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PART A: SUMMARY OF THE REPORT
INFORMATION ABOUT THE SCHOOL

The Grantham Sandon School isa specia schoal for children with mainly severe or profound and
multiple learning difficulties (SLD or PMLD). There are an increasing number with behavioura or
severe communication difficulties or disorders within the autistic spectrum. At the time of the
ingpection 53 pupils aged between 2 t019 years of age were enrolled including five pupilsfrom a
neighbouring loca education authority. Pupils are grouped into seven classes according to age and
key stage. Typicaly, pupils have very low academic attainment on entry to the school. They are
from dmost entirely white heritage families across the range of socia backgrounds and al have
English astheir first language. Pupils are admitted to the school from the age of two after
multidisciplinary assessment resulting in a statement of specia educationd needs. They may leave
school at age 16 but invariably, they continue their education at the school until the age of 19.
During the last year one pupil was excluded for a short period.

The school serves awide catchment areawhich is mainly rurd with two small towns. It isStuated in
very pleasant parkland area near the centre of Grantham with mainstream school playing fieds
adjacent to the 5te. Nursery/infants and primary schools are within walking distance. Linkswith
these schools and local secondary schools and colleges enable pupils to have integrated
opportunities with mainstream pupils or sudents according to their age.

In addition to the registered pupils, pre-school aged pupils, identified as having sgnificant learning
difficulties, and their parents/carers areinvolved in a‘ Portage’ programme in which the
parents/carers work closely with school staff to meet their special educationa and persond needs.

Recently the school has had sgnificant changes of staff including teaching posts covered by
experienced supply teachers. A new headteacher sarted a the beginning of the summer term.
Additiondly, recent changes in the governing body resulted in anew chair and vice-chair of
governors.

The schoal isinvolved inloca and nationd initidivesinduding a Literacy Working Group, training in
the use of information and communication technology. The school has recently been avarded the
Careers Mark Award and older students are taking part in a Millennium Volunteers project.

HOW GOOD THE SCHOOL IS
The Grantham Sandon Schooal isagood school in which the qudity of teaching is very good and
results in pupils making very good progress. Since the last ingpection good leadership and

management has enabled the school to subgtantialy improve provision which is now good vaue for
money.
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What the school doeswell

The overdl very good qudity of teaching is a strength of the school. Teachers are very
knowledgeable and experienced in meeting the specia needs of the pupils. They continualy
promote pupils independence.

Relationships between staff and pupils, and the management of pupils behaviour, are excellent
and promote very good persona, socid and educationa development of pupils.

The breadth, balance and relevance of the whole curriculum are very good. 1t iswell matched
to pupils age and stage of development.

Provison for pupils socia and cultural development is excdllent and for spiritual and moral
development it is very good.

There are excdlent partnerships with local schools and colleges and very good partnerships
with parents and the community.

The school’ s very positive and caring ethos results in pupils having excellent values and attitudes
leading to them becoming increasingly caring and supportive of each other.

What could beimproved

L eadership and management skills of a sgnificant number of recently gppointed governors.

The use of technology: to further extend the language and communication skills of pupilswho
cannot speek; to provide opportunities for pupilsin wheelchairsto learn directional control of
powered mobility devices, and the use of information and communication technology to support
learning across the curriculum.

The provison for, and professond development of, staff to meet the learning needs of autistic
pupils.

Facilities for children under five and infants; for science particularly at secondary levd; and for
physica education.

The areas for improvement will form the basis of the action plan prepared by the appropriate authority.

Through its self-evauation, the school has aready identified the need for extending training to meet
the needs of autistic pupilsto al saff and the need to improve facilities for infants and children under
five

HOW THE SCHOOL HASIMPROVED SINCE ITSLAST INSPECTION
Overdl, very good improvements have been made since the last ingpection.

Much effort has been put in to improve the qudity of teaching with excellent results. The qudity of
teaching overdl is now judged to be very good. Asaresult of this standards of achievement by
pupils are generdly good and co-ordinators plan the programmes of study and monitor and evauate
the provison well in the subjects for which they are responsible,

Very good progress has been made in addressing the considerable weaknesses in curriculum
provison identified in the last ingpection in April 1997. The curriculum for students a Pogt-16 is
now well matched to their age and needs and their achievements are suitably accredited through the
Award Scheme Development and Accreditation Network (ASDAN).

The Grantham Sandon School - 9




Curriculum planning has aso been sgnificantly improved enabling pupils to learn through red and
meaningful experiences. These schemes are being suitably evauated and refined to evolve into
whole-school schemes of work.

Good progress has been made in improving assessmentsin terms of early learning gods,
developmentd steps, Nationa Curriculum criteriaand ASDAN modules. These are enabling staff
to maintain good records of pupils progress. Target setting for pupils achievement has been very
much improved and are now well matched to their needs.

STANDARDS

The table summarises ingpectors judgements about how well pupils achieve in rdation to their
individud targets by the time they leave the schoal.

Progressin: by Year | by Year | by Year | by Year Key

R 6 11 13
Spesking and listening B B B B very good A
reading B B B B good B
writing B B B B satisfactory C
mathematics B B B B unsatisfactory D
personfai, socid and hedth A A A A poor E
education
other persond targets set at A A A A
annud reviews or in IEPs

* |EPs are individual education plans for pupils with special educational needs.

Standards of attainment are very low in relaion to nationd averages but pupils achievement in
relaion to their severe learning difficulties are good in educationd development and very good in
their persondl, socid and emotiona development.

Pupilswith profound and multiple lear ning difficulties (PMLD) make good very progressin the
targets set for them in ther individua education plans (IEPs). The very good multi-sensory
gpproach to their education and the excellent care provided enables them to become increasingly
respongve and interactive in their learning and aware and tolerant of new dtuations. They make
very good progressin developing the basi ¢ concepts which enable them to make choices and
communicate their likes and didikes. By age 11 many use a single switch communicator to greet
others and make short, recorded statements about a preference. However, there is insufficient
opportunity for them to develop their dternative communication skills beyond this sage. Asthey
progress through the school they become increasingly involved in practica activities such as cooking
and community based activities, such as shopping, and less rdiant on the co-active help of staff.

Pupilswith sever e lear ning difficulties (SLD) or difficulties within the autistic spectrum make
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good progress a al stages of their schooling. Educational progress is consstently good across the
range of curriculum subjects and most become good listeners, confident speakers, and increasingly
independent in practicd activities. Pupils with autism respond well to the encouraging approach to
involve them in group activities and become more interactive in one-to-one teaching sessons. Some
demondtrate skills within the average range in specific areas such as the use of computers. More
able pupils achieve good basic reading and writing skills, are confident users of computers, learn to
use money effectively and ableto tell thetime. They become increasingly independent in practical
activity, use tools appropriately and safely and learn to prepare their own meals. They make very
good progress in persond and socia development. By the time they leave school they achieve a
very good level of socid competence and have developed mature attitudes of care and concern for
others. Through very good opportunities such as atending courses at the loca college of further
education, enterprise activities and work experience, they become confident and prepared to move
on and cope with the chalenges of adult life.

Pupilswith emotional and behavioural difficultiesand/or challenging behaviour respond well
to the very good support, encouragement and behavioura management procedures used by staff
and most make very good progress both in self-control and the range of educational challenges.

PUPILS ATTITUDESAND VALUES

Aspect Comment

Attitudes to the school Excdlent. Pupilsenjoy coming to school and develop very podtive
atitudes to the wide range of activities and challenges provided.

Behaviour, in and out of Excdlent. Pupilsrespond well to the excelent behaviour management
classooms techniques used consstently by staff. They show agood ded of
interest and enthusiasm during lessons, reflecting the way teeching is
very well matched to their needs.

Persond development and | Excellent. The staff maintain an excellent balance between care and

relationships support and chalenges for pupils to achieve and become increasingly
independent.
Attendance Good. The attendance levels average around 90 per cent. Taking

into account the significant proportion of pupils with medica and heeth
problems, thisis good.

The school has developed a very postive ethos in which thereis a prevailing atitude of ‘can do’.
The excdlent relaionships between staff and pupils resultsin the pupils gaining postive attitudes and
good mord vaues. Staff know their pupils very well and their encouraging gpproach enables the
pupilsto rapidly gain confidence. As aconsequence pupils become increasingly independent and
leave school confident to take the next step towards adullt life.
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TEACHING AND LEARNING

Teaching of pupils: Nursery and Years1-6 Years7-11 Years12-13
Reception

L essons seen overdl Very good Good Very good Good

Inspectors make judgements about teaching in the range: excellent; very good; good; satisfactory; unsatisfactory; poor; very
poor. ‘ Satisfactory’ means that the teaching is adequate and strengths outweigh weaknesses.

Overdl the qudity of teaching is very good and is a Significant strength of the school. Indl, 62
lessons or part lessons were observed during the inspection. 1n 56 lessons teaching was judged to
be good or better with 23 judged to be very good or outstanding. No teaching was judged to be
unsatisfactory.

Teachers knowledge and understanding of teaching pupils with severe learning difficultiesis very
good. They have suitable expertise and experience in teaching the range of curriculum subjects and
teaching of the required eements of English, mathematics and science is very good at al stages.
They use very good Strategies and methods to meet the range of needs of the pupils but with the
increasing numbers of pupils with autistic disorders there is a need to extend training for teaching
autigtic pupilsto dl gaff. Lesson planning and the on-going assessment of pupils progressis good.
The management of pupils behaviour is excellent. Teaching of persond, socid and hedlth education
isvery good.

Teachers use their very good understanding of pupils learning needs to effectively promote each
pupils communication skills and their understanding of basic concepts of shape, pogtion, Size,
colour and number, throughout the range of curriculum activities. However, these opportunities for
developing key skills are not clearly identified in teacher’s planning. Despite good teamwork
between teachers and learning support ass stants, some opportunities are missed.

OTHER ASPECTS OF THE SCHOOL

Aspect Comment

The qudity and rangeof | A very good range of curriculum provison is made, both in terms of
the curriculum meseting pupils needs and in meeting the requirements of the Nationa
Curriculum. As pupils progress through the school, the range of
experiences provided and resources used are well matched to their
age and promote increasingly mature attitudes and vaues.

Provison for pupils Provision for persona development is excdlent. Spiritual and mord
persond, including development is very good. Socid and cultural development is
Soiritud, mord, socid and | excdlent.

cultura development

How well the school cares | Excdlent arrangements are made for the care and welfare of pupils.
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for its pupils Policies and procedures for child protection and hedlth and safety.

The school’ s curriculum provides pupils with arich, meaningful and progressive range of experiences
which meets the wide-ranging needs. Very good use is made of the school environment and the
local community to provide real experiences which are gppropriate to their learning needs.
Opportunities to integrate with mainstream pupils at infant, primary, secondary and Post-16 phases
makes a sgnificant contribution to educationa and persona development.

There are some shortcomings in curriculum provison. These include insufficient experiencesin
design and technology for working with resstant materids, alack of specidist facilities for science
which limits the work of pupils, particularly a secondary age leve, and insufficient opportunities for
games and ahletic activities due to alack of accessto a playing fied.

HOW WELL THE SCHOOL ISLED AND MANAGED

Aspect Comment

Leadership and Ovedl the qudity of leadership and management throughout the
management by the school isgood. Despite the significant recent changes of headteacher
headteacher and other key | and severd of the school governors, including the chair and vice-chair,
Seff the good management of the school has been maintained.

How well the gppropriate | The school governors at present fulfil their responsibilities satisfactorily.
authority fulfilsits The experienced governors have mantained their good involvement in
respongibilities the school and have a good understanding of the school’s

development issues.

The school’ s evaduation of | There are good proceduresin place for the school to evauate its
its performance provison. Staff with respongbility for whole school aspects or
curriculum areas monitor provison well and effectively present their
evauations for condderation in future planning.

The gtrategic use of Good use is made of school finances and resources to support school
resources development.

Despite mgor recent changes in senior management and governors, the school has continued to be
effectively managed. Since the last ingpection good gpplication of the principas of best vaue have
been effective in overcoming a deficit budget. The subgtantia number of new governors are not yet
experienced in thelr roles in school |eadership and management. They are being suitably supported
inthis by their loca education authority link officer and the need for governor training has been
identified.

There are a suitable number of teachers and learning support assstants to meet the needs of the
pupils. Good use is made of available resources and the school’ s accommodation. However, there
are some aspects of accommodation which are barely adequate. These include the small nursery
classroom and its unsatisfactory outside play ares, the lack of accessto a playing field and lack of
gpecidist science facilities for pupils of secondary age.
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PARENTS AND CARERS VIEWSOF THE SCHOOL

What pleases par ents most What parentswould like to see improved
The work of the school and thesupport | - Supervison in the playground is of some
provided for them and their children. concern because of the available placesto be
They work together with the school to ‘out-of-sight’.
produce | EPs. - A few parents have concerns about the amount
The challenges provided for students at of homework set and fed that the school does
Post-16 and the confidence they develop. not provide an interesting range of activities
The information they receive. outside lessons.

Helping pupils learn right and wrong and
good behaviour.

The ingpection team agreed with the positive views expressed by parents but do not support the
negative opinions. There isastrong liaison between parents and the school, and they are happy to
discusstheir or their children’s concerns with the staff or headteacher. The staff now supervise the
playground more effectively since the issue was raised by aparent. Evidence shows that the school
provides an appropriate amount of homework and that teachers ensure that parents know how best
to help their child.
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PART B: COMMENTARY

HOW HIGH ARE STANDARDS?

