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PART A: SUMMARY OF THE REPORT
INFORMATION ABOUT THE SCHOOL

The Boswells School isalarge, mixed comprehensve Stuated in Springfield, areaively advantaged
area on the north-eastern edge of Chelmsford. There are currently 1479 students on roll, including
250 in the sixth form, which is known as the Boswells College. The schoal is popular and over-
subscribed and, unusudly for Chemsford, has become a neighbourhood school; the mgority of
sudents live within walking distance, a change from the last ingpection when a sgnificant number
commuted from surrounding villages. The intake of the school isfairly baanced, as judged by
sudents past attainment and cognative abilities test results. Each year, the school 1oses about 15 of
the ablest students from its feeder primary schools to two highly selective grammar schools. There
are currently 240 students identified as having specid educationd needs, mostly with moderate or
specific learning difficulties. The proportion of students with specid educationd needs and those
with statements are both below the nationd average. Almost dl students come from a white UK
heritage background, with only afew students spesking English as an additiond language and none
at the early stages of learning English. Just over five per cent of students are digible for free school
meals, which is below the nationd average of 18 per cent. Currently about 60 per cent of Year 11
progress into the College, where most follow AS/A Leve courses. A vocationa course in business
education is aso offered at both advanced and intermediate levels. About afurther 20 per cent of
Students continue their education at other schools or colleges. Early indications suggest thet College
numbers may rise sgnificantly next year. The school has an internationd focus. It hosted an
internationa teachers conferencein 1999, jointly organised with a Danish sixth form college, and is
currently congdering an application for language college satus.

HOW GOOD THE SCHOOL IS

The Boswdlsisavery good school with many outstanding features. Both staff and students enjoy
working in the school. Teaching is generdly good, and sometimes inspiring, and leads to very good
quaity learning which ensures that high standards are achieved by students of dl ahilities.
Attainment iswell above nationa averages at dl key sages. The leadership and management of the
headteacher, senior managers and other key gtaff is excdlent and is correctly focused on improving
teaching and learning in order to raise sandards. Provison for socid development, including awide
range of extra-curricular activities, isexcdlent. The school gives very good value for money.
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WHAT THE SCHOOL DOESWELL

Provides good quality teaching and very good learning experiences, which enable students of

al abilities to achieve high standards.

Provides high qudity leadership and management, which is focused on improving teeching and
learning in order to raise tandards.

Encourages an ethos where schoal is enjoyable.

Makes very good provison for sudents persond development, including excellent provison

for their socid development.

Provides awide range of very good qudity learning opportunities for students.

Provides very good qudlity care for students.

WHAT COULD BE IMPROVED

| - Aspects of the accommodation and facilities provided to support students' learning.

The areas for improvement will form the basis of the governors' action plan.

HOW THE SCHOOL HASIMPROVED SINCE ITSLAST INSPECTION

Overdl, the school has made very good improvement since the last ingpection in 1996. Significant
improvements have been made in the use of information and communications technology (ICT)
across the curriculum, athough the school recognises the need for further advancesin order to keep
pace with ICT developments. There has been amgjor investment in hardware, software and
training, and good use is made of the internet. The school has received DfEE recognition for its use
of ICT in report writing. The school has researched thoroughly the reasons for the different levels of
performance of boys and girls, and has implemented arange of strategies to reduce the gap,
including some longer-term strategies with pupils a Key Stages 1 and 2 and their parents. The
school has gained nationa recognition for its work in newspapers, research journals and on
televison, whereit festured on Panorama. The school has reviewed its planning cycle, placing
greater emphasis on medium and long-term planning and now meets dl statutory requirements for
asessment. The schoal is continuing to address the need for vocational coursesin the college,
whilst not wishing to duplicate courses which are more effectively offered in further education (FE)
colleges. Business education is very effective and consderation is being given to the introduction of
ICT and arts based vocationd A Leves. Toilet refurbishment was completed soon after the last
inspection and the standard of cleaning is reported to have improved since the school took over
responsibility for it. Provison for rdligious education has improved, but the schoal till does not
comply with statutory requirements concerning collective worship. It has consulted widely on the
reasons for this, wishing dl staff and students to participate in assemblies and is supported by
parents. The school successfully promotes spiritua and mord vaues and has recently appointed a
school cheplain.
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STANDARDS

The table below shows the standards achieved by 16 and 18 year olds based on average point
scores in GCSE and A-Leve/AS-Leve examinations.

Performance compared with Key
in: all schools smilar schools well above average A
1998 | 1999 | 2000 2000 above average
GCSE examindions | A A A A B
A-LevdgAS B B A average C
Leves below average D
well below average E

Whilgt attainment on entry is broadly average, attainment at 14, 16 and 18 in externa tests and
examinations iswell above average compared to dl schools nationdly. Achievement is therefore
very good at dl three key stages. At Key Stage 3, whilst the trend in the school’ s average point
score over the last three years has been broadly in line with that nationdly, resultsin 2000 improved
ggnificantly in English. On average, sudents performed a levels which suggest they are working
nearly ayear ahead of their peers nationdly in English and two terms ahead in mathematics and
science. However, when compared to smilar schools based on the proportion of pupils entitled to
free school meds, whilgt attainment in English remains well above average, that in mathematics and
scienceisjust above average.

In 2000, results at GCSE were well above average, as they have beenin dl recent years. Sixty two
per cent attained five or more A*-C grades compared to 47 per cent nationally and amost dl
Sudents attained at least five grades A*-G. Results were a Sgnificant improvement on those of
1999. When compared to similar schools, based on ether free school meals or prior attainment, the
average point scoreis well above average, whilst the proportions attaining five or more A*-C or
A*-G grades are above average. In 2000, results were Sgnificantly better than nationaly in English
language, mathematics, French, Spanish, geography, business sudies, home economics and physica
education, and for girlsin information technology, but below average in religious education. Above
average results were also achieved in most other subjects.

Post 16 results showed a sgnificant improvement in 2000, with the average point score a A Leve
well above the nationa average. The point score for those entered for GNVQ at advanced level
was aso above average and all those entered at intermediate level were successful. Reaultsin
individual subjects vary between years. In 2000, excellent results were achieved in law, thestre
sudies, generd studies, geography and economics and in 1999 in mathematics, French, German and
history, aswell aslaw and economics. At al key stages the school has set appropriate and
chdlenging targets, both overadl and for individud targets.

Work seen during the ingpection confirmed these externd results. Attainment in English,
mathematics and science observed was consstently well above average and students with specid
educationa needs were making very good progress. Pupils are confident and articulate, and have
very good literacy and numeracy skills. Very good standards were observed across the curriculum.
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PUPILS ATTITUDESAND VALUES

Aspect Comment

Attitudesto the | Very good. Students are keen to come to school and appreciate that they are

school expected to work hard. They welcome the opportunities provided by the school
and participate in the many extra-curricular activities. Most respond postively in
lessons. These very positive attitudes contribute to sSudents very good learning.

Behaviour, in | Good. Behaviour in lessons and around the school is generally good, despite

and out of cramped conditions in some classrooms and corridors. Effective steps are being

classrooms taken to address the mildly disruptive behaviour of afew lessmotivated sudents.
In the past year, there have been no permanent exclusions, and the number of
fixed-term exclusonsis below average. Students understand and support the
praise and punishment systems

Personal Very good. There are excellent relationships amongst students and between

development students and adults. Teachers treat students with respect. Students respect the

and fedlings of others and are relaxed, confident and articulate. Students use their

relationships initiative well when given the opportunity

Attendance Very good. Students attendance rate has remained well above the nationa

average and the rate of unauthorised absence is below average.

