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PART A: SUMMARY OF THE REPORT
INFORMATION ABOUT THE SCHOOL

Walton High Schoal is a bigger than average 11-18 mixed comprehensive, with an expanding sixth
form. Theaeait servesislargdy resdentid, with a high proportion of owner occupied houses.
The number of pupils eigible for free school medlsiswel below the nationd average. The number
on the regigter of pupils with specia educationa needs iswell below the nationd average. Pupils
attainment on entry is high. The percentage of pupils who on entry between 1997-1999 gained the
standards expected of eleven year oldsin Nationa Curriculum tests was well above the nationd
average. At thetime of the ingpection the senior management team was depleted. The headteacher
and one deputy headteacher had retired because of ill hedlth at the end of the previousterm. A new
headteacher was due to take up gppointment the term after the ingpection. In the interim the school
was led by an acting headteacher and four senior teachers.

HOW GOOD THE SCHOOL IS

Walton High isavery good and effective school. Pupils examination results are well above the
nationa average and the average for smilar schools. Pupils achieve these standards predominantly
because the teaching is very good. Teachers are enthusiastic about their subjects and have high
expectations of dl pupils. Pupils respond to the demands made of them. They are motivated
learners, eager to work independently. Relationships are excellent. An obvious strength of the
school isits preparation of pupils for public examinations, but there is al'so a wide range of sporting
and culturd activities. The high qudity of teaching and learning owes much to the committed
leadership of the acting headteacher and other key staff who ensure thisis an ordered and orderly
community. The school gives very good vaue for money.

What the school doeswell

Standards of atainment are very high. Indl public examinations results are above both nationa
averages and those found in smilar schools.

Pupils persona development is excdllent and fostered by avery good pastord system. Pupils
are helped to grow into confident, well-mannered, thoughtful and articulate young people. Staff
care for the success of their pupils.

In the lessons observed teaching was very good. As a consequence pupils are motivated
learners, eager to succeed. They come to school expecting to work and they make very good
progress.

Very effective leadership and management by the acting headteacher, the senior management
and other key staff contribute Sgnificantly to pupils achievement.

What could beimproved

- Initsdevelopment plan the school does not include sufficient quantifiable targets in its success
criteria, or precise methods of evauation. There are no specific links between findings from the
observation of teaching and priorities in the development plan. Only two departments set
explicit, quantifiable targets for their subject’s performance at GCSE or A-level. The school
should improve how it evauates its own performance and sets targets for improvemen.

The areas for improvement will form the basis of the governors’ action plan.

HOW THE SCHOOL HASIMPROVED SINCE ITSLAST INSPECTION
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The gtrengths of the school emphasised in the last report have been maintained. The school has
maintained high standards in public examinations. The qudity of teaching has been maintained and is
now congdered to be very good. Governors have become more effective critica friendswho
engage in purposeful didogue with key staff to review the work of the school. Opportunitiesto
share good practice have been promoted and built, for example, into areview of homework and a
course for subject leaders. Sharing of good practice has become aregular item at department
meetings and features in department improvement plans. Provision for information and
communication technology (ICT) has been improved by the acquisition of more resources. There
aremore ICT courses, Saff have been trained, pupils regularly use it independently. Governors
have pursued various strategies to improve the qudity of accommodation. The school is il rightly
concerned about some aspects of the accommodation, such as the crowded conditions of the sixth
form.

STANDARDS

The table shows the standards achieved by 16 and 18 year olds based on average point scoresin
GCSE and A-level/AS-level examindtions.

