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AREAS OF THE CURRICULUM, SUBJECTS AND COURSES
INTHE SIXTH FORM 91
PART A: SUMMARY OF THE REPORT

INFORMATION ABOUT THE SCHOOL

The school is an average sized 11 to 18 comprehensive school Situated in north Worcestershire,
immediately south west of Birmingham. It islocated on a pleasant, landscaped site overlooking
Wasdley Country Park. With 898 pupilsonrall, it is an average sized secondary school. It hasa
amadler than average sixth form. There has been a ggnificant increase in its numbersin the last two
yearsand it is currently oversubscribed in Years 7t0 9. Thisincrease followed on from the school’s
change from a 12 to 18 comprehengve in 2000, which caused consderable disruption.

Pupils come from the full range of socia and economic backgrounds and 30 per cent of the school’s
pupils currently live within the Birmingham area. The number of ethnic minority pupilsis below
average and thereis a very smal number of pupils for whom English is an additiond languege. The
number of pupils digible for free school medsis beow average and lower than it was in the previous
year. The percentage of pupils on the specia educational needs register isbelow average and is
aso lessthan it was the previous year. The number of pupils with statements of specid educationa
needsis broadly in line with the nationa average; it includes one student in the sixth form.

The school’ sintake includes the whole range of ability. Results from Nationa Curriculum tests for
11 year oldsindicate that from 1999 to 2001, pupils overdl prior attainment on entry to the school
was close to the average; for the current Year 7 pupilsit is above average. Students overal prior
attainment on entry to the sixth form, based on GCSE results a the end of Year 11, is aove
average.

HOW GOOD THE SCHOOL IS

Thisis an effective and improving school. In the mgority of departments the education provided for
pupils, induding teaching, is satisfactory and in the large remainder it is good or very good.
Standards at the end of Year 9 are broadly in line with the averages for al schools. They aredsoin
line with the average for smilar schools when pupils prior attainment is taken into account. At the
end of Year 11, sandards are above the nationa average. They arein line with the average for
smilar schoals, based upon pupils prior attainment. In the sixth form, standards are above average
with students making good progress. Attendance levels are high both in the main school and the
gxth form. Thereisacdear commitment to improvement amongst senior managers. The school
continues to give stisfactory vaue for money.
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What the school doeswedll

GCSE resaults at the end of Year 11 are above average.

GCSE results for pupils on the specia educationa needs register are good

Attendance iswell above average.

The school has a strong ethos of caring for its pupils.

It is an orderly community, promoting good behaviour and dediing wel with bullying.
Relationships throughout the school are very good.

It isan incusve school with specia educationa needs pupils well integrated into the community.
Provison and support for hearing impaired and physicadly disabled pupils are very good.

The school’ s student support centre strongly supports pupils with emotional and socia
difficulties

What could beimproved

The extent to which the learning needs of the whole range of ability within classes are met.

Using marking and assessment more effectively to hep pupils make progress and improve their
standards.

Developing amore rigorous process of observing lessonsto further improve the overdl qudity
of teaching.

The contribution of middle managers to school improvement through effective monitoring of
their areas of respongbility.

Mesting statutory requirements for annualy reporting to parents the progress of pupils,
providing them with a summeary of the implementation of the specid educationa needs palicy,
and implementing religious education in Year 10.

The areas for improvement will form the basis of the governors’ action plan.

HOW THE SCHOOL HASIMPROVED SINCE ITSLAST INSPECTION

The school was last inspected in November 1998. Improvement has continued and overal progress
has been good. Attainment in nationa tests at the end of Year 9 in 2002 was higher than in 1998.

It has improved at arate broadly in line with the trend nationdly. GCSE results have steadily
improved and the school received a School Achievement Award for improvement in examination
results 1997-2000. In 2002, there was a higher percentage of pupils with five or more GCSE A*

to C grades than ever before. GCSE reaults have improved at arate faster than the national trend.
Attendance figures are sgnificantly better than in 1998. There are greatly improved facilitiesin a
number of subject areas, particularly information and communication technology, and in
adminigration. A2-leve resultsfor girlsin the sixth form were sgnificantly higher than at the time of
the previous ingpection.

There has adso been good progress on the key issues identified in the last report. Pupils' attainment

has improved in English, information and communication technology and design and technology;
there has been insufficient improvement in mathematics. The atainment of boys hasimproved in
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English, geography, modern foreign languages and religious education. Cultura education has
improved and is now satisfactory. There has been a big improvement in the provision of textbooks
and the problems with the length and spacing of lessons have been rectified. Statutory requirements
for information and communication technology and collective worship are now being met, and all
gxth form students study religious education as part of their genera studies course.

Deficiencies in monitoring and in assessment identified in the last report have not been effectively
addressed.

STANDARDS
The table shows the standards achieved by pupils a the end of Year 11 and sixth form students at

the end of Year 13 based on average point scoresin GCSE and A2-level/AS-level examinations
taken in 2001. Vdidated results for 2002 were not available a the time of this ingpection.

compared with Key
Performancein: all schools similar
schools
2000 2001 | 2002 | 2002 well above average
. above average
GCSE examinations C C B C
average
2001* below average
A2-levdgASlevds | Mde | Femde All well below average
C A B

m OO @™ >»

* National comparison data for AS/A2-level resultsin 2002 are not yet available.

Standardsin nationa tests a the end of Year 9 in 2002 were broadly in line with the nationd
average. They were wel below the average for schools with asimilar number of pupils digible for
free school medls. However, sandards were in line with the average when pupils prior atainment
was taken into account. Standards were broadly average in English, mathematics and science. In
comparison with smilar schoolsin 2002, sandards in English were below average; they were well
below average in science and in mathematics. When pupils prior attainment is taken into account,
gstandards were above average in English, average in science and below average in mathematics.
Generdly, there was no sgnificant difference in the results of boys and girlsin English. Boys results
were better than girls in mathematics and science. Given their average attainment on entry, pupils
have made satisfactory progress by the end of Year 9.

In the 2002 GCSE examinations, results were above the national averages. They were better than
when the school was last ingpected and have improved at a rate faster than the trend nationdly. In
comparison with similar schools in 2002, results were broadly average. Over the last two years,
pupils have generdly atained their best resultsin English Literature, religious education, science and
art and design, and their worgt in geography and mathematics. Generdly, girls are achieving more
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highly than boys. The GCSE results of pupils on the specid educationa needs register are good.
Taking into account their test results at the end of Year 9 in 2000, pupilsin this year group have
made good progress.

In A2-level examinations at the end of Year 13 in 2001, students' results were above the nationd
average. They improved further in 2002. GNVQ (Advanced) results were close to the national
averagein 2001. Girls achieved sgnificantly better resultsin A2-level and GNVQ.

Standards seen during the ingpection were generdly not as high as those demonstrated by
examination results. InYears7t0 9, pupils atanmentsin lessons were in line with those typicaly
expected and generdly reflected the latest statutory test results. The higher ability on entry of pupils
inYear 7 isnot yet evident in their attainment in lessons. In Years 10 and 11, pupils were achieving
average standardsin contrast to the above average attainment in the latest GCSE results. The
discrepancy is partly accounted for by the fact that teachers make specia effortsto prepare and
mentor pupilsfor GCSE. Generdly, pupils are making the expected progress, given their prior
attainment, and they are achieving well in GCSE examinations. Pupils with specid educationa needs
were making satisfactory progressin lessons observed. The schoal is not giving enough attention to
gifted and talented pupilsin order to ensure they make maximum progress. Pupilswith English asan
additiona language are achieving as well as other pupils. In Year 13, sSudents achievementsin
lessons were consstent with their above average prior attainment. Year 12 students have made a
sound start and were progressing well in their [essons.

Standards of literacy and numeracy are satisfactory. Pupils are acquiring appropriate knowledge
and skillsin information and communication technology lessons and in a number of other subjects.
Overdl, boys and girls are making good progress in information and communication technology.

The schoal is setting challenging targets for GCSE. 1n 2001, it met itstargets for one or more
grades A* to G and for pupils average points score; it fell just short of itstarget for five or more A*
to C grades. In 2002, it exceeded al its targets.

PUPILS ATTITUDESAND VALUES

Aspect Comment

Attitudes to the school Thelarge mgority of pupils have good attitudes and work hard in their
lessons.

Behaviour, in and out of Pupils generdly show good behaviour in lessons and behaviour around
classrooms the school is good.

Persond development and | Very good relationships and good provison for persond, socia and
relaionships hedlth education (PSHE) result in good persond development.

Attendance Attendance levels in the main school and the sixth form are very good.

