mathematical development

87.

88.

When children enter Reception, their aitainment in mathematicsisin line with thet of children of
admilar age dthough many pupils knowledge of numbersis above average. Provison for the
development and awareness of mathematica language and the teaching of mathematicsis good,
which helps the children learn and make good progress. By the end of Foundation Stage most
children will be online to exceed the Early Learning Gods in mathematics as a result of the good
range of activities planned for them.

Wil planned and structured lessons ensure thet dl children learn well. In alesson wherethe
number 4 was investigated, the variety of activities planned ensured that children’s
undergtanding was consolidated. 1n an active session, they pointed to the number 4 on number
lines, acted out afish rhyme, could talk about animaswith 4 legs and say how many sdesand
corners there were in avariety of shapes. Resources were well used to enrich the learning
experience and aflip-chart was used to record children’s responses. When watching avideo
about the number 4, the teacher interjected with chalenging questions ‘How many
sheep?'...(3). “How many more to make 47 ...(1). By theend of thelesson, most children
counted confidently forwards and backwards, recognised the number 4, could name objects
with 4 features, and write the number 4. They aso knew the name of shapes such as circles,
squares, triangles and rectangles and the numbers of their sdes and corners. Classroom
displays encourage the understanding of number and reflect the work done by the children.

Knowledge and under standing of theworld
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89.

90.

91.

92.

Provison and teaching for children to devel op knowledge and understanding of the world
around them are good. This helps children’s learning and they make good progress so that, by
the end of the Foundation Stage, many will have exceeded the Early Learning Gods. The
mgority of children enter school with average generd knowledge for children of their age. The
teacher builds on their naturd curiosty and hdlps them develop an understanding of time and
place wdl. The children show a good knowledge of their loca environment, which isused to
good effect. The children point out and explain different kinds of weether. The school grounds
are aparticularly ussful resource which encourages children’s knowledge of plants. A good
display of autumna objects help children to observe closdly. Locd gardens are visited, and
sketch books are used to record observations. A garden centre in the role-play areainvolved
the designing of cards and gift-tags and seed packets to sdll, and the children planted seeds. A
variety of vistorsto the school, such as adoctor and afirefighter, enrich the children’s learning.

In a sesson where the class was making breed, the children investigated the ingredients asking
questions and volunteering information. They investigated change when the bread was risng
and cooking and used avariety of kitchen utensls, talking about what they were doing and
describing what was happening. The session was very directed by the teacher, and children’s
understanding could have been degpened by providing more opportunities for them to be more
actively involved.

Children are given good opportunities to develop ther skillsin ICT. They gain knowledge of
the computer and confidently control the mouse. They develop handling skills where they
design and make a picture of a car and enter and store information using the keyboard. They
make patterns and select shapes to construct pictures.

The relevant sections of the locally agreed syllabus for religious education are covered in
Reception. A scheme of work has been identified and links well into the Foundation Stage
curriculum.

Physical development

93.

94.

95.

On entering Reception, children demondirate physical skillsin line with children nationdly. The
planned teaching opportunities to develop children’s skills are good and the children make
good progress.

The outside play areaisagood resource and is used every day. Children can ride asdection
of wheded vehicles, and are beginning to show awareness of space and play safely, avoiding
crashes. Inthis stuation, the pupils behave wel and enjoy the activities. It was not possible to
observe any physica education sessions during the inspection.

Dexterity is developed through the handling of objects such as threading, working in sand and
water and cutting. Construction gpparatus contributes well to the development of physical
skills. Many of the activities provided increase children’s confidence and develop killsin using
brushes, pencils, crayons, scissors, paste spreaders and collage materid. In al aspects of this
area, the mgority of children are on target to meet the standard expected at the end of the
Foundation Stage, and many to exceed them.

Pilton Infants' School - 38



Creative Development

96.

97.

98.

Children enter school with the expected skills and knowledge, and the rich environment and
experiences provided by the staff ensure that they make good progress. Thisareaof learning is
well taught and the mgjority of children are set to have at least achieved the Early Learning
Gods by the end of the Foundation Stage. If they continue to progress a the rate they are now
doing, many arelikely to be working beyond them.

Children demongtrate increasing skill in contralling tools. In art and design, they explore colour,
texture and shape in two- and three-dimensions. They use their imagination, communicate their
ideas and use awide range of materids. When children made the ‘Hickory, Dickory, Dock,
clock’ they investigated methods of cutting and sticking, decorated their clocks, and had fun
making the mouse. Work of a particularly high standard was produced at Christmas time when
drawings of angels were enlarged on a photocopier and decorated with shiny paper and glitter.

All the children enjoy singing nursery rhymes, joining in with enthusasm and responding to the
actions. These are used particularly effectively in mathematics sessons to reinforce counting
and ordering.

ENGLISH

99.

100.

101.

Overd| sandards in English, by theend of Year 2, are above average. Pupils show above
average sandards in literacy both in English lessons and in other subjects. Thisreflectsthe
good results the school’ s seven-year-olds achieved in National Curriculum testsin 2002.
Taking account of the results of dl pupils, 2002’ s results show thet in reading seven-year-old
pupils achieved well above both nationd averages and averages achieved by pupilsin smilar
schools. Inwriting, Filton’s seven-year-olds achieved above nationd averages and the well
above average leves attained by pupilsin smilar schools. The school’ s results were good at dl
levels. For example, in reading, amuch higher number of pupils than the nationd average
achieved the higher levels, and in writing a higher number of Filton’s seven-year-olds compared
to the nationd average achieved the higher levelsin writing. Based on teacher assessment in
spesking and listening a higher number of the school’ s saven-year-olds compared to the
nationd average achieved Levd 2 and an average number of pupils achieved Level 3. The
school’s English resultsin 2002 show an improvement on the good results achieved in 2001
and mean that the schoal’ s trend of continuing improvement in reading and writing over the last
four years has been maintained.

The school st itsdf chalenging targets for its pupils to achieve in 2002 Nationa Curriculum
reading and writing tests and exceeded both of these. The pupils who took these tests entered
the school with average to alittle above average skills and left with well above average or
above average results and this represents good progress during their time in the school.

Ingpection evidence shows that pupils speaking and listening are above average and that
speeking and listening skills have improved since the last inspection in June 2000. InYears 1
and 2, pupils, including those with specid educationa needs, make good progress. Over the
last year, the school has had avery smdl percentage of its pupils with English as an additiona
language. Due to the good leve of support provided by the class teacher and the learning
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102.