Compared with Key
- Similar

Performancein: All schools <chools well above average A
above average B
1997 1998 1999 1999 average C
GCSE examinations A A A A below average ‘
well below average E

A-levddAS levels A A A

Pupils resultsin public examinations over the last three years have been well above the nationd
average, and the average for smilar schools. Results have not only improved over the last three
years, but at arate above the national trend. Results have consstently improved since 1989. There
is less difference between boys and girls than found nationaly. The evidence from ingpectors
observations and the scrutiny of books is thet the high sandards in examinations are matched by dl
pupils attainment in lessons through the year. High and middle attainers are consistently and
successfully chdlenged to build upon the good stlandards they have on entry; low attainers, though
relatively few in number, are sengtively supported and expected to achieve. Attainment in English,
mathematics and science is very good. Governors statutory targets for GCSE examination results
are based on detailed mathematica predictions.
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PUPILS ATTITUDESAND VALUES

Aspect

Comment

Attitudes to the school

Pupils come to school, eager to learn. Thereisastrong work ethic
and, particularly in the sixth form, an amosphere of intellectud
curiogity.

Behaviour, in and out of
classrooms

Behaviour isexcdlent. Pupils concentrate in lessons and behave
responsbly around the Site.

Persond devel opment

Reationships are excdlent. Persond development is fostered by a

and relaionships very good pastord system supplemented by different strategies such
as peer counsdlling and effective work againgt bullying.
Attendance Attendance is very high and unauthorised absence very low.

TEACHING AND LEARNING

Teaching of pupils:

aged 11-14 years

Aged 14-16 years aged over 16 years

Lessons seen overd|

Very Good Very Good Very Good

Inspector s make judgements about teaching in the range: excellent; very good; good; satisfactory; unsatisfactory; poor; very
poor. ‘ Satisfactory’ means that the teaching is adequate and strengths outwei gh weaknesses.

Lessonsin arange of subjects were observed, but there was a concentration on English, science and
mathematics. The quality of teaching was consstently very good. Of the lessons observed 82%
were good, very good or excellent. There was no unsatisfactory teaching. Teachers have avery
good understanding of their subject, very high expectations and a very effective range of classroom
drategies. As a consequence pupils of al ages and abilities are motivated learners, keen to respond
to the chalenges and consolidate their skills, knowledge and understanding. Good examples of the
teaching of the basic sKills (literacy and numeracy) were observed.

OTHER ASPECTS OF THE SCHOOL

Aspect Comment
The qudity and range of | The programmes of the Nationd Curriculum and the syllabi of public
the curriculum examinations are covered in detall. Particular strengths are the

preparation of pupils to meet course work requirements and the
variety of extracurricular activities.

Provison for pupils with
gpecia educationd needs

Provison for pupils with specid educationd needsis very good, and
conggts of amix of withdrawal and in class support across arange of
subjects.
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Aspect

Comment

Provison for pupils
persond, including
spiritua, mord, socid
and culturd development

Very good. Pupils mord, socia and cultural development is fostered
particularly in the programme for persond and socid education but
aso in other subjects such as art, English and religious educetion. The
school has provided materid to foster pupils spiritud development in
form tutor-time, but it is not consstently used.

How well the school
caresfor its pupils

A key strength of the school isits pastord and academic care for its
pupils, both high achieving A-level candidates and pupils with specid
educational needs on non GCSE courses.

HOW WELL THE SCHOOL ISLED AND MANAGED

Aspect Comment

Leadership and Very good. During adifficult time of trandtion the acting headteacher
management by the and a depleted senior management team have given afirm steer to the
headteacher and other school’swork. They have continued what was successfully put in
key staff place by the previous headteacher. Other key staff, such as heads of

year and heads of department, are a strength of the school and an
important factor in its success.

How well the governors
fulfil their responghbilities

Very well. Thereading of their minutes shows an impressive record
of carefully consdered discussions about crucid issues. They are
good critical friends of the school.

The school’ s evauation
of its performance

The school has made an effective sart, but the process lacks
consstency and rigour. The school uses awide range of performance
data to inform policy decisions but does not make sufficient use of
quantitetive targets to measure improvement. The school monitorsits
teaching, but findings from classroom vists are not clearly linked to
prioritiesin development plans.

The drategic use of
resources

The school very effectively uses dl itsresources. Governors monitor
the use of the budget. They seek to ensure best value, but do not yet
evauate sysematicaly the impact of spending decisions on sandards
achieved and quality of learning provided.