The generdly good response to lessons and most pupils willingnessto learn, play an important part
in pupils achievements and progress. Very good reationships facilitate learning, as does the high
leve of attendance. The school’s ethosiis reflected in the way that pupils with specia educationd
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needs are fully integrated into the school community. The few instances of disruptive behaviour
occurred when teachers failed to interest or challenge pupils.

TEACHING AND LEARNING

Teaching of pupils:. Years7-9 Years10-11 Years12-13

Qudlity of teaching Satisfactory Sdtisfactory Good

Inspectors make judgements about teaching in the range: excellent; very good; good; satisfactory; unsatisfactory; poor; very
poor. ‘ Satisfactory’ means that the teaching is adequate and strengths outweigh weaknesses.

Overdl, the qudity of teaching was satisfactory. Teaching was seen to be good in art and design,
design and technology, geography, information and communication technology, modern foreign
languages, and physicd education. It was satifactory in other subjects. The teaching of literacy and
numeracy is sound. There was good learning support for pupils with specid educationa needs.

Generdly, teachers have a good knowledge of their subjects. The organisation of lessonsis good.
They have very good relationships with pupils and their class management isgood overdl. Thereis
good use of questioning, effective group work and learning support staff contribute well to many
lessons. These strengths encourage the mgority of pupils to engage effectively with their learning.

Ovedl, teachers expectations are not high enough for dl pupilsto be effectively chalenged.
Teachers planning and, consequently, their implementation of lessons, are not sufficiently meeting
the needs of pupils with awide range of ability. Teachers marking is often postive and encouraging
but it is not effectively identifying pupils specific achievements and what they need to do to improve.

OTHER ASPECTSOF THE SCHOOL

Aspect Comment

The qudity and range of The curriculum islargely broad and balanced, particularly in Years 7
the curriculum t0 9. Provison for vocationa education in Years 10 and 11, and in
the aixth form, isinsufficient. Extracurricular provison is good.

Provison for pupilswith | Overdl| provision is satisfactory. Hearing impaired and physicaly
gpecia educationd needs | disabled pupils have good access to the curriculum. Gifted and
tdented pupils are insufficiently catered for.

Provison for pupilswith | These pupils have the same provision as other pupils. Thisis
English as an additiona appropriate since they are capable English language users.
language

Aspect Comment
Provison for pupils Overdl, thisis satisfactory. Mora and socid education is good.
persond, including Provison for socid, mord, soiritua and cultural development is not

spiritud, mord, socid and

Waseley Hills High School - 12




culturd development consigtently planned into schemes of work across subjects.

How well the school cares | The school careswell for dl its pupilsin a safe, orderly environment.
for its pupils The student support centre is making a very good contribution to the
schoadl’ s caring ethos. Assessment is not sufficiently contributing to
teachers planning.

Generdly, the curriculum is effectively contributing to the quality of education pupils receive.

Careers education and guidance is good in the main school and in the sixth form. The provison for
sudents persona development in the Sixth form isgood. Pupils welfare, hedth and safety are very
well looked after. Generdly, dl pupils have good access to the curriculum but the needs of gifted
and talented pupils are not being sufficiently addressed. Specid educationa needs pupils individua
education plans (IEPs) are not effectively identifying their specific learning needs. Assessment is not
contributing sufficiently to pupils progress. Statutory requirements are not being met for religious
education in Years 10 and 11.

HOW WELL THE SCHOOL ISLED AND MANAGED

Aspect Comment

Leadership and manage- | The schoal is soundly led and managed by the headteacher and senior
ment by the headteacher | management team. Thereisaclear am of raisng Sandards within a
and other key staff caring environment. Middle managers are not sufficiently involved in
the management of school improvement.

How wdl the governors Generdly, governors are supportive and effectively carry out ther
fulfil their responghbilities | respongbilities. They participate in setting the direction of the school
and chdlenge proposads where they beieveit isjudtified. They need
to more rigoroudy hold the schoal to account.

The schoadl’ s evaduation of | The school’sandlysis of its examination resultsisgood. Itis

its performance effectively monitoring attendance and behaviour. Monitoring of
teaching and of the school’ s policies and practices needs to be more
rigorous.

The drategic use of Generdly, resources are used well to support priorities, fulfil intended

resources purposes and achieve value for money. The sixth form is cost-

effective. Financing of departmentd priorities needs improvement.

The headteacher and senior management team are providing a clear sense of direction for the

school. They are very committed to itsimprovement. The school is providing a caring learning
environment. The senior management team and governors need to ensure a more rigorous approach
to school improvement by increasing the management role of middle managersin analysing data and
development planning and by improving the effectiveness of monitoring and eval uation processes.
Statutory requirements are not being met for reporting pupils progress and the implementation of
the specia educational needs palicy.
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PARENTS AND CARERS VIEWSOF THE SCHOOL

What pleases par ents most What parentswould like to see improved
High expectations of pupils. - Information about pupils progress.
Pupils opinions of school. - Homework provison.

The approachability of the school. - Closeness of working with parents.
The progress of pupils.

Findings from the ingpection support most of the positive views of parents. However, the evidence
suggests that teachers expectations of pupils are not high enough. Inspectors found that parents
concerns about homework were not generaly borne out by the evidence. The school’s
communications with parents could be improved, in particular the annua reporting of pupils
progress.
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ANNEX: THE SIXTH WASELEY HILLSHIGH SCHOOL
FORM

INFORMATION ABOUT THE SIXTH FORM

The sixth form has 110 students which is smdler than average. Theintake for the academic year
2002/03 islarger than previous years. There are 65 studentsin Year 12 and 45 in Year 13; 54 are
males and 56 are females. One student has a stlatement of special educationa needs. Thereare no
students who spesk English as an additionad language. The number of students who are digible for
free school medlsis below the national average. A broad range of advanced subsidiary (AS) and
advanced (A2)-level courses are provided. A number of vocational courses are offered though
currently no student has chosen to follow these, gpart from the advanced vocationd certificate of
education (AVCE) in information and communication technology. Key skills are aso provided.
The school hasapolicy of encouraging accessto AS and A2-level courses by accepting students
with five grade Cs and above at GCSE, though each applicant is considered on individua merit.
Seven students joined the sixth form from other schools.

HOW GOOD THE SIXTH FORM 1S

The sixth form is both effective and cost effective. Standardsin A2 and AS-evel examinationsin
2001 (the latest available confirmed results) were above the nationa average. The results for 2002
are dgnificantly better than 2001, with girls performance improving consderably. Girls attainment
has risen significantly since the last ingpection in 1998 when boys performance was higher. In
2001, girls attained well above the nationd average whilst boys' attainment was close to the nationa
average. Standardsin AV CE information and communication technology in 2001 were closeto the
nationd average. Girls results were above the nationa average and boys were close to the
national average. Overdl, sudentsin Years 12 and 13 are achieving gppropriately and making
steady progress. Few students do not complete their chosen courses.

Teaching observed during the ingpection was good overdl. Of the subjectsingpected in detall,
teaching and learning were very good in psychology, economics, and geography; good in
mathemétics, biology, chemistry, and rdigious education and satisfactory in English and history.

Thevison and clear direction set by the school’ s leadership are shared by the co-ordinator and sixth

form gaff. However, thereis no rationde for the sixth form, defining its position in the development
of the whole school.
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Strengths

Standards of attainment are above the nationd average.
The achievement of girls hasimproved sgnificantly since the last ingpection in 1998.

The qudlity of the teaching is good overdl, with teachers very good subject knowledge and
enthusiasm inspiring students to work hard and with interest.

Very good relationships help to ensure that the sixth form is a harmonious and co-operative
community.

Routine management and adminigration are effective.
Students are supported very well by awell-informed and committed team of staff.

The recently refurbished sixth form accommodation enhances provison and iswell used by the
Sudents, particularly for private study.

The gxth form is providing good vaue for money.

What could beimproved

The sdlf-review process used to monitor teaching and learning does not sufficiently contribute to
the development of the sixth form.

There are few opportunities for pupils to follow vocationa education courses from Y ears 10 and
11 to the sixth form.

The areas for improvement will form the basis of the governors’ action plan. Strengths and areas for improvement in
individual subjects areidentified in the sections on individual subjectsin the full report.

THE QUALITY OF PROVISION IN INDIVIDUAL CURRICULUM AREAS

The table below shows overadl judgements about the provision in the subjects and courses that were
ingpected in the Sixth form.  Judgements are based mainly on the qudity of teaching and learning and
how well students achieve. Not dl subjects in the sixth form were inspected.

Curriculum area Overall judgement about provison, with comment

Mathematics Satisfactory. A2-leve resultsin 2001 were below the nationd
average. Femae students' results have improved considerably.
Teaching is good overal dthough there should be more challenge for
higher attaining sudents. Students are achieving satisfactorily.