103.

support assstant, these pupils make good progress. One six-year-old pupil for whom English
is a second language, was able to enjoy and join in agame of guessing an object in abag based
on clues the group were given, which included the firgt letter sound. The pupil knew ther first
letter sounds in English and made good progress in their skills and confidence in spdlling and
gpeeking in thelesson. The school has identified the further improvement of teaching and
learning of gpesking and ligening in its improvement plan, not only to improve pupils spesking
kills, but aso to provide them with more experiences to enable their writing to become more
interesting. A number of improvements are evident around the school in relation to this work
and pupils are enjoying and benefiting from using such areas as the * Filton Hospitd’ areaiin a
Year 2 classroom and role play in another Y ear 2 drama lesson based on work underway in
history on Horence Nightingde. Mogt pupils listen very carefully to their teachersin lessons
and answer questions sensibly and confidently. Some of the more able pupils make some quite
extended contributions and show a good ability to adapt their choice of words to clarify
meaning. In one lesson, pupils were asked a question in awhole class sesson and then alowed
ashort period to discuss their thoughts in pairs before being asked to answer. This meant that
more pupils could speak and learn than in the more usua question and answer session.

Pupils reading has continued to improve since the last ingpection. Most pupils achieve above
average standards in reading by the end of Year 2 and many achieve the higher levels (Levels 3
and 2b+). All pupils, including those with specid educationd needs and those for whom
Englishis an additiond language, make good progressin ther reading because the teaching of
reading, including the support that parents provide at home, is very well organised and given a
high priority in the school. Pupils sills of reading unfamiliar words usng phonics are
particularly good because these are carefully, regularly and effectively taught in whole class and
group sessions. In Year 2, pupils use this knowledge to make good attempts at reading
unfamiliar words such as‘tractor’, and ‘balloon’. Their phonics work aso helps pupils
develop their above average spelling skills. They enjoy reading the shared text in the literacy
hour and some show good expression when doing so. Pupils aso enjoy reading and using
books a other times. At lunch times, groups of children can be seen enjoying hearing a book
being read to them by midday supervisors. All pupils have areading diary and most pupils are
heard read a home by ther parents and this hel ps them significantly with their progress.
Resources for reading are satisfactory and the school has a useful plan to extend its collection
of fiction books and sets of books for higher-attaining pupils. The newly-established library is
well organised, using asmplified version of the Dewey system used in public libraries. The
library provides an effective resource in helping the school achieve the objectives of the
Nationa Literacy Strategy. In literacy lessons, pupils show good interest in texts and are
developing their knowledge and understanding of how texts are organised, but too few
opportunities are provided for pupils to undertake persond study to help them develop thelr
information finding skillsto the same level asthear killsin other aspects of reading.

Although pupils writing is not quite as good astheir reading, it is still above average and has
improved since the last ingpection in June 2000. Handwriting and presentation are satisfactory,
spdling and punctuation are good and they are able to make the vocabulary they use more
interesting. Even though the range of types of writing that pupils undertake is satisfactory, the
school has recognised that pupils writing could be more interesting. The carefully consdered
drategies that the school has for making writing more interesting, such as providing more
opportunities to develop ideas in words before writing and using role play in drama, are
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104.

105.

106.

107.

beginning to bear fruit. Pupils writing in history about Forence Nightingae isinteresting and
lively. During writing sessons, pupils often take turns to use the computer in the classroom to
compose and improve stories. This not only benefits their writing but aso enables pupilsto gain
confidence and skillsin using the computer as an everyday tool.

The quality of teaching and learning are good and there are some very good fegturesin the
teaching. The school has very successfully implemented the Nationd Literacy Strategy and this
has hel ped teachers improve the qudity of their teaching. All staff show good subject
knowledge in English, especidly in the area of teaching reading and phonics. Thisaso helps
teachers plan well and have gppropriately high expectations. Many methods are used to ensure
that teaching meets the learning needs of dl pupils, including those with specid educationd
needs and with English as an additiond language. Teachers often focus questionsin whole class
sessons on particular pupils or groups so that pupils of dl levels of ability can keep up and
remain chalenged. Pupils attitudes to learning are mogtly very good in English lessons.
Expectations of behaviour are clear and reationships are very good and this helps pupils
concentrate well and enjoy their work. In whole class sessons in some classes and in group
work in dl classes, learning support assstants work well with pupils with specid educationd
needs to enable them to be fully involved in the lesson and this supports the concentration and
learning of Al pupils

Pupils enjoy their English lessons and sustain good concentration in whole class sessonsand in
group and individua work. They enjoy spesking and listening work and this helpstheir
persond development. They are encouraged to reflect on mora dilemmas and relationships
issuesthat arisein texts. During discussions on books they develop their cultural understanding
and some pupils know the name of the author of abook they are reading. The school has
recognised that its library stock includes too few books reflecting life in other cultures.

Some aspects of assessment are good, but others need improvement. There is an effective
programme of regular assessments that enable teachers to keep a close eye on pupils progress
in reading and writing. The National Curriculum level of attainment of each individua pupil is
effectively assessed by teachers and targets are set for where each pupil should be at the end of
the year. These targets are insufficiently demanding and do not reflect either the good progress
that pupils typicaly make at the school, or the ambitious targets the school has set for pupilsto
achieve by the time they leave the school. The whole school targets and the targets that
teachers set are insufficiently connected. Although the progress of individua pupilsis effectively
tracked, the school lacks an effective system to track the progress of groups of pupils and year
cohorts to monitor progress towards whole school targets. This makesit difficult for the school
to teke early effective action if it isreveaed that the school is not on track to reach its targets.
Teachers mark pupils work diligently, but the implementation of the school’s marking palicy is
inconggtent. Often marking failsto show pupils clearly where or how to improve their work
and marking is often not followed through. Although pupils are given targetsin their writing, too
few know and use these or show a clear awareness of which particular aspects of their writing
they are working to improve. Thisis because targets are often either too generd for pupilsto
be able to understand them or because there are too many targets given at one time.

L eadership and management of the subject are good. The co-ordinator has observed the
teaching and has provided guidance on how it can beimproved. Thereisaclear knowledge of
the strengths and weaknesses in the subject and action is taken to bring about improvement.
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The school has recognised the need to make pupils writing more interesting and the seff are
currently working on arange of ways of making improvements, including giving more attention
to gpeaking and listening. The schooal, two years ago, recognised that boys' writing was
sgnificantly worse than girls. A plan was made to make improvements. Specid help was
provided to groups of boys and, as a consequence, their writing has improved and there is now
no sgnificant difference in the performance of boys and girls.

MATHEMATICS

108.

109.

110.

111.

112.

113.

During the ingpection, lessons in mathematics were observed in dl the five classes, pupils work
from the previous and present year was seen, and interviews took place with the previous
deputy headteacher who, until the end of the summer term had been the mathemeatics co-
ordinator. Discussions were aso held with the headteacher about mathematics in the schoal.
Discussions with pupils took place, and ingpectors looked at a sample of pupils work in books
and on worksheets, work on display and at teachers planning.