The strengths of the school have been built up over the time the previous headteacher wasin post.
The areas of development are recognised by the school.
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PARENTS AND CARERS VIEWSOF THE SCHOOL

What pleases par ents most What parentswould like to see improved
The school expects their children to work - Some parents expressed concern that the
hard and achieve their best. Setting of homework is not dways
Children make good progress and co-ordinated, so that pupils may have
standards at GCSE and GCE A-level are excessive amounts on some days.
high. - Some parents expressed concern about the
Behaviour in the school is good. lack of secure lockers to store books and
Pupils are encouraged to become equipment.

independent, mature and responsible.
Thereisan excdlent variety of
extra-curricular activities,

Parents are encouraged to become involved
in the school, and given appropriate
training.

I ngpectors confirm the many aspects of the school which please parents. They recognise that the
school makes every attempt to produce a balanced homework timetable, but that sometimes it may
not work in practice. Inspectors share the school’ s regret that it isimpracticable to provide secure
lockers.
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PART B: COMMENTARY

WHAT THE SCHOOL DOESWELL

Standards of attainment are very high. In all public examinations results are above both
national averages and those found in similar schools.

1.

Anaysis of the school’ s results indicate a school with high academic sandards. In al three
core subjects (English, mathematics, science) pupils attainment at age 14 in the Nationa
Curriculum tests was in 1999 wd| above nationd averages and those found in smilar
schools. Therewasasmilar picture of attainment in 2000. Of particular note is the 38% of
pupils who in mathematics surpassed what is expected of atypica 14 year old, against 14%
nationaly. These high standards have been sustained for saverd years. Over the period
1996-99, taking dl the core subjects together, the performances of dl pupils (when
measured by their average Nationa Curriculum points score) exceeded the nationa average
by 3.0 points. It is suggested that this equates to an advantage of three terms progress
compared to the national picture. Boys exceeded the national average for boys by 3.2
points; girls exceeded the nationa average for girlsby 3.3 points. Andysis within the school
in 1999 showed girls performance higher than boys only in English to adegreethat is
datigticaly sgnificant. The school dso had available data from pupils Key Stage 2
performances and in 1999 concluded as follows: the average progress for dl pupils across
the three subjects was 1.44 levels in the Nationa Curriculum, compared to the nationd
average of 1.21 levels. Acrossal three subjects girls made more progress than boys but
there were differences between subjects.

Attainment at age 15 issmilarly hedthy. Over the period 1997-99 the proportion of pupils
gaining 5 grades A+ - C and 5 grades A+ - G were both well above the nationd average.
If measured by their average total point score results over the period were above the
nationa average for boys by 11.6 points, for girls by 12.3 points, and for al pupils by 12.0
points. If account istaken of their average points score in nationd tests at age 14, pupils
progress a GCSE was in 1999 very high in comparison with smilar schools. Preiminary
anadysis of results for 2000 suggest a comparable picture.

At A-leve the average point score of candidates over the last three yearsiswell above the
national average. The school is able to show a steady improvement in candidates average
points scores over at least the last five years. It isdso able to show that when their average
points scores at GCSE and A-leved are correated, pupils can be said to make good
progress.

As discussed esewhere in this commentary ingpectors conclude that the rapid increase in
pupils progress (the val ue-added element) can be predominantly attributed to the high
quality of teaching.

Thereis clear evidence from lesson observation and the scrutiny of books that this rapid
increase in progressis not confined to one group of pupils. Low attainers aswell ashigh
atainers are successfully chalenged by the high qudity of teaching described e sewhere in
this commentary. Of particular note is the very good provison for pupils with specid
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educational needs.

In the last few years senior managers have begun to discuss with middle managers anomdies
and discrepancies within this overdl pattern, and how even this healthy picture can be
improved. They have consdered why for particular subjects pupilsS average points score
for that subject is above or below their average in dl the other subjects and how this
difference compares with the nationd picture. This andyss, together with asmilar exercise
a A-leve, isgood practice, and resultsin discussion at departmental level about syllabi and
classroom practice. It isnot yet used to set numerical performance targets for departments,
but the present acting headteacher is committed to such a desirable innovation.