Biology Good. A2-level results were well below the nationd average in 2001
but improved in 2002. Female students have improved their
performance Sgnificantly. Teaching is good overdl. Brisk pace, good
relations and effective questioning techniques motivate students and
help them learn well. Teachers do not make enough use of information
and communication technology in their teeching. Thereisinsufficient
anayss of assessment data to pinpoint areas for improvemen.
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Curriculum area

Overall judgement about provison, with comment

Chemistry

Satisfactory. ASresultsin 2001 were above the nationd average,
though A2-leved results were below average. Thereis not enough
andysis of sudents performance to identify how teaching might be
adapted to meet students needs. Overall teaching is good, and subject
knowledgeis very good. Questioning techniques do not sufficiently
help students to apply their knowledge. Regular assessments of
sudents work effectively help sudents improve. Students have very
positive attitudes to learning.

Psychology

Good and improving. Results are below the nationd average but are
improving. Teaching isvery good overdl. It is characterised by good
subject knowledge. Lessons are well planned. Information and
communication technology and library resources are not used enough
and students do not have sufficient opportunities to learn independently.
Relationships are very good.

Economics

Satisfactory. ASand A2-leve results are consgtently in line with
nationa averages. Teaching isvery good and thereisahigh leve of
active sudent participation in lessons. The low leve of resources and
Inadequate use of information and communication technology inhibit
sudents learning.

Geography

Very good. Resultsin 2001 at A2-level were above the nationd
average and a high proportion of students gained the top grades of A
and B. Reaults have improved since the last ingpection, especiadly those
of boys. Teaching isvery good and information and communication
technology iswell used to enhance students learning. Teachers have
high expectations and chalenge students to achieve wdll.

History

Satisfactory. Resultsat A2-level have risen steadily and in 2001 were
in linewith the nationa average. Teaching is satisfactory. Teachers
relations with the students ensure that they are well motivated and have
positive atitudes to learning. There are too few opportunities for
sudents to contribute actively to lessons. There is limited monitoring of
the work of the department to identify areas for improvement.

Religious education

Good. A2-leve results have been consstently above the nationd
average since the last ingpection and in 2001, results were well above.
Students achieve well. Teaching is good, with good subject

knowledge, enthusasm and high expectations of students. Students are
chdlenged and inspired by the teaching. There are not enough
opportunities for sudents to meet members of different faith
communities.
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Curriculum area

Overall judgement about provison, with comment

English

Satisfactory. The 2001 A2-level results were below the nationd
average and have not improved since the last ingpection. However,
results for 2002 show amarked improvement. In 2001, AS-level
results were satisfactory and unsatisfactory in 2002. Teaching is
satisfactory. Teachers have good subject knowledge and create a
purposeful working atmosphere in lessons. Students are given good
opportunities to work independently and co-operatively. Students
concentrate well and have a positive approach to their work. Teaching
does not build upon earlier GCSE work sufficiently and is not
systematically monitored.

Work was sampled in nine other AS and A2-level subjects. Teaching was at least satisfactory in dl
lessons seen and in most it was good or very good. Very good teaching was observed in a number
of subjects. In such instances, teachers had high expectations and challenged the students to work
independently and creetively. Students displayed very positive atitudes to their learning. However,
information and communication technology is inconsstently used in different subjects.

OTHER ASPECTSOF THE SXTH FORM

Aspect

Comment

How wel sudents are

Students are well supported throughout their time in the sixth form.

guided and supported Sixth form tutors provide regular, comprehensive, individua progress
reviews for dl students and give them good advice about how to
manage their work. Students receive good careers advice. Students
vaue the guidance given.

Effectiveness of the Thevison and clear direction set by the school’ s leadership is shared

leadership and manage- by the co-ordinator and sixth form staff. This contributesto a

ment of the gxth form positive, work-orientated ethos in the sixth form. The sixth formis

routingy well managed and administered. The school’s self-review
process does not enable a clear overview of the overdl performance
of the sixth form to be established. There is not enough coherent
development of vocationd education to link with the Years 10 and 11
curriculum.
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STUDENTS VIEWSOF THE SIXTH FORM

What studentslike about the sixth form What they feel could be improved
The choice of courses on offer meets their - Advice on what they should do in the sixth
needs and career aspirations. form.
The accuracy, clarity and hdpfulnessof the | - Thelack of information about their progress.

:cnformati on they recaved sbout the Sixth - Advice on what they should do after they
Offm COUrses. leave schoal.
The support they received to help them

) ) _ Advice about persond problems.
ttle into the axth form and sxth form work

Their treatment as responsible young adults.
Teachers are ble to help with &0 young

difficulties - Theresponse of the school to their views.

The high qudity of teaching which chdlenges
them to do their best.

Students are very pogtive about the sixth form and they va ue the teaching and support provided.

I nspectors found much evidence to support the strengths identified by students. However,
ingpectors did not find evidence to support the concerns raised on the questionnaire. Indeed, those
Students with whom ingpectors held discussions refuted most of these, especidly with regard to the
advice available to them about persona problems and on what they should do when they leave
school. Ingpectors judged that students are given comprehensive advice about what they should do
in the sixth form. They dso judged that students receive good information about their progress.
Students told ingpectors that they valued the regular reviews as they helped them manage their own
learning better. The school provides a number of ways for students to express their views and
provides them with several opportunities to take responsibility.

COMPARING PROVISION IN SCHOOLSAND COLLEGES

Inspector s make judgements about provision in subjects and courses, and about |eadership
and management, in the range: excellent; very good; good; satisfactory; unsatisfactory;
poor; very poor. Excellent and very good are equivalent to the judgement “ outstanding” in
further education and sixth form college reports; poor and very poor are equivalent to “ very
weak” .
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PART B: COMMENTARY

HOW HIGH ARE STANDARDS?

The school’ sresults and pupils achievements

1

Overdl, the attainment of pupilsis close to that typically achieved by pupils of this age range.
InYears7to 9 and Years 10 to 11, overdl attainment is average. In the sixth form,
attainment is above average.

Years7to9

2.

Standardsin nationd tests at the end of Year 9in 2002, were broadly in line with the
nationa average, asthey were a the time of the last ingpection. They were well below the
average for schoolswith a smilar number of pupils eigible for free schools meds. When
pupils prior attainment is taken into account, stlandards were broadly in line with the
average. Over recent years the rate of improvement has been broadly smilar to the nationd
trend.

In 2002, standards were broadly average in English, mathematics and science. In dl three
subjects results were similar to when the school was last ingpected. Boys' results were
higher than girls in mathematics and science; there was no sgnificant difference in English.

When pupils were statutorily assessed by their teachers at the end of Year 9in 2002, the
percentage of pupils achieving Level 5 or above was above average in mathemetics, where
there was a sgnificant difference from the tet results. The percentage of pupils achieving
Leve 5 or above was close to the average in English and science, with teacher assessments
reflecting the test results. There was no sgnificant difference in the results of boys and girls
in mathematics, both being above the national gender averages when statutorily assessed by
their teachers. In English, girls' results were sgnificantly higher than boys' but both were
close to the nationd average for their gender. In science, boys' results were close to the
nationa average for boys and sgnificantly better than girls, which were well below the
nationd averagefor girls.

In the foundation subjects of the Nationa Curriculum, based upon teachers statutory
assessments at the end of Year 9in 2002, standards were well above average in geography,
information and communication technology, art and design, music and modern foreign
languages. They were above average in physica education, and close to the average in
history and design and technology. Standards were below average for the locally agreed
gyllabus for religious education. In the mgority of subjects, girls results were higher, but in
amog every subject boys were performing relatively better againgt the nationd average for
each gender. Boys results were sgnificantly better than girls in history and physica
education; girls results were sgnificantly better in music.

From adetailed scrutiny of a representative sample of pupils work and of the work they do
in lessons, inspectors judged that standards overall were close to the average expected
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nationaly. Standards seen were above average in design and technology, information and
communication technology and modern foreign languages, they were below averagein
history and religious education. It needs to be remembered that only asmall number of
lessons were observed in each case. However, there were discrepancies between teachers
Statutory assessments and the standards observed during the inspection in a number of
subjects. This gives some concern about the validity and security of assessment within the
school, particularly in history and music.

Years10to 11

7.

10.

11.