TEACHING AND LEARNING

Teaching of pupils:

aged 11-14 years aged 14-16 years aged over 16 years

Lessons seen overdl

Good Good Very good

Inspectors make judgements about teaching in the range: excellent; very good; good;
satisfactory; unsatisfactory; poor; very poor. ‘Satisfactory’ means that the teaching is
adequate and strengths outwei gh weaknesses.

The quality of sudents learning is very good. Students are enthusiagtic learners and are provided
with good quality teaching, some of which is outstanding. Overal, teaching was satisfactory or
better in 97 per cent of lessons, including 39 per cent where it was good and 33 per cent where it
was very good or excdlent. Some very good teaching was seen in most subjects and dl year
groups, the highest proportions being seenin Years 8, 10 and 12. Examples of excellence were
observed in the teaching of English, French, drama and physical education. Mogt teachers manage
sudents very wdl; have very good subject knowledge and plan effectively their use of time and
resources, including ICT.

A dgnificant number of lessons were observed only in English, mathematics, science and modern
languages. English, teachers make skilful use of resources, sometimes display a dramatic presence
and provide good opportunities for students to learn from each other. The Structured approach of
most mathemeati cs teaching supports students in developing their understanding. In science, students
are provided with good opportunities to learn through practical investigations and to carry out
research. Learning objectives are clear and relate topics to Sudents' everyday experience. In
modern languages, teachers provide excellent role models in use of the target language. Literacy
and numeracy skills are well taught across the curriculum.

The Boswells School




A mgor strength of much teaching is the emphasis placed on practical experience and research with
students encouraged to become active learners and to collaborate in pairs and groups. Teachers
use effectively arange of teaching methods. They use much skilful, and often targeted, questioning,
both to assst understanding and to ensure that the ablest are challenged. In most lessons, teachers
expectations are high and the pace of work is often impressive. In the best lessons, pupils' interest,
concentration and independence are exceptiond. In contrast, in afew lessons with older students,
the teacher is too dominant requiring only passive completion of tasks or note taking. Where
appropricte, tasks are st at different levels matched to the needs of individua students. Pupils with
gpecia educational needs are provided with very good quality support, which enables them to make
very good progress. Marking of students' work is often excellent. In the best practice, observed
for examplein English, art and science, marking is diagnostic and gives excellent advice to students
on how to improve their work.

OTHER ASPECTS OF THE SCHOOL

Aspect Comment
The qudity andrange | Very good. The curriculum is broad and balanced. The school
of the curriculum provides awide variety of learning opportunities that meet the needs of

sudents of dl abilities. Provison for extra-curricular activitiesis
excdlent, asisthe increasing focus on internationaism.

Providon for pupils
with specid educationa
needs

Thisisvery good. Students are supported well in class and aso taught
key skills effectively in separate lessons. Both students and parents
vaue this provison. The recent reorganisation of learning support has
been effective, providing greater support within lessons by learning
support assistants.

Provison for pupils

There are few students for whom English is an additiona language, none

with English asan a an early stage of English acquigtion.

additiond language

Provison for pupils Very good overdl. Provisonfor socid development isexcellent. It
persond, including enables students to recognise and celebrate successin dl areas of
spiritua, mord, socid | school life. Students are offered many opportunities to work

and cultura collaboratively. Spiritual development is good, despite the lack of a
devel opment daily collective act of worship.

How well the school
caresfor its pupils

Thisisagrength. Students are very well known by their tutors and year
heads and are clear where they would seek help. Child protection
procedures are fully implemented. Primary liaison is exemplary, asisthe
school’ s assessment and monitoring of pupils academic performance
and persona development.
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HOW WELL THE SCHOOL ISLED AND MANAGED

Aspect Comment

Leadership and Excdlent. The headteacher provides outstanding leadership and is
management by the ably supported by skilled senior and middie managers. The school’s
headteacher and other ams and development planning are clearly focused on improving

key dtaff teaching and learning.

How wdl the governors
fulfil their responghbilities

A wdl informed, supportive governing body fulfilsits respongbilities
very wel. Thereisan effective committee structure, well serviced by
senior managers and the clerk to governors.

The school’ s evauation
of its performance

Excdlent. Thereisawell-developed and effective programme of
monitoring and eval uation by senior and middie managers. Good use
ismade of assessment data, including excellent tracking and target
Setting from Year 7.

The drategic use of
resources

Very good. School development is supported by thoughtful and well-
planned use of resources. Administrative procedures are very good
and careful gpplication of the principles of best vaue, including
thorough consultation, ensure resources are used most effectively.

PARENTS AND CARERS VIEWSOF THE SCHOOL

What pleases parents most

What parentswould like to seeimproved

Students work hard and make good Information on how children are getting on.
progress. Homework.

Schoal isfun and children enjoy attending it. Lockers.

Teaching is good and gt&ff are Behaviour in some classes.

approachable. Lack of sportshal.

The school iswdl led and managed.

Examination results.

Extracurricular activities.

The qudlity of pastord care.

Trangtion from primary school.

The ingpection team agrees with the extremely positive perceptions of most parents. Whilst there
are some less motivated students, ingpectors found behaviour of most students to be good. The
school provides good information to parents about students progress. Concerns from parents
largely referred to a cancelled Y ear 7 tutor evening. Concerns about homework were varied.

I nspectors found homework was mostly appropriate both in content and the amount set.  Inspectors
share parents concerns about the lack of lockers and of a sports hall.
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PART B: COMMENTARY
WHAT THE SCHOOL DOESWELL

Provides good quality teaching and very good lear ning experiences, which enable students
of all abilitiesto achieve high standards

1 Overdl, the qudity of sudents' learning isvery good. Students are enthusiagtic learners,
they receive good qudlity teaching in most lessons, and outstanding teaching in some. Across al key
stages, the proportion of very good or excellent teaching observed was around a third; in the college
about afifth of lessons observed were excellent. Overdl, teaching was satisfactory or better in 97
per cent of lessons observed, including 39 per cent where it was good and 33 per cent where it was
very good or excellent. Some very good teaching was seen in most subjects and al year groups, the
highest proportions being seenin Years 8, 10 and 12. Whilst there is more very good teaching at
Key Stage 4 than Key Stage 3, there isdso more that is only satisfactory. Examples of excellence
were observed in the teaching of English, French, dramaand physica education. A significant
number of lessons were observed only in English, mathematics, science and modern foreign
languages. In around athird of those observed in English and mathematics and afifth in science and
languages, teaching was judged as very good or better. Teaching was good or better in 90 per cent
of science lessons and around two-thirds of English, mathematics and languages lessons. Some
unsatisfactory teaching was observed in mathematics. The school is clearly succeeding in fulfilling
one of its principle ams of improving the quality of teaching and learning, and the gppointment of a
senior member of staff as teaching and learning manager to support initiatives and disseminate good
practice is further evidence of its determination.