The school’ sresults and pupils achievements

1

Because pupils have arange of severe or profound and multiple learning difficulties (PMLD)
it is not appropriate to compare their atainments with those of mainstream pupils.
Consequently pupils achievements are judged by the progress they make compared to their
prior atainments, taking into account the nature of their learning difficulties. A subgtantid
sample of the progress made by pupils with different needs, including those within the autistic
gpectrum and those with chalenging behaviour, was tracked over their time in the school by
the ingpection team so that the effectiveness of the school’ s provision could be evaluated.

Through avery good ‘total communication’ gpproach including the use of sgnsand
symbols, objects of reference and smple technologica aids, dl pupils, from the foundation
stage onwards, make good progressin English. By the end of Key Stage 2, higher
ataining pupils request and offer information using words and/or Signs. Their writing skills
develop in left to right movements and in Smple tracing and copying tasks. They read their
names and some familiar words. Pupils with PMLD sgnificantly improve their
communication skills, becoming increasingly responsive, making clear choices and indicating
ther likes and didikes. They respond very well to gregtings and meaningfully use an
electronic touch-talker to say ‘hdlo’ to staff and class-mates.

During Key Stage 3 and Key Stage 4 pupils continue to make good progress in reading and
writing skills. Many become confident in communicating verbaly or with the support of
ggning. However, some pupils with PLMD or severe communication difficulties do not
have sufficient opportunities to further develop their use of dternative communication
devices such as programmeable ‘talkers or computers. This sgnificantly restricts their
progress in communication.

Pogt-16 students gain in confidence in communicating with each other and working
collaboratively asateam. They develop good functiona socid reading skills, and maintain a
diary. Higher attaining sudents have the opportunity to study for accreditation of their basic
literacy skills through ASDAN course modules.

At dl ages pupils achieve well and make good progress in mathematics as aresult of
teachers good understanding of the development of the basic mathematical concepts, their
knowledge of, and excdlent relationships with, the pupils. Pupilsin the early yearsand in
Key Stage 1 benefit from participation in number songs and games. They learn to make
shapes from play-dough and match shapes and colours. The raising of expectation by the
introduction of the Nationd Numeracy Strategy has contributed to the good progress made
in Key Stage 2 and by pupils of secondary age.

In Key Stage 2 more able pupils put numbers 1 to 10 in the correct order. In Key Stage 3
pupils with PMLD begin to understand positiona words of in, on and under, and recognise
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10

11

shape asround or square. More able pupilsin Year 9 understand opposite, next to, close
and far, next, lagt and first. By the end of Key Stage 4 more able pupils use a caculator and
read time using o’ clock and hdf pagt, identify numbers up to 100 and carry out Smple
additions and subtractions. In the Trangtion Challenge programmein Key Stage 4 and
ASDAN modules Post-16, pupils learn to use metric units for capacity, weight and length.

Pupilsin al age groups, both primary and secondary, make very good progressin science.
In Key Stage 1 and Key Stage 2, pupils are beginning to understand differences between
living and non-living things, forces of pushing and pulling, and the basic properties and
textures of different materids. By the end of Key Stage 3 pupils show a good understanding
of ample dectricd circuits. Pupilsin Key Stage 4 show a good understanding of light and
shadows. Pupils with PMLD use switches in the sensory room to control light and colour.
However, the lack of specidist science facilities reduces opportunities for pupils to develop
ther skillsin experimenta and investigative work.

In other subjects of the Nationa Curriculum, pupils of dl ages make consstently good
progressin art and design, food technology, information and communication technol ogy,
geography, modern foreign languages and music, and in gymnastics, swimming and dance.
Satisfactory progress is made in games and athletics. In religious education good progressis
made through the key stages and satisfactory progress at Post-16. Many pupils develop
confidence in the use of basic toals, equipment and materids. They produce effective
paintings, smple meals and snacks. They greet each other in French, sing familiar songs and
play percusson instruments. They become confident users of computers, follow instructions
aong asimple route and recognise landmarks on familiar journeys. Most become confident
in water and many learn to swim and take part in games as members of ateam. Through
good collaboration between the physotherapist and staff, pupils with severe movement
difficulties steadily improve their physical skills, co-ordination, posture and muscle tone.
They learn to use arange of switchesto operate equipment, but do not have opportunities to
learn directiona control of mohility aids towards independent use of a motorised whedchair.

Post-16 students make very good progress towards their accreditation of the modules
within the ASDAN scheme and in their preparation for adult life. They achieve increasing
competencein life-skills and gpply their learning in literacy and numeracy in practica
activities such as shopping, managing the school coffee shop, enterprise activities and
understanding the world of work.

Children under five years of age make good progress within most of the Sx areas of
learning of the foundation stage curriculum through very good teaching for both those who
attend school and those a home during Portage sessions. However, the cramped
accommodation and poor play facilities restrict opportunities for persona and socid
development and physical development.

In some agpects of their work, pupils progress and experiences are limited by weaknesses
in the available facilities and resources. Pupils have insufficient opportunities to develop their
skillswith three-dimensiona artwork or to work with resstant materids in design and
technology or undertake work on control systems and structures. Inadequete facilities
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13

restrict pupils progressin games and athletics and in practica and experimental work in
stience. In music, insufficient use is made of technology to develop composing skills.

History was not timetabled during the ingpection and consequently there was not enough
evidence to judge pupils progress. However, the planned programme for history suitably
meets with curriculum requirements and available evidence from pupils work indicates that
achievements are at least satisfectory.

Pupils make consstently good progress in the development of their per sonal and social
skills including citizenship. Teachers are skilled in enabling dl pupils to be successful by
providing well-consdered support but maintaining sufficient challenge for them to become
increasingly independent.

Pupils attitudes, values and per sonal development

14

15

16

Pupils attitudes to school are excdlent. They enjoy the wide range of experiences provided
for them and come to school happily, ready to learn. Almost dl pupils have avery postive
attitude to school, their teachers and their learning. Pupils come to school prepared to work
and are often fully involved in their lessons. The excdlent quality of relationships between
teachers, support saff and pupilsis asgnificant factor in the postive attitudes of pupils and
represents amagor strength of the school’ swork. Staff work hard to motivate their pupils
and to manage their behaviour so thet they are able to sustain their concentration and
interest.

During the course of the inspection, in no lessons was behaviour judged to be unsatisfactory
despite some isolated instances of chdlenging behaviour. In afifth of lessons behaviour was
judged to be excdllent, in two-fifths it was very good and in the remaining two-fifths it was
good. The very high standard of behaviour achieved isamgor strength of the school’s
work. The youngest pupils respond very well to the cam, nurturing amosphere in the
classroom and try hard. The older pupils and students appreciate the interesting range of
activities they experience; they work hardest when their interest isfully captured. There are
many examples of pupils working very hard in lessons and showing very good leves of
concentration and co-operation with adults and classmates. InaYear 9 science lesson, for
example, the most able pupils were able to complete a chalenging task and could
demondtrate their understanding of circuits. In music lessons pupils respond to the music
with interest and enjoyment and respond to the teacher’ s prompting by singing. Post-16
Students concentrated very well in afood technology |esson when they worked well together
while making buns.

Out of lessons, pupils are very well supervised and behaviour is generdly very good. Pupils
play well together, for example in agame of chase on the playground. They co-operate well
when they use the computer or work with others, for example at the drama club. The very
good example set by dl staff helps to ensure that pupils maintain positive relationships with
one another. When pupils and students are out of the school, for example for swimming
lessons or at college, their behaviour is excellent and a credit to the school. There has been
one fixed-term exclusion in the last year to enable effective measures to be implemented to
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18

19

20

manage chalenging behaviour. Exclusion is seen very much asalast resort.

Work done in assemblies, personal, health and socia education, religious education and
other lessons makes a very positive contribution to the development of socia skills and
excdlent rdationships. This enables pupilsto grow in understanding of their own emotions
and to recognise the fedlings of others so that they take care of one another. They show
increasng maturity in their reponses as they move through the school. For example, ina
Pogt-16 lesson one student gently and sengitively tried to cam another when she became
distressed. Staff focus on the importance of respect and consistently remind pupils of the
importance of treating others, property and the environment with due respect. Pupils work
isdigplayed in the classrooms and corridors and valued and respected by all pupils—
retaining excellent condition. The very good respect shown by teachers and support staff to
pupils dso helps to foster their pogitive attitudes. The excdlent relationships throughout the
school and the very high expectations for behaviour ensure that there is no significant
oppressive behaviour.

Pupils respond very positively to the many planned opportunities for their persona
development. They enjoy working together in the classroom and co-operate well. They
take pride in their achievements and in those of others. For example, during the review of
achievements in assembly there was spontaneous applause and a pat on the back for one
Student who had managed to find his way independently around the nearby college. Staff
encourage pupils to be responsible for themsaves as much as possible, for example at
medltimes. 1n lessons, pupils are chdlenged by the high expectations of staff so thet they
support one ancther in their learning. During one food technology lesson, pupils helped to
involve everyone by holding the mixing bowl in the eesiest place for PMLD pupilsto try to
gir the mixture. In a science lesson, the more able pupils helped others to use switchesto
play music. The very good range of extra-curricular activities, visits and vistors makes a
sgnificant contribution to pupils persona development. Through these experiences pupils
gain in confidence and learn to dedl with the wider world.

There has been an improvement since the previous ingpection in al aspects of pupils
behaviour and persona development. In particular, the improved curriculum for older pupils
and students has lead to an increasingly structured emphasi's on persona development.

Attendance at the school isgood. It isconsstently above 91 per cent and levels of
unauthorised absence are very low. When the complex medica needs of a sgnificant
number of pupils are considered, their attendanceis very good. Most absenceis dueto
medica reasons athough some parents take their child out of school for holidays. Parents
support the school by reporting the reasons for absence promptly, ether by telephone to the
school or to the transport driver. The school monitors attendance so that any concerns can
be dedlt with in the early stages. Pupils generdly arrive on time in the morning athough there
aretimeswhen the trangport is late. Lessons begin on time.

HOW WELL ARE PUPILSTAUGHT?
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25

26

Ovedl the qudity of teaching isvery good and is a Sgnificant strength of the school. Pupils
of al ages and ahilities respond well to this very good teaching, learning very well and
making at least good progress.

Inal, 62 lessons or part lessons were observed during the inspection. 1n 56 lessons
teaching was judged to be good or better with 23 judged to be very good or outstanding.
No teaching was judged to be unsatisfactory. Thisis asgnificant improvement since the last
inspection, where one in ten lessons were judged to be unsatisfactory. Thisrepresents a
very good improvement in the qudity of teaching and is the result of well-focused
management and alot of hard work by the staff.

Teaching of the youngest children was dways at least good and in haf the lessons seen was
very good with one lesson judged to be outstanding. Teaching of infant pupils was aways
good and frequently very good. In the juniors, teaching was good in over half the lessons
seen with the remainder balanced between very good or satisfactory. In Key Stage 3
teaching was consstently very good or outstanding and was never lessthan good. In Key
Stage 4 teaching was consstently good with onein ten lessons judged to be very good. For
the students Post-16, teaching was judged to be good with nearly onein five lessons very
good.

Pupils with PMLD are effectively taught within the classes and there is very good teamwork
between teachers and learning support assistants to ensure that not only are their persona
and physical needs met but they are aso included appropriately in lessons. Teachers
management of pupils behaviour is excdlent and excellent relationships are established
between staff and pupils, which creates a very effective ethos for learning throughout the
school. Pupilswithin the autistic spectrum benefit from the security provided by these strong
relationships and increasingly become involved in group activities. However, when they
become unable to cope in the busy classrooms there are no quiet areas available for them to
take ‘time-out’ or work individudly without digtraction.

Overdl teachers plan lessons well to ensure that the varied needs of pupils are met. Where
teaching is very good and outstanding, teachers plan arange of activities which meet the
different needs of the pupils and ensures that they make good progressin al aspects of their
learning. A particular feature of this teaching is the wide range of additiona key knowledge
and understanding that teachers bring into the lesson, congantly reinforcing learning in a
wide range of subject knowledge and skills. For example, in an outstanding music lesson for
pupilsin Year 9 the teacher expected the pupils to demondrate their learning in geography
by identifying the countries associated with the music, on a globe.

When teaching was good teachers ddlivered lively lessons a a brisk pace with arange of
learning opportunities which pupils found motivating and interesting. The needs of dl pupils,
including those with severe disabilities and those with behaviourd difficulties, were fully met.
For example, in a French lesson, pupils were able to give the names of arange of common
household items and were able to greet each other and the teacher saying bonjour and bon
apres midi. The teacher progressively increased her use of French, which encouraged the
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pupilsto follow her example.

In the few lessons that were less good, dthough satisfactory, there were some strengths
common to the good lesson but they were delivered with less focus or more dowly and this
reduced the progressin pupils learning. For exampleinaYear 5 and 6 rdigious education
lesson, extending the work begun in the whole school service (assembly) in the morning, the
pupils were eager to tell the teacher what they knew but were not given sufficient
opportunity to do this. Therefore pupils were less motivated and learning dowed.

A key feature of dl lessonsisthe sgnificant contribution that support assstants and other
adults make to the learning process. They are very well briefed by teachers and are fully
aware of the needs of the pupils they support. They contribute fully to the learning process
and regularly enhance pupils learning of key language and number skills. They aredso able
to ensure that pupils with significant communication difficulties have accessto learning
experiences.