In GCSE examinations at the end of Year 11 in 2002, the numbers of pupils achieving five
or more A* to C and A* to G grades were above the national averages. Thisrepresentsa
good improvement on the previous year' s results and standards in GCSE examinations are
sgnificantly higher than they were at the time of the last ingpection. GCSE results are
broadly in line with the average for amilar schools. Girls' results were higher than boys' for
the higher grades; there was no significant difference between boys and girlsfor grades A*
to G. Over recent years both boys and girls results have been close to the national
averages. The school’ s results have improved at afagter rate than those netiondly.

Attainment in GCSE examinations across the core subjects of English, mathematics and
science was above average. The percentage of pupils achieving grades A* to C in English
was ggnificantly above the nationd average and it was above the nationa average in science.
The percentage of pupils achieving grades A* to C in mathematics was below the national
average. In English and science the number of pupils achieving grades A* to G was above
the national average; it was close to the average in mathematics. Girls results were higher in
English; boys achieved more highly in mathematics and science.

Overal GCSE standards across all other subjects were broadly typical of those expected
nationally. The percentages of pupils achieving A* to C were Sgnificantly above averagein
English Literature, music and rdigious education. They were above average in art and
design, business studies, religious education (short course), history and French. In physical
education they were broadly average. The numbers of pupils achieving grades A* to Cin
geography and dramawere below average; they were sgnificantly below average in design
and technology and German.

Standards achieved by the very smal number of pupils with English as an additiona language
mirrored those of pupils generaly. All 16 pupilsin Year 11 on the specid educationa needs
register achieved at least two GCSE grades. Three pupils with statements of specid
educationa needs achieved nine or more grades and four pupils designated Action Plus
were awarded seven or more grades.

Current standards arising from a scrutiny of a sample of pupils work, observation of lessons
and talking with pupils are not as high as those demongtrated in GCSE examinations. The
evidence suggedts that teachers pay particular attention to preparing and supporting pupils
leading up to their examinations, including the provison of guidance for revison. Standards
observed in lessons were broadly average. Pupils achievementsin lessons were lower than
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previous GCSE resultsin the subject would suggest in art and design, English, music,
modern foreign languages and religious education. The reverse was true in design and
technology where attainment in lessons was sgnificantly higher than previous examination
resultsin the subject would indicate.

Performancein Basic Skills

12.

13.

14.

Standardsin literacy are broadly satisfactory. During the ingpection, pupils were achieving
Sandards close to the average in English. In some subjects, pupils are satisfactorily
developing speaking and ligtening skills and extending their vocabulary - important words are
clearly displayed in classrooms and referred to in lessons. Overdl, however, the Key Stage
3 Nationd Strategy has so far had limited impact on the development of literacy acrossthe
curriculum.

Standards in numeracy are satisfactory. 1n anumber of subjects pupils were observed using
numeracy kills: carrying out conversations, caculating and measuring, and using detain
charts and graphs.

Standards in information and communication technology are broadly in line with that typically
expected at the end of Year 9 and Year 11. Pupils are confidently using word processing,
desk-top publishing, Power point, spreadsheets, databases and the Internet. During the
ingoection, there was very good use of information and communication technology in
geography, food technology and English. In other subjects thereis not yet sufficient use of
information and communication technology.

Progress and Achievement by Age 16

15.

16.

Since the previous ingpection, pupils attainment on entry to the school has been broadly
average, dthough it is above average for the current Year 7. Given this baseline, between
Years 7 and 9, based on Nationa Curriculum test results, pupils have made good progress
over recent years, with results improving faster than the nationd rate. It must be added that
Nationd Curriculum test results at the end of Year 9 in 2002 were broadly average, lower
than they were in the previous year. During the ingpection, pupils of this age range generdly
made satisfactory progressin their learning. However, some important deficienciesin
teaching were affecting the qudity of pupils learning. Loca education authority deata
suggests that pupils progressis not as good as that of pupilsin Years 10 and 11.

The above average attainment in GCSE examinations in 2002 indicates good progress by
pupils who entered the school with average levels of attainment five years ago. Comparing
their National Curriculum test results in 2000 with their GCSE resultsin 2002, indicates that
pupils made good progressin Years 10 and 11. The school provided the best pupil
progressin the loca education authority for these years. During the inspection, pupils
generdly made sound progressin their learning; they made good progress in more than half
the lessons observed. In those lessons where pupils made insufficient progress, it was
largely due to deficienciesin teaching. Given ther prior attainment on entry to the school,
pupils with specia educationa needs make satisfactory progressin Years 10 and 11, as
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17.

indicated by their achievementsin GCSE examinations. The schoal is not giving enough
attention to gifted and talented pupils in order to ensure they make maximum progress.
Pupils with English as an additiond language are achieving as well as other pupils.

The schoal is setting targets for pupils attainment based on a wide range of assessment and
prior atainment information. Thisincudes comparisons with school’ s nationaly and with
gmilar schools and consderation of loca education authority targets. The identified targets
areredigtic but chdlenging. 1n 2001, the school met its targets for one or more A* to G and
average points scores, but fdll just short for five or more GCSE A* to C grades. In 2002,
the school exceeded dl itstargets.

Sixth form

18.

19.

20.

21.

22.

23.

The ingpection took place in the middle of the autumn term and studentsin Y ear 13 were not
long into the second year of their A2-level courses. Studentsin Year 12 had been in the
gxth form for just over haf aterm. Once students begin their courses very few leave before
completing them; students mohility has negligible impact on overdl sandards.

In GCE A2-levdl examinations at the end of Year 13 in 2001 (the latest available confirmed
results), sudents who were entered for two or more subjects gained an overal average
points score above the nationd average. This was higher than the previous year’ s result and
an improvement on the result when the school was last ingpected. In 2001, the percentage
of students achieving the higher grades, A and B, was lower than it was when the school
was lagt inspected. However, in 2002 a higher number of students achieved A and B
grades and the percentage was the same as it was in 1998.

Female students achieved more highly than males; their overdl average point score was well
above average, whereas male students' was close to the national average. In comparison
with al post 16 providersfor A2-leve, results were above average, with female sudents
agan achieving more highly than maes

Attainment in A2-level examinationsin 2001 was well above average in geography and
religious education. It was close to the average in genera studies, economics, history and
home economics. Attainment was below average in chemidry, English literature,
meathematics and graphica gpplication, and well below average in biology.

In AV CE (information and communication technology) in 2001, the overal average points
score achieved by students was close to the national average. Again, female sudents
achieved more highly; their overdl average points score was above average, whereas male
students were close to the average for their genders. Compared with other post 16
providers for GNVQ (Advanced), the school’ s results were above average.

From lessons observed, from work scrutinised and from discussions with students during the
ingpection, studentsin Y ear 13 were on course to achieve standards which reflect their prior
attainment. The attainment overdl of studentsin Year 12 indicate that they have made a
sound gtart to their courses. In discussions, ingpectors found students to be mature and
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24,

aticulate. They talked readily about their work and understood what was expected of them
interms of their target grades. They could identify what they could do well and what they
needed to do to reach their targets. Contrary to some concern identified in the student
questionnaire, ingpectors found the students were wdll informed about their progress and
that the school’ s review days were very useful in heping them reflect on their own
performance. They were particularly complimentary about the support they were givenin
adapting to the demands of the sixth form. They respond postively to the useful advice
given to them by their teachers about how to manage their time and their work outside of
lessons. For example, during the ingpection students were seen consistently making effective
use of the library, the information and communication technology suite and sixth form study
room.

The school identifiesindividua targets for students at the beginning of Year 12 based on a
range of assessment data, including their GCSE results. The targets are appropriately
chdlenging. The work seen in the school at this early stage of the year indicates that
students are on course to meet their targets in dmogt al subjects.

Pupils attitudes, values and per sonal development

25.

26.

27.

Pupils have pogtive attitudes to the school and behave well. They form very good
relationships with one another, teachers and other staff, and this helpsto create the friendly
atmogpherein the school. Pupils respond well when given the opportunity to take
respongbility. Overdl, pupils attitude to learning and their behaviour are Smilar to those
reported after the previous inspection. Attendance is well above the nationd average and
has increased sgnificantly since the previous inspection.

Almogt dl pupils have good attitudes to learning and behave wdll in lessons. They are
gppreciative of the activities and courses offered to them and particularly value the support
they receive from teechers. Almost dl pupils usudly show good levels of interest in their
work. Most work hard in lessons to complete the tasks they are given, especialy when
these are challenging and well matched to their needs. This makes a positive contribution to
their learning and achievement in lessons. Pupils with specia educationa needstry hard to
achieve their best and share the positive attitudes to work that pervade the school. Pupils
are well supported in order to achieve their best efforts. A particular strength of the school
isthe way pupils with awide range of specid educationa needs are given good access to
the curriculum and are well integrated into the classroom. They are often helped by other
pupils as well as by learning support assistants. The mgority of teachers use methods which
enable these pupils to participate and learn effectively. However, a smdl minority, of dl
abilities, are less postivein ther attitudes so that, when the work they are asked to do lacks
interest or chalenge, they become noisy and disrupt lessons. Overdl, attitudesto learning
are amilar to those reported &t the time of the previous inspection.