2. Across the curriculum, teachers' knowledge and understanding of their subjectsis very
good, dthough difficultiesin recruiting staff, particularly to cover temporary vacancies, has resulted
in some timetables being covered by non-specidids. In the best lessons, teachers enthusiasm for
their subject isinfectious. For example, inaYear 12 dramalesson, the teacher’ sreferences to
different dramatic styles, throwing idess into their improvised scene, chalenged students to develop
ways of expressng the battle between good and evil in the characters of Jekyl and Hyde. In
languages, the excdlent role models of the language provided by the teachers enhances sudents
understanding. Lesson planning, often informed by on-going assessment, is generdly effective and
based upon the needs of students. In some lessons, the tasks are varied to meet the needs of
individua students, whilst in others, the teacher’ s choice of task and careful exposition ensures that
students of differing abilities make good progress. Teachers have high expectations of students.
Able students are chalenged appropriately, whether they are taught with other high-attaining
students or in mixed ability classes. Teachers work hard and expect sudentsto do the same. Inthe
vast mgority of lessons, teachers classroom management is very good, with some extremely skilful
handling of less motivated students by some teachers. Students respond differently to different
teachers and different subjects. For example, inaYear 10 English lesson afew boys were little
involved in a good lesson on Macheth, which stimulated some good discussion, whilst some of the
same boys enthusiagtically set about work in mathemeatics which othersin the same class found
difficult to understand. Students from the same year group displayed confidence working
independently in home economics, discipline in learning a set piece in dance and excdlent
collaborative skillsin drama
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3. In generd, teachers make learning objectives clear to students at the start of lessons. For
example, the clear focus provided to a'Y ear 7 science lesson investigating different circuits enabled
sudents to carry out investigations effectively, and high attainers to complete an extension activity.
Teachers expostions are generdly very clear and skilful questioning is used both to review previous
learning and to develop understanding. For example, inaYear 7 geography class, effective use of
guestions enabled students to identify changes in settlement over aperiod of 2000 years. Students
were very observant and able to suggest many reasons for the changes. Good questioning is aso
used, for example in some mathematics lessons, to summarise work in the lesson and ensure thet all
students have grasped concepts fully. Teachers use time effectively in most lessons. In the best
lessons students are required to move through a variety of tasks at pace. Good use is made of
learning support teachers and assstants to help students with specia educationa needs who are,
therefore, able to follow the curriculum and make very good progress. Those students with greatest
need are sengtively withdrawn from some English lessons in Key Stage 3 for extrahdp. The school
gives ahigh priority to the improvement of literacy. A policy group has surveyed the provison made
by different departments and a student spelling book is being incorporated into the student
handbook. Teaching of literacy and numeracy skills is strong across the curriculum. Teachers
employ arange of resources to support students understanding. Videos were used effectively, for
example, inaYear 10 English lesson, so that students could compare different directors
interpretations of the opening scene of Machbeth. Good use of ICT was observed. For example, in
aYear 8 French lesson, students used spreadsheets to record likes and didikes. Homework is used
effectively by most teachers, and students often spend significant amounts of time completing the
generally appropriate tasks. Many make good use of the library to support research, whilst others
use arange of homework clubs and a homework helpline. Many students use homework time
sengbly, choosing to spend time on coursework tasks on evenings when they find they have little
homework.

4, A mgor strength of the teaching is the emphasis on active learning, practica experiences and
collaborative work, such as the geography field trip organised during the inspection inwhich al Year
9 sudents took part. In English there are theetre trips and visiting authors and poets, regular outings
in higtory and exchanges and video-conferencing in languages. This emphasis ensures that students
interndise their learning. For example, in religious education, an interesting sequence of activities,
which included role-play Stuations stimulated students' knowledge and understanding of Idam. In A
Leve chemidry, pairs of students were required to research adternative fuels to petrol and give
presentations to the rest of the class, and to respond to searching questions from the teacher, thus
deve oping confidence in communicating and using their anayticd skills. In Year 7 music, dl ina
classlearned how to play the tune of a popular song and skilful accompaniment by the teacher when
they performed ensured al left with a sense of achievement. In Year 10 drama, awell paced
sequence of comic improvisations based on characters from Macbeth, first working in smdl groups
and later combining into larger groups, skilfully encouraged effective collaboration and resulted in
some characterisation of high qudity. In contrast, in aminority of lessons, particularly with older
students, students were too passive in predominantly teacher led lessons. Across the curriculum,
sudents are given awide range of opportunities to develop intelectud, physica and cregtive kills.
Students work with interest, generdly
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display very good concentration and when given the opportunity, asthey often are, display an
excdllent ability to work independently. Students have a good understanding of the levels they have
reached, and when they are unsure they are not afraid to ask. The standard of marking is high; it is
usudly andytica with suggestions for improvement. In art, for example, very detailed notes on ways
to improve their work were attached to Year 11 students' sketchbooks.

5. In English, teachers make skilful use of resources, sometimes display a dramatic presence
and provide good opportunities for students to learn from each other. 1n one excdllent lesson
observed in Year 9, adialogue was devel oped between the teacher and students from the start of a
lesson on Shakespeare’ sHenry V. The teacher challenged students to think and had high
expectations of them. He used his excdllent subject knowledge to engage pupilsin a discussion of
Englishness then and now. He helped them to understand what the battle would have been like,
drawing on comparisons with ’ Private Ryan’. The teacher’s use of literature specific vocabulary
was extensive and pupils enjoyed being exposed to high levels of chdlenge. The structured
approach of much mathematics teaching supports students in developing their understanding,
athough on few occassions learning objectives lack focus and students complete tasks without regl
understanding. In avery good pacey Year 11 lesson, the teacher had planned a series of activities
to inculcate technicd skills and to develop understanding of the stepsinvolved in manipulating
agebraic fractions. The emphasis on understanding made students think as they worked intensively.
During the lesson, students learnt to extend exigting skills and gpply them to more complex
problems. In science, students are provided with good opportunities to learn through practical
investigations and to carry out research. Learning objectives are clear and relate topics to students
everyday experiences. For example, inaYear 10 lesson, students had good opportunities of
learning about lenses and images through a practica investigation. They collected data and were
ableto identify patternsin their findings. In languages teachers make excdlent use of the target
language, plan effectively including differentiated tasks when appropriate and make good use of a
range of resources, but alow too much English by students as confirmation to their understanding.
In an excellent Year 12 French lesson on aspects of Europe, the lesson was crowded with
information and arange of activities planned to inform and advance language a a chalenging pace.
Language qudity made amgjor contribution to the lesson, creeting an amosphere which ingpired
learning. The teacher conducted the whole lesson in French at native speed with no concession to
students. Authentic materias were used and understanding was developed through a detailed
examination of the language structure and vocabulary. Students were actively engaged through
giving their own presentations. Two excellent drama lessons were observed, with an A Leve group
in Year 12 and GCSE group in Year 10, both developing good collaborative skills and involving
skilful teacher inputsto develop high sandards. An excdlent Year 12 physica education involved
sudents in a planned sequence of skills practices to build up ther skillsin volleybal. Excdlent
teaching of amixed group, enabled more powerful boys to facilitate the involvement of dl girls
without either dominating or patronising them, and resulted in excellent learning with skills developed
and tactics used in a game Situation.

6. Good teaching and very good learning result in standards which are above nationd levelsin
al key dages. These are obtained in amix of ability sets and mixed ability classes, teachers sensbly
recognising that in some subjects best learning occurs where sudents of differing abilities are
grouped together but that in others some form of ability grouping enhances the pace of learning of
sudents of dl abilities. Standards are high across the curriculum. In English, reading and listening
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are srengths at Key Stage 3. Expectations are high, and even low-attaining low-attaining students
are expected to complete complex assgnments. Y ear 9 students contrasting the views and attitudes
to the First World War of Wilfred Owen and Siegfried Sassoon were producing work of good
GCSE qudity. The department is committed to bringing on students of dl abilities and teachesin
mainly mixed ability groups. Students can write in different relevant registers, support their
arguments with evidence and are confident in their gpproach to tasks and in their ahility to act on the
extensve advice given by teachers. In mathematics, the ablest students have a confident
understanding of concepts and are provided with arange of extenson materids. Differentiaion is
clear between sets. Students receive a very good grounding in basic mathematica skillsin Key
Stage 3 and reach higher than average standards. At Key Stage 4, asis often the case, some
students of average ability lack confidence in their own ability. Where teaching stresses
understanding, confidence is greatest and results in high standards. Overdl standardsin science are
well above average. The emphasis on practical work ensures that students develop good
investigationd skills. In modern foreign languages, sandardsin listening and reading are high, as are
standards in writing, where accuracy is stressed. However, standardsin speaking are low in
comparison, affected by the use of too much English and written prompts, which result in students
writing and then reading speaking exercises, rather than speeking naturdly. Standards are high
across mogt other subjects. Work well above average was observed in English, mathematics,
science, physical education, home economics, drama and art, and above average in geography,
languages, design and technology, music, economics, law and dance.