The teaching of literacy skillsis condgstently good and particular attention is paid to language
and communication skill development in dl lessons. The correct language is congtantly
reinforced and support assstants question and chalenge individua pupils very well so
increasing the progress pupils make. However, the opportunities for enabling pupils who
are unable to spesk to make progressin using technology for communication are not
provided.

The teaching of numeracy skillsisgood. Numeracy lessons are very well planned with good
whole group introductory work to promote progress from previous learning, group activities
that are well matched to the needs of each group and effective plenary sessonsin which
pupils learning is checked so that subsequent lesson plans may be made. Teachersuse
every opportunity to encourage pupils to count during other lessons. For example, in a
practica activity in Year 1 a pupil was encouraged to count the sausages he had made from
play-dough.

The teaching of science skills, particularly observation and practicd kills, is very good.
Pupils are encouraged to explore for themsalves with support assistants helping some pupils
to do 0. For example in an excellent junior lesson on wind force pupils explored many
different blowing forces and the adults used excellent questioning skills to give pupils
choices and to help them to describe what they saw happening. Opportunities for
experiments and investigations are limited by the lack of specidist science facilities.

Three lessons of information and communication technology were seen during the inspection.
Teaching was judged to be good in al of them. Other evidence indicated that pupils
learning of these necessary skills was satisfactory. However, the use of technology to aid
communication for some pupilsistoo limited.

All pupils have access to religious education lessons.  Four lessons were observed during

the ingpection. Overdl, the teaching in these lessons is good with pupils being given good
opportunities to be involved as wel as making persond responses to what they learn.
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Overdl, the teaching of dl subjects was at least good, with the teachers interpreting well the
nationa requirements and guidance to meet the very varied needs of their pupils. Teaching
of physica education was regtricted by the limited facilities and access to resources. The
mixing of pupils with awide variety of needs for physca education in the hdl limited the
opportunities for more physicaly able pupilsto engage in lively and energetic activity.

HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNITIES OFFERED
TO PUPILSOR STUDENTS?
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The curriculumisvery good. The statutory curriculum isin place and arrangements for
implementing the Lincolnshire Agreed Syllabus for religious education are very good.
Curriculum policy is comprehensve and the Nationa Curriculum isvery well adapted to
mest the wide-ranging learning needs of pupils with severe learning difficulties. The three-
year cycle of topics provides for good progression and continuity in pupils learning
experiences as they move through the school. Much of the curriculum is delivered through
redl and meaningful experiences within the classrooms, the school grounds and the local
community. Inthisway al pupils benefit from first-hand experiences which engble them to
learn according to their needs and abilities.

Teachers are deployed as subject co-ordinators and they effectively monitor the curriculum
plans of colleagues and the outcomes of topic-work in relation to their subject. They have
established good assessment criteriafor evauating pupils progress but this has not been in
place for sufficient time for them to evauate the effectiveness of present provision and
decide how to further improve the schemes of work. The outcomes of their evauation of
the breadth and balance of the coverage of their subjectsin relation to the Nationa
Curriculum indicate that afew programmes of study are not effectively developed within the
topic approach and need to be delivered as subject based |essons.

The curriculum for children under five is very good. It provides many rich experiences and,
as they work towards their early learning godss, prepares them very well for later years
where they receive thelr full entitlement to the Nationa Curriculum.

Strategies for teaching literacy skills, using very carefully congtructed individua and group
sessions, are very good throughout the age range. The teaching of literacy is central to the
work of the school and informs the curricular planning of arange of subjects. Good
opportunities are taken to extend pupils literacy skills throughout the curriculum with key
vocabulary such as ‘on, in, under and over’ being applied in practica activitiesand, in
particular, during physical education lessons. The importance of numeracy is emphasised in
arange of subjects other than mathematics and opportunities are taken to develop pupils
skillsin counting and their understanding of concepts of shape, size and colour. The school
has used suitable sources for guidance effectively for curriculum planning.

Although the qudity and range of learning opportunities offered by the school is good for
those with profound and multiple learning difficulties and reflect many of those for other
pupils, there are some weaknesses. At the time of the inspection, there were no residentia
opportunities for these pupils. In addition, the school lacks a suitable variety of technical

The Grantham Sandon School - 21



40

41

42

43

ads, for example the unavallability of ectronic ‘talkers reduces the pace a which pupils
and students can improve sdlf-expresson. Thereisinsufficient emphasisin the curriculum on
the development of control of directional movement for pupils usng whedchars. This
serves to limit the opportunity for those pupils and students to make a smooth progression to
the use of powered whedlchairsin later life. In some agpects, curriculum provisonisless
effective in addressing some of the learning needs of autigtic pupils. For example, providing
suitable work settings to enable them to work with less distraction.

The curriculum Post-16 is good with some very good features. It provides a broad range of
relevant experiences including a good programme of work-related education, which includes
working in the school coffee shop and a well-devel oped mini-enterprise scheme which
assgsin sudents awareness of running a successful business. Thereisavery good
emphags on life skills to ad independent living through the externdly accredited modular
courses. Vocationd taster days are offered through an independent residentia provider for
students with specid educationa needs.

The school meets the needs identified within pupils statements of specid educationa needs
well. Pupils are admitted to the school following afull assessment of their needs or, if
moving from another school, after good liaison and transfer of information. Pupils transfers
from other schools are well planned with the new school provided with a summary report on
progress, the pupils' last annua review and copies of their current individua education plans.
Records of achievement are wdll maintained and are available to trangtion schoals, further
education establishments and other agencies.

The school makes very good use of the specidist skills and experience of its well-trained
teaching ass stants and learning support assistants who enable pupils with complex needsto
be taught individualy or in very smal groups. Through good training opportunities, saff
skills are well matched with the changing intake of pupils, particularly for the increasing
proportion of pupils with emotiona and behaviourd difficulties. The match of gaff skillsand
abilitiesin dedling with the increasing number of pupils with autism is less well devel oped
though it remains adequate. The school isaware of this. It plans to sirengthen its curriculum
arrangements to meet these changing needs, through further training of staff and through
consderation of the use of accommodation to alow for one-to-one work and ‘time out’
counsdling.

Basdline assessment isvery good. The specidist environment provided for those with muiti-
sensory impairment is a very good festure of provison. Thisincludes a sensory garden,
which iswell gppreciated by pupils of the school. There are horticultura activities dso for
more able pupils. These have been particularly effective in meeting the needs of some pupils
and students with challenging behaviour. Design and technology iswell equipped both in the
area of resstance materials and food technology. Opportunities for pupils and students to
broaden their range of skillsin working with resstant materids are limited by the lack of taff
with suitable qudification. The school is aware of this deficiency and S&ff training to use drill
presses and other machinery isto be put in place. Nevertheless, good use is made of these
facilities within the context of the mini enterprise undertaken by older pupils and students.
The qudity of Post-16 provision in modern classrooms encourages good progress.
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Links with partner indtitutions are excellent for pupils and sudents of dl ages. At the early
stages of education, pupils have the chance to meet and learn dongside other pupilsin
nearby primary and infants schoolsin jointly planned lessonsin subjects such asmusic. At
the secondary phase, some pupils study art and design together with pupilsin alocal
maingream high school. The curriculum for students continuing their education in further
education isjointly planned and aspects of it are jointly delivered. A wide range of
vocationa coursesis offered with the opportunity for sudents to make meaningful choices
about thar future when they reach the age of 19. At the college they are taught in mixed
classes with young people from mainstream schools and those from other specia schools.
Opportunities for mixing socidly are dso very good. The curriculum fits very well with the
current and projected range of educationa provision available locdly to sudents once they
reach the age of 19. The mgority of students embarking on college courses complete them
and some proceed to entry onto nationaly recognised vocational courses, such as, in

catering and beauty therapy.

The school has recently been awarded a qudity ‘charter mark’ by the local Connexions
Service for the way it meets pupilS needsin careers education, which starts when pupils
reach the age of 14. Itisvery good and works well to assst the trangition of pupilsinto a
range of further education provision within and beyond the county, such as coursesin
horticulture. Staff involved a a neighbouring college of further education are well briefed in
the provison to meet specia needs. There are good strong links with externa agencies over
the students' trangtion from school at age 19.

Extra-curricular enrichment, particularly for pupils with severe learning difficulties, is good.
This means that pupils and students are able to behave gppropriately in non-school settings,
for example when making shared use of aregiona community sports and leisure complex
where minima adult supervison is required. Pupils and students benefit from the voluntary
contributions of arange of people representing the local community including the Rotary
Club, volunteers from the retail sector and staff from the county fire service. The
community, including parents, gives strong support to the school and has been effectivein
rasng funds for anumber of fadilities incdluding anew minibus.

Support for learning outside the normal school day isvery good. Parents are supported in
carrying forward the learning of their children in literacy and numeracy. They are kept
informed by briefing meetings and monthly get-togethers. There are arange of lunch-time
clubs which make excdlent use of the limited time available. The Drama Club isa particular
strength and pupils worked intensvely and productively in creeting a brief adaptation of a
TV ‘sogp’ during the period of the ingpection. This made a valuable contribution to the
effective use of communication skills for pupils with severe learning difficulties and included
those with profound and multiple learning difficulties fully. It also reinforced their sense of
achievement.

Thereisan annud resdentid experience for pupils and students with severe learning
difficulties Thisisvery effective in developing independent living skills. Similarly, an annud
camp helpsto reinforce pupils self-esteem and they work collaboratively with other people
of dl ages. Pupils dso work profitably with pupils from other schools during termly ‘focus
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days that are part of the school’s very good programme of multi-cultural education.

Since the last ingpection there has been agood leve of improvement. The balance of the
curriculum has been strengthened at subject level. Persond and socia educeation remains of
very good quality, though the school isasyet a an early stage in considering the issue of
citizenship within the overdl curriculum. Strategiesto ddliver the Nationa Curriculum are
fully in place and curriculum planning continues to develop. Pupils are now introduced to a
modern foreign language in Key Stages 3 and 4. Schemes of work are of good quality and
generdly reflect the learning needs of pupils and sudents very well, dthough greater
emphasis could be placed on the gpplication and use of information and communication
technology for al age groups.

Multi-cultural education is now a strength of the school and pupils are given regular and well
consdered opportunities to degpen their learning in this aspect of the curriculum. To
improve further, the school needs to improve the range of the curriculum for pupils and
students with profound and multiple learning difficulties and include them in residentid
experiences.

Provison for pupils spiritual, moral, social and cultural development
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The provison for pupils spiritual development is very good. Whole school assemblies are
held daily and linked to ardigious or topica theme, the ingpection week being the Queen’s
Jubilee. The pupils are very quiet for prayersand dl respond. The learning support
assigants St amongst the pupils and are quietly involved in encouraging pupilsto joinin. On
one occasion the prayer dicited significant persond responses of silence and listening.
During the assembly thereis clear interest and enjoyment as dl pupils are involved. Pupils
responses were outstanding and unsolicited. When there isa song, every pupil possbleis
sgning and singing. Thisisavery good community experience for dl pupilsand leadsto a
respect for themsalves and for others. At home time, one pupil who was ‘' Quean’ in
worship that morning was gill very proud and excited and showed aword processed sheet
“I was Queen Elizabeth in worship thismorning” that she hasto show a home. Thiswasan
excdlent boogt to the dready excdlent confidence and esteem building in the schoal.

A display “Religions around the World” shows the pupils that different people have different
buildingsto worship in. Thereisa prayer thanking Jesus that everyoneis different. There
was a Spiritual eement at the end of circle time with Y ear 9 when a prayer was said for each
pupil, thanking God for his“loving care’. A prayer was said for a pupil with profound and
multiple learning difficulties who dways |ft alittle early. There was an example of awe and
wonder when in avery good information and communication technology Iesson, the teacher
showed pupils how to collate the pages with specid binder. The pupils were astounded and
one pupil sad, “1t's amazing what technology does’.

There is an opportunity to record spiritua development in the assessment programme; for

example, it isnoted in the records of a'Year 10 pupil that he “ responds to warmth from
carer and shows a sense of cam/relaxation when music is played”
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54 Moral development within the school is very good, as the school provides aclear mora
code for behaviour, which is promoted consstently throughout the school. For example,
when the pupils enter the hdl for assembly, music is playing and they enter well and sit
quietly. The older pupilstak quietly and greet each other. Asaresult, the behaviour of the
pupilsisvery good. The staff are very good role moddls. The pupils have a respect for
resources and understand the difference between right and wrong. On an occasion when
the pupils went swimming at the leisure centre, they sat patiently with minima supervison, as
they were aware of appropriate behaviour.

55 Social development within the schoal isvery good. In‘circletime a the end of the day,
the pupils discuss how well they have donethat day. Inavery good sessonwithaYear 9
class, the teacher and learning support staff congratulated each pupil for their achievements,
for example “you were very hdpful in geography, you helped other children”. Thisisagood
way of making pupils aware of their achievements and aso each other’s, as the pupils show
pleasure in each other’ s success. During the midday medl alot of persona support and
guidance is provided and most pupils are developing good independence skills, for example,
being served at the hatch, carrying their own plate and clearing away their own dishes.
There was a good opportunity for socid integration when the pupils went for svimming at
the leisure centre. They were able to make choices of drinks and take responsbility for
paying for them with their own money, athough not al were secure with money use. All
pupils were, however, socialy confident and able to communicate clearly with the saff in the
coffee shop and aso some of the poolside staff. The pupils used their own initiative to clear
the tables. More able pupils used coin operated vending machines. Very good socid
progressis aso evident in the link with aloca secondary school. The secondary school
sudents are very atentive to their partner and excellent relationships are developing as they
talk about the task and other everyday things such asteevison programmes. The learning
support assstants help with the interactions with some of the less sociadly able pupils.