According to the 2002 test results, standards in mathematics attained by seven-year-old pupils
were above those expected when compared to schools nationaly, and well above those
atained by pupilsin amilar schools. The number of pupils gaining Leve 3 in mathematics was
well above both the national average and the average standards gained by pupilsin smilar
schools. The schoal’ s results have improved steadily year on year, and there have been good
improvements made since the last ingpection in June 2000. The school sets chalenging whole-
school targets for mathematics and these were exceeded in 2002’ s Nationd Curriculum
mathematics tegts.

The standards observed during the inspection reflect the above average standards indicated by
the school’s 2002 test results for seven-year-oldsin mathematics. Standards are continuing to
rise, and pupils make good progressin lessons, often producing alarge amount of work.

Children enter the school with average ability in mathematica awareness, athough some are
above average especidly in their knowledge of number. By the end of Reception, they have
made good progress and are attaining standards which are above average, aready working to
Leve 1 of the Nationd Curriculum. By the age of seven, pupils ability is again above average,
with dmogt haf achieving Leve 3 or above.

Pupils achieve equaly well across al areas of mathematics. There has been an gppropriate
emphass on the development of skillsin number work, which has contributed to the sgnificant
rise in sandards over time. Pupils are confident to work out answers to number problemsin
their heads. They count rdiably and use mentd recdl, which often involves money and
measures.

Pupils work confidently with addition and subtraction, and solve problemsinvolving
multiplication and divison. They develop a growing understanding of the vaues of numbers and
by the end of Year 2 use hundreds, tens and units confidently. They record their work in a
neet, structured way. InYear 1, pupils could double numbers. They explained that doubling
was adding on the same number. They developed Strategies for working out their answers
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quickly. They aso used an abacusto carry out addition and subtraction problems up to 20 set
by the teacher, and could explain how they had arrived at their answers.

InYear 2, most pupils knew how to make a two-digit number aslarge as possible by putting
the higher digit in the tens column and the lower digit in the units column. The higher-attaining
pupils playing a dice game understood that six in the tens column was worth 60. They knew
the associated mathematica language (‘digit’, ‘unit’, ‘number’, ‘column’). A ggnificant
number could quickly make a number that was 10 more than 12 and could use gpparatus to
represent numbers and carry out addition and subtraction tasks. They could add and subtract
mentally to 100 to make numbers greater or smaller.

Pupils sort objects into categories and record their resultsin smple ligts, table and graphs to
communicate their findings. They can find out information presented in a variety of ways.

InYear 1, pupils were able to record two-dimensiona shapes in one column, and
three-dimensiond shapesin another. They could talk about why they had recorded the shapes
inther chosen way. In ascience lesson, pupils carried out accurate measurements of how far
toy cars had travelled and used ICT to creste a variety of graphica records.

When working with two-dimensiond and three-dimensiona shapes, pupils can describe their
properties, talking about sides, corners, and angles. By the end of Year 2, they work
confidently with right angles. They measure time accuratdly, identifying minutes past the hour,
use grams to estimate weight, weigh objects, and measure in centimetres.

The schoal recognises that the area of problem solving, investigation and pupils engagement in
persona study is dightly weaker than the other areas of mathemétics, although there have been
ggnificant improvements. Pupils do not dways have sufficient opportunitiesto solve red-life
problems. Although they experiment and investigate in mathematics, such activities are often
too closdly directed by the teacher, discouraging pupils from devising their own problems and
finding out the best way of solving them.

Pupils with specid educationa needs and pupils with English as an additiond language make
satisfactory progress because work is set gppropriately for them to achieve at their own level
and because adults give them sound support as part of the whole-classlesson. Progress for the
ggnificant number of higher-attaining pupils is good because they are given activities which
extend and chdlenge their learning and teachers have higher expectations of them. They often
receive support from learning support assstants, for example, when a more-able group working
on tens and units were extended by using numbersto 1000. They rose to the chalenge and
were confidently adding and subtracting hundreds. No significant difference was observed
between the performance of boys and girls.

The qudity of teaching in mathematicsis good overdl because teachers have secure knowledge
and understanding of the subject and they have high expectations of what pupils can achieve.
Panning gives teachers avery effective structure in which to work at dl levels, and iswdll
linked to the National Numeracy Strategy. Teachers sometimes plan carefully exactly what
they want pupilsto learn and these intentions are often outlined to pupils. However, thereis
sometimes too much emphasis on what pupils are doing rather on what they are learning. This
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makes it harder for the teacher to check up on the learning both during and at the end of
lessons. Activities are well prepared and include arange of exciting opportunities. Different
work is planned to meet the needs of dl pupils. Sometimes, the ways pupils record their work
is not as Simulating as the activities themsdlves, and this results in the completion of ahigh
number of worksheets which can lack individudity and challenging tasks. Lessons are well
sructured and time isused well. Appropriate attention is given to mental work, direct class
teaching and individua or group tasks, but teachers questions are sometimes too closed,
restricting pupils answers and insufficiently chalenging their thinking. Pupils are too rardly
asked to explain how they arrived at answers or to suggest other ways of carrying out
caculaions and this means that opportunities are sometimes missed to degpen understanding.
The last few minutes of lessons (plenary session) is not aways used well to assess what pupils
know, understand and can do as aresult of the lesson. Too often, pupils merely show their
work to the rest of the class, saying what they liked best and describing what they have done,
not what they’ ve learnt, and they are often not encouraged to describe how their work could be
improved. Teachers mark work diligently, but comments are often limited to postive
confirmation rather than setting targets for the next stage in learning, telling pupils whét they
need to do to improve. ICT isused wdl to consolidate learning in mathematics lessons, for
example, by recording results on graphs using the computer.

Pupils attitudes in mathematics lessons are very good. They behave very wdl in lessons.
Relationships between teachers and pupils are a particular strength and pupils work hard for
them, often Sitting and listening for long periods because lessons are interesting. They
concentrate for sustained amounts of time on group and individud activities, because dl pupils
can do the work set for them, and they take pride in persevering to completeit. In so doing,
they are developing independence. Pupils work together well, demongtrating respect for the
needs of others when sharing equipment. They work collaboratively and share idess, and
teacherstdl pupils how this should be done. They sometimes reflect on how they worked a
problem out and talk about it, although opportunities for this kind of discussion are sometimes
missed. Some pupils show red enjoyment and fascination in number patterns when undertaking
mathematica activities aswhen Year 2 pupils wererolling a die to identify tens and unitsto
work with. Thisinterested them, and they participated keenly. Pupils show alimited
understanding of their own learning in mathematics. Even though they are often aware of what
learning is intended in the lesson, they rardly show a clear understanding of where they
personally need to focus ther efforts. The school is aware of this and isintending to introduce a
system of target setting in mathematics. The use of mathematica concepts from other cultures
is under developed, dthough mathematics contributes well to pupils spiritua, mora and socid
developments.