7. Attainment is broadly average on entry, with about 15 abler students from feeder schools
choosing to attend grammar schools and fewer students with speciad educationa needs than average
nationaly. Attainment in Key Stage 3 tests, GCSE and A Leve iswdl above average compared to
al schools nationaly. Students, therefore, achieve very well. At Key Stage 3, students attained well
above nationd averages in English, mathematics and science in 2000, based on average point score.
Whilg the trend in the school’ s average point score over the last three years has been broadly in line
with that nationdly, resultsin 2000 improved sgnificantly in English. On average, sudents
performed at levels which suggest they are working nearly ayear ahead of their peers nationdly in
English and two terms ahead in mathematics and science. However, when compared to Smilar
schools based on the proportion of pupils entitled to free school medls, dthough attainment overdl is
above average atainment in English remains well above average, whilst that in mathematics and
scienceisjud above average. Overdl there has been a sgnificant improvement in English results
over the last three years. In 1998, results werein line with national average, in 1998 they were
above and in 2000 well above. Results have aso improved in mathematics from above average to
well above average and they have remained consstently well above average in science. The results
of teacher assessments in other subjects are higher than nationa averages. Redligtic targets were set
for the proportions achieving Leve 5 or higher, Leve 6 or higher and for the average points score.
Except for the proportion reaching Leve 5 or higher in science, these were all exceeded.

8. GCSE reaults have been congstently well above average, except in 1999 when they were
above average, but sgnificantly lower than in other years. In 2000, 62 per cent attained five or
more A*-C grades compared to 47 per cent nationally and dmost al students attained at least five
grades A*-G, 97 per cent compared to 91 per cent nationally. When compared to smilar schoals,
based on ether free school meals or prior attainment, the average point score is well above average,
whilgt the proportions attaining five or more A*-C grades, five or more A*-G grades and at least
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one A*-G grade are above average. The school has worked hard to raise the attainment of boys.
Their drategies have been reported in educationa journa's, newspapers and on televison, including
an item on Panorama. The strategy has been successful. Whilg, in generd, girls il outperform
boys, in 2000, boys average point score was 8. 1 above the nationa average for boys and that for
girlswas 7. 5 above the average for girls. Given the presence of grammar schools locdly, these are
impressive results. Able students perform very well a the school. For example, the highest points
scores achieved in 2000, both by boys, was 75, compared to the national average of 37. 8. Twenty
students, eleven of them girls, achieved scores of 67 or better.

0. In 2000, results were significantly better than nationa averages in English language,
mathematics, French, Spanish, geography, business studies, home economics and physica
education, and for girlsin information technology, but below average in religious educetion. Above
average results were also attained in most other subjects. The most dramatic improvement in results
occurred in English language. In the previous two years results had been close to, or just above, the
national average. In 2000, the proportions of both boys and girls attaining grades A*-C were 13
per cent higher than nationaly. An impressive proportion attained the highest grades A*-B, 43 per
cent compared to 30 per cent nationally. English literature results were also above average, but by a
smadler margin. Over the ladt three years, results in mathematics have been consistently well above
those nationdly, but again improved sgnificantly in 2000, when 58 per cent achieved grades A*-C,
compared to 47 per cent nationaly. As nationdly, girls outperform boys but, unlike English, only by
afew percentage points. Again, the proportion of higher grades was well above average. All
students take double award science. Except in 1999, results have been above national averages, 57
per cent attaining grades A*-C in 2000 compared to 49 per cent nationaly, however, the
proportion of highest grades A*-B isbelow that nationdly. In contragt to the position nationdly,
boys outperform girls, however the proportion of highest grades A*-B is below that nationally.

10.  Amongst other subjects, excellent results were achieved in geography where 77 per cent
attained grades A*-C compared to 54 per cent nationally; in home economics where an impressive
91 per cent attained A*-C grades compared to 43 per cent nationally; in business studies where 79
per cent atained A*-C grades compared to 53 per cent nationdly; and in physical education where
80 per cent attained A*-C grades compared to 52 per cent nationdly. In al four subjects, the
proportion of A* and A grades was exceptiona. Excellent results were aso obtained in French
where three quarters of those entered attained grades A*-C compared to 46 per cent nationaly and
from asmall group in Spanish where every candidate attained A*-C. Resultsin German dso
improved to above nationa averages. Results are also above those nationaly in media studies,
dance, information technology and history. Resultsin history showed a significant improvement on
the previous two years when they had been poor. Results are dso good in art, drama and music,
but are only around nationd averages, which are dso high in these three subjects. Only in religious
education and economics were results below those nationdly, athough in religious education results
had been very high in 1999. Care should be taken in comparing results in different option subjects
asthe ability of individud entriesvaries. Thisis particularly so for languages. The entry for Spanish
wasasmdl group of able linguigts, whilst haf the year group take German, which in many schools
would be second language only taken by the ablest.

11.  Theschool set appropriate targets for 2000, both overall and for individual subjects. 1t met
targets for average point score and A*-G passes, but failed to reach the target of 65 per cent A*-C
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gradeswhich it has set again for 2001. It significantly surpassed its target for English, passed that
for mathematics but just failed to meet that for science. A rise of about 3 per cent in science results
would lead to the school mesting its overdl targets.

12.  The Post 16 results showed a significant improvement in 2000, with the average point score
a A Levd well above the nationa average. The point score for those entered for GNVQ at
advanced level was dso above average and dl those entered at intermediate level were successful.
Resultsin individua subjects vary between years. In 2000, excellent results were achieved in law,
theetre studies, genera studies, geography, sociology and economics and in 1999 in mathematics,
French, German and history, aswell as law and economics. The Size of subject groups varies
between years. Mogt students enter generd studies, with 37 per cent attaining grades A and B in
2000, well above average, and 92 per cent passing. 30 students entered geography; al passed and
as nationally 37 per cent attained the highest grades A and B. Nearly two thirds of the 19 entered
for law attained grades A and B and dl passed, whilst nearly haf those entered for sociology
attained high grades, with a passrate in line with that nationaly. Nearly half those entered for
theatre studies and 40 per cent for economics attained grades A and B and again dl passed in both
subjects. There were aso Szegble entries for biology, English and mathematics. Results were
sound in dl three, but with less high grades than nationdly. However, in 1999 both English and
meathematics had been above nationd results with nearly two thirds ataining the highest gradesin
mathematics. All entered passed in design technology, art, home economics, history, chemidry,
Spanish and physics, but from smdll entries. However, alarger entry for history in 1999 produced
excdlent results. Results in French were less good in 2000, but excedllent in both French and
German in1999 from smal entries. Passratesin physica education and music were sound. The
school has set chalenging targetsfor A Levd results, aming a raisng the proportion of higher
grades, which is currently in line with that for comprehensives to 35 per cent, the average for al
schools nationdly including grammar schools,

Provides high quality leader ship and management, which is particularly focused on
improving teaching and learning in order to raise standards.