56 Cultural development within the schoal is very good and the pupils have avariety of multi-
culturd ‘focused’ experiences. The school was visited by an Indian dance company and the
pupils took part in the dance and music. During an Afro-Caribbean week, the pupils
learned about Afro-Caribbean art, music and religion. In an art and design lessonin the
secondary schoal, pupils knew that they were looking a Aborigina art and that the
Aborigineswere thefirg peopleto livein Audrdia. They lisened intently to the music,
which included rhythm gticks and didgeridoos. In the main hdl, there is agood display of
work produced by the pupils on the topic of Italy. The school has extended the pupils
knowledge of the cultural imagery and language of Itady. They have dravn maps, made a
model of the Leaning Tower of Pisa, found out about Itdian food and learned some Itaian
words, such as ciao, arrivederci and grazie. They have sudied Micheangeo and
produced pictures “ pretending to be Micheangelo” by lying on the floor with the paper
stuck on the underside of atable. The pupils make local vidits; for example, the football
team visted Lincoln City stadium.

HOW WELL DOESTHE SCHOOL CARE FOR ITSPUPILS?

Assessment
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The school meets fully the statutory requirements of the statements of specia educationa
need. Annud reviews take place and parents are fully involved in decisons about target
SHiting.

Procedures for assessing pupils  attainment and progress are very good. Since the last
ingpection the school has undertaken considerable work and has succeeded in developing
an effective gpproach to ng pupils progress. The school uses a Basdline Assessment
Scheme, which iswdl used in planning a highly structured curriculum devised to meet the
needs of each pupil. The school dso uses effectively criteria derived from the Early
Learning Goals of the National Foundation Curriculum. Individua education plans are used
well and the teachers are very familiar with the next steps for each pupil’slearning. Targets
st are usudly good. In science, for example, thereisaportfolio of pupils work for usein
assessment as a comparison to levels of attainment and enables appropriate targets to be
s=t. In other subjects, such as geography and music, because of the limited assessment data
across the school, individua pupil targets are satisfactory. However, assessment would be
improved by more explicitly linking the attainments of the more able pupilsto the levels of
performance defined in the Nationd Curriculum. The school recognisesthisand is
introducing assessment criteria that will address thisissue.

The assessment procedures are not used consistently throughout the school. 1n some aress,
the use of assessment proceduresis very good, for instance in science, where the co-
ordinator retains records of the progress made by each pupil. The co-ordinator of design
and technology has alist of skill development, which enables good assessment of the
progress and achievement of dl pupilsin the school. The Portage programme for an early
years pupil is very well planned and structured with targets appropriate to the pupil’ s age
and development and thus there is clear evidence of good progress. In geography and
music, assessment procedures are only partialy developed and are not yet co-ordinated
throughout the schoal.

Overdl, the school has established a good range of assessment criteria, in most subject
aress, to enable staff to record pupils achievements according to their needs and abilities.
They use thiswell to plan lessons and set targets for learning that are matched to pupils
needs. The schoal is now well placed to begin to monitor the progress of individud pupils
over time and to use thisinformation to identify strengths and weaknessesin their teaching
programme o that priorities for development can be targeted.

The schoadl is very effective in ensuring the welfar e, health and safety of dl its pupilsand
gudents. The excdlent quality of relationships throughout the school makes a sgnificant
contribution to the very high qudity of care. Teachers and support staff know pupils very
well and they use this knowledge sengtively in the pastord care they provide. The excellent
teamwork in classes dso makes a very strong contribution to the quaity of care. The school
works well with awide range of other agencies, such as socid services, speech and
language therapigts, physotherapists and medical staff. Teachers and support assistants
work very closely with thergpists and medical staff to ensure that the needs of pupils are
met.
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The school provides very good guidance and support for dl pupils, informed by the very
effective monitoring of persona development, attendance and behaviour. Pupils
achievements are cdebrated through the good quality of display throughout the school,
including the digplay of achievement certificates in the hal, during assemblies and with
parents, this has a positive impact on pupils mativation.

The hedth and safety procedures are very good. Regular checks are carried out. A few
minor issues were drawn to the atention of the school during the inspection. Staff pay very
close atention to hedth and safety in lessons; for example, by indtilling the basic principles of
hygiene in food technology and safe practice in science. Pupils are very wel supervised at
the start of the day, during bresks and at lunchtimes. Arrangements for child protection are
very good, well known to staff and comply with the locally agreed procedures.
Arrangements for dedling with medica needs and first ad are very good.

Good procedures are in place to promote the importance of regular attendance with
parents and carers, who are well informed about them. These are reflected in the very good
attendance achieved by most of the pupils. Attendance datais carefully analysed and any
unauthorised absence is properly recorded and followed up.

Procedures to promote good behaviour are excdlent. The school policy stressesthe
development of salf respect, consideration and care towards others and is securely based
around these positive ams. The use of praise and positive discipline is paramount and
consstently applied by al staff. Pupils are motivated by the rewards and praise they
receive, while the sanctions, such aswithdrawa from the activity or Stuation, are very
effective in discouraging unacceptable behaviour. Individua care and control plans are
written for a significant number of pupils. These are very clearly focused and incorporate
grategies known to work with theindividual. They are shared with al staff so that
implementation is conastent. However, there is insufficient provision to support classroom
daff when emergencies arise.

Individua education plans often contain appropriate targets for the pupil’s persona
development, such as learning to take turns or to control attention-seeking behaviour. The
procedures to monitor behaviour are dso excelent. Thisis carried out ether through the
recording systems built into the care and control plans or through the class incident book.
Both are very thorough. Poditive and negative behaviour is noted together with the action
taken. The close monitoring of behaviour, excdlent quality of relaionships and provison for
persona development, ensure that there is virtudly no bullying. The school has clear
procedures in place for excluson of pupils but these are rarely needed.

Pupils personal development is very well promoted and monitored. Individua education
plans contain appropriate targets for each pupil’ s persona development and staff keep
thorough records of pupils progress towards them. The school has a good programme of
persondl, socia and hedlth education in place, well focused on the needs of the pupils.

Some aspects of citizenship are addressed and staff are involved in developing a programme
for citizenship to fit the needs of pupils.
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The school has recently been successful in gaining the Careers Mark award. The careers
library contains arange of information about car eersand further education opportunities.
Students at Post-16 have the chance to undertake work experience, including residential
experience a a college for people with learning disabilities where there are facilitiesfor a
wide range of job related learning.

Sgnificant improvements have been achieved since the previous ingpection in the quaity of
the persond, socid and hedth education programme and in the procedures for monitoring
pupils persond devel opment.

HOW WELL DOESTHE SCHOOL WORK IN PARTNERSHIP WITH PARENTS?

70
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Almogt al parents who made their views known to the ingpection team are very supportive
of the school. The overwheming mgority of parents states that their child likes school and
ismaking good progress. Parents believe that the teaching is good, with teachers having
high expectations for their child. They fed well informed about progress and state that the
school works very closdy with them, especialy about issues such as behaviour and at the
annud review of the satement of specid educationd need. Almost dl believe that the
school achieves high standards of good behaviour. A few parents have concerns about the
amount of homework set and fed that the school does not provide an interesting range of
activities outsde lessons. A smilar number would not fed comfortable to gpproach the
school with questions or a problem.  Inspection findings confirm parents positive views but
do not support the negative opinions. Evidence shows that the school provides an
appropriate amount of homework and that teachers ensure that parents know how best to
help their child. Lessons are enhanced by arange of interesting trips and visitors, such as
the Indian dancers, walksto the loca park and shops and by the links with other schools
and colleges. Thereisdso arange of interesting activities at lunchtime, especidly for the
Pogt-16 students. However, as these activities take place during the school day not al
parents may appreciate their nature. The very recent arrival of the new headteacher may
mean that not al parents yet fed happy to approach her, athough she has begun to develop
agood reationship with many parents.

The school works hard and with very good results to develop strong working partnership
with parents. The qudity of information provided for parentsisvery good. Both the
prospectus and the annud report of governors contain the full range of required information.
However, the annud report is avery long document and this may deter some parents from
reading it. Staff keep parents very well informed on a day-to-day basis of the progress their
child is making, using the home-school book. Thisisavery useful channd of communication
between home and school. The teacher in charge of parent partnership produces a short,
informative newdetter every two weeks that keeps parents up-to-date with events as well as
providing an outline of the curriculum. Telephone contact with parentsis frequent. Home
vidits are made when required. Parents are fully involved in the process of annua review of
the statement of specia educational need. The annud report, sent out in advance, gives
details of suggested targets for the new individua education plan so that parents are well
informed to participate in the discusson. The annud progress reports are of avery high
quality and provide detailed information on the progress made by the pupil in dl areas of the
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curriculum. They clearly identify strengths and weaknesses but gppropriately emphasise the
positive. Parents and carers have the opportunity to meet with teachers to discuss the
report in detall.

Links with parents make a very effective contribution to pupils learning. Parents are fully
involved in the annua review process, with 80 per cent of parents atending. Those parents
who are unable or unwilling to attend are contacted individudly. The very good qudity of
information they receive enables them to be wdl involved in their child slearning at every
stage of hisor her education. They know what their child is working towards both in
lessons and with regard to behaviour and persond development. Staff provide very good
support for parents and are readily available to talk with them. The Friends Association
raises a sgnificant amount of money each year to support the work of the school. The
school manages a Portage programme to support pre-school age children and, for those
who go on to attend the schooal, this forges strong relationships with parents. A parents
group has dso been established. Regular meetings are held with speakers providing
information and advice on awide range of subjects.

Parents support the school in avariety of ways. They offer help on the frequent trips and
vidits and attendance a eventsisvery good. In particular, the coffee shop, run by Post-16
students, iswell supported with parents sating that attending regularly was away of putting
something back into the schooal.

At the time of the previous inspection links with parents were judged to be satisfactory.
They are now very good; a sgnificant improvement.

HOW WELL ISTHE SCHOOL LED AND MANAGED?
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The leadership and management of the school have been interrupted during this school year
by achange of headteacher, involving the deputy headteacher acting as headteacher for the
Spring term and the new headteacher starting Six weeks before the ingpection. Additionaly
there have been mgor changes to the governing body with several new governors and
changes of Chair and Vice-chair. Good |leadership and shared responsibility of senior staff
have enabled the school to maintain an overal good standard of provision during this
unsettled period. Teacherslead their class teams of support saff very well. They ensure
that the needs of dl pupils are met through well-coordinated support which enables dl pupils
to be included in activities and encouraged to become increasingly independent. The
supportive leadership of the new headteacher has encouraged good teamwork amongst staff
and arenewed sense of purpose.

Since the last ingpection the school has been very well managed. The issues for
improvement, raised by the previous ingpection, have been very well addressed. Clear
annua targets are set in the school development plan (SDP) and have been evaluated and
built on strategicaly during the intervening period. Also the school has set targets which
respond to initiatives such as the Nationa Literacy and Numeracy Strategies. Development
of provision has focused on the qudity of pupils learning, appropriate to their age and
needs, with the emphasis on the issues of curriculum development and schemes of work
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supported by assessment and target setting. Responsibility for these devel opments was
suitably devolved to staff; and they have been effectively managed in their work to greatly
improve curriculum provison and ensure that al aspects of provison comply with statutory
requirements.

The school’ s strong shared sense of purposeis reflected in the way curriculum co-ordinators
are working together with colleagues to refine schemes of work and assessment procedures
within the school’ swell considered cycle of topics, so that pupils may learn through redl and
relevant experiences. The very good foundations that have been established are enabling the
congstent assessment of pupils achievements. Although at an early stage of implementation
these assessments are intended to track pupils progress over time and to identify those
elements of subjectsthat need to be taught in lessons additiona to the topics. Co-ordinators
monitor effectively their colleagues planning of lessons and the work done by pupils. They
have not had opportunities to observe lessons in order to evauate the qudity of teaching and
learning throughout the school in their subject areas. However, dl staff have been involved
in sdf-review and have contributed to the school’ s process of sdlf-evauation by reporting to
the school governors on the developments in their designated curriculum respongibilities.

The senior management team has established a good system for the performance
management of teachers which is having a positive effect on the quality of teaching and
learning throughout the school. The headteacher and deputy headteacher have observed the
work of gaff and individua targets for development have been agreed. The professiona
development needs of staff and the school’ s priorities have been identified and addressed by
awide-ranging programme of in-service training which includes subject-specific courses for
teachers, whole school training in literacy, numeracy, ICT, citizenship, planning and ‘twilight’
workshops on multi-cultural education. Good training opportunities are provided for
learning support assstants (LSAS) who are included in whole-school training days and
workshops as wdll as training gppropriate to their needs, for examplefirst aid, Makaton,
moving and handling, paramedica issues and opportunities to gain further qudifications. The
training provided for LSAsIn ‘Portage by the very experienced teacher in charge of the
area sarvice is agood example of the way the school shares the expertise of aff. The
school, commendably, is extending its performance management of teachers to include the
learning support assstants.