The leadership of mathematicsis now with the responsgibility of the headteacher until anew
deputy headteacher takes up their appointment in January. The co-ordination of the subject
has been good and the school has prioritised and focused wisdly on the core subjects of English
and mathematics. This has contributed strongly to progress in mathematics, and the successful
adoption of the Nationd Numeracy Strategy, together with ahigh levd of g&ff training, has
helped bring about good improvement in teaching and learning. Monitoring of the subject has
been effective and |esson observations have been undertaken. This has ensured that the school
has a satisfactory view of the strengths and weaknesses in the subject, which has been

extended through an andyss of pupils answersin National Curriculum test pgpers. Thereis
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evidence that this work has guided the development of the mathematics curriculum, for
example, the school intends to look at the way pupils answer different types of questions and
provide them with Strategies to improve.

The schoal has introduced a useful range of haf-termly assessments at the end of ablock of
work. Result from these assessments now needs to be analysed and eva uated to track pupils
progress againgt individua and group targets and linking this information to the targets the
school setsfor the percentage of pupils who will attain particular levelsin Nationa Curriculum
testsin Year 2. The schoal lacks a portfolio of pupils work to guide the work of class
teachers in making accurate teacher assessments.

Resources in mathematics lessons are of a high quaity and are used well by teachersto develop
pupils understanding across the curriculum. Parents are given helpful advice on what their
children will be learning in mathematics so they can help them at home. Another booklet
explains the broad targets for the year’ swork and suggests some fun activities to extend pupils
learning out of schooal.

SCIENCE

125.

126.
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In 2002, teachers assessed seven-year-olds' science standards as above average compared
with those of other schools nationdly. A high proportion of these pupils were assessed at the
higher Level 3 which, again, is better than other schools nationdly. Overal the school’s seven-
year-olds achieved results above the average achieved by pupilsin smilar schools.

Standards snce the last ingpection have improved because there is awdl-planned curriculum
which dlows dl the areas of science to be covered appropriately and because teaching has
improved and pupils well-developed sKills of literacy and numeracy are supporting the work.
Pupils knowledge of scienceis good and their investigetive skills are continuing to develop so
that they demondtrate a sound scientific gpproach to their work. Results have steadily
improved over time and the chalenging targets set by the school have been exceeded.

During the ingpection three science lessons were observed, pupils work from the previous and
present year was examined, and an interview took place with the science co-ordinator.
Discussions with pupils were held and inspectors looked at work on display and at teachers
planning. Inspection evidence indicates standards attained by the end of Year 2 are above
those expected nationaly.

Pupils atainment in science is Smilar across the different areas of the science curriculum but it
ishighest in the area dedling with living things. Thisis partly due to the very good use of the
school environment which involves pupils growing avariety of plantsincluding vegetables. Here
they learn directly from firs-hand experience and many are involved with the gardening club
which is offered as an extra-curricular activity. They understand the basic conditions that
animds and plants need to survive, including food, water, ar and light. They know thet living
things grow and reproduce and they can sort them into groups using Smple features. More
able pupils describe differences between living and non-living things. During a science lesson in
Year 1, pupils sorted objectsinto groups that were living, never having lived, and those which
used to be dive. When questioned, pupils knew that living things needed to grow and
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demonstrated knowledge about reproduction, senses and the need to get rid of waste products
that were not essentid to life. Higher-attaining pupils expressed in-depth views about things
that used to be dlive. For example, when a pupil was asked why a paper napkin had been
placed in the “used to be dive’ section, hereplied that is used to be part of atreel Pupilswith
gpecia educational needs worked with alearning support assstant and they categorised living
and nonHliving things with help. Mogt pupilsin the dass were using sophisticated mathematical
recording systems to make sense of thelr findings. In Year 2, pupils studied the effects of
exercise on the body whilst exploring prediction and carrying out afair test. Pupils could find
their pulse and discovered that their heart beet fastest and their breathing became heavy when
they were skipping. They predicted the outcomes of their experiments, recording their results
on achart. More able pupils atempted to reason why results might be different identifying
different levels of activity and different bodies.

Pupils respond well to suggestions about how to find things out. They describe observations
using scientific vocabulary and say whether what happened was as they expected. They
measure quantities such as length using smple equipment, and carry out afar test with some
help. They try to explain ther findings. However, pupils do not dways put forward their own
ideas as to how to find out the answer to a problem by devisng an experiment. In Year 2,
pupils conducted tests to find out the best ramp height for making cars operate asfast as
possible using the same cars and starting point to provide afar test. They aso investigated
which toaster setting was best for making golden brown toast.

Year 1 pupils predicted the order in which objects would roll down a dope being released at
the sametime. Some pupils were able to write reasons for the results related to Size, shape and
weight.

In science, pupils develop skills across the whole curriculum. Y ear 2 pupils made their own
book about forces using their own examples. The books have contents pages, an index, a
glossary and every chapter sartsanew page. In art and design, pupils designed their own
printed covers and word-processed the | ettering for the cover using the computer. ICT is
generdly well used to record the results of experiments.

Pupils with specia educationd needs and pupils with English as an additiond language make
good progress in lessons especialy when they are well supported by learning support
assgants. Higher-attaining pupils are usudly appropriatey chalenged so that they make good
progress. No difference between the performance of boys and girls was reported. All pupils
are supported in recording their findings, but the sheets provided sometimes limit the attainment
of the more able. Also, on occasions, less able pupils do not receive enough support with
recording, which resultsin their lack of literacy skills limiting their attainment in science because
they can't write down their findings.

The standards of teaching in science observed was found to be satisfactory, but evidence
ganed from talking to teachers, scrutinising their planning and looking a work confirms thet
teaching isgood overdl. Thisis because they demonstrate good subject knowledge in their
weekly planning which is drawn from a very good whole-school plan based on anationa
scheme of work. All the areas of science are well-covered, and teachers are clear about the
intended learning. Appropriate and exciting activities are planned, and teachers know the most
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effective way of ddivering them. Thisgood range of activities has been recorded over time
using adigita camera, which shows that the range of the subject and the depth of pupils
experiences are of a higher quality than pupils of this age usudly receive.

There are insufficient opportunities in lessons to assess pupils progress. Although teachers
clarify in thelr plans what learning is expected in lessons, during lessons there is insufficient
emphasis on what they are actualy learning and plenary sessons at the end of lessons are not
aways used effectively to find out what they know, understand and are ableto do. Thereisno
congstent process for setting individua targets, and teachers marking does not give pupils a
aufficiently clear indication of what they need to do in order to improve their work.

Teacherstalk about pupils ‘loving science’, and ingpection evidence confirms that thisisthe
case. Behaviour in lessonsis usudly good and pupils work collaboratively when investigeting.
Varied and interesting activities promote motivation and pupils are confident to feed back their
findings individudly to an adult or in front of the whole class. Science contributes well to pupils
socid and mora development, but there are insufficient opportunities for pupils to reflect on
their work.