13.  Theschool isled by avery experienced headteacher who provides outstanding leadership
and aclear vison for the school, focused on raising achievement through improving the quaity of
teaching and learning, whilst caring for al individuas within the school community. His persond
touch, which is gpparent in al agpects of the school, such as the impressve monthly newdetters, is
strongly appreciated by staff, parents and sudents. Heis ably supported by his deputies, with
whom he works closgly as ateam, and by others within the leedership group. All senior managers
carry out their roles effectively, displaying both expertise and enthusiasm for their areas of
responsbility. The school has a complex, but effective, management structure. Very good
leadership is provided to skills areas, subjects and year teams. The organisation and management of

primary liason is exceptiond.

14.  The school hasaclear and comprehensive set of aims, which are reviewed regularly. A
major revison occurred in autumn 2000. An impressive statement of aims explainsin detail how
each oneismet in practice. Aims are supported by a comprehensive set of school policies,
including, for example, arecently produced policy on multiculturd education. The implementation of
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policiesis carefully monitored and policies are reviewed regularly. A long established gpprasal
policy has been developed into a good policy on performance management. The school encourages
the professond development of staff in order to improve practice, as recognised by the Investorsin
People award. The school has developed a process of development planning which it finds
effective. Planning islinked into the budget cycle, with detailed plans produced by every area of the
school to support the targets agreed by staff and governors.

15.  Arrangements for monitoring and evauating the work of the school are excdlent. Thereisa
well-developed programme of, for example, lesson observation and work sampling. All heads of
skills areas have atimetabled period each week to carry out monitoring activities, which is
augmented by a programme of regular monitoring by the head and his deputies, who have
respongbility for two curriculum areas eech. Governors are routingly involved in reviewing
provison, through mestings and focused visits. Senior managers scrutinise results in externdl
examinations very thoroughly and hold departments to account for sudents achievementsin their
subjects. Thereisan annud review of al sillsareas. The school is making excellent use of
assessment data to support target setting and tracking of individual students. Key Stage 2 datais
now obtained for al pupils entering the school and is used alongside the results of cognitive abilities
tests (CATYs) to st targets for adl students. Heads of year, their assstants and tutors track students
progress effectively as they move through school and take action, where appropriate, to support
possible underachievers. Good regular progress reports are provided on students on a half-termly
basis, in addition to the annua report. Whole-school and subject targets are set for externa
assessments and success in meeting these targets is monitored. Targets are both appropriate and

chdlenging.

16.  All senior managers are involved in monitoring and evaluating the qudlity of teaching and
learning in order to raise tandards. Whilst the head and deputies have oversight of curriculum
aress, an assstant head has respongbility for assessment, recording and reporting and another as
teaching and learning manager. The other two assstant heads have oversight of the college and
Year 7 and are fully involved in monitoring the progress of studentsin these years. The Heed of

Y ear 7 works closdy with his colleague responsible for assessment, in setting up and implementing
the system of tracking individua students. The head of the college and his tutors monitor closdy the
progress of students to ensure their ultimate success in examinations.

17.  Thegoverning body gives very strong support to the headteacher and staff. It iswell
informed about the work of the school, with groups of governors visiting regularly to pursue specific
aress of interest. There isawdl-organised committee structure, with each committee very
effectively serviced by adeputy. An efficient clerk to the governors ensures good communication
between the school and governors. As aresult, governors are able to carry out their Srategic role
successfully. A committee meeting observed during the ingpection exemplified this, governors were
able discuss knowledgegbly the implications of future funding arrangements of post 16 students,
resulting from the requirements of Curriculum 2000.

18.  School development is supported through thoughtful financid planning. Very good
consultation occurs over spending decisions, and good use is made of best-and-worse-case
scenarios to aid decison making. The school has developed very good financid administretive
procedures, based upon its experience as a grant-maintained school, and uses key indicators to
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support monitoring by governors and senior managers. Careful application of the principles of best
value ensures that best use is made of resources. For example, the decision to take on cleaning in
house has improved the cleanliness of the building, whilst providing employment for some college
sudents. Good use is made of bench-marking data to aid spending decisions. Expenditure on Post
16 sudents is proportionate to the moneys allocated through age-weighted pupil units.

19.  Thedrength of the school’s management is exemplified in many ways. Not lesst, by its
handling of the difficulties that have arisen in replacing saff, particularly the large number of
temporary vacancies that have occurred in the last year, many as aresult of maternity leave. The
sgnificant improvement that has been made to accommodation is another example of very effective
management. The use of in-house staff to carry out the refurbishment of the library, for example, is
impressive.

Encour ages an ethos wher e school is enjoyable.

20.  The Boswdls provides an excdlent environment for learning. Both staff and students enjoy
working in the school. Parents a the pre-inspection meeting indicated thet their children thought
school was ‘fun’ and this was repested by students of al ages during the ingpection. The school
vauesindividuds, ther diversity, and the contribution each makes. Students speak positively about
this, gppreciating the opportunities to learn from, and about, each other. Very good relationships
exist between students and between students and teachers. Students of al ages spoke of friendly,
helpful staff. They recognise that saff care about them as individuas and give an enormous amount
of their time. College students spoke of teachers expecting them to enjoy themselves and of the
commitment of teachersto the school. A lot is expected of teachers, many of whom work very long
hours. Staff speak of the Boswells being a demanding schoal, but in return they expect students of
al abilitiesto work hard and achieve high sandards. Intellectud and physical developmernt,
independence and crestivity are valued, aongsde academic achievements. In al areas of school
work, good effort is praised publicly.

21.  Students have very postive attitudes towards school. They are happy, confident and
aticulate; they are keen to learn and mostly work hard. The vast mgority of students behave well in
lessons and around the school. They are courteous and trustworthy and show respect for property.
For example, in home economics, a'Year 10 class sensibly set about preparations for cooking
without waiting for their teacher to arrive. There is no oppressive behaviour in the school. Bullying,
racism and sexism are not tolerated and when occasiondly an incident occurs, it is dedt with firmly
and effectively. Students are given many opportunities to show initiative in lessons and are willing to
take respongibility when given the chance. Students' attendance is very good, with very little
unauthorised absence.

22.  Theethos of the schoal is epitomised most clearly, for example, by the preparations for the
school musicd, ‘Grease'. Around 300 students are involved in the production as Singers, dancers,
actors, musicians or backstage. Since auditions in September, students have regularly participated
in rehearsds for aproduction in March. Excerpts were shown to a house assembly during the
ingpection and enthusiastically received by students of al ages. Dance and dramarehearsas
observed exemplified how well students of differing ages support each other and get on within the
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school. Thisisencouraged even before students join the school. Photographs of new students,
taken whilgt ill in their primary schools, are digplayed within the school before their arrival. Year 8
pupils act as mentors for Year 7 when they arrive and college students as *aunties and ‘uncles'.
College students are aso used to mentor boys as part of the project to raise boys performance.

23.  Apart from the school production, students participate enthusiagticaly in an excdlent range
of extra-curricular activities at both lunchtime and after school. There are clubs related to most
aress of the curriculum. Aswell as school teams, there are many sports clubs where students are
encouraged to participate whatever their ability. College students also organise the school’ s house
system, liaising with assstant heads of year. The house system is used to organise arange of events
aswell as sporting competitions. In addition, the Y ear system plays amgor part in the school’s
excellent collections for charity.

24, Much of thework of the college is student led. There are many student committees,
including, for example, socid, charity, and environmenta awareness committees. Wisely the school
has kept breadth to the college curriculum. All students take genera studies and have to include an
elective subject. This can be aphysicd activity, an area of interest such as film appreciation or
theatrical make-up, or aform of community service working with old people or children. Most
audibly it dso includes arock school. The socid committee organises an annud bal for those
leaving the college and produces a year book of exceptiona qudity; providing an impressve
memento of their time a The Boswvells

Makes very good provision for students personal development, including excellent
provision for their social development.