The school governors have contributed to the school’ s self-review by vigting classesin their
role as link-governor for a curriculum area. This has enabled the longer serving membersto
have agood over-view of school provison. The curriculum aress have recently been re-
alocated appropriately to match the interests and experience of the present members. The
severd new members are keen to support the school but are inexperienced in school
governance and have not yet had the benefit of governor training. The local education
authority link officer provides good support and advice to the governing body and their
gatutory respongibilities are effectively met. Externd reviews by the local education
authority have supported the monitoring and evaluation programme.

The governing body has awell-organised system for carrying out its repongbilities. There
are uitable sub-committees which meet regularly and report to the full governing body on
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their proposds and findings. Since the last ingpection, al the required policies have been put
in place and a suitable schedule for their review established. The school’ s finances have
been very well managed and good use has been made of arange of specific grants. Difficult
decisions have been implemented so that the previous deficit budget has been resolved and
asmdl surplusis planned to cover contingencies. The school’ s targets for improvement set
within the school development plan have been achieved as aresult of srategic alocation of
respongbility and funding with good regard to the principles of best value. However, the
very high saffing cogts result in insufficient funding for resources and site maintenance, with
the school relying on voluntary work and fund-raising to support this expenditure. This
resultsin aress of the school grounds being poorly maintained and significantly undermines
the school’ simage and itsaim for ‘excellence for dl’.

There are a satisfactory number of teachers and learning support assstants to meet the
wide-ranging needs of the pupils. However, theincreasing range of pupils needsincluding
pupils with severe chalenging behaviour and autism needs to be more rigoroudy audited in
relation to gaffing. A strong feature of provision isthe congderable collective expertise and
experience of gaff in meeting the needs of pupils with severe or profound and multiple
learning difficulties. All five teachers who undertook threshold assessment were successful.
Saff are dso skilled in managing pupils with chalenging behaviour but there isinsufficient
provision to support classroom staff when emergencies arise. The changing pattern of needs
prevaent within the school has resulted in an increasing number of pupils with autistic
spectrum disorders and athough some staff have had training in meeting these needs thereis
presently a shortfal in expertise and provison in this aspect. The school has correctly
identified this as a priority for future development.

Staff are suitably deployed to make best use of their skills according to pupils age and stage
of development. Pupils are dlocated to classes mainly on the basis of age and occasiondly
adjusments are made as new pupils are admitted. This has an unsettling affect when it
happens during a school term. The number of pupilsin class groupsis broadly appropriate
but insufficient audit of pupils needs, in rdation to the level of staffing required, is carried out
to ensure the best deployment to meet the range of needs.

The school’ s accommodetion is satisfactory overal with some good features and some
unsatisfactory aspects. Good facilities are provided for meeting the needs of the students
Post-16 and have a sgnificant positive effect on their preparation for adult life. The good
practical room for art and design and design and technology is used to good effect but pupils
do not develop the more advanced skills in using machinery and power tools due to the lack
of gaff qudification initsuse. The very good facilities for food technology are used to best
effect. The school library iswell Stuated centrally providing good opportunities for all
classes. The computer network enables good access to the range of software, including the
internet, to al classrooms but staff have only recently had the appropriate training and a
present it is not used to best effect. Provison of speciaigt facilities for science are not
avallable and this reduces the practical science opportunities sgnificantly.

Provison for physical education is enhanced by a very well designed soft-play room but it is
not sufficiently used, particularly with younger pupils. The smdl hal is barely adequate for
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gymnastic and dance activities or indoor games and the school does not have a playing field
for outdoor games and athletics. This adversely effects the range of activity for pupils. For
children under five years of age the classroom istoo smdl to accommodate the range of
activity necessary for pupils across the six areas of learning and the smal outdoor play area
is generdly unsuitable for its purpose.

A specidist sensory room provides very good learning opportunities for pupils with PMLD.
Very good facilities enable pupils to gain sdf-help skillsin their persona development as
well as providing staff with the facilities for attending to the persona care needs of pupils
with physicd difficulties effectively and with dignity.

Resources for learning are generaly satisfactory, both in terms of quantity and qudity. The
daff and governors actively seek out ways of obtaining vaue for money from specific grants
and the smal amount of the budget available for resources. Good attention to cost
effectivenessis given in resourcing the priorities for improving provison to raise sandards.
The schoal iswell supported in the acquisition of consumable materias and items to support
topic-work by parents and donations from the community. The * Friends of Sandon School’
organisation, involving staff, parents and friends, raise sgnificant funds to enable additiona
provision to be made, for example the school mini-bus with adaptations for transporting
pupilsin whedchairs.

New technology is very well used in the effective day to day adminigtration of the school’s
business, including a new finance systlem which links the schoal to the loca educetion
authority viathe internet, leading to efficient processing of orders and up-to-date budget
information. Good systems are in place for pupil records and these are well organised so
that appropriate information may be securely shared when required.

Overdl, the consstently good and often very good quality of teaching and learning, the good
progress made by the pupils and the efficient and cost effective management of the school’s
budget clearly indicate that the school provides good vaue for money. The very good
provison Post-16 prepares school leavers well for adult life. Consequently the overdl
effectiveness of the school is good.
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WHAT SHOULD THE SCHOOL DO TO IMPROVE FURTHER?

89

The headteacher, governors and staff of the school should tackle the following issues so as
to improve pupils achievements and the qudity of their experiences.

@ Improve the leadership and management skills of a significant number of
recently appointed governors.
(paragraphs 75, 79, 80)

()] Extend the use of technology:

(i) tofurther extend the language and communication skills of pupils who cannot
speak;
(paragraphs 3, 32, 39, 104, 153)

(i)  to provide opportunities for pupilsin wheecharsto learn directiond control of
powered mobility devices,
(paragraphs 8, 39)

(i)  and the use of information and communication technology to support learning
across the curriculum.
(paragraphs 32, 148, 149, 156)
3 Improve the provision for autistic pupils through the professiona development of
daff to meet their learning needs.
(paragraphs 24, 42, 81)

4 Improve facilities:

(i)  for children under five and infants;
(paragraphs 10, 84, 97)

(i)  for science particularly a secondary leve;
(paragraphs 7, 11, 83, 130)

(i) and for physica education.
(paragraphs 11, 84, 167, 173, 174)
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PART C: SCHOOL DATA AND INDICATORS

Summary of the sources of evidence for the inspection

Number of |essons observed 62
Number of discussions with staff, governors, other adults and pupils A
Summary of teaching observed during the inspection

Excellent Very good Good Satisfactory | Unsatisfactory Poor Very Poor
Number 6 17 33 6 0 0 0
Percentag 10 27 53 10 0 0 0
e

The table gives the number and percentage of lessons observed in each of the seven categories used to make judgements about
teaching. Care should be taken when interpreting these percentages as each lesson represents more than one percentage point.

I nformation about the school’ s pupils

Pupils on the school’sroll No of
pupils
Number of pupils on the school’s rall 53
Number of full-time pupils known to be digible for free school meals 12
English as an additional language No of
pupils
Number of pupils with English as an additiona language 0
Pupil mobility in the last school year No of
pupils
Pupils who joined the school other than at the usual time of first admission 7
Pupils who left the school other than at the usual time of leaving 0
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Attendance

Authorised absence

Unauthorised absence

% %

School data

8.6% School data 0.3%

Both tables give the percentage of half days (sessions) missed through absence for the latest complete reporting year.

Ethnic background of pupils

Exclusionsin the last school year

No of Fixed | Permanent
pupils period
Black — Caribbean heritage 0 Black — Caribbean 0 0
heritage
Black — African heritage 0 Black — African heritage 0 0
Black — other 0 Black — other 0 0
Indian 0 Indian 0 0
Pakistani 0 Paki stani 0 0
Bangladeshi 0 Bangladeshi 0 0
Chinese 0 Chinese 0 0
White 39 White 1 0
Any other minority ethnic group 1 Other minarity ethnic 0 0
groups

This table gives the number of exclusions, which may be
different from the number of pupils excluded.
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Teachers and classes

Qualified teachers and classes. Nursery —

Financial information

Y13

Total number of qudified teachers 7.6 Financia year 2000/01

(FTE)

Number of pupils per qualified 71

teacher

Average class size 7 £
Tota income 566860

Education support staff: Nursery —Y13 Totd expenditure 547539

Tota number of education support 20 Expenditure per pupil 12168

staff

Total aggregate hours worked per 474 Balance brought forward from 8430

week previous year

FTE means full-time equivalent. Balance carried forward to next year 27751

Recruitment of teachers

Number of teachers who left the school during the last two years 2

Number of teachers appointed to the school during the last two years 2

Total number of vacant teaching posts (FTE) 0

Number of vacancies filled by teachers on temporary contract of aterm or more (FTE) 0

Number of unfilled vacancies or vacancies filled by teachers on temporary contract of less 0

than one term (FTE)

FTE means full-time equivalent.
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Results of the survey of parents and carers

Questionnairereturnrate

Per centage of responsesin each category

My child likes school.
My child is making good progress in school.

Behaviour in the school is good.

My child gets the right amount of work to do at
home.

The teaching is good.

| am kept wel informed about how my child is
getting on.

I would feel comfortable about approaching the
school with questions or a problem.

The school expects my child to work hard and
achieve his or her best.

The school works closely with parents.

The school iswell led and managed.

The school is helping my child become mature and

responsible.

The school provides an interesting range of
activities outside lessons.

Number of questionnaires sent out 54
Number of questionnaires returned 24
Srongly | Tendto | Tendto | Strongly | Don't
agree agree | disagree | disagree | know
67 29 4 0 0
41 45 9 0 5
42 50 0 0 8
37 26 16 11 11
71 17 0 0 12
67 25 8 0 0
75 8 17 0 0
50 42 4 0 4
58 38 4 0 0
62 25 4 0 8
50 32 14 0 5
35 39 17 0 9
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PART D: THE STANDARDSAND QUALITY OF TEACHING IN AREAS OF

THE CURRICULUM, SUBJECTS AND COURSES

AREAS OF LEARNING FOR CHILDREN IN THE FOUNDATION STAGE

90

91

Children under five are settled very quickly into the school and their needs are very well met
by the experienced staff who enable them to make good progress towards the early learning
godls of the foundation curriculum. Severd children of pre-school age, who are not on the
schooal roll, benefit from the support of the area Portage Service conducted through the
school. This provides teaching in partnership with parents and enables these children dso to
make very good progress.

Teachers and support assistants have a good understanding of pupils needs. The planned
activities in this mixed age class of two to Six year olds ensure that pupils make good
progressin their learning. Much of the work is planned for individud pupils. Accurate
records of pupils achievements are used well to target specific activities to promote the best
possible progress.

Personal, social and emotional development

92

Staff quickly establish close relationships with the children and provide support well matched
to their individua needs. This enables the children to rapidly gain confidence and a positive
attitude to taking part in ectivities. They respond well to the persona and socid chalenges
that are sengtively st for them and begin to interact postively in greeting staff and
classmates. They behave with increasing compliance in response to the very good use of
praise and encouragement by the teacher and learning support assstants and make
sgnificant progressin their saf-help skills of washing and dressing.  The high qudity of care
and atention provided enables pupils with emotiona and behaviourd difficulties to become
increasingly tolerant to new Situations and accepting of others.

Communication, language and literacy

93

The children respond quickly to the well-structured challenges for developing their
communication skills. They learn to recognise the photographs, signs and gestures which are
used congstently to support greetings and requests and use them as they greet each other
each morning. They vocdise dong with the gregting songs, and this effectively enables them
to confidently attempt to use words, initidly with intonation such as ‘ehoh’ for hello. They
positively press the switch on a‘touch-taker’ to ‘say’ arecorded response. Good progress
is made with listening and pre-reading skills, for example, in interacting with storieswhich
use repetitive language such as  Going on aBear Hunt'. Through activities based on *big
book’ and shared reading approaches, children steadily develop the ability to anticipate
what happens next, for examplein The Tiger Who Came To Tea. They begin to identify
the symbols that are used in conjunction with the Makaton signs for familiar requests such as
‘drink’ or ‘toilet’. Their progressin thisis significantly enhanced by parents being involved
in the school’s ‘totd communication’ gpproaches. The visting speech and language
therapist provides good support in assessing needs and planning programmes for developing
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their kills. Pre-writing skills are developing well as they use crayons, pens and paintbrushes
with increasing independence and dexterity.

Mathematical development

94

Very good attention is given to developing the key concepts which are the basics for
understanding mathematica relationships. Work is closdy planned in one-to-one activities
to encourage children to explore shape, texture and properties of arange of toys and
materids. Through these, the children progress quickly from responding to a range of
experiences to understanding cause and effect and beginning to know that hidden objects
dill exigt. They start to anticipate and predict what happens next. Through participation in
counting rhymes and songs involving numbers from one to five they begin to recognise the
numbers. Such songs as “five green bottles’ and “five little speckled frogs’ are used with
effective resources, - especialy the speckled frogsl  Pupils are encouraged to make shapes
from play-dough, and appropriate computer programs are used to develop matching of
shape and colour.

Knowledge and under sanding of the world

95

96

Children have regular access to computers and they develop an awareness and use of
information and communication technology. The computersin the classooms are dwaysin
use, dthough often the program used does not relate to the lesson.  Pupils develop mouse
control and learn how to move a cursor with greater accuracy. More able pupils begin to
understand and use the “clicking” feature of the mouse.