There is an enthusiastic and committed co-ordinator for science who demondtrates very good
subject knowledge. She ensures the subject is kept as a high priority for development, has a
sound overview of strengths and wesaknesses, and identifies priorities in awell-considered way.
Every year the school operates a science week where dl pupils concentrate on the same focus.
During ‘egg week’, they investigated life-cycles from eggs, made and tested an ‘egg run’, and
designed vehicles to carry eggs, ensuring that the testing was carried out fairly. Eggs were dyed
and decorated, poems were written about imaginary creatures, lemon curd, meringues and
pancakes were cooked, and computer graphs recorded pupils favourite foods.

An analyss of achievement in science is carried out yearly, areas for development are identified
and thisis fed back to staff and governors. The co-ordinator introduced an effective system
whereby pupils understanding is assessed a the beginning of atopic and at the end to identify
progress. Pupilswithin particular ability groups are focused on every hdf-term for assessment
purposes but there is no system for accurately tracking pupilsS progress, setting targets for
individuas and groups or for linking this to the school’ stargets for Year 2 Nationa Curriculum
test results. The co-ordinator monitors the subject by reviewing samples of work and
occasondly undertakes lesson observations. The planning of investigations is monitored and
she works with teachers to ensure that al staff assess pupils work consistently and accurately.
Overdl, the good leadership and management of science has had a sgnificant effect on the
recent improvements, and teachers are provided with a clear structure in which to work.

ART AND DESIGN

138.

During the ingpection only two art and design lessons were observed, but an extensive range of
art and design work and a large collection of photographs of pupils work and pupils working
were examined. The school’ s plans for the subject were scrutinised, and discussions were held
with pupils
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Pupils achieve high sandards in art and design across the school, and by the age of seven they
achieve standards that are above those expected and pupils, including those with specia
educational needs and English as an additional language, make good progress. When art and
design was last reported on in the inspection in 1998, attainment was a so found to be good.
Conddering the emphasis which has rightly been placed on the core subjects of English,
mathematics and science over the last few years, the schodl, to its credit, has managed to
maintain its high sandards in art and design. The weakness in teachers planning has now been
rectified and the school has made satisfactory progress in improving the subject snce the last

ingpection.

InYear 1, pupils are developing their expertise in drawing from observation; building on skills
they have learnt in Reception. They make pencil drawing of faces, exploring line, tone and
shading and recording light and darkness. They talk about their drawingsin relation to the
work of artigts, discussing The Girl with Pigtails by Modigliani, and Portrait of a Scholar by
Holbein. They investigate form and texture when making faces out of clay, experimenting with
tools and techniques, selecting the right tools for the purpose. Thereis evidence that pupils
have the opportunity to paint freely using their imagination, and they learn how to mix colours.
They investigate a variety of brush techniques when painting sea pictures representing ripples
and waves.

InYear 2, pupils experiment with awide variety of materids. Well-developed designing skills
are evident in fdt pictures of autumn leaves. Particularly high standards can be seeninthe
drawings pupils have made from observation of the outsde of the school. Having completed
the drawings, the pictures are greetly enhanced through the addition of printing with paint to
match the texturesin the building. The results are aesthetically pleasing, and the activity gave
pupils the opportunity to study a subject in depth. Texture and pattern in buildings are so
investigated through sketching around the locdity and from photographs, and pupils enjoy
copying the patterns of tiles and bricks using pencils. One group worked on clay tiles, which
again showed attention to detail. Pupils chose appropriate tools and understood a number of
techniques to use with clay, for example, joining pieces together. Tone, pattern and design are
investigated through gppreciating the work of William Morris. Thisresulted in plant desgnsin
black and white of ahigh qudlity.

Overall, the standards are high because of the rich opportunities provided for pupils, based on
investigating the dements of art and design. Pupilswork equaly wdl in two-dimensons and
three-dimensions and in different scaes.

The teaching observed in lessons was good, and teachers have sound subject knowledge.
Imaginative resources are selected to chalenge pupils learning. Lessons are well organised
and teachers show pupils how to use a variety of tools and materials. In alesson where Year 1
pupils were drawing faces, the teacher used good questioning to encourage pupilsto identify
details about each other, and to find out how they might go about the task *“ Why would you
use thisbrush?” “How would you make the colour?” Opportunities to andyse work with
pupils, showing them how to improve it, are underdevel oped.
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Thereis satisfactory use of ICT in at and design indicated in curriculum plans. During the
ingpection lessons were observed where pupils were enjoying learning to use a computer-based
paint program to draw designs.

All pupils work hard in lessons and enjoy the subject. Many say that it isther favourite
subject. When working individualy, they concentrate for sustained periods of time, and they
collaborate wdl with each other, usefully taking about their work and focusing on how they fed
about it. This helpsther socid development.

The art and design curriculum supports pupils spiritud development well, and there is a school
emphads on reflecting on beauty. Thisis evident in the colourful and imaginative displays
around the school. There are afew opportunities for pupilsto investigate art from other
cultures, aswhen Year 1 pupils decorated clay masks based on Aborigind designs, but thereis
limited evidence of these hgppening often enough.

The school a present iswithout an art and design co-ordinator, but the school has planned
development work for the subject which focuses on medium-term planning and the maintenance
of resources. No forma monitoring of the subject takes place to identify strengths and
weaknesses, but the range of booklets containing good examples of pupils work and the
excdllent photographic evidence available provides effective ways of cdebrating the school’s
achievements.

DESIGN AND TECHNOLOGY

148.
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During the inspection no lessons in design and technology were seen, but the school provided
good evidence in the form of pupils work and an excellent range of photographs of finished
products and pupilsworking. Teachers planning and arange of school documentation were
aso examined. Thismade it possible to make tentative judgements about the quality of
teaching and secure judgements about the standards of work and the progress pupils make.

Standards in the work seen are good. By the time pupils are seven, they achieve sandards
above those expected nationdly for pupils of their age. All pupils, including those with specid
educationd needs, make good progress throughout the school. In the last ingpection which
reported on standards, teaching and progressin design and technology, which wasin 1998, all
were found to be unsatisfactory because pupils were not given appropriate opportunities to
develop knowledge, skills and understanding in selecting suitable materids or in designing and
making products for a variety of uses. The school has made good progress since then as dll
these eements are now well catered for.

By the age of seven, pupils generate ideas and plan work based on experiences of using a good
variety of materids. They sdect tools and materids which are suitable for the task they are
undertaking, and have arange of opportunitiesto assemble and join materids. There are very
good links between design and technology and other subjects of the curriculum, as when pupils
design and make character masks to illudtrate their descriptive writing. They list cooking
ingredients and write ingtructions for making biscuits that are decorated like faces. They
recognise why it isimportant to handle food safdy and hygienicdly.
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Pupils investigate the needs of the end product of the object they are designing and making,
understanding how products are made. They know that the function and appearance of the
product isimportant. Thisisillustrated in the work produced when pupils were designing abag
to hold five specified items. Having designed and made their bag, they tested it and evaluated
its effectiveness. When using condruction kits, they modd ideas and question why they might
make their modd differently next time. No evidence of using ICT in desgn and technology was
seen during the ingpection.