25.  Theprovison for pupils persond development is very good overdl; that for socid
development is outstanding. Asoneyear 9 pupil stated; ‘ thisisasocid school’. Thereisa
thorough programme of persona, socia and health education ddlivered by tutorsin half hour periods
four daysaweek. The programme is organised by heads of year and is augmented by weekly
assemblies. The programme iswell devised and contains, for example, in the Autumn term of Year
7, units on getting to know students, persond safety and study skills. The sgnificant time alocated
to physical, socid and hedth education (PSHE) attaches to it greater importance than is usua and
helps tutors devel op very good relationships with students. Regular house assemblies aso take
place. These are organised by college students and provide opportunities for public recognition of
sudents' achievements, both sporting and related to their work, through the school awards system.
Students speak positively about the use of rewards. The house system provides numerous
opportunities for students to participate in arange of activities which support their persona
development. Year 7 students are very positive about the role of college students who attend their
tutorials and support their socia devel opment.

26.  Thereisadrong emphasis within the school on students working together co-operatively
both in lessons and in activities outside lessons, particularly in sport and the arts. The success of
school teams and school productions epitomises this. Collaborative learning is encouraged across
the curriculum. Teacherswork hard to help develop students' confidence. The qudity of students
collaborative kills is exemplified for example, in Y ear 10 dramawhere students of disparate abilities
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injected arange of humour into improvisations based on characters in Macbeth. Students are
expected to develop independence in lessons and in completing homework, and are encouraged to
work collaboratively and use their initiative. Students are given opportunities to take on
respongbilities, through year councils, for instance, where they can influence school development.
Some have helped in the organisation of the careers room. College students aso have many
opportunities to take on regpongblities through college committees, house activities and their support
to Year 7 sudents. Significant sums of money are raised for charities through the year system.

27.  Students mora and cultural development isvery good. Most assemblies have a clear mora
theme and |essons across arange of subjects address moral and culturd issues. Students are
articulate, concentrate well and are very open and willing to give their views. Year 11 students
spoke positively about the way they could speak openly about issuesin lessons and knew that their
viewswould be listened to fairly, but would be chalenged when ingppropriate. Students are taught
to appreciate not only their own cultura traditions, but those of other cultures. There are good
multicultura displays around the school. And as part of their reading, students are expected to read
texts based in other cultures. The aims of the school have recently been revised, placing greater
emphass on multiculturalism. During the inspection, college students were gripped by persona
accounts of Holocaugt victims. Good use is made of visiting speskers across the curriculum, and
many trips are organised both in this country and aboroad. Culturd vidts are strengths of the school.
There are many tripsto the theatre, museums and gdleries. The culturd life of the schoal is
excdlent. Apart from regular school productions which involve large numbers of students, there are
avariety of musica ensembles, and arange of drama, dance and art related activities. College
sudents aso have the opportunity to study film and arange of other culturd activitiesin their
electives.

28. Students spiritua development isgood. The school has regjected the principle of adaily act
of collective worship for reasons of logistics and inclusion. It does not have enough large spacesto
gather the school together and wishes dl students and staff to attend assemblies independent of their
beliefs. Students are encouraged to explore their own spirituaity and thereis a spiritud element to
many lessons and extra-curricular activities. Students responses to the achievements of others
exemplify the strength of the school’ s spiritual and mora development.  Students know right from
wrong. In religious education, and across arange of other subjects, sudents are given the
opportunity to reflect on their own and other peopl€ slives and beliefs.

Provides a wide range of very good quality learning opportunitiesfor students.

29. Thequdity and range of curricular opportunities are very good in dl three key stages. There
isaclear curriculum philosophy which ensures dl students receive a baanced curriculum. The
gopropriate satutory curricullum isin placein dl years. Indl years, asgnificant amount of timeis
alocated to persond, social and hedlth education (PSHE) taught by form tutors. At appropriate
stages, thisincludes units on careers. There is awell-organised careers room which provides
students with access to dl the information they may require in researching possible careers. Good
access is provided to a careers advisor. Work experience is organised by a separate co-ordinator,
who aso runsaYear 11 jobs club for those who may wish to take up a career rather than
continuing their education. Good support is provided within the college to students in preparation
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for higher education. The pastora curriculum is a strength of the school and pupils progressis not
just seen in terms of individua subjects, but in terms of the whole child. It isvaued by the school
and isa practicd manifestation of the school’ s vaues.

30. All sudentsfollow abaanced curriculum in Key Stages 3 and 4. The increased importance
given to tutor time and PSHE resultsin dightly lower dlocation to some other subjectsthanisusud,
but this does not have an impact on standards. Unusudlly, al students at Key Stage 3, experience
business education as part of technology. All students study either French or German astheir first
foreign language, with Spanish available as a second language for abler sudents from Year 8.
Exceptin Year 7, and in options at Key Stage 4, ICT is delivered across the curriculum. This policy
issuccessful and ICT is becoming a growing strength of the school, dthough recording of
achievements, which isgood at Key Stage 3, needs to develop at Key Stage 4. Dramaiis taught as
adiscrete subject from Year 9. At Key Stage 4, the curriculum remains broad. In addition to
Nationa Curriculum subjects, students are able to choose from arange of options, including drama,
dance, business education, child development and media studies. Students are expected to take an
arts subject, an undoubted strength of the school. Currently no boys take GCSE dance, but
popularity of dance at Key Stage 3 and of a boys dance club, should bring about a change to this.
Otherwise there is a good gender mix across most options, as for example, the enthusiastic boysin
Y ear 10 home economics. The use of amix of setting and mixed ability classes across subjectsis
extremely effectivein raisng attainment. Whilst most students follow abroad GCSE course at Key
Stage 4, more vocationally based courses have been introduced to meet the needs of some students.
A smdl number of sudents are disapplied from part of the Nationa Curriculum to follow awork-
based option in Year 11. Pupils are taught in mixed ability classes and in groups formed on the
basis of prior atainment, according to departmenta policy, and thisflexibility is effectivein raising
attainment.

31. Thecurriculum post 16 is broad, but does not attempt to duplicate the broad vocationaly
based curriculum available in local colleges. Most college students take a combination of ASand A
Levels. For thiscoming year A Levels are being offered in art and design, biology, chemistry,
computing, design and technology, drama, economics and business, English language and literature,
French, geography, German, history, home economics, law, mathematics, music technology, music,
physica education, physics, rdigious studies, sociology, and Spanish. Vocationa courses at
advanced and intermediate level are taken in business education, a natural extension of courses
taken in Key Stages 3 and 4. GNVQ science has aso been offered for this coming year. Serious
congderation is being given to widening the vocationd subjects offered to include ICT and a
performing arts courses, as aresponse to meeting students needs. The move naiondly to five AS
Levelsin Year 12 has placed consderable pressure on students. The school is aware of this but will
in future be bound by proposed changes in Post 16 funding. Traditionaly students have taken four
A Levds, one being genera studies, and have participated in an dective, where they take a non-
examination course in asubject of interest, aphysica activity or some form of community service.
The school rightly wishes to protect this broadly based educationa experience, which has prepared
sudents well for university entrance.

32. Thereisarich and varied programme of extra-curricular activities. Students of dl abilities

participate in clubs related to most areas of the curriculum, play sports and participate in school
productions and musical groups. Thereis, for example, an enthusiastic boys dance group. There
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are homework clubs and clubs for those students who require learning support. Thereisa
homework helpline, an unusua but welcome initiative. The schoal library was refurbished last
summer. It isnow an example of excellence, with good book and ICT provison, and iswell saffed.
Students make excellent use of it throughout the day, including before and after school. The
curriculum is also broadened by awide range of educationd vidts. These range from residentia
tripsin geography and languages, day tripsin higory to theatre tripsin English, aswell asawide
range of school journeys. Vidting artists, thestre groups, authors and poets, and speakerson a
range of subjects aso help make the curriculum more rdevant and simulating.