Of the 195 lessons observed during the inspection, behaviour was satisfactory in 40 lessons,
good in 68, very good in 54 and excdlent in 20 lessons.  This represents a high proportion
of good and better behaviour. Inonly 11 lessons was behaviour judged to be unsatisfactory
and in two lessons, poor. No unsatisfactory behaviour was seenin Year 7. The highest
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28.

29.

30.

31

proportion of unsatisfactory behaviour occurred in 'Y ear 8, but poor behaviour was
observed in one lesson in Year 10 and another in Year 11. The lowest proportion of very
good behaviour was seenin Year 8, but in al other year groups examples of exemplary
behaviour were seen with the highest proportion being in Years 10 and 11.

In lessons where behaviour was good or better, pupils listened well to teachers and to one
another. Taskswere well chosen to motivate pupils to succeed and they dmost dwaystried
hard to complete thework set. For example, inaYear 7 design and technology |esson,
pupils quickly got ready to start the practical task of making afruit sdad and worked well
throughout the lesson; dl were able to take the completed sdlad home. When pupils were
interested by the work and had a variety of tasks to complete they settled quickly and
concentrated well, rising to the high expectations of the teacher. For example, inaYear 10
English lesson pupils enjoyed the challenging task of writing alesflet about an aspect of
capitd punishment and moved beyond producing asmple piece of writing to wanting the
audience “to read between the lines’. Pupils of dl abilities concentrated well, especidly
when the work was well matched to their needs. Ina'Year 9 mathematics lesson, pupils of
lower ability rose to the teacher’ s high expectations and achieved very well athough the task
was chdlenging for them.

In the few lessons where behaviour was unsatisfactory, this occurred when pupils were
insufficiently interested in the task, or were not effectively chalenged. Inone Year 10
physics lesson, for example, asgnificant number of pupils made no attempt to answer
guestions and showed a generd lack of interest. In other lessons, teachers talked for too
long so that some pupils lost concentration and became noisy.

Pupils work well independently when given the opportunity to do so. However, in some
lessons pupils remain passive and dependent on teachers without being given respongbility
for their own learning. Pupils respond well when asked to reflect on their work and to
undertake self-evaluation of it but opportunities to do so are limited. When using equipment,
for example in design and technology, pupils usualy co-operate sensibly. They co-operate
and work well in small groups. For example, inaYear 10 life skills lesson, pupils who
chose to work in pairs shared the tasks between them well. Pupils support one another
well, especidly by ligening carefully to others. However, in some lessons a minority of
pupils was noisy and unwilling to listen.

Standards of behaviour throughout the school are good overdl. The school functionsas an
orderly community. At busy times there is some pushing and jostling in the corridors and
narrow staircases, dthough it isamost aways good-humoured. The leve of saff
supervison around the building is light but sufficient to ensure that pupils know they are
unlikely to get away with unacceptable behaviour. Behaviour in the dining hal is usudly
good. At bresks and lunchtime behaviour is generaly good; athough & times afew pupils
cause disruption to other’ s games and conversations, thisis usualy due to thoughtlessness
rather than adeliberate act. Almost dl pupils are polite and courteous. They are willing to
help vistors to the schoal, for example by offering directions, and do so confidently.

Waseley Hills High School - 25



32.

33.

35.

36.

Pupils show good levels of respect to their peers and to saff. They generdly treat others
with courtesy and consideration and show respect for the fedings and values of others.
They usualy treet their own, other pupils and the school’ s property with respect. Thereis
little graffiti but a Sgnificant number of pupils are cardess about litter. Thisisnot helped by
the windy nature of the Site; even litter that is put into bins can be blown out again.

The qudlity of relationships throughout the school is very good and is a strength of the
school. Pupils enjoy very good relationships with one another, teachers and other adults.
Pupils respond well to the positive role models provided by staff both in lessons and around
the school. They vaue highly the support provided by teachers and appreciate the extra
time that teachers are willing to give. The very good rel ationships between teachers and
pupils promote a good working atmosphere in most lessons. Pupils report that the school
takes a strong line with any incidents of bullying and other forms of oppressive behaviour, so
that incidents are dedlt with both quickly and effectively. They fed safe in schoal, dthough
some younger pupilsfed unsafe in the corridors, and particularly on the stairs, at busy times.

The school’ s expectations of behaviour are clear and well publicised. Pupils are aware of
the code of conduct and most choose to comply. Pupils also understand the system of
rewards and sanctionswell. They value the credit points and certificates that they receive
for good work, effort, behaviour or service to the school. Pupils know what to expect if
they misbehave. Therate of exclusonsin the schoadl isfdling. Last year there were no
permanent exclusions and 45 fixed term exclusions, the mgority being for two days. No
pupil was excluded more than once. In the previous year, 54 fixed term exclusons
occurred, asgnificant number for three to five days, and eight pupils were excluded more
than once. The school is committed to keeping pupils in school whenever possible. A small
but sgnificant minority of parents has concerns about the standard of behaviour but these
were not borne out by inspection evidence.

The programme of extracurricular activities makes a pogtive contribution to the persona
development of the good number of pupils who choose to take part. During the ingpection,
alarge number wasinvolved in rehearsals for the Christmas production. Pupils appreciate
the time that teachers devote to running clubs and activities. They are less enthusiastic about
the programme of PHSE. While redlisng that the topics are relevant to their lives, they Sate
that the lessons do not dways catch their full interest. Pupils from each year group
participate in the school forum. This gives pupils avoice in the school and they determine
through consultation how their budget isto be spent. Pupils generaly respond very
positively to the opportunities they have to take responsibility. However, such opportunities
are limited and do not develop sufficiently as pupils move up through the school. There are
fewer opportunities than are usualy seen for pupilsto help organise sporting events both
within school and againgt other loca schools. A sgnificant number of pupilsis actively
involved in the charity fund raising carried out by the school. Year 9 pupils have a charity
committee and through this are encouraged to take the initiative in organising fund raisng
activities.

Attendance at the school has improved significantly since the time of the previous inspection.
At that time, attendancein Year 11 in particular was judged to be affecting sandards.
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Attendance is now well above the nationd average, with levels of unauthorised absence
broadly in line with the nationa average. Figures submitted to the Department for Education
and Skillsin June 2002 show that attendancein al year groups was above 94 per cent,
between September 2001 and May 2002, with Y ear 7 achieving 97.47 per cent. Anaysis
of absenceis very thorough, so that any problems are identified at an early stage.

Sixth form

37.

38.

39.

41.

Students have very positive attitudes to the school and to their work. They are keen to
attend their lessons and vaue highly the support provided by staff. Students are interested in
the life of the school and many volunteer to help in classrooms.

Behaviour in the 43 |essons observed during the inspection was of avery high sandard. In
16 lessons behaviour was judged to be good. It was very good in 14 and exemplary in 12.
No unsatisfactory behaviour was seen. Students maintain these very high standards of
behaviour out of the classsroom. They are expected to act as role models for younger pupils
and do so well. They treat the sixth form building with due respect, obeying the rules
willingly. The common room is kept clean and tidly.

The very good qudlity of relationships that exist between students and their peers, between
students and younger pupils, and with staff isamagor strength of the school. Students are
confident, mature young people, able to foster very good relationships with others. The very
good quality of relationships helps to ensure that the sixth form is a harmonious and co-
operative community. Students understand the impact of their actions on others and are
respectful towards them. They are willing to take responsbility. For example, many
students volunteer to help in lessonsfor Years 7, 8 and 9. The head boy and head girl, who
are elected by their peers, spesk at open evenings and undertake arange of other
responsbilities. Students dso participate in the sixth form committee, which organises a
range of socid activities.

Students are interested and enthusiastic learners. They develop good learning skills.
However, too often they are expected to listen and take notes, which limits the opportunities
to develop thair learning skills. In the lessons seen, students were very focused on thelr
tasks. They are able to take respongbility for their own learning. They are able to work
independently for sustained periods of time and they aso work very well together in smal
groups. Students are confident learners who rise wdll to the high level of chalenge seenin
some lessons.

Leveds of attendance are well above the nationd average. Inthefirs haf of the autumn term
attendance was 93.93 per cent in Year 12 and 91.84 per cent in Year 13. Students are
expected to attend al lessons and attendance iswell monitored. The rate of unauthorised
absenceis broadly in line with the nationd average.
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HOW WELL ARE PUPILSOR STUDENTSTAUGHT?