InYear 2, pupils designed arange of box vehicles and wrote books to explain their thoughts.
Lorries, fire-engines, ambulances and army cars were made to a high standard with moving
whedsand axles. Particular emphasis was given to the qudity of the finished product. The
vehideswere findly tested in the playground.

InYear 2 thereis evidence of sustained, high quaity work over time. The pupils were learning
about the Great Fire of London in history, and they designed and constructed Tudor houses
using avariety of materials such as card, balsawood and bamboo. Rectangular box shapes
were designed with arange of roof styles— some attempting to represent straw thatch. Rigid
wooden frames were constructed using lolly sticks, some demonstrating a very good
knowledge of how to make athree-dimensiona shaperigid. The outsdes of the models were
finished with painted and crayoned designs. A significant festure of thiswork is thet the models
are d| different, showing that pupils had been given choicesin the designing and congtruction
processes, and that they have the skills and confidence to plan and develop their own idess.

Activities are planned to be interesting and exciting. Photographs of pupils working show that
they dl work with enthusiasm and sustain concentration from the conception of an idea through
to the finished product, and that consideration is given to headlth and safety. Many tasks contain
a‘fun’ dement, as when pupils designed and made outrageous glasses and modelled them.
Pupils dso designed and made houses out of sweets using rice paper and sugar icing to stick.
The end product was edible!

Teachers planning in design and technology is of a high sandard and thisis firmly based on the
nationa scheme of work. Teachersare clear in their plans what learning is intended and the
varied activities are well desgned to support the planned learning. Because of this, and taking
account of the standards achieved by pupils who al achieve success, it would appear that the
quaity of teaching in the subject is a least satisfactory and probably good. The opportunities
provided support pupils spiritua and socid development because they work cregtively,
evauating whether afinished product looks pleasing, and they work together in avariety of
groupings. Cultura development is supported by school visitsto loca businesses, for example,
when pupils visted a design businessto look a Christmas cards.

The subject co-ordinator is atemporary teacher who has nevertheless made a significant impact
on the subject. She has a high degree of subject knowledge. A new policy has been
developed, and thereisa‘ skillsmap’ which guides teachers in what to teach and when to teach
it. 1t aso ensures an gppropriate focus on practica tasks. Some monitoring of standardsis
undertaken, but this areais not well developed.
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The subject leader has a good overview of the strengths and weaknesses and has produced an
action plan to prioritise developments. She recognises the need to further develop assessment
procedures, and to develop the organisation of resources.

GEOGRAPHY

158.
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During the ingpection no lessons in geography were observed and the school provided very
little organised work for ingpectors to examine. There was therefore insufficient evidence
available to make an overadl judgement on standards or the qudlity of teaching. Inthe
ingpection of 1998, sandards, teaching, and progress were found to be satisfactory and pupils
acquired gppropriate knowledge, skills and understanding. Weaknesses reported then were
that there was no scheme of work or use of ICT in the subject. These weaknesses have now
been rectified. Teachers medium-term planning is now well linked to the nationa scheme of
work, which ensuresthat al geographica programmes of study are covered. ICT isevident
through the use of CD-ROMS, the Internet in Y ear 2 and mapping programs to develop

mapping kills

The school’ s scheme of work identifies appropriate blocks of work through which pupils can
develop geographica skills such as finding out where places are and what they are like, and
understanding the lifestyles of the people who live there. There are dso planned opportunities
for pupilsto carry out geographica enquiry using maps, photographs and plans, and sometimes
undertaking fieldwork. Thisinvolvesthem in undertaking a study of a contrasting country such
as India so that they can compare and contrast lifestyles. There is good emphasis on loca
study in the school’ s geography curriculum. For example, pupils make maps of their journey to
school and investigate maps of Barngtgple. They aso draw plans of their houses and their
bedrooms. The school uses its grounds and local environment well.

The co-ordinator is a part-time teacher and co-ordinates two other subjects. Despite this,
however, she has a balanced overview of the subject and has recently written an updated
policy. The leadership of geography is satisfactory. Because there has been a particular school
focus on the core subjects of English, maths and science over the past few years, geography
has not been highlighted for devel opment recently.

The school recognises the need to provide opportunities to develop amonitoring programme
which will identify strengths and weaknesses in the subject and guide curriculum priorities
through focused action planning.

HISTORY

162.

163.

Although only one history lesson was observed during the ingpection, pupils work that was
completed lagt year and during this term was andysed. Photographic evidence of recent work
was also considered.

Pupils atainment in higtory isin line with national expectations by the end of Year 2 and dll
pupils make satisfactory progressin the subject during Years 1 and 2. Pupils progressin the
subject has improved well since the ingpection of November 1998. Pupils with specia
educationd needs and those who are learning English as an additiond language make
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satisfactory progressin their learning. InaYear 1 lesson, al pupils could respond sengbly to
questions about transport and most pupils could order chronologically various means of
trangport. A few pupils knew that atrgp was asmdl passenger vehicle. All pupils could see
that alarge van or lorry isthe modern equivaent of ahorse and cart. Pupils of different levels
of ability are supported in ther learning by being given tasks that are well sdlected to help them
learn so that they are able to make satisfactory progress and enjoy the subject. Higher-
ataining pupils, for example, were asked to make timelines of more types of dwdlings than
other pupils when learning about the way homes have changed from prehistoric to modern
times. InYear 2, pupils are able to use photographs as sources of evidence and their work on
display shows good attention to detail.

The lesson observed and the other ingpection evidence indicates that history teaching is
satisfactory and that pupils enjoy the subject. In the main part of the lesson observed the
teacher showed effective questioning that helped pupils follow the video and carry out follow-
up work. At the end of the lesson time was spent looking at too many pupils work without
indicating how to improve particular aspects of thework. Work shows that pupils are
frequently asked to compare life in the past with present day life in areas that are relevant and
interesting to them (e.g. homes, transport and family life). Pupils are thus able to reflect on their
own lives and this supports their understanding of their own life now. Good opportunities are
provided for them to reflect on whether things are easier or harder now than in the past and this
helps pupils persona and socid devel opment.

The improvementsin pupils learning are because there is now satisfactory leadership of the
subject. The co-ordinator has led the development of a scheme of work for history based on
nationd guidance, and dl teachers are now effectively supported in planning the subject.
Because planning is now effective, pupils are helped to build up their knowledge as they move
through the school. Staff are also provided with satisfactory and well-selected resources to
support their teaching and pupils learning. Thereis satisfactory use of ICT in the subject
through CD-ROM s on particular topics, such as the Fire of London and the video iswell used
to help pupils gain clearer ingghtsinto life in the past. The schoal library contains a stisfactory
set of books to support the teaching of history. The school’ s own book stock iswell
augmented by borrowing sets of books from the County Library in relaion to history topics that
are being taught. Because the school has appropriatdy emphasised improving atainment in
literacy and numeracy over the last few years, no time has been dlocated to finding out how
effective teaching and learning of hitory is across the schoal.