33. The school has an unusud grength in the emphasisit has placed on internationdism. Two
years ago the school hosted an internationd teachers conference which it organised with a Danish
gxth form college. A second conference will be held later in the year in Denmark. Exchanges have
been organised with schools in France, Germany, Spain, Denmark and the United States. Video-
conferencing occurs with a school in Barcdona, and is being set up with schools in Germany and
France. Asaconsegquence of these developments, and the very good results now being achieved in
GCSE languages, the school has consulted over proposas to apply for Language College atus.
The school iswel placed to be successful inits gpplication, but it has many strengths and could
equally apply, for example, for arts or sports college Satus.

Providesvery good quality carefor students.

34. Parents spoke and wrote warmly about the quality of support given to their children. Severd
mentioned how well their child had settled into the school. Enormous care is taken over trangtion
from primary schools and the school’ s liaison with its feeder schools is exemplary. Many events are
organised for prospective pupils whilethey arein Years 5 and 6 of their primary schools, including,
for example, a Crazy Sports Day, sports coaching, music master-classes and ICT lessons. One
member of each skills area spends alesson each week in afeeder school. An experienced head of
Y ear 7 has developed strong tieswith loca primary schools. Photographic evidence of the many
eventsis displayed in school, in order to make the secondary school more welcoming to new
entrants. Whilst the head of year takes care to ensure a smooth trangtion and dedls effectively with
the concerns of new pupils, the school attaches equa importance to ensuring a smooth curricular
trangtion.

35. Pupils Key Stage 2 test and teacher assessments are collated aongside their performance in
cognitive abilities tests (CATS) which they take on entry to the school. The best of these results are
used to st targets for each student at Key Stage 3. The importance that the school attaches to the
assessment and monitoring of students' academic performance is clear. Both the head of Year 7
and teacher responsible for assessment, recording and reporting are part of the school’ s leadership
team. Studentsin al years receive short progress reports four times a year, in addition to an annua
report. Whilst the emphasis on reports is on monitoring students' effort, appropriate referenceis
made to standards being achieved against Nationa Curriculum criteria at Key Stage 3 and broadly
againgt GCSE gradesin Key Stage 4.

36. Formtutorsplay avitd rolein tracking students academic and persond devel opment.

Students generaly remain with the same tutor from Years 7 to 11. The assstant head of year dso
moves up with them, as does the head of year from Years8to 11. This continuity ensures that any
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problems are dedlt with efficiently. Tutors spend a sgnificant amount of time with their tutor groups.
Apart from short morning and afternoon regigtrations, they have four haf-hour periodsin which to
deliver a programme of persona, socia and hedlth education. This sgnificant alocation of time
means that many students develop strong relaionships with their tutors and that tutors have the time
to teke therole serioudy. The role played by tutors and heads of year in tracking students
academic development isimpressive. Unlike most schoals, this now starts from Year 7, and ensures
that targets take account of achievements from primary schools. College tutors are equally involved
in monitoring the progress of students following A Level and GNVQ courses.

37. Whilg, asin dl schools, students indicated that some bullying occasiondly occurs, usudly in
the form of name cdling, al were clear that it was dedt with effectively. Y ounger sudents
welcomed the support of college students. Students of dl ages mix well within the school. Some
college students are involved in peer counsdling, working with a minority of disaffected sudents
about changing attitudes. Students indicated that racism and sexism were not issuesin the schoal.
Any sexist behaviour is dedlt with effectively. Students welcomed aspects of the new multicultura
policy. Some indicated that they were interested in learning about other culturesin assembliesand in
arange of lessons, such as Asan dance in GCSE dance, and recognised the importance of thisin a
school whose ethnic mix does not mirror that of British society. Students aso welcomed the
appointment of achaplain. The schoal is strongly aware of its role in ensuring students' welfare,
hedth and safety. All appropriate hedth and safety checks occur and dl relevant policies arein
place. A deputy head is the designated child protection officer. Detailed advice and training are
provided to staff, and students are made aware of procedures and use them.

WHAT COULD BE IMPROVED
Aspects of the accomodation and facilities provided to support students' learning.

38. Theschool ishoused on a pleasant Stein the middle of aresdential area. The open nature of
the Ste adds to the impression that the schooal istruly part of the community. All accommodation is
housed compactly in one corner of the site. The school has made many improvements to the
accommodation. Before the last ingpection, excellent new provision had been made for technology
and there had been arefurbishment in science. Following the ingpection, toilet accommodation,
which had been identified as an issue, was refurbished. More recently, a dedicated dance studio has
been built. The English department is now housed in a separate, new and pleasant prefabricated
block. Animpressive refurbishment and extension of the library took place last summer. The
schoal isfortunate in having premises saff who are able and willing to carry out much of this
refurbishment themsalves. Weaknesses in cleaning have been addressed by taking over
responghility in-house.

39. However, despite the efforts of staff and governors, weaknesses in accommodation still exist.
Senior managers and governors are well aware of these; they are a'so currently reviewing the
implications of a predicted risein Post 16 numbers. Whilst there are now some very plessant and
well equipped large spaces within the school, some general and specidist classrooms are far smaller
than current DfEE recommended Sizes. For example, some art spaces are very cramped and there
islimited practice accommodation for music, where sound-proofing is aso poor. Some language

The Boswells School 19



rooms are also small and accommodeation for the large number of studentsin the collegeis limited.
Circulation space, particularly in the main teaching blocks, is very tight and can result in consderable
congestion &t the changeover of lessons. The alloceation of five minutes between lessons, sensble
one-way systems and good supervision by senior staff at known bottlenecks ensures that movement
occurs safely. Lateness to lessons was not an issue during the inspection. One consequence of the
tightness of spaceisthe lack of lockersfor studentsto store their belongings. This was raised both
by students and their parents, who aluded to the medica research on the effect on children’s backs
of carrying heavy bags. The schoal is aware of this and has sought remedies. Y ounger sudents are
encouraged to carry only essentia items and possible sites for lockers, at least for some students,
have been discussed with fire officers, but so far without success. A second possible consequence
of the limited space is the lack of socia paces for sudents, other than those in the college. Except
in inclement weather, students are expected to vacate the buildings at bresk and lunchtime unless
they are attending aclub, the library or eating in the dining hdl. Given the extremely positive ethos of
the schooal, it is surprising that a more open school policy isnot in operation.

40. Asidentified in the last ingpection report, the school does not have a sports hal. Governors
have bid unsuccessfully on more one occasion for funding to remedy this shortcoming. Thereis
good externa sports accommodation, a swimming pool and agymnasium. However, with nearly
1500 students, the limited internd provision restricts ddlivery of some aspects of the Nationd
Curriculum. The popularity of physica education at GCSE and the introduction of an A Levd inthe
subject have added to the problem. In wet and inclement weeather, some externa spaces are put out
of action. The demand on other large interna spaces, such asthe school hall, have increased in
recent years, with the greater emphasi's placed on externa examinations and assessments.

41. The school has made consderable investment in ICT software, hardware and training since
the last ingpection. As a consequence provision for ICT is now good, with each skills areahaving a
networked area, good access to the internet, awork areain the staff room and good access within
the library. The appointment of a systems manager has enhanced ICT support. However, both staff
and students expressed frustrations about aspects of provison , which does not aways work as
smoothly as they would hope and does not aways keep pace with the systems some have available
a home. For example, video conferencing, an exciting development in languages, has a knock on
effect to other users of the systern when conferencing is taking place. Keeping up with the
increasing expectations of staff and students will be a challenge for the schoal.