Teachers build on children’s naturd curiosity and help them to understand the world in
which they live. The school environment is used very well and opportunities are provided to
promote the use of al senses, such as when using the sensory garden to experience different
scents, or when listening to tape recordings of atrain or bus. Displays and photographs
highlight vists within the local community and vistorsto the school. Thereisagood range
of resources, which encourage children to develop their awareness of different materials.
They play with an exciting variety of objects, use dough, blocks, water and sand safely, and
are beginning to use words to comment on their experiences such as sand trickling or water
dripping. Children learn about their locality through vists to such places astherailway
dation and bus station.

Physical development

97

Y ounger and less physicdly able children have their physica needs assessed thoroughly by a
physiothergpist. They receive regular sessons of exercise designed to improve their

posture, muscle tone and movement control. These are carried out by the learning support
assstants and a physiotherapy assstant and very good progress is made towards the
children walking independently. Teachers and learning support assstants provide very good
programmes for older and more physicaly able children to develop control and co-
ordination. They extend their movements when working with large, medium and smdl bdls
and beanbags. They achieve increasing control in rolling bals and throwing beanbags when
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working with a partner or adult and more able children make good progress in catching
skills. They are provided with good play opportunities to develop their physica skills such
as peddling cars and tricycles during outside playtime. However, the infant playground isin
poor condition which discourages its effective use to promote physical development.

Creative development

98

99

100

Children are provided with a good range of activitiesto develop their creative skills. They
use their senses to explore objects and demonstrate increasing awareness by tracking
colourful items visudly and looking for their reflection in amirror. They enjoy usng crayons
to make markson paper and use paintbrushes with increasing independence to create
colourful shapes to represent familiar objects such astoy vehiclesand buildings. They learn
to match colours of paint to the colour of the items, for example, black for the whedls of
vehicles. They build towers by stacking large blocks and with gppropriate guidance and
prompts, they explore through play the way toys move and use arange of construction kits
to create recognisable houses, garages and wheeled vehicles with increasing independence.

Teachers and LSAs use songs very wdll to support children’slearning and the children enjoy
joining in with intonation and increasing anticipation. They explore Smple insruments and
quickly learn to make sounds by shaking rattles and bells. Imaginative play is suitably
developed through good resources including the play-house on the playground which is used
well by the children when wegther and playground conditions are suitable.

Overdl, children under five make good progress across the Six areas of learning as aresult
of good and often very good teaching. The home-based Portage programme makes an
important contribution to the identification and development of early learning and
communication skills before their admission to amainstream or specia school is finalised.
There are sufficient resources to support learning. The space in the classroom is limited and
this reduces both the opportunities for pupils to choose from arange of different activities
and the number of children who could be admitted to school at thisimportant stage.
Additiondly, the outdoor playground isin poor condition and there is no suitable storage
pace available for the playground equipment; further restricting children’s learning
opportunities.

ENGLISH

101

102

Pupils achieve well in English a dl key stagesin relation to their attainment on entry to the
school. Post-16 achievement is dso good and higher attaining students have the opportunity
to study for accreditation in arange of ASDAN course modules.

Pupils of middle ability and above across the school make good progressin speaking and
ligening. The use of dramato promote communication skills amongst al pupils, induding
those with profound and multiple learning difficultiesis a strength of the school. Thisis
reinforced for some pupils by participation in lunchtime drama club. In addition, it raises the
sef-esteem and confidence of pupils of dl abilities.
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In Key Stage 1 and Key Stage 2, through regular group sessions using ‘big books' and
shared reading approaches, pupils steadily develop their knowledge and understanding of
printed words. They enjoy stories and soon predict what happens next. Higher attaining
pupils can request and offer information and use up to 20 words or Signs. Pupils of al
abilities ligen attentively. The most able Sgn or talk with increasing confidence. Pupils with
profound and multiple learning difficulties repond to familiar sounds within the environment.
Inwriting, higher ability pupils perform finger tracking and |eft to right movements and
undertake smple tracing and copying tasks.

In Key Stage 3 and Key Stage 4 and Post-16, pupils and students continue to make good
gansin reading skills. They benefit from the increasing use of age-gppropriate resources
that sometimes have to be modified to ensure access for pupils with physica difficulties.
During this stage, pupils learn to discriminate between information and advertisng text, for
example in work on pogters dedling with heath and safety issues. Pupils with profound and
multiple learning difficulties make satisfactory progress in developing their communication
skills and there is appropriate use of signing both between pupils and between the teacher
and pupils. However the use multiple-choice ‘touch talkers isvery limited; lack of the use
of this technology acts as a restriction on the progress of learning for these pupils.

Additionaly, Pogt-16 students gain in confidence in communicating with eech other and
working asteams, for example in activities associated with the mini enterprise scheme or in
vigtsto the locd leisure centre. Opportunities for extended writing are relatively limited,
though dl students maintain adiary, which isregularly discussed in cirdle time activities.
More able students can recognise names, sgns and symbols used in the community and
develop agood socid-gght vocabulary. They use computers to handle and manipulate
smple text and make move picturesinto text illugtrate their writing. Less able students can
write to aline with no letter reversals.

Pupils behaviour in classis generdly very good, taking into account the range of
disabilities. In the minority of Stuationswhereit islessthan satisfactory, very good
management by staff ensures that confrontations are skilfully avoided and opportunities to
rgoin the group are carefully presented. This ensures that off-task behaviour inthelesson is
kept to aminimum, even with some autistic pupils exhibiting chalenging behaviour. Pupils
can participate in group discussons in a congructive way, taking turns and listening both to
the teacher and others and respecting a variety of views, such asin aKey Stage 3 lesson
dedling with ‘happiness and ‘sadness .

Teaching and learning are mainly good or very good. Lessons are varied and have a
pace which is gppropriate both to consolidating knowledge and understanding and
maintaining interest and enthusiasm among pupils. The best teaching is characterised by
careful preparation and briefing of learning support ass stants together with the use of
gppropriate and imaginative props and artefacts. This was particularly well exemplified in an
observed literacy hour sesson with pupilsin Key Stage 3 where exatic fruits were used and
circulated during a shared reading of a story based on life in Africaand the story of Handa's
Surprise.
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Discussion sessions are well structured and ensure that there is maximum participation.
Questioning is careful and deegpens pupils understanding. Thusin a Post-16 lesson there
was good concentration on the explanation of key wordsin alesson dedling with
communication using new technology such asfax machines. Timeis used effectivey in
lessons.

The teaching of basic literacy skillsisvery good. A wide variety of gpproaches including art
and design and music are used to supplement more direct teaching. The effectiveness of
teaching is enhanced by the time given to individua programmes of learning across the age
range, and by the structured use of ‘circletime’ for plenary sessons where pupils are
invariably encouraged to discuss what they have learned during the day. Pupils
independent learning is reinforced by reference to, and use of, the Internet, for examplein
work on cheese undertaken by Year 9 pupils.

L eader ship and management of English are good. Schemes of work are well developed
and give appropriate prompts to saff in planning specific lessons. There is a programme of
lesson evauation in place, though the opportunities for conducting such monitoring are
limited. Assessment arrangements are well considered and are closdly matched to the needs
of the range of pupils attending the school. They aso enable comparisons to be made with
the performance of pupilsin other subjects of the curriculum. Thereis good communication
between both teaching and non-teaching staff, which ensures that lessons have a clear focus
and that both pace and variety of activities are maintained. Thisin turn has the benefit that
pupils redise the seriousness of their learning, and enhances relationships with pupilsin the
classroom.

I mprovement since the last ingpection has been good. The literacy hour has been
effectively introduced throughout the key stages and has given improved focus to both the
skills and pace of learning for pupils of dl ahilities. Schemes of work are now more fully
developed. Therole of the co-ordinator continues to evolve and there is amore structured
gpproach to the monitoring of pupils progress, particularly between the ages of five and 16.
Record keeping is ftill uneven however. The needs to ensure that assessment datais
gathered more consstently collated and used so that each pupil’ s progress through time can
be measured for dl classes within the school. There are an increasing number of age-related
materials used for reading but this remains an area of further development as and when
suitable publications become available. The emphasisin Post-16 is gppropriately on
functiond literacy as a part of educating students towards independent living. Condderation
should be given to increasing the access of more able students to literature and reading for
pleasure.

MATHEMATICS

112

113

Overdl, the provison for mathematics is good and there has been a good improvement
gnce the last ingpection.

At al ages pupils achieve well and make good progress in mathematics. Thisis because
teaching is consstently good and sometimes very good and because the teachers good
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subject knowledge and excellent relationships with the pupils promote effective learning. In
addition, the work of committed learning support ass stants makes a consistent and notable
contribution to the good achievement of pupils. An important development that hasled to
the good improvement is the introduction of the Nationd Numeracy Strategy. Inthe
temporary absence of a co-ordinator for mathematics, the staff have worked together to
produce effective curriculum planning. The planning provides an gppropriete range to the
curriculum and this is supported by improved and finely graded assessment procedures.
Teachers set pupils clear and largely appropriate numeracy targetsto achieve. These are
not dways as chalenging as they could be, because the very good assessment procedures
are not yet fully and consstently implemented.

In Key Stage 1 pupils make good progress in acquiring, consolidating and using early
number skills. More able pupils can identify numbersto five and join in with the counting
and number songs. Less able pupils have the opportunity to explore shapes and build
towers. One, more able pupil, joins Years 2 to 6 for the whole-class sessions using the
National Numeracy Strategy. Following one such lesson, he worked with different shapes,
helped by alearning support assistant, and placed circles, squares and trianglesin the
correct gpaces. Lessons are well planned and prepared so that learning is continuous.

In Key Stage 2, lessons follow the structure of the National Numeracy Strategy framework
with whole class, group and plenary sessons. Teachers have agood understanding of
pupils specia needs and know how best they learn. Because lessons proceed with pace
and activities are interesting and varied, learning and progress are good. Pupilsjoinin
number songs, which develop familiarity with numbers up to 10. More able pupils count up
to 20 and then count backwards to one. In agood lesson, pupilsjoined in counting in even
numbers and one pupil was able to name the odd numbers, 1, 3,5, 7and 9. Inthe
following group session, one pupil filled in successfully the missing numbers in a sequence of
four. In another good lesson, the teacher made effective efforts to include pupils with
profound and multiple learning difficulties and waited appropriately for ayes/no response to
the question, for example, “Isthis the number that comes next?’ In the same lesson, amore
able group were introduced to the + Sgn. They also created a honeycomb pattern using
hexagon shapes and some named the shape correctly. Less able pupils worked on aoneto
one bass with learning support assstants, who used a multi-sensory approach to identifying
circles and squares and rectangles.

Pupilsin Key Stage 3 follow the Nationa Numeracy Strategy, together with Key Stage 4.
Pupilsin Year 7/8 identify first as 1, second as 2 and so on up to 5. More able pupils put
numbers 1 to 10 in the correct order. In agood group session, the less able were
encouraged to count by using adrum to best out the numbers and al pupils with profound
and multiple learning difficulties were given the opportunity to join in with hdp. Inan
excdllent sensory group session, the pupils responded to being in a darkened room with an
umbrelawith flashing lights. The very well planned short-term activities ranged through
visud, aurd and physica stimuli, which encouraged participation, and the pupils remained
engaged over asudtained period. In the following plenary, one pupil showed how he went
“under” the umbrella.and responded by looking up &t the umbrella. More able pupilsin

Y ear 9 understand opposite, next to, close and far, next, last and first. In the plenary of
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the previous excdlent lesson, the teacher confirmed that al pupils knew these terms and
could demondtrate them. The teacher assessed, identified and met needs on an ongoing
basis.

In Key Stage 4, thereis agood improvement since the last ingpection and pupils continue to
benefit from the introduction of the Nationad Numeracy Strategy. More able pupilsuse a
calculator and can read the time using o' clock and half past. One pupil can do Smple
subtraction with a 100 number square and can identify al numbers up to 100. Another pupil
could do subtraction with help and could also identify numbers up to 100 and supply the
missing number on 100 square. Pupilslearn ‘forwards, backwards and sdeways by
following the commands physcdly.

Post-16 there are good examples of mathematics goplied to red-life Stuationsin the
ASDAN modules through which students have their achievements accredited. For example,
pupils weigh in grams, measure their own height and learn about money. They use ther
knowledge of time by noting what time they wake up, what time class starts and other
events of theday. Lessable pupils show an awareness of cause and effect for familiar
objects and activities such as using switches to activate equipment. Scrutiny of work shows
very good on-going assessment.

Teaching ismostly good and in one lesson seen, excdlent. Thereisan excdlent rdaionship
between adults and pupils, good explanations are given and very good use of questioning
brings response from the pupils. Planning is very good with explicit differentiation and clear
targetsin line with the pupils individua education plans. Clear planning sheets are used for
each unit of study, detailing task, key stage and resources to be used. Each unit is evaluated
on completion. The teachers have worked hard to improve the mathematics in the school
and thisis shown by the improvement in progress since the last ingpection.

The good progress in mathemetics applies equaly to boys and girls and to pupils with
profound and multiple learning difficulties. In Key Stage 1, good provision is made for
pupils with autism. For example, in agood lesson, they were effectively engaged for short
periods and responded positively, saying the names of 3D shapes correctly. Progressin
Key Stages 3 and 4 is good, which shows good improvement since the previous ingpection,
when pupilsin these years had work set that was not appropriate for their age and lessons
were often dow.

Use of information and communication technology iswell planned in mathemetics. 1n agood
group session, very good use was made of control technology when more able pupils could,
with help, program a robot to move forwards and backwards and to turn left and right. One
pupil, without help, programmed it to go backwards.