Pupils personal development isexcellent and fostered by a very good pastoral system.
Pupils are helped to grow into confident, well-mannered, thoughtful and articulate young
people. Staff carefor the success of their pupils.

7.

A key drength of the schoal is how well pupils respond to whet is offered them. Pupilslike
the school. Thiswas clear from ingpectors' discussion with pupils. Year 7 pupils did not
find the transfer too daunting and liked the greater choice of food at lunch time; Year 9
pupils talked enthusiastically about research tasks for homework and in fact wanted the
library to be open earlier; Year 11 pupilsfdt they got agood ded and al knew their GCSE
targets. Simply to walk around the building is to become aware of a strong work ethic,
which both boys and girls enjoy. The school is however much more than a pressurised
academic hot house. It puts emphasis on other vaues and attitudes. Pupils are expected to
take respong bilities and many exampleswere noted. A Year 13 student was congratul ated
in assembly for how he had organised a sixth form production when it transferred to aloca
thegtre; Y ear 8 pupils enjoyed reception duty and preparing refreshments at parents
evenings. The school also emphasises respect for each other. Relationships are excellent.
The schoal is proud of its work againgt bullying through its policy, procedures and
innovations such asthe training of peer counsdlors. Parents who were consulted felt any
issues were quickly sorted out. Pogters around the building reminded pupils of how to react
if they felt threatened. There is no evidence around the building, or from observations of
lessons and pupils out of lesson, of racism, bullying, or overt sexism.

The school achieves such enthusiasm and involvement by a pro-active and imaginative
system of pastord care. One outstanding feature isits recruitment and training of parents.
The school keeps aregister of what parents can offer and uses parents skillsimaginatively.
One parent, for example, was proud of her role asamentor to a'Year 10 pupil because her
contribution to the school drew upon her own professiona skills. Other outstanding features
are a bereavement group and the recruitment of an anger management consultant to train
gaff and work with pupils. Thisrichness of pastord care is complemented by the richness
of culturd and socid opportunities. Music and drama are of the highest qudity. Sport is
important, and not only the talented are encouraged to participate. Viststo theetre,
museums and gdleries are an important eement of the education diet.

Underpinning dl thiswedlth of provison isaconcern for theindividud. Files on pupils
progress are very well used to monitor personal development. Thereis adetailed system of
induction for Year 7 pupils and al go to camp for three daysin order to establish agroup
identity. Year 8 pupilsin persona socid and hedth education (alesson many enjoy and
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think important) have begun to work out persona targets for themsdlves. Year 9 pupilsare
carefully counsdled individualy about option choices, having done some work in persond
and socid education on decison making. Year 11 pupils smilarly gather information about
Post-16 courses and recelve individua guidance. There isacomprehensive Year 11/12
induction programme, including work experience. Y ear 13 students are satisfied with the
guidance they receive about choices in higher education. Year 10 and Year 11 know their
GCSE target grades and some have an academic mentor. These systems, admirable though
they are in structure, only work in practice because they are implemented by staff who care
for the success of their pupils.

In the lessons observed teaching was very good. Asa consequence pupilsare motivated
learners, eager to succeed. They cometo school expecting to work and they make very
good progr ess.

10.

11.

12.

Teaching a& Waton High School has many strengths. Particularly in the teaching of GCSE
and GSE Advanced Leve courses a passion to share subject knowledge is combined with a
carefully consdered understanding of how to prepare students for the demands of public
examinations. Examples of this which were observed were the study of fluvioglacia land
formsin geography, the dissection of ratsin biology, differentia equations in mathematics,
and andydis of the use of language in astudy of love poetry in English.