42.

43.

Overdl, the qudity of teaching seen during the ingpection was satisfactory, though there was
adgnificant proportion of good and very good teaching and a number of unsatisfactory
lessons. InYears 7 t0 9 and Years 10 and 11 teaching was satisfactory, though it was more
consstently good or better in Years 10 and 11. Teaching in the sixth form was good.

A totd of 195 lessons or part lessons were seen during the inspection: 86in Years 7109,
66 in Years 10 and 11 and 43 in the sixth form. Of the total lessons observed, 16 were
judged to be unsatisfactory or worse; 104 lessons were judged to be good or better and of
these, 50 lessons were judged to be very good. Thesefigures are very smilar to those
recorded when the school was last ingpected. The variation in the quality of the teaching
reflects the incons stent monitoring of teaching across the school. The best teaching practice
isnot being identified and used to improve deficiencies.

The teaching programme is planned on aweekly cycle with five 60-minute lessons each day.
Most teaching is carried out by specidist teachers. Pupils are mosily taught in ability groups,
based on pupils prior attainment in individua subjects.

Years7to 11

45,

46.

One hundred and fifty two lessons or part lessons were observed in the main school. Fifteen
lessons were judged to be unsatisfactory or worse; 37 were judged to be good or better
and 39 were judged very good. More unsatisfactory teaching was observed in Years 7t0 9
thanin Years 10 and 11. Teaching was judged to be good in art and design, design and
technology, geography, information and communication technology, physica education and
modern foreign languages. It was stisfactory in English, mathematics, science, citizenship,
history, music, dramaand rdigious education. There was good learning support for pupils
with specia educational needs.

Teachers knowledge and understanding of their teaching specialisms are generally good and
well used to help pupils learn. Pupils gain knowledge and understanding because teachers
explanations are clear and new idess are presented well. In history, for example, lively and
colourful presentations from teachers captured pupils interest and sustained their rate of
learning. Some very effective teaching was observed where red life examples from society
were used to aid pupils understanding and add relevance to discussions. For example, in
religious education, Y ear 10 pupils were asked to consder the emotions of the families of
victims of the recent terrorist atack in Bali when discussing suffering. Teachers ask probing
questions which make pupils think more extensvely about the topics they are studying.
Equipment and resources are well used to promote pupils interest. Thiswaswel
exemplified in art and design where teachers frequently used a variety of practica
demondtrations, pictorid referencesto artists and boardwork diagrams to stimulate pupils
interest. When teachers wished pupils to extend their learning through sharing idess and
opinions, they effectively organised and managed pupils working in pairs and groups.
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47.

48.

49,

50.

51

Teachers have high expectations of pupils behaviour and in most lessons pupils concentrate
well and complete tasks. There are very good relationships between teachers and pupils
and a grong sense of harmony amongst pupils. These effective relations, built upon trust and
mutua respect, make a significant contribution to pupils good habits of working. Teachers
help pupils to collaborate with each other by teaching them how to work efficiently and
effectively in groups and in pairs and to vaue each other’s contributions. A good example
of thiswasseeninaYear 7 PSHE lesson. Here pupils were shown how to work
methodicdly in groups by the skilful use of prompt cards to help them discuss and andyse
the hedlth hazards in smoking. Exceptionaly, Year 10 and 11 pupils are not managed well
in some science lessons and thisis adversdly affecting pupils learning.

Some very good teaching was observed where teachers set pupils challenging tasks. For
example, inaYear 11 dramalesson, pupils showed high levels of achievement when they
were asked to prepare an improvisation using just asingle off sage comment. The high
Sandards achieved were aresult of skilful teaching which encouraged pupils to use their
existing knowledge of character and plot and to evauate each other’ s responses critically.
Another example was seen in a mathematics lesson where the teacher was using a technique
recommended by the Key Stage 3 Nationd Strategy. A lower attaining group was et a
very chdlenging number exercise a the beginning of the lesson. They were asked to
respond by holding up their answers on smal white boards. Not only did pupils enjoy the
activity but aso they achieved well in thistask and continued to work productively and with
pace for the rest of the lesson. In much of the satisfactory teaching observed, teachers
tended to use arather narrow range of teaching methods, setting fairly mundane tasks which
tended to limit pupils achievement.

The teaching of literacy across the curriculum is stisfactory. Pupils ord and listening skills
are generdly good as they are encouraged to practise and refine these skillsin a number of
subjects in well-structured activities. During the inspection, this was observed in drama,
modern foreign languages and PSHE. The school has made the introduction of the Key
Stage 3 Nationa Strategy a priority and provided training for al staff on how to teach
literacy skills. Some departments, for example, history and PSHE are ensuring pupils use
appropriate language and vocabulary for their subjects, and a few, such asinformation and
communication technology, are heping pupils learn to write for different audiences.
However, overdl, there was limited evidence of the strategy’ s techniques being used across
the curriculum.

The teaching of numeracy is dso satisfactory. Most pupils demonstrate a sound grasp of
number and are provided with opportunities to use this skill in a number of curriculum aress.
For example, some very good use of gatistical diagrams and calculations was observed in
pupils geography coursawork. However, opportunities for pupilsto refine other numeracy
skillsare few and little use has been made of the Key Stage 3 Nationd Strategy’s
recommended teaching techniques.

Good support is provided for small groups of pupils who are withdrawn for additiona

literacy support. This support iswell planned and effective, with teaching sessons having
clear, measurable objectives. Thiswork is complemented by good support in classrooms
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52.

53.

55.

56.

by 15 teaching assstants. Although these assstants are targeted to support particular pupils,
they aso provide more genera support for other pupils.

Thequdity of IEPsisincongstent and often unsatisfactory. In many seen, the targets were
too broad, for example, “to develop literacy skills’, “improve reading skills’, “develop
numeracy skills’. There were some examples of specific targets being set and where this
was the case, pupilS progress was better. Some IEPs did not have review dates included
or they were not frequent enough, for example, “review at parents evening”. Unsatisfactory
|EPs make it very difficult to gauge the progress pupils are making towards targets set and
to evauate the effectiveness of provison being made for them. Theimpact of teaching on
the learning of pupils would be grester if IEPs were more sharply focused with specific,
measurable, achievable targets being set on amore consstent basis.

Teaching assstants make a vauable contribution to the learning of pupils with specid
educationa needs, supporting individua pupils and groups of pupils very well and ensuring
they make progress in the classroom. For example, the support provided to a hearing
impaired pupil inaYear 11 life skills lesson was helpful and not directive. The pupil was
therefore able to work independently and succeeded in applying knowledge of the Highway
Codeto anationd driving skillstest. However, teaching assstants are rarely involved in
planning lessons and teaching schemes so their knowledge of pupilsis not sufficiently utilised
to improve the pace of learning.

There were some deficiencies in the quality of teaching. Although lessons were generdly
effectively structured, many lessons observed did not have clear learning objectives and
pupils were not often made aware of the purpose of their work. Teachers frequently told
pupils whet they were going to do rather than what they were going to learn and why. For
example, aYear 11 science lesson had asits learning objective “to use chemicd teststo
identify food types’ rather than what pupils would learn by the end of the lesson. However,
some very effective planning was observed in desgn and technology and modern foreign
languages where teachers shared the intended outcomes of the lessons with pupils. Asa
result, many lessonsin these subjects had a good sense of purpose and proceeded briskly
with pupils clear about what they had to do and why and so were fully engaged in their
work.

Severa teaching schemes and teachers' lesson planning do not take sufficient account of the
range of pupils different needs. Teaching methods are often not adapted accordingly. Asa
result, pupils do not aways make enough progress. For example, in mathematics, teaching
relies too much on following a published scheme for teaching lower ataining pupils even
though some aspects of the text are not appropriate for the pupils. Some interesting

research is being carried out in the schoal to identify pupils different learning styles but as
yet this has had little impact on how teachers plan and teach their lessons.

Teachers do not systematically use the assessment of pupils' learning to plan future work.
Results from nationd tests and other assessments are not sufficiently anaysed to help target
particular aspects of work which the pupils find difficult or to help with pitching work at the
aopropriate leve for different pupils.
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The quality of teechers assessment is unsatisfactory. The marking of pupils dasswork and
homework rarely clearly identifies and praises pupils strengths or diagnoses pupils learning
difficulties or shows them how to improve. During the ingpection, some unsatisfactory work
in English was seen to be marked as acceptable and in mathemeatics incorrect work was
marked as correct. 1n anumber of subjects, inaccuracies were rarely followed up. Few
lessons seen during the inspection contained congtructive feedback to pupils about their
work. Teachers make little use of pupil summaries a the end of lessons to evauate what
has been learnt. Asaresult, neither pupils nor teachers have enough information about the
progress made. Asaresult of these deficiencies in assessment, teachers lack knowledge of
pupils specific prior attainment and progress. Subsequently, their expectations of pupils
achievements are generaly too low. Inanumber of lessons observed, particularly though
not exclusvely, in Years 7 to 9, pupils were not sufficiently challenged to atain ashighly as
possible, especialy the more able pupils.