INFORMATION AND COMMUNICATION TECHNOLOGY (ICT)

166.

Two ICT lessons were observed and pupils were observed using ICT in around half of the
other lessons observed. The school’s very good ICT file was aso examined, which contained
awide range of pupils work. Work around the school was dso inspected. Standardsin ICT
areimproving and, by theend of Year 2, arewdl in line with national averages. Pupilsare
aware of awide range of uses of ICT and seeit as one of arange of ways of heping them learn
and present and organise their work. Most Year 2 pupils know how to use a computer mouse
and can double dlick, drag and drop within programs dthough they find the intricate movements
required difficult and have not had enough practice. They know how to save and retrieve work
and to enter and exit Colour Magic, a painting and graphics program. They can use word
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processors to compose and refine work on-screen and show understanding of the advantages
of using acomputer when writing. Keyboard skills are below average because the lack of a
computer suite precludes frequent practice. Some pupils who have a computer at home show
above average kills and knowledge of computers. In Year 2, pupilsused ICT wdl in
mathematics and science when they created graphs on a hedthy edting topic. In whole class
lessons the use of the school’s new data projector means that al pupils can follow the lesson
very well and make good progress in knowledge and understanding.  Although progressin the
acquisition of skillsis satisfactory, learning is sometimes limited by opportunities to practice.
Although gtaff ensure pupils use ICT in most lessons, mostly, only two pupils work on the
computer and so practice and use are limited by the resources available. When working in
pairs, pupilsinvariably work quietly and co-operatively with enjoyment and good
concentration. Lower-attaining pupils and pupils with specia educational needs and with
English as an additiond language make good progress because their needs are well consdered
and catered for both during direct teaching, when the teacher and the learning support assistant
ensure they are fully included in the lesson and during group work, when they are supported by
staff or by apartner. Pupils are able to control Roamer, a programmable floor robot. The
school has recognised that thisis often too chalenging for some pupils and so are planning to
purchase asmpler device for younger and lower attaining pupils to ensure that their needs are
better met.

The subject iswdl led by an enthusiastic, hard-working and very able co-ordinator who has
worked very well with Saff to build up their skills and confidence in using ICT in other subjects.
She hasled training for staff funded by New Opportunities Fund specid grant very well and this
has helped dl staff see opportunities for using ICT and ensure that pupils are making good
progress. Effective leadership and management of the subject have ensured that there has been
good improvement in standards and the qudity of provision since the June 2000 inspection.
Little priority has been given to monitoring teaching and learning in ICT however, because the
school has directed its monitoring effort to the subjects of English, mathematics and science.

Teaching overdl is good with some very good eements. Direct ingtructions are very well
provided using the new computer projector. Teachers subject knowledge and confidenceis
secure and this enables teachers to plan effectively and assess pupils' learning so that tasks can
be modified. Learning support assstants support pupils learning well during ICT lessonsand in
other subjects.

ICT resources are satisfactory overall. Resources for whole-class teaching and instruction are
now good since the school acquired a data projector. An interactive whiteboard is on order
which will support further improvement. During last year the school successfully arranged with
the neighbouring junior school to use their computer suite to enable dl pupilsto gain more
practice, but this arrangement has now unfortunately ended. Consequently, although computer
resources in classrooms are satisfactory, sometimes the lack of a suite limitsthe use of ICT and
the practice of killsin some lessons.

MUSIC

170.

During the ingpection only one music lesson was observed and no pupils work was available.
However, music was observed in assembly. Teachers planning was aso examined, and this
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172.

173.

174.

175.

indicates that the subject receives an gppropriate amount of time and that thereisan
appropriate balance across the Nationa Curriculum programmes of sudy. Planning is good,
supporting teachers in what to teach and how to teach it, and it is based on the national scheme
of work.

In the ingpection of 1998 when music was last reported on, standards, progress and teaching in
music were found to be unsatisfactory because pupils skills were not sufficiently well
developed. Teachers planning indicates that the programme is now well designed to ensure
progression in pupils knowledge, skills and understanding. Standards observed indicate that
pupils attain sandards by the end of Year 2 that are in line with expectations nationdly for
pupils of their age, and that pupils, including those with specia educationd needs and English as
an additiond language, make satisfactory progress.

In Year 1, pupils developed the confident use of their voices in learning a new song about a
tran. They played percussion instruments to make sound effects of atrain based on repeated
rhythms from the song. They discussed the sound patterns and described what they sounded
like, for example, “clickety clack” “clickety clack”. Pupils had been taught how the instruments
should be played and they talked about the type of sound they produced. They then composed
their own song ‘Wheels on the train’ based on another song they knew well, and words were
well chosen to add to the musical effect.

The teacher demonstrated satisfactory subject knowledge through effective questioning and by
encouraging pupils to sand correctly when singing. The lesson was well-planned and
structured so that al parts were linked together under atrain theme, and there was a good
vaiety of activitiesto dlow pupilsto sing, perform, listen and compose. When pupils were
encouraged to eva uate their work, they could describe why they liked the whistle playing
“Whoo! whoo! whoo!” but not how they might improve their contributions. The group of
pupils, which contained both Year 1 classes, wastoo large, which meant that the lesson was
very closdly directed by the teacher, and pupils did not have enough opportunities to fed part
of the group or investigate insruments in small groups.

Pupils enjoy music. When they sing, they are enthusiastic and keen to join in, and often

respond using rhythms and actions, for example, during the song ‘Magic Penny’ they
particularly enjoyed clgpping arhythm to enhance their Snging. They listen in a satisfactory
way, for example, when Pachabel’ s Canon was played in assembly. They interpreted the
mood of the music, and walked into the hal quietly and calmly. Music contributes to pupils
siritua development asit provides opportunities for reflection as when the prayer ‘The Lord is
good to me was sung in assembly. Pupils culturd development is enhanced through
Chrigmas performances and the locd music festivd. Vigting musicians from the locdl
community college play for the pupils, but the multi-cultura dimenson of muscis

underdevel oped.

Thereis no co-ordinator for music at present and the subject does not have any development
priorities identified within the school development plan. Although the school has apianist a
present, saff lack confidence in teaching music. The headteacher has awatching brief for the
subject a present and is aware of the school’ s strengths and areas for development. The co-
ordination of music is satisfactory at present.
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PHYSICAL EDUCATION (PE)

176.

177.

178.

179.

Two Year 1 games lessons were observed and evidence on pupils atainment in swimming was
aso considered. No gymnastics lessons were observed. Evidence suggest that pupils
atanment in gamesisin line with slandards expected for their ages and above averagein
svimming. All pupils are included in normd class activities and there are no differencesin the
atainment of boys and girls. Pupilswith pecid educationd needs and lower-attaining pupils
are supported well by the teacher and learning support assistant and this hel ps them make
satisfactory progress. These findings broadly reflect those of the November 1998 inspection
and sandardsin and provision for the subject has continued to be satisfactory.