Because teachers are confident pupils themsalves fed confident to ask questions and
confessignorance. Teachers plan very effectively, so pupils work productively on focussed
tasks. Acrossthe full range of age and abilities teachers have very high expectations and set
gppropriate chalenges. Examples of such chalenges were observed in lessons as different
as abeginners mixed ability group learning German, agroup of low ataining Year 11 pupils
(severd with sgnificant learning difficulties) who enjoyed writing an eye witness account of
the battlein Animal Farm, and asmall group of GNV Q advanced business students
mastering the concept of supply and demand theory. Because teachers have high
expectations pupilsrise to the chalenge and have the confidence to work independently.
They showed that maturity when, both in lesson time and lunch time, they used the resources
of the library to supplement their classroom learning. Year 9 pupils asked for an early
opening of the library from eight o'clock!

Teachers have very effective classroom drategies. In the lessons observed they often
shared the objectives of the lesson with pupils. They usudly explained clearly the
knowledge they wished to share with pupils. They sometimes used a plenary sesson well to
recap, “What have we learned thislesson?’ Time was usualy well managed. Examples
observed were a mathematics lesson which followed the three part structure of the
numeracy strategy. Another example was a physica education lesson which moved
smoothly from warm up through demonstration to small group practice, to reflection on what
had been learnt. As a consequence of these clear and consistent challenges pupils
condgtently make intellectud, creetive and physicd efforts. They maintain interest and
enthusiasm, they know what they have to do to improve. GCSE drama students, for
example, knew precisdly what the course work requirements were and what they had to do
to improve their project diaries. Year 7 pupilsin art were able to describe Picasso's
techniques and how they had incorporated them in their own work; pupils on anon GCSE
course enthused about lessons, “using computers and the interesting visits’; Sixth form
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13.

students appreciated their teachers careful tutoring and attention to them asindividuas. The
school isaware of an increasing discrepancy in the progress made by boys and girls. It has
experimented with Sngle sex teaching groups in science and English. Inthe Year 11 single
sex science lessons observed girls enjoyed the opportunity to answer more questions; in the
pardld group boys did not notice any difference.

All thisisvery good practice. It isclear there has been a serious desire to implement the
recommendations of the previous report about sharing good teaching practice. There are,
however, some issues which the school till needs to address to move its quality of teaching
from very good to excellent. Teachers use questions well to consolidate and check on
pupils learning. In some lessons (examples were observed in English) they usethem to
challenge high atainersin particular to reflect on what they have learnt. There were
inconggtencies e sewhere in the quality of questioning, and its management in the classroom.
Teachers often use homework to consolidate and record learning. There were
inconsgstencies in how imagindively it was used to hep high attainers explore independently
their own interests and take responghility for their own learning. Examples of good practice
were noted in history. Teachers regularly mark books, but there are inconsstencies in the
quaity and depth of comments and the use of specific targets pupils can use to hep them
improve. Examples of excdlent practice were noted in English.

Very effective leader ship and management by the acting headteacher, the senior
management and other key staff contribute significantly to pupils achievement.

14.

15.

In the interim before a new headteacher takes up post, the acting headteacher has been a
source of srength and tability, firmly maintaining the direction set by the previous
headteacher and senior management team of which shewas part. That direction iswell
aticulated in the school’ s aims and vaues (published in its prospectus) which emphasise
“excdlence’, “the highest possible standards in academic and persona endeavour” and “an
orderly, disciplined caring community”. These vaues permesate dl the activities of the
school. They are demongtrated in the high qudity professona guidance, advice and support
senior managers give ther colleagues. They do this both informdly, and formaly through the
debates in the curriculum committee.

The management and leadership of the school have many strengths and continue the very
good leadership of the previous headteacher which was noted in the last report. The
management of pupils wefareis discussed esaewherein this commentary. Day-to-day
adminigration is efficient and unobtrusive. Teachers and pupils dike know what they have
to do and where they have to be. The management of the curriculum is skilfully
accomplished. Weaknesses noted in the last report have been remedied by the provision of
extraart, music and religious education at Key Stage 3. High achievers can begin a second
foreign languagein Y ear 8, and the consequent loss of alesson in information and
communication technology (ICT) is compensated by lessonsin English which have an ICT
emphags. At Key Stage 4 physica education as an examination course is a popular
introduction. The school also organises suitable courses, such as the Participation Award or
the Y outh Award Scheme, for pupils for whom awholly GCSE-based diet is inappropriate.
In the sixth form Y ear 13 students appreciated the breadth of academic courses on offer to
them in the school and local sixth form centre; some Y ear 12 students have taken
opportunities presented by changes in the structure of the curriculum to mix A-level and
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16.