The previous headteacher was the mathematics co-ordinator, so the school has been
without a co-ordinator for aterm. The teaching staff have worked together very well to
ensure that standards have been maintained and that the Nationa Numeracy Strategy was
successtully implemented. The school has identified a new, suitably qualified co-ordinator
who will be taking over the post. There are very good procedures for the assessment of
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progress using smdl, progressive steps of atainment. These are not yet gpplied consstently
throughout the school but provide a sound basis for monitoring pupilS progress over time.

Pupils numeracy skills, knowledge and understanding are regularly reinforced acrossthe
curriculum, in assemblies and during informa times during the day. For examplein avery
good design and technology lesson for Y ears 4 to 8, there was good use of practica
numeracy skills when the teacher prompted the pupils to tell the time and to check when the
baking would be ready. The pupils then reminded the teacher when it was time, showing
good memory and initiative. During agood Year 5 art and design lesson when pupils
collected leaves for their artwork, the pupil emphasised big and small leaves. In agood

Y ear 4 music lesson, while pupils were listening to sounds, they were encouraged to count
to three asthey beat the drum. A particularly postive fegture of the subject isthe high leve
of involvement of non-verba pupils and those with complex needsin dl the mathemétics
activities through the gppropriate use of sgning, symbols and sensory experiences. The
subject, and the manner, in which it is taught, makes a good contribution to pupils spiritud,
mora, socid and culturd development.

SCIENCE

124
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Ovedl, the qudity of provisonin science isvery good.

Pupilsin al age groups both primary and secondary make very good progressin science. In
lessons seen during the inspection, pupilsin al classes responded well to the work they were
given, and showed progress in building on whet they had learned in previous lessons.

In Key Stages 1 and 2, pupils are beginning to understand the basic properties and textures
of different materials. They can recognise an increasing range of plants and animas and are
beginning to know differences between living and non-living things. They know about the
forces of pushing and pulling. Through arange of experiments they fed the force of the wind
and identify the different effects wind can have.

In Key Stages 3 and 4, pupils with PMLD used switches purposefully in the sensory room
to control light and colour. Pupilsin Year 9 showed a good understanding of smple
eectrica circuits and knew that a complete circuit is needed for abulb to light. Pupilsin
Year 10 and 11 show agood understanding of shadows and the effect of moving the light or
the object on the size of the shadow as they experimented with atorch and a screen. More
able pupils could predict what they would expect to see. However, there are no specidist
facilities available for science. This reduces opportunities for pupils, particularly those of
secondary age, to develop their skillsin experimental and investigative work.

Overdl, the quality of teaching is very good. During the ingpection four lessons of science
were seen of which two were judged to be outstanding, one very good and one good.
Teachers have excellent subject knowledge and use this well to match the activities they plan
to the needs of their pupils. Lessons are dways practicaly based and pupils learn very well
through being actively involved. They carry out their experiments with very good levels of
concentration and perseverance. Teachers manage their pupils very well. Where pupils
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exhibit challenging behaviour they are encouraged to properly take part in the lesson
activities. Teachers provide good opportunities for pupils to work independently and to use
their initiative, for example when some Year 9 pupils st up the equipment for other pupils
with profound and multiple learning difficulties to explore the effect of switches.

Support saff make avery good contribution to pupils learning. They are very well briefed
asto the activities to be done and where they can make aredl difference to pupils progress.
In particular they are very good when working in the sensory room in enabling pupilsto be
actively involved and to make responses to the lights and music.

Scienceis very well managed. The curriculum iswell planned and there are detailed records
which identify the progress pupils are making. A key to the effectiveness of the curriculum is
the way it has been planned to meet the needs of pupils of al ages, using gppropriate
practica activitiesto match their maturity. There are sufficient science resources dthough
the loss of the specid science room does limit the learning opportunities of the older and
more able pupils.

ART AND DESIGN
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Overdl pupils of dl ages make congstently good progressin art and design as aresult of
good teaching which ensures that pupils benefit from real and meaningful experiences, well
meatched to their individua needs.

In Key Stage 1 pupils use colour and shape with increasing purpose, for example to create
recognisable paintings of different vehicles such as post vans, police cars or tractors,
showing whedls and body after exploring toy vehicles. Teachers make good use of the
school environment to provide pupils with real experiences related to examples of the work
of known artists. For example, pupilsin Key Stage 2 made good progressin cutting and
fixing skills as they used scissors and glue to creste a picture from the leaves of an oak tree.
They contributed painted shapes of boats and buildings to an effective ‘ Canadetto’ scene. In
their work with fabrics they made effective safety tabards with luminous stripes on cloth and
used paper, card and paint well to decorate bottles to make ‘rockets' in three dimensiona
work. Good artwork is produced in Key Stage 3 where pupils used twigs, leaves and well-
chosen coloured paints to make effective picturesin the style of Monet.

In Key Stage 4, pupils benefit from the specidist expertise of teachers at aloca secondary
school. They work well longside mainstream students and achieve very good standards,
for example using painting, printing and paint-blowing techniques with templates to create
images of giant frogs and lizards as part of their work on Aborigind art. They apply therr
ideas very well as when they decorate ‘ boomerangs and didgeridoos .

Teachers provide very good learning experiences for pupils with PMLD through good multi-
sensory gpproaches, which are linked to key concepts such as shape and colour. This
enables them to sustain their concentration as they explore shapes and textures of different
objects. For example, they created pictures of fruit by choosing and using appropriate
coloursto paint yellow, long banana shapes and round orange shapes.
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Wil-planned experiences within the ASDAN programme enable Post-16 students to
extend their art skillsto photography. Their skillsimprove as they photograph landscapes
and buildings and take full-length or head-and-shoulder portrait pictures. They become
competent in the use of adigita camera and incorporate their pictures into posters.
Provison for art and design has improved considerably since the last ingpection. The quality
of teaching and learning is now consistently good as aresult of effective curriculum
development and good support and guidance by the subject co-ordinator. The subject is
well led and managed by the co-ordinator who provides good advice each term to
colleagues as to how art and design should be taught within the current topic. The
programmes of work are well planned and meet the requirements of the Nationa
Curriculum. Teachers termly plans are being developed over the three-year cycle of topics
to build into a suitable whole school scheme of work. Through these topics, pupils artwork
iswdl planned for pupils of different ages. They are taught to work with arange of media
and materids as they move through the school. The work done is monitored effectively by
the co-ordinator by reviewing teachers planning and the artwork produced by the pupils.
Good assessment procedures are being followed linking pupils attainments to a suitable
progression of attainments that are graded in small steps. Although the breadth of artwork
done by pupils has been improved since the last ingpection there are till insufficient
opportunities for pupils to develop their skillsin three-dimensiond artwork.

DESIGN AND TECHNOLOGY
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Provison for food technology is very good and pupils make consistently good progress,
becoming increasingly independent in their work. However, the range of activities remains
too narrow with insufficient opportunities for pupils to develop skills in designing and making
that use resstant materials, such aswood or plastic.

Effective teaching includes very good planning, differentiation and teamwork with learning
support assgtants. For example, it ensuresthat al pupilsin Key Stage 1 and Key Stage 2
enjoyed using their senses of taste, smell and touch as they investigated ingredients before
making their choices when designing and making their own sandwich. They made good
progressin their use of aknife for cutting and spreading and enjoyed evauating the
outcomes of their work. Pupils have suitable experiencesin using large-scale congtruction
kits to make buildings and vehicles

In Key Stage 3 and Key Stage 4 good teaching with clear instruction, good support and
prompts is effective in promoting pupils independence in kitchen skills. Pupils enjoy their
lessons and are well motivated, maintain interest and concentration, respond positively to
ingtructions and guidance, and develop good manners. They achieve a good knowledge of
basic food hygiene, such as the need to wash hands and wear gprons. They use kitchen
utendls and equipment to measure and mix ingredients as they follow arecipe. They
understand the dangers of working with a cooker and that food from the oven istoo hot to
eat. Asaresult of the work they do, many pupils become independent in making drinks and
serving snacks.
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Post-16 students make very good progress in food technology as they follow awell-planned
programme of activity within the ASDAN scheme. They take turnsto prepare their own
lunch and are making very good progress towards independence in food preparation. Ther
attitudes to tasks are excellent; they appreciate the achievements of others and take pridein
their work. More able students plan their sequence of activity, and some know how to set
the oven timer. Studentswith PMLD are enabled to take afull part with sengtive support
and encouragement. They increasingly attempt to use utensils for cutting, sirring and mixing;
effectively reducing their dependency on physica guidance. Well consdered mini-enterprise
initiatives including the * Coffee Shop’ and the production of bird feeders and nesting boxes,
peg-bags and small pots, involve the students in designing, making, and evauating products
for their effectiveness and qudity. Consequently they gain agood range of making skills
involving sewing, woodwork and pottery aswell as food technology.

Since the last ingpection, satisfactory progress has been made in the development of
provision for design and technology. The subject co-ordinator has identified a good range
of design and technology experiences from within the Nationa Curriculum which are linked
appropriately to the school’ s programme of topics. These are included in the schemes of
work for each class and are progressively building into awhole school scheme of work.
The co-ordinator has established ussful assessment criteria which enables saff to monitor
and record pupils attainment in these activities, relevant to each class. There are good
fecilities for design and technology within the specidist rooms. The facilities for food
technology are used to the full but those for design and technology are not used due to lack
of qudified aff to use the equipment and machinery and this limits pupils experiencesin
working with resstant materias.

GEOGRAPHY

142

143

144

Overdl, the quality of provison in geography isgood. Pupils make good progressin their
learning of geographica knowledge and skills.

In Key Stages 1 and 2 pupils learn about their local area. For example, when pupilswalk to
the loca bus station they identify the features they pass. By the end of Year 6, more able
pupils have a good basic understanding of smple maps. This was seen as they walked
round the locd areafollowing amap and identifying crossroads and the entrance to the
park. Pupilsin Key Stage 3 learn about the Netherlands and begin to understand about
different countries. Thisis further developed through the focused days when they learn
about the people, food, music and customs of other countries. Pupilsin Years 10 and 11
begin to relate different countries to aworld map and alarge globe. They record the
wesgther each day and through video they appreciate that some countries have hot weather
and some have very cold weether. For example, they learn about the rainforest in Brazil.
One group has worked on a project on aworld-wide theme; the pupils have looked at the
globe, discussed the sea and developed a seaside theme.

Overdl the quality of teachingisgood. Indl, three lessons were observed during the

ingpection. Of these one was judged to be very good and two judged good. Teachers have
a secure subject knowledge as well as detailed knowledge of their pupils, which enables
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them to plan well to meet their needs. Lessons are carried through at a brisk pace with
carefully chosen samal learning steps.

Support staff provide very good support, particularly on visits out of schoal, by reinforcing
the use of the gppropriate language and vocabulary as well as making sure that dl pupils
experience things firgt hand. They are particularly skilled at including those with severe
difficulties within the planned |lesson activities

Overdl the management of the subject isgood. The curriculum is generaly well planned but
the current programme where geography is taught in blocks of haf aterm meansthat pupils
learning isinterrupted and this limits the progress some pupils make. The planning ensures
that al pupilsfollow the appropriate dements of the Nationd Curriculum. Thisisa
ggnificant improvement since the last ingpection. Teachers assess pupils needswell in
lessons but more formal assessments to measure the progress pupils are making isless
secure as they are not made and recorded in sufficient detall.

HISTORY

147

History was not timetabled during the ingpection and consequently there was not enough
evidenceto judge pupils progress. However, the planned programme for history suitably
meets with curriculum requirements and available evidence from pupils work indicates that
achievements are at least satisfactory.

INFORMATION AND COMMUNICATION TECHNOLOGY
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The provison for information and communication technology (ICT) throughout the schoal is
satisfactory. However, the use of ICT to support pupils learning in the non-core subjects
of the curriculum is unsatisfactory.

The schoal has identified information and communication technology (ICT) initsvison
gatement for the school, stressing that it will continue to ensure that ICT is an integrd feature
of the whole curriculum and that it is used to support and enhance pupils learning. This
intention is evident in teachers planning and in pupils' individua education plans, dthough its
useisvariadle. A good example of a specific target isfor apupil in Year 5, who has“to
practise use of QWERTY keyboard and write his name without prompting”. The date
when thiswas achieved was noted. The planning for work in Y ear 6 states “where
appropriate pupilswill take their turn to write their news on the computer”. However,
during the ingpection, there were insufficient occasons when ICT was effectively used in this

way.

During Key Stage 1, pupils develop an awareness of information and communication
technology and use computer programs to practice and develop matching and early
mathematica skills. The computers in the classrooms are dwaysin use, dthough often the
program used does not relate to the lesson. Some of the computers are old and often the
software does not work adequately. Pupils learn to develop mouse control and move a
cursor with increasing accuracy to select items.
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In Key Stage 2, pupils continue to build well on previous experiences and by the end of Key
Stage 3, more able pupils can type up script and choose pictures from a program and the
digita camera. The pupils attitude and interest in ICT are very good as the pupils respond
to the very good teaching. One group have typed up script and made a picture of a beach
by using graphics programs, ‘clipart’ and photos of themsdves using the digital camera.
They have dso found pictures of picnic food from magazines and have mixed these with the
digital picturesthey have takenina‘picnic’ collage.