Homework is mostly planned to integrate with classwork. It is sat regularly to extend pupils
learning. Pupils with specia educationa needs are effectively supported by the staff in the
student support centre where provision is made for pupils to do their homework.

Pupils learning is stisfactory overdl. Their acquisition of skills, knowledge and
understanding is sound overdl, though where teaching focuses upon the application of
knowledge and the use and refining of skills, pupils make much better progress. Pupils
generdly work with interest and concentrate well, except where teaching lacks challenge or
falsto ingpire them. Thistendsto hgppen where teaching and learning strategies lack variety
and when lessons are not well structured to maintain agood pace. Pupils who spesk English
as an additiona language and those with specia educationd needs learn effectively in dl
years.

Pupils can work independently when given the chance but they have too few opportunitiesin
lessonsto show initiative. Asaresult pupils are often over reliant on teachers to provide
information and are not stretched intellectudly. Pupils complete tasks and generaly work
productively but in a number of subjects the exercises they undertake do not promote
imaginative and creative responses which involve high levels of thinking. Where pupils are
encouraged to carry out enquiries for themselves they achieve well, as was evident in science
investigations and geography coursework.

Pupils knowledge of their own learning is satisfactory overdl. Thereislittle opportunity for
most pupils to assess themsdves and evaluate each other’ swork in severa aress of the
curriculum. Pupils are not helped enough to understand their strengths and wesknesses as
teachers do not sufficiently identify these in their marking or provide effective feedback in
lessons, especidly in Years 710 9. In Years 10 and 11, pupils are made aware of their
targets for externd examinations. Teachers work hard to ensure pupils have a good
understanding of examination standards and provide good support in preparing pupils for
assessment.
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Sixth form

62.

63.

65.

66.

67.

68.

The qudlity of teaching seen during the inspection was good overal. A high proportion of
good or better teaching was observed in the sixth form. One lesson was judged to be
outstanding, 10 lessons were judged to be very good, 17 good, 13 satisfactory and one
unsatisfactory.

Forty-three lessons or parts of lessons were observed in the sixth form. Inspectors
observed the full range of the GCE A and AS classes and at least three lessons were
observed in each of the focus subjects of English, mathemétics, biology, chemigtry,
economics, geography, history, psychology and rdligious education. Students are taught in
speciaist subject groups by specidist teachers for their main chosen subjects. They are dso
taught genera studies and key skillsin mixed groups.

There were very few weaknesses observed in sixth form teaching. Teachers have very good
subject knowledge and plan stimulating learning opportunitiesin most lessons. Teachers
enthusasm and love for their subject inspire and motivate students to work hard and with
interest. Teachers questions are used effectively to probe and chalenge sudents
understanding. Such characteristics were evident, for example, in a'Year 12 biology lesson
on teeth and digestion. Here the teecher effectively used some well chosen visua aids and
searching questions to stretch the students' thinking and reviewed their progress thoroughly
at the end of the lesson to consolidate their learning.

Teachers have high expectations of students and set them challenging tasks, which
encourage them to apply their skills and knowledge productively. For example, Year 13
students were encouraged to persevere with their investigation into some difficult conceptsin
Hinduism. Asaresult they researched effectively, organisng and editing their notes with

expertise.

Many lessons are planned to enable students to work independently and to use their
initiative. For example, geography students were observed competently searching for and
sdecting revant information from the Internet, formulaing ther findingsinto an argument
which was then confidently presented to their peersin an imaginative and cregtive way. Ina
few subjects, students do not receive enough help with their research techniques and have
few opportunities to make presentations.

Teachers foster good relationships with students and these contribute to the latter’ s positive
learning atitudes. Students collaborate with each other effectively, listen well and respect
the views of others. Thiswaswell exemplified inaYear 12 AS psychology lesson where
students were studying memory. Students, including one with specia educationa needs,
took part sengbly and enthusiagtically in an experiment and then used their findingsin awell-
organised discussion.

Teacherswork hard to meet the needs of their students and ensure dl are well supported

throughout their courses. As aresult, sudents acquire good levels of skill, knowledge and
understanding, work hard and with interest and achieve well.
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HOW GOOD ARE THE CURRICULAR AND OTHER OPPORTUNITIES OFFERED
TO PUPILSOR STUDENTS?

69.

The quality and range of learning opportunities for pupils are satisfactory. Pupils have equa
access to al aspects of the school’ s curriculum, but there is insufficient provision for
vocationa educationin Years 10 and 11 and in the sixth form to meet the full range of
pupils needs. Therange of extracurricular activities makes a valuable contribution to many
pupils learning. The school has made good progress in addressing the curriculum
deficiencies identified in the last ingpection. The duration and organisation of lessons are
now more gppropriately balanced. These changes are having a beneficia impact on pupils
learning aslesstime is wasted and pupilS progress can be better planned. In religious
education in Years 10 and 11 there isinsufficient time for the requirements of the localy
agreed syllabus to be fulfilled.

Years7to 11

70.

71.

72.

InYears 7 to 9, the curriculum is satisfactory. All satutory requirements are met, though the
provision for citizenship is not coherently planned or co-ordinated. Provison for information
and communication technology is much improved since the last ingpection and is now
satisfactory. All pupils have two weekly information and communication technology lessons
in designated information and communication technology suites where they have good
individua access to computers. Some other subjects are making good use of information
and communication technology but severa subjects have yet to make any sgnificant
progressinthisarea. Slightly less than the recommended time is provided for geography
and history. Both subjects receive a single one-hour lesson aweek, which redtrictsthe
range of teaching and learning opportunities. This adversdy affects the standards pupils can
reach by the end of Year 9.

Sufficient timeis given to English and mathematics to teach the basic kills of literacy and
numeracy. The Key Stage 3 Nationa Strategy isa priority in the school’ s improvement plan
and is being used to promote the teaching of literacy and numeracy in English, mathematics
and other subjects. However, the strategy’ s techniques are inconsistently applied across the
curriculum and are not monitored systemeticaly. Asareault, it isyet to have asgnificant
impact on improving pupils standards of attainment and the qudlity of their learning. Thisis
exemplified in the patchy use of the recommended three-part lesson. Lagt year, the school
did not organise a prompt start to the Strategy’ s catch up programme for English, so that
those pupils who did not reach the expected level of attainment when they started Year 7
were unable to make much effective use of this programme. The school has now addressed
this deficiency and has trained staff to run the programme.

The curriculum for Years 10 and 11 is stisfactory. It provides sufficient time for most
subjects. However, the modular “Your Life’ programme does not provide enough time for
religious education. Thereis sufficient time for careers education in Year 11 but in Year 10
most provison islimited to form period time which inhibits pupils learning. The programme
for dtizenship is not coherently planned nor co-ordinated.
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78.

Pupils have equa access to the full range of the school’s curriculum. However, the range of
vocationd courses currently on offer is narrow and there are few vocationa pathways for
pupilsto follow from Years 10 and 11 to the sixth form. Thisisreflected in the number of
pupils who leave to pursue vocational courses at the end of Year 11 asthe schoal is unable
to meet their needs. The school’s bid for specidist college status in business and enterprise
seeks to address this as it includes plans to broaden the curriculum by offering more
vocationa opportunities.

A few pupils have carefully selected work placements and follow relevant college courses,
aongsde their core curriculum entitlement. Severd pupils with emotiona and socid
difficulties receive sengtive academic and pastora support from the school’ s study support
centre during lessons and bresk times. This recently crested centre is making a very

va uable contribution to the school’ s inclusion strategy and is highly regarded by those pupils
usngit. InYears10 and 11, pupils can choose to follow the school’ s life skills course
ingeed of the full quota of GCSEs. This course successfully hel ps less confident pupils
acquire awide range of skills which prepare them for life beyond school, such asfirgt ad
training and a driving awareness course.

Thereisinadequate provision for those pupils who are gifted and talented. The school has
not identified al these pupils. Some pupils receive very good support in music and sport
through a good range of extracurricular activities.