Advanced GNVQ courses. Theintroduction of key skills coursesin Year 12 have been
carefully planned, but is a an early stage. The careful management of learning opportunities
isadtrength of the school, and is appreciated by both students and their parents.

The part played by governors is another strength of the school’ s management and
leedership. This governing body fulfilsits forma responghilities for management and
governance but adso through its dialogues with staff contributes more directly to pupils
achievements. A key issue of the last report was that governors should extend their rolein
monitoring and evauation. Good progress has been made. Through regular meetings with
heads of department governors have become more closely involved in supporting and
monitoring the curriculum. One governaor, through his own professond interest in cognitive
theory, has become involved in technology. The governor with responsbility for specia
educationd needs meets regularly with the SENCO and reports to the curriculum
committee. Thisterm their joint report celebrated the high achievements in GCSE of pupils
on the specia educational needs register. Governors have become more involved in budget
making and monitoring. They question carefully reports prepared for them. They have clear
drategic objectives, which are to improve the quality of learning resources and the
accommodation. In the latter case they have had some success as plans are now in place to
begin to replace the mobile accommodation by a permanent structure and to extend the
refurbishment of the science |aboratories.

WHAT COULD BE IMPROVED

The school should improve how it evaluatesits own performance and setstar getsfor
improvement.

17.

18.

19.

Since the last report the school has had the confidence to begin honestly the systematic
process of sdlf review i.e. to andyse, reflect and share good practice. Thiswasthe first key
issueinitslast report. Good progress has been made, but more can be done. The school
has within itsdf further capacity to improve.

Thereis good practice of sdf-review. Various examplesinclude an andysis by the science
department of the progress boys and girls make when taught in single sex groups. As part
of the review of homework teachers from different departments exchanged examples of
good tasks for independent learning out of school. As part of a successful subject leaders
course, teachers visited each others' classrooms and reflected on their observations. Itis
clear from discussion with middle managers and scrutiny of their development plans that
departments do regard self-reflection and sharing good practice as important priorities.
Examplesinclude discussion in history about the use of ICT, discusson in modern foreign
languages about the adoption of anew syllabus and a broader range of resources, and
discussion in mathematics about tasks for coursework. The school makes every effort to
gpread across the whole school the outcomes of this analysis within departments. 1t does
this through reports, presentations, the sharing of department minutes, and a good practice
notice board.

There are ds0 areas to improve. Centra to salf evaluation is the use of specific evauation
techniques within development plans, both at whole school and department level. In the
1998 - 2000 development plan there are appropriate priorities and clear outcomes, but it is
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20.

21,

not clear how the school will measure precisdy the impact of their implementation on the
quality of its provison.

Centra dso to sHif evauation is observation of teaching. Teachers aready vist each others
classrooms to observe and share good practice. Heads of department visit colleagues
classrooms to observe, analyse, and build up within a department a shared view of good
teaching. All staff have in the last three years been observed by the headteacher or deputy
in alesson at Key Stage 3, Key Stage 4, in the sixth form, and teaching personal and socia
education. The main findings from these vidits raise important questions, and engender
healthy debate. What makes a good A-level lesson? Can the characteristics of a successful
persona and socia education lesson (active learning for pupils and not too much reliance on
worksheets) be trandated into the teaching of other subjects? There are, however, no
gpecific links between the findings from these observations and priorities in the next whole
school development plan.

The third important ingredient of saf evauation isthe use of targets to improve academic
standards. The school’s own statutory targets for GCSE performance are based on a
mathematics andlyss. There has been an increase in the use of target GCSE grades for
individud pupilsin Key Stage 4. Thisisgood practice. Both pupils and their teachers know
those grades and work together to plan what action is needed to achieve them. Heads of
department have begun to reflect on an andysis of pupils resultsto plan their curriculum.
Again thisisgood practice. However, departments do not set explicit, quantifiable targets
for their subject's performance in Key Stage 3 tests, GCSE or A-leve, either overdl or for
sub-groups such as boys or girls. Examples of good practice were noted only in history and
modern foreign languages.