WHAT SHOULD THE SCHOOL DO TO IMPROVE FURTHER?

39. Inorder to improve the school further, governors, senior managers and staff should:

* Address shortcomings in the school’ s accommodation and the facilities provided for sudents
to support their learning. In particular, it should continue to seek funding for a sports hall,
continue to enhance ICT facilities, investigate innovative proposas to provide storage space

for students and consider improvementsto socid facilities for sudents at bresk and
lunchtime.
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PART C: SCHOOL DATA AND INDICATORS

Summary of the sources of evidence for the inspection

Number of lessons observed 78

Number of discussons with staff, governors, other adults and pupils 34

Summary of teaching observed during the inspection

Excellent | Very good Good Satisfactory | Unsatisfactory | Poor | Very Poor
6. 5 26 39 26 2. 5 0 0

The table gives the percentage of teaching observed in each of the seven categories used to
make judgements about lessons.

I nformation about the school’s pupils

Pupils on the school’srall Y7-Y11 | Sixth
form
Number of pupils on the school’ s rall 1229 250
Number of full-time pupils known to be digible for free school medls 76 N/A
Special educational needs Y7-Y11l| Sixth
form
Number of pupils with statements of specia educationa needs 8 0
Number of pupils on the school’ s specia educational needs register 250 0
English asan additional language No of
pupils
| Number of pupilswith English as an additional language 9
Pupil mobility in the last school year No of
pupils
Pupils who joined the school other than at the usud time of first admission 18
Pupils who |eft the school other than at the usud time of leaving 21
Attendance
Authorised absence Unauthorised absence
% %
| School data 5.8 | School data 0.3
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National comparative data | 5.9 | National comparative data | 0.4

Attainment at the end of Key Stage 3

Number of registered pupilsin find year of Key Stage 3 Year | Boys | Girls | Total

for the latest reporting year: 2000 | 116 130 246

National Curriculum Test/Task Results English Mathematics Science

Numbers of pupils at Boys 89 95 87

NC Levd 5 and above Girls 114 94 91
Tota 203 189 178

Percentage of pupils School 83 (76) 77 (76) 72 (79)

at NC Leve 5 or above Nationa 63 (63) 65 (62) 59 (55)

Percentage of pupils School 47 (28) 50 (49) 39 (42)

at NC Level 6 or above Nationa 28 (28) 42 (38) 30 (23)

Teachers Assessments English Mathematics Science

Numbers of pupils a Boys 77 102 87

NC Levd 5 and above Girls 118 109 103
Tota 195 211 190

Percentage of pupils School 79 (76) 86 (78) 77 (76)

at NC Level 5 or above Nationa 64 (64) 66 (64) 62 (60)

Percentage of pupils School 34 (30) 54 (50) 43 (40)

at NC Level 6 or above Nationa 31 (31) 39 (37) 29 (28)

Percentages in brackets refer to the year before the latest reporting year.
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Attainment at the end of Key Stage 4

Number of 15 year olds on roll in January of the latest reporting Year | Boys | Girls | Total
year: 2000 | 131 118 249
GCSE reaults S5or more S5or more 1lor more
grades grades grades
A*-C A*-G A*-G
Numbers of pupils Boys 74 124 128
achieving the standard Girls 79 116 117
Specified Totd 153 240 245
Percentage of pupils School 61 (54) 96 (96) 98 (97)
achieving
the standard specified National 47.4 (46.6) 90.6 (90.9) 95.6 (95.8)
Percentages in brackets refer to the year before the latest reporting year.
GCSE results GCSE point
score
Average point School 46(43.7)
score
per pupil National 38.4(38.0)

Figuresin bracketsrefer to the year before the
latest reporting year.

Vocational qualifications Number | % success
rate
Number studying for gpproved vocationd qudifications School 31 87. 1
or unitsand
the percentage of those pupils who achieved dl those National N/A
they studied
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Attainment at the end of the sixth form

Number of students aged 16, 17 and 18 on rall in January of the Year | Boys | Girls | Total

latest reporting year who were entered for GCE A-Leve

or AS-Leve examinaions

2000 52 59 111

Average A/ASpoints | For candidatesentered for 2or | For candidates entered for fewer
score per candidate more A-L evelsor equivalent than 2 A-Levels or equivalent
Mde Femde All Mde Femde All
School 19.2 199 | 19.6(18.8) 3.3 35 3.4(1.8)
Nationa 17.7 18.6 | 18.2(17.9) 2.6 29 2.7 (2.8)

Figuresin brackets refer to the year before the latest reporting year.

I nternational Baccalaur eate

Number % success

rate
Number entered for the International Baccalauregte School N/A N/A
Diplomaand the percentage of those pupils who achieved dl | National N/A 76.5
they studied

Ethnic background of pupils

No of

pupils
Black — Caribbean heritage 2
Black — African heritage 5
Black — other 1
Indian S
Pakistani 0
Bangladeshi 0
Chinese 2
White 1445
Any other minority ethnic group 8
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Exclusionsin the last school year

Fixed | Permanent
period
Black — Caribbean 1 0
heritage
Black — African 0 0
heritage
Black — other 0 0
Indian 0 0
Pakistani 0 0
Bangladeshi 0 0
Chinese 0 0
White 12 0
Other minority 0 0
ethnic groups

Thistable gives the number of exclusions,
which may be different from the number of
pupils excluded.



Teachers and classes

Qualified teachers and classes:

Y7-Y13

Tota number of quaified teachers | 94. 8
(FTE)

Number of pupils per qudified 15.6
teacher

FTE means full-time equivalent.
Education support staff:

Y7-Y13

Tota number of education support 18
Saff

Tota aggregate hours worked per 473
week

Deployment of teachers:

Y 7-Y 13

Percentage of timeteachersspend | 77.2
in contact with classes

Aver age teaching group size:

Y7-Y 13

Key Stage 2 N/A
Key Stage 3 24.7
Key Stage 4 235
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Financial information

Financid year 1999-2000
£

Totd income 3,919,121.00
Totd expenditure 3,984,193.00
Expenditure per pupil 2714.00
Baance brought forward from 202,902.00
previous year

Baance carried forward to next 137,830.00

year




Results of the survey of parents and carers

Questionnairereturn rate

Per centage of responsesin each category

My child likes school.

My child is making good progress in school.

Behaviour in the schoal is good.

My child gets the right amount of work to do
a home.

Theteaching is good.

| am kept well informed about how my child
IS getting on.

| would fed comfortable about approaching
the school with questions or a problem.

The school expects my child to work hard
and achieve his or her best.

The school works closgly with parents.

The school iswell led and managed.

The schoal is heping my child become
mature and responsible.

The school provides an interesting range of
activities outsde lessons.

Number of questionnaires sent out 1479
Number of questionnaires returned 227
Strongly | Tendto | Tendto | Strongly | Don’'t
agree agree | disagree | disagree | know
40 51 7 1 0
53 43 2 0 2
27 59 10 0 4
23 56 18 3 0
31 63 3 0 2
37 37 22 2 2
59 36 3 1 2
63 35 0 0 1
35 50 11 1 2
56 40 1 1 3
44 47 7 1 1
47 41 6 0 6

Other issuesraised by parents

41 parents attended the parents' evening prior to the ingpection and 35 parents wrote comments in
addition to sending in the questionnaire. Almogt dl comments were postive, dthough the cancelling
of aYear 7 parents evening clearly concerned many parents. Although most understood the
reasons, the decision left many parents concerned about their children’s progress. Concerns about

homework were dmost equally split between those who felt there was too much and those who

thought there was too little. Thelack of lockers exercised some parents.
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