Curriculum plans and other evidence indicates that in Years 1 and 2 pupils receive a broad and
baanced PE curriculum. Much emphagsis placed on swvimming and dl pupils vist the loca
swimming pool each week for aterm per year and are taught in groups according to their ability
as swimmers by qudified ingtructors. All Year 2 pupils except one are confident in the water at
the moment and, by Christmas, it is reasonably estimated that three quarters will be confident
svimmers. Ingameslessonsin Year 1, most pupils are ableto roll alarge bal accurately and
some are beginning to dribble a ball with their feet around obstacles and chip it into a hoop.
They understand and follow smple rules and are able to recdl teaching points from previous
lessons.  Although no dance or gymnastics lessons were observed, they are gppropriately
included in curriculum plans during each year.

Teaching is satisfactory overdl and this helps pupils make sound progressin lessons. In one
lesson the teacher effectively ensured that the task of passing abal to a partner between two
bean bags was adapted to be easier or harder for each pair so that they found it just hard
enough to help them develop their skills. Sometimes the pace of the lessonis alittle dow and
pupils are given insufficient chance to practise work before moving on to anew activity.
Rdaionships are invariably good in lessons and al pupils enjoy games and this helps them
make sound progress. Although teachers andlyse pupils work and show them how to
improve, too few chances are given for pupils to evaluate or talk about their own and others
work to help them understand how they might improve.

Thereis a designated co-ordinator who provides satisfactory leadership of the subject. The
saff and governors have agreed what aspects of PE will be covered and when and how it will
be taught. Resources for the subject are mainly satisfactory but the school is awvare that some
resources are lacking, eg. medium level gpparatus for gymnastics. Some of the large bals are
no longer completely round and this meant that, in one lesson observed, some pupils passng
was inaccurate because the bals would not roll in agraight line. Thisinhibited some pupils
peformancein thislesson. Thereisalarge indoor hal that provides good accommodation for
the subject and the playground and lawns provide good areas for games and PE. No
resources have been dlocated to monitoring and improving teeching and therefore thisis
underdevel oped.

RELIGIOUS EDUCATION
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During the ingpection, two religious education lessons were observed, together with acts of
worship. Teachers planning was scrutinised and discussions were held with the co-ordinator.
The previous ingpection of 2000 reported that the school had made sound progress, but there
were no judgements related to stlandards. The previous 1998 ingpection found the subject to
be unsatisfactory because sandards were low and too little time was spent on it. Teaching was
evauated as unsatisfactory overal and there were no procedures for assessment and recording.
The school has undergone satisfactory improvement since then. The subject now recelvesthe
appropriate time dlocation and standards are in line with the requirements of the locally agreed
gyllabus and teaching is satisfactory. Procedures for assessment and recording continue to
require further improvement. In Year 2, pupils began a unit of work about God communicating
with Moses. They heard the story about Mosesin the bulrushes. They understood that God
saved Moses to become a specid leader. They discussed the role of his mother, Sster and the
daughter of the Pharaoh. They then recalled the story by drawing pictures on agrid, placing the
key eventsin chronological order. The more able pupils wrote captions under their illugtrations.
All pupils could answver questions about the M oses story, some were confident to retell the
story with prompts, and higher attaining pupils recaled alarge amount of detail. All pupils were
able to complete the tasks set for them and pupils with specid educationd needs and English as
an additiond language were well supported.

Pupils make sound progressin gaining both knowledge and understanding of religious education
athough the latter isless developed. In Year 2, some pupils are able to identify some features
of religious practices. For example, they write about some of the things that Christians do (such
as pray, Sng, dance, celebrate) and some of the things that happen in a church (such as
baptism, marriage, funerds, finding out about God and praising God). Some are able to
identify meanings in religious symbols such as the Fileks worn by Sikhs. Some understand thet
achrigening is a Chrigtian ceremony to welcome babies into God' s family. Pupils are ableto
relate religious teachings to their own experience. For example, writing about a time when they
behaved badly and were forgiven.

Younger pupilsin Year 1 dso retell rdigious sories such as examples from the life of Jesus,
gtories about charactersin the Old Testament and traditiona Hindu and Buddhist stories. They
are able to think about what is of vaue by suggesting gifts such as a cuddle or helping their
mum, which do not cost money.

The teaching of religious education is satisfactory. Teachers planning is good and a modd
scheme of work giving dl gaff clear guidance in how the subject should be taught is available
and used effectively. Stories are read wdll, and discussons are well led ensuring that dl pupils
areincluded in whole-class discussions. Work is set for pupils at different levels so they can all
achieve success, but some activities are over directed by the teacher which limits the progress
of more able pupils because they have to record their work in a certain way. Recording
activities are sometimes unsimulating. Less able pupils are supported in their writing by being
given key words, but this restricted the creativity of others. Although pupils behaviour was
satisfactorily in the lesson observed, because the pupils had been sitting al morning and
concentrating hard on literacy and numeracy, interest and concentration in this lesson was not
as good as that observed in the morning. Thereisalack of planned opportunitiesin lessonsto
assess pupils progressin order to inform future learning. Thereistoo much emphasis on what
pupils are going to do rather that on what they are going to learn. Plenary sessons at the end
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of lessons are limited to pupils sharing their work with others rather than being used to check up
on what pupils have learnt. Pupils don't receive enough feedback on their work or guidance on
where and how they need to make improvements.

Pupils were generdly well behaved in the lessons observed and they were keen to answer
questions and concentrated hard when undertaking independent tasks. However, there was
little excitement in their response because the teaching lacked inspiration. The teaching
provided satisfactory support for pupils spiritua development when pupils were asked how
Moses mother might have felt when Moses was eft in the bulrushes. Mord dilemmas were
investigated when the subject of *killing dl the baby boys wasraised. Socid skillswere
developed as pupils took turnsto answer questions and listened well to each other when they
were talking to the class about their work.

The dally act of collective worship contributes to pupils religious educeation, for example, by
reinforcing teaching in traditions and festivals, and reflecting on the *big questions inlife. ICT is
satisfactorily used in the subject, for example when making designs for * Joseph's Coat’ .

The leadership and management of the subject are satisfactorily carried out by atemporary co-
ordinator. She has aready made good progress in gaining an overview of the subject across
the school. At the end of each block of work a useful evauation is undertaken by the teacher
which identifies areas for improvement. The school has dready identified that multi-faith
artefacts are under resourced and more multi-faith books for the library need to be acquired to
match to the scheme of work. The school aso needs to identify monitoring procedures which
will darify specific areas of strengths and wesknessesin standards, teaching and learning in
order to further develop the subject.
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