WHAT SHOULD THE SCHOOL DO TO IMPROVE FURTHER?

22.

In order to build upon the many strengths praised in this report the school should improve
how it evaluates its own performance and sets targets for improvement by:

i) Setting with each department numerical targets for success at Key Stage 3, GCSE
and GCE Advanced level (paragraphs 6 and 21);

ii) extending the scope and precision of classroom observations, focussing for example
on:

- how different teachers implement in classroom practice whole school policies
such asthe use of ICT, the use of assessment and target setting and the teaching
of oracy and literacy within subjects (paragraph 13);

- udng findings from these observations to inform whole school and department
planning (paragraph 20);

iif) showing in its development plan what techniques it will use to evauate the impact the
implementation of the different actions has on the qudity of education it provides.
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PART C: SCHOOL DATA AND INDICATORS

Summary of the sources of evidence for the inspection

Number of lessons observed 65
Number of discussons with staff, governors, other adults and pupils 33
Summary of teaching observed during the inspection
Excdlent Very good Good Satisfactory | Unsatisfactory Poor Very Poor
5% 40% 37% 18% 0% 0% 0%
The table gives the percentage of teaching observed in each of the seven categories used to make judgements about lessons.
I nformation about the school’s pupils
Pupils on the school’sroll Y7-Y11 Sixth form
Number of pupils on the schodl’ srall 1104 232
Number of full-time pupils digible for free school meds 28 0
Special educational needs Y7-Y11 Sixth form
Number of pupils with statements of specia educational needs 21 0
Number of pupils on the school’ s specia educational needs register 63 0
English as an additional language No of pupils
Number of pupils with English as an additiond language 10
Pupil mobility in the last schoal year No of pupils
Pupils who joined the school other than at the usud time of first admission 11
Pupils who left the school other than at the usud time of leaving 4
Attendance
Authorised absence Unauthorised absence
% %
School data 4.5 School data 0.1
National comparative data 7.9 National comparative data 11

Both tables give the percentage of half days (sessions) missed through absence for the latest complete reporting year.
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Attainment at the end of Key Stage 3

Year | Boys | Girls | Totd

Number of registered pupilsin find year of Key Stage 3 for the 1999 | 117 106 223
latest reporting year
National Curriculum Test/Task Results English Mathematics Science

Boys 100 99 98
Numbers of pupils a Girls 98 89 87
NC level 5 and above Tota 98 88 85
Percentage of pupils School 89 (86) 84 (77) 83 (75)
a NClevel 5 or above National 63 (65) 62 (59) 55 (56)
Percentage of pupils School 55 (39) 61 (57) 49 (44)
a NC level 6 or above National 28 (35) 33 (36) 23 (27)
Teachers Assessments English Mathematics Science

Boys 87 96 %4
Numbers of pupils a Girls o1 87 88
NC level 5 and above Total 178 183 182
Percentage of pupils School 80 (84) 82 (85) 82 (77)
a NClevel 5 or above Nationa 64 (62) 60 (63) 60 (62)
Percentage of pupils School 47 (50) 60 (64) 38 (34)
a NClevel 6 or above Nationa 31 (30) 37 (37) 28 (30)

Percentages in brackets refer to the year before the latest reporting year.