The achievement in Key Stage 4 is very good because the teaching is very good. Some
pupils use computers to identify, match and move images on the screen, others use very
smple painting programmes while more able pupils word-process either usng symbols or
smple sentences. In avery good lesson the teacher gave very good explanations of key
words and carefully checked pupils understanding. The pupils were aware of sources of
information, such asthe internet, post, email, telephones and fax. The teacher used the
words ‘ photocopies, digital camera, scanner, and camcorder’ and the pupils knew what
these were. The pupils talked about the programs they had used and how they had used the
‘tools to make writing change colour, larger, and different style; a more able pupil knew the
word “font”. By the end of Year 11, pupils can copy text, choose the size, style and colour
of the font and use amenu to select pictures. They know the parts of acomputer, take care
of it and know how a computer can be useful.

Post-16 students use the word processor to write up their ASDAN challenges. The school
isusng some of the ASDAN “Using a computer” challenge for Years 10 to 13, but this
not yet fully functioning and there isinsufficient attention in the work pupils do with smple
Spreadsheets or databases. Less able pupils and those with profound and multiple learning
difficulties lack opportunities to use arange of devices and switch operated equipment.

The subject iswdll led by the co-ordinator who has a clear view about how the subject isto
develop. She has ensured that dl saff have received training based on the national New
Opportunities Fund. This has contributed to the good teaching and has given the staff
confidence to use information and communication technology in the classroom.  The school
uses some specific grant funding appropriately to support the development in provision.
However, low levels of funding for resources have limited the development of the subject.
There are too many old computers and software that are reaching the end of their shelf life,
athough an effort has been made to buy suitable programs for pupils with profound and
multiple learning difficulties. The co-ordinator monitors the subject by looking at pupils
individua education plans and teachers planning for the use of ICT. Thereisdetailed
planning of work to be done around the particular themes for the term, specifying resources
and software needed and detailed reference to suitable assessment opportunities within the
planned programme. A good basdline of attainments has been set for initial assessment of
pupils skillsbut it is not yet fully in use.

Classes do not have timetabled lessons on the use of computers but groups of pupils do

takeit in turns to have one session per week for ahaf term. To improve pupils accessto
computers, more equipment is needed so that al classes have working computers, touch
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screens and an improved range of switching and control devices. The co-ordinator
recognises this need, but the schoal is limited by financia condtrictions.

Although overdl use of ICT across the curriculum is unsatisfactory, there were some good
examples seen. Good use was made of information and communication technology during a
good Year 10 geography lesson, when more able pupils were looking at pictures of Brazil

on agraphics program, which had been well selected by the teacher. The pupils were very
enthusiagtic about the pictures and enjoyed printing out their chosen one. However, during a
mathematics lesson with Year 10, opportunities were missed for including ICT in the group
work. In other cases, pupils could practise skills such as matching shapes but the program
was not related to the lesson.

MODERN FOREIGN LANGUAGES
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Since the last ingpection good provison has been made through the introduction of an
aopropriate programme in which most pupils by the age of 16 gain some useful basic
conversationd skills and vocabulary in French, German, Spanish and Italian aswell as
gaining significant knowledge of their cultures. Previoudy amodern foreign language was
not taught.

A cycle of focus weeksis used very effectively to introduce pupils to, and develop some
basc awareness of, the language and culture of the European countries of France, Itay,
Spain and Germany. Workshops during these weeks give pupils awide range of
experiences which include a rdlevant vocabulary such as greetings, songs, counting, days-of-
the-week, medls and familiar experiences related to school or home. Lesson are well
planned and prepared with suitably different tasks for pupils with different learning needs. In
aFrench lesson for pupilsin Key Stage 4 alively pace maintained pupils interest, and pupils
were effectively encouraged to use more French words as the lesson progressed. 1n Key
Stage 3 and Key Stage 4 pupils learn to greet each other in French and more able pupils
answer questions with the correct words for the names of familiar items such as fruit, sveets
or ice cream, beginning ‘C’est’---*. They can count up to 10 and enjoy singing a French
ong.

Overdl, provison for modern foreign language is well planned to give pupils an gppropriate,
meaningful and redistic experience of European languages and cultures.

MUSIC
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Ovedl, the qudity of provisonin music is good.

During the inspection, pupils clearly enjoyed and responded well to their music lessons. In
Key Stages 1 and 2 they take part in music making as well as listening and showing persond
regponses to the music they hear. Pupils sng well and tunefully, with most pupils
remembering the words and actions to Smple songs. For examplein ajunior lesson pupils
responded to the music by making shadow pictures with their hands which they moved in
timeto themusic. There are good links with the nearby primary school and joint music
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lessons take place during which junior pupils from both schools sing, make music and are
beginning to learn about notation.

In Key Stages 3 and 4. Pupils play avariety of un-tuned percussion insruments showing
good rhythm. They follow the tune well and can remember the order in which they should
play. They show very good concentration and enjoyment. They begin to appreciate the
differences in music from different countries during the focus weeks. For example, they
recognise music from the Caribbean, Indiaand Itay.

During the inspection four music lessons were seen. Overdl the teaching was judged to be
very good. One lesson was judged to be outstanding, one very good, one good and one
satisfactory. Thelessons were wdll planned to provide a good range of interesting activities.
Teachers used their own knowledge and skillswell to support pupils learning. In the very
good and outstanding lessons the teacher’ s enthusiasm and knowledge enabled her to
involve dl pupilsincluding those with severe difficulties. The lessonswere delivered & a
very brisk pace. The excellent relationships between pupils and teacher enabled her to
chdlenge individua pupils to extend both their knowledge and experience.

In the best lessons teachers extend pupils learning by extending the learning to other
subjects of the curriculum for example when Year 9 pupils were able to identify on aglobe
the countries where the songs they were listening to came from.

The management of the subject is good and the programme of music experiences well
planned. Teachers have a good understanding of what their pupils can do but more formal
assessment to monitor the progress pupils are making is under-developed. Thereisagood
range of musical resourcesincluding recorded music. However, thereis limited use of
information and communication technology to extend pupils learning, particularly for
composing their own music.

There have been sgnificant improvementsin the sandards pupils atain in music and the
quality of teaching and learning Since the last ingpection. All dasses have music identified on
their timetable and curriculum planning is now better.

PHYS CAL EDUCATION
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Oveadl, provison for physical education is adequate and pupils make good progressin
svimming, gymnastic activity, dance and leisure skills. Progressin games and ahletic
activitiesis unsatifactory.

Pupilsin Key Stage 1 and Key Stage 2 make good progress in gymnastic skillsin lessons
that are well structured and planned with suitable use of large and smdll apparatus. They
learn to move in different ways and maintain good baances on the floor and on gpparatus.
They help to put out apparatus confidently and safely. Good use of praise encourages
pupils effort and good performances by pupils are used effectively as an example to others.
They enjoy demondrating their performance, for example, sretching, balancing and different
ways of moving aong the floor or bench. They gain confidence in climbing and respond well
to the guidance given by gaff to improve their skills. Occasondly younger pupils get over
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excited during warm-up sessions but progressively they achieve saf-control and respond
more readily to commands and ingruction. Significant timeis taken with dressing and
undressing in preparation for physical education lessons, but a these times effective
srategies are used to promote pupils saf-help and independence kills.

In Key Stage 3 and Key Stage 4 pupils are more responsive to teachers' ingructions. They
respond well to chalengesto link movements and balances when moving on the floor and on
gpparatus. They gain agood sense of team identity and show appreciation for the good
performances of others, for example, the accurate throwing of bean-bags into a hoop.

Pupils express enjoyment and excitement in active movement sessions, readily praise each-
others performance, and respond well to ingtruction and guidance to improve their own
performance. They sudain effort in chalenging activities such as skipping with arope.
However, the pace of some gymnadtic activitiesis dow and does not effectively raise pupils
leve of fitness or samina

Lessons are suitably planned and conducted to meet the different needs of pupils. Pupils
with PMLD are well supported by learning support assstants who work with them following
physiothergpy programmes to maintain and improve their posture, muscle tone and
movement. They become more confident and learn to trust others during paired rocking and
sdeways ralling activities and physicaly supporting, or being supported by, another person
as part of agpecid movement programme. During a games lesson pupilsin whedchairs
were effectively enabled, with support, to take part as goakeepers. The use of the hospital
hydrotherapy pool makes a valuable contribution to these pupils physica development.

Pupilswith dl levels of need make very good progress in swvimming lessons. Teaching is
very good as each pupil is st suitably challenging targets according to their individua needs.
Group games such as* Smon Says' are used effectively to enable pupils to become
confident in the water. They are attentive and keen to follow ingtructions. More able pupils
achieve near-average standards in their use of front crawl, butterfly and breast-siroke whilst
some pupils with PMLD learn to propd themsdaves using afloatation aid. During a
‘carousdl’ of activities, groups of pupilsin turn enjoy and benefit from horse-riding. They
name the parts of a horse and riding equipment, aswell as gaining confidencein riding as
they achieve standards towards certificates in riding skills.

Well-planned and prepared lessons using well-chosen resources enable students Post-16 to
learn about arange of different sports. They work in a purposeful and focused way in
chdlenging tasks such as making a digplay or mime to capture the essence of different

gports. During games lessons they respond well to rules of games. More able students have
agood grasp of the basic rules and understand fair play, passing and scoring.  Students
benefit Sgnificantly as their experiences are extended through use of leisure facilities within
the community and through chalenging activities during an annual resdentia experience.

The leadership and management of physical education were not dlocated to a teacher & the
time of the ingpection due to recent saff changes. A satisfactory range of activitiesincluding
gymnastics, games, dance, svimming, riding and leisure are undertaken through a suitably
progressive programme, well devised to meet the range of pupils needs. Sincethe last
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ingpection, programmes of study have been appropriately linked to the Early Learning Gods
for under-fives, the Nationa Curriculum and the ASDAN programme for students Pogt-16.
Equipment for physical educeation is suitably maintained. The teaching of physica education
is used well to support pupils learning of basic skills. Thereis very good incluson of basic
concepts of number, shape and position and key vocabulary such as colours, in the context
of activities. There are very good links to physiothergpy for pupils with physicd difficulties.
Thereisavery well equipped soft-play room but it is underused, particularly for younger
pupils and those with physica difficulties who would benefit most from the chalenging but
safe range of movement opportunitiesit provides.

The playground has appropriate markings for promoting suitable playground games such as
hop-scotch and a‘cycletrack’. However, the range of indoor and outdoor games and
ahletic activitiesis restricted by the smal multi-purpose hall and by no playing fild being
avaladle.

RELIGIOUS EDUCATION
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Achievement across the age range to age 16 isgood. It is satisfactory for students Post-16.
Thisisindicated not only in the comparatively small number of lessons observed but dso in
records held by the school and its own self-evauation data.

Pupilsin Key Stage 1 are aware of who looks after them and the ways they could care for
others. Thisknowledgeis reinforced by individua investigation, for example of how people
in school help pupils by going and seeing what they do. In Key Stage 2, pupilslearn to
develop a sense of responghility to themselves and others by understanding the roles that
other people play in their lives, such asthose of church and rdigiousfigures. Thisis
achieved by the use of effective drama and objects of reference, for example to illustrate the
meaning of work undertaken recently on the Mudim New Year. Digplays of religious topics
are varied and include much work done by pupils, for example, that dedling with aspects of
the work of the Salvation Army.

In Key Stage 3, pupils are degpening their understanding well, for example in practica
charity activities which gives them ingght into the work undertaken by organisations such as
Oxfam and the NSPCA. Poster work on this topic was of good quality and reflected well
on the interest created by staff. From Key Stage 4, many pupils appreciate more abstract
issues involving, for example the reasons for a celebration and the fedings of different groups
and individuals. Thiswas evident in arange of activities observed during the ingpection
which were related to aspects of the Royal Jubilee. For example, as they acted out the roles
of Queen, soldiers and servants.

The qudity of teaching and learning is good. At the age of 11 and above pupils are enabled
to extend their ord sKills, for example in discussion about Rosh Hashanah and the Jewish
Fedtival. Thereisasound focus on planning for integrating work in other subjectsto the
schemes of work. For example, artwork and collage was used well for making a display of
work on Catholicism in alesson observed with 13 year old pupils.
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A range of vigitors to the school enable pupils to increase their awareness of other faiths,
including Hinduism and Skhism and there is atermly ‘multi-faith day’ which encompassesa
wide range of experiences such as the dance, food and art of different religious traditions.
These experiences benefit pupils of dl dbilities.

Leadership and management are good. Thereisaclear vison for the development of the
subject and the further training of staff to strengthen the approaches in teaching. Assessment
arrangements are good. They enable pupils performance to be compared to their progress
in other areas of the school curriculum though they have not been in place long enough to
influence future planning. Cross—curricular links are good, particularly with geography and
information and communication technology. Pupils are increasingly making use of such
fadilities as the Internet to research aspects of religion in the community and do so from a
comparatively early age.

Since the last ingpection, the provision for religious education has improved and is now
good. It isan established part of the curriculum and taught to each class on aweekly bass,
including to students in the Pogt-16 phase. Pupils learn about Christianity and the other
magor faiths. They draw upon arange of sensory and other experiencesto learn mora and
ethical lessons and to consolidate their understanding of right and wrong. Thereis good
coverage of the loca agreed syllabus in the schemes of work across the school. Further
revisons to these schemes, drawing on the practica experience of ddivering the religious
education curriculum in smilar specid schools, are now being consdered.
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