These results refer to the years 1998-1999 and 1997-1998.
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Attainment at the end of Key Stage 4

Year | Boys | Girls | Totd
Number of 15 year olds onrall in January of the latest reporting 1999 | 110 111 221
year
GCSE resaults S5or more 5or more 1lor more
gradesA*to | gradesA*-G | gradesA*-G
C
Boys 73 105 108
Numbers of pupils achieving the Girls 81 111 111
standard specified
Totd 154 216 219
Percentage of pupl Is achievi ng School 70 (71) 98 (99) 99 (100)
the standard specified National | 46.3 (44.4) 90.7 (89.6) 95.7 (95.2)
Percentages in brackets refer to the year before the latest reporting year.
GCSE resaults GCSE point
score
Average point score School 50 (80)
per pupil National 37.8 (36.9)
Figuresin brackets refer to the year before the latest reporting year.
Vocational qualifications Number | % success
rate
Number studying for approved vocationd qualificationsor | SChool 57 86
units and the percentage of those )
pupils who achieved all those they studied Netional 825
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Attainment at the end of the sixth form

Number of students aged 16, 17 and 18 on roll in January of Year | Boys | Girls | Totd
the latest reporting year who were entered for GCE A-level or AS- | 1999 | 46 58 104
levd examinations
Average | For candidatesentered for 2 or more A- | For candidates entered for fewer than
A/AS levels or equivalent 2 A-levels or equivalent
points
scor e per Mde Femde All Mde Femde All
candidate
School 24.0 19.8 21.7 (9.6) n‘a 1 0 (8)
Nationdl 17.7 18.1 179 (17.6) 2.7 2.8 2.8 (2.8)
Figuresin brackets refer to the year before the latest reporting year.
Vocational qualifications Number | % success
rate
Number in their final year of studying for approved School 7 100
vocationd qudlifications or units and the percentage of those | Nationa na
pupils who achieved dl those they studied
I nter national Baccalaur eate Number | % success
rate
Number entered for the International Baccalaureate School 0 na
Diplomaand the percentage of those pupilswho achieved al | National 825
they studied
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Ethnic background of pupils

Exclusionsin the last school year

No of pupils Fixed period | Permanent
Black — Caribbean heritage 4 Black — Caribbean heritage 1 0
Black — African heritage 5 Black — African heritage 0 0
Black — other 4 Black — other 0 0
Indian 11 Indian 0 0
Pakistani 0 Pakistani 0 0
Bangladeshi 0 Bangladeshi 0 0
Chinese 2 Chinese 0 0
White 1298 White 7 0
Any other minority ethnic group 12 Other minority ethnic groups 0 0

Teachers and classes

Qualified teachers and classes. Y7 -Y13

Total number of qualified teachers (FTE) 715
Number of pupils per qualified teacher 18.7
FTE means full-time equivalent.

Education support staff: Y7 -Y13

Total number of education support staff 13.0
Total aggregate hours worked per week 349
Deployment of teachers: Y7 —-Y13
Percentage of time teachers spend in 777
contact with classes

Averageteachinggroup size Y7-Y 13

Key Stage 3 25.3
Key Stage 4 24.8

This table gives the number of exclusions, which may be different from the

number of pupils excluded.

Financial information

Financia year 1999

£
Tota income 2994200
Tota expenditure 3069809
Expenditure per pupil 2291
Ba ance brought forward from 64343
previous year
Balance carried forward to 200244
next year
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Results of the survey of parents and carers

Questionnairereturn rate
Number of questionnaires sent out

Number of questionnaires returned

Per centage of responsesin each category

My child likes school.
My child is making good progressin school.

Behaviour in the school is good.

My child gets the right amount of work to do at home.

The teaching is good.
| am kept well informed about how my child is getting
on.

I would feel comfortable about approaching the school
with questions or a problem.

The school expects my child to work hard and achieve
his or her best.

The school works closely with parents.

The school iswell led and managed.
The school is helping my child become mature and
responsible.

The school provides an interesting range of activities
outside lessons.
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1350
516
Strongly | Tendto Tendto | Strongly Don't
agree agree disagree | disagree know
36.0 55.0 6.0 20 0
41.0 510 40 0 40
330 58.0 40 10 6.0
24.0 60.0 110 20 20
330 58.0 40 10 40
24.0 50.0 170 30 50
40.0 46.0 9.0 40 10
59.0 390 10 0 0
230 55.0 130 40 6.0
450 440 20 10 7.0
380 51.0 40 20 50
330 47.0 9.0 20 9.0