The provison of time for PSHE is adequate. The programme of work coversal the
required e ements, including sex and relationships education and drugs education. During the
ingpection some very effective teaching of sex education was observed where pupils
concerns were dedlt with senstively and within a strong mora framework. Some aspects of
citizenship, for example, the dectord system and persona finance, have been usefully
integrated into the PSHE curriculum. However, there are no detailed teaching schemes for
PSHE and citizenship and no monitoring of teaching to ensure that pupils develop their
knowledge, understanding and skills progressvely over time.

The range and variety of extracurricular activities for al year groupsisgood. There are
many sporting, socid and additiona academic activities for boys and girls and a good
number of pupilstake part. Many of these are well designed to inspire pupils and sustain
their interest such as the drama, Spanish and chefs' club, Y oung Enterprise, inter-school
science quizzes and the mathematics department’ s fantasy footbal. The extensive provison
for physica education and sport, including those requiring ahigh level of competition at
school, county and netiona level, provides good learning opportunities for al pupils. Charity
and community based activities, for example, musical performances for senior citizens,
provide pupils with worthwhile opportunities to teke responsibility for others. There are
regular educationa vidtsto locd, nationa and internationa venues which enrich pupils
learning.

The school provides good careers education and guidance overdl though the well-
established and comprehensive programme is having to be adapted to fit into the reduced
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80.
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82.

time available for Year 10 pupils. The school works closdly with the local Connexions
Service, making effective and regular use of both the persona adviser for careers and the
persond adviser for individua support. This close working relationship enables pupils
individua needs to be addressed.

Provison for work-related learning is satisfactory. All Year 10 pupils benefit from work
experience and the follow-up programme which reinforces the skills pupils have acquired. A
smal number of pupils recelve additiona work experience through Project 19, alocaly
organised scheme, which helpsto raise aspirations. The school aso promotes work-related
learning through its Y oung Enterprise projects, its active links with Rover and presentations
by representatives of loca businesses. However, these aspects of provision are not
coherently planned and hence do not have the impact they might have in helping pupils learn
about the world of work.

Linkswith the loca community are sound. There are anumber of opportunities for pupilsto
serve thelocad community and to enrich their learning by embarking on community based
projects. Year 11 pupils are encouraged to vist locd inditutions when considering their
post 16 choices. The Wasdley school pyramid provides a good forum for loca schoolsto
share effective practice. This has resulted in the development of an effective induction
programme which successfully supports pupils socid development in Year 7. However, as
yet there are too few curriculum links and joint programmes to make staff aware of what
pupils can do academicaly when they arrive at the school. As aresult, teachers
expectations of Year 7 pupils are often too low and pupils do not make as much progress as
they might. The school recognises that curriculum links need to be strengthened and its
specidigt college bid contains some imaginative schemes such as acommunity Y oung
Enterprise Centre.

Provison for pupils spiritua, mord, socid and cultura development is satisfactory overdl.
There have been a number of improvementsin the school’ s provison since the last
ingpection and pupils mora and socid development is now good. The school has produced
useful policiesto support thisarea of provison and it iswdl integrated into the work of some
form teachers and departments, such as rdligious education. However, provison is
incongstent across the curriculum. 1t is not effectively monitored and there are missed
opportunities to enrich pupils persona development.

Pupils spiritud development is satisfactory overdl. Whilst many teachers do not plan their
lessons to take account of this area, some good examples were seen during the inspection.
For example, in religious education, Year 11 pupils contemplated deeply about the
frequency of early degthsin the nineteenth century and Y ear 10 pupils were chalenged to
consder how God could dlow suffering. Some assemblies aso provided good
opportunities for spiritua development, such as occurred when pupils were asked to
consder how different faiths celebrated festivals of light. The school makes provison for a
dally act of worship and gives good guidance to staff about how to deliver collective
worship. However, thisis not aways followed and some pupils miss out, particularly by not
having the opportunity to reflect or meditate. The school has some approaches which
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effectively promote pupils spiritud development. These need to be shared so that provison
can have a more congstent impact on pupils persona development.

Opportunities for mora development are more widespread and are found in lessonsand in
most aspects of the daily life of the school. Asaresult provisonisgood. The expectation
that pupils will distinguish right from wrong is reinforced consstently and this makes a
noticesble contribution to the high standards of behaviour and positive relationships. Some
teachers introduce mora issuesin lessons. For example, in geography, Year 9 pupils were
required to explore the mora implications of the use of different sources of energy; and in
PSHE, Year 7 pupils consdered the mord issues involved in smoking. Initiatives, such as
the vist to the Anne Frank exhibition in Worcester cathedrd, dso make significant
contributions to fogtering pupils vaues of fairness and respect for truth and justice.

Provison for pupils socid development isaso good. The school has effective procedures
for promoting good behaviour and has created a secure, harmonious community. A number
of teachers nurture pupils socid development well in lessons by helping them collaborate
effectively in groups and pairs, by encouraging them to listen respectfully to each other and
by involving them in games or activities involving discipline, competition and fair play. The
school aso provides opportunities for pupils to take respongbility for othersin avariety of
extracurricular activities such as the sponsorship of a child from Maawi by the sudent
support centre. Pupils would benefit from more opportunities to take responghbility around
school and for their own learning in lessons.

Cultural development is much improved since the last inspection and is now satisfactory.
The development of aracia equdity policy has helped to raise staff awareness of their role
in promoating pupils cultura development. There are more opportunities to visit places of
culturd interest though not al areas of the curriculum use educationd vidts to promote
pupils awareness of their own and different cultures. A few subjects, such as modern
foreign languages, design technology and religious education, actively promote cultura
awareness. Thiswas exemplified in a German lesson where pupils were made aware of the
impact of the Euro; in afood technology |esson where GCSE pupils undertook studies of
food from other cultures, and in the displaysin the religious education room celebrating
Idamic art. The curriculum has been enriched with the incluson of drama and this provides
va uable opportunities for pupilsto explore avariety of culturd traditions. A number of
extracurricular activities enhance the school’ s culturd provison such as viststo France and
Germany and the arts week which enables pupils to work with resident artists.  There has
been consderable progress in establishing a more enriching cultural programme for pupils,
but too few subject leaders incorporate opportunities for cultural development into their
teaching programmes.

Sixth form

86.

The curriculum for students aged 16 to 19 provides agood range of A2 and AS courses
and, in genera, few students do not complete their chosen courses, gpart fromin
mathematics. Thisindicatesthat the school mostly meets the needs of those students who
gtay on into the Sixth form or join it from other schools.
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All sixth form students, including those with specia educationa needs, have good access to
the school’ s provison. They receive their Satutory entitlement to religious education through
their genera studies course and have weekly physical education lessons. Thereis adequate
provison for key skills. All Year 12 students follow ateaching programme of key skillsand
take the qudification in communications. They aso have the opportunity to study gpplication
of number and information and communication technology.

Whilgt the school offers vocational courses, no students are currently taking up any of these,
goart from the AV CE in information and communication technology. This reflects the lack
of vocational provisonin Years 10 and 11, which does not provide enough opportunities for
pupils to embark on avocationa route from the ages of 14 to 19. The schoal is not
involved in any collaborative work with other schools sixth forms or further education
colleges.

The quadlity of curriculum planning to ensure students make good progressisinconsstent. In
some subjects, such as rdigious education, teachers plan carefully to ensure the sixth form
course builds upon students' learning at GCSE. In others, such as English and mathemetics,
planning does not take sufficient account of students' earlier learning.

The sxth form curriculum is enriched by a number of extracurricular activities, many of which
provide students with the opportunity to take respongbility and show initiative. For

example, alarge number of sudents are following the Duke of Edinburgh Award scheme; dll
Year 12 students are invited to take part in a'Y oung Enterprise project; many students
support younger pupilsin lessons and a smal group were organisng avigt to France for
their peers. Thereislittle recreationa physical education, especidly for female sudents.

Thereis good provison for students to study outside lessons with ready accessto
information and communication technology facilities and the study room in the recently
refurbished sixth form centre. Students make good use of these facilities. Sixth form saff
monitor sudents work patterns carefully, intervene appropriately and give clear guidance
about how to manage their time outside of lessons.

The provision for careers education and guidance is good, though it could be more
comprehensve if there were closer links with the Year 10 and 11 careers programme. Sixth
form staff and the Connexions Service provide arange of support to meet individua needs.
Thisincludes very good assistance for students with their applications for higher education.
Students have ready access to advice and information about higher education. Students are
made aware of some of the demands through the annua sixth form vigt to Birmingham
University and the mentoring programme provided by some undergraduates. Most sudents
interviewed during the ingpection, expressed gppreciation of the advice they are given
throughout their time in the Sixth form and the regular reviews of their progress. This
contradicts concerns expressed in some returned student questionnaires.

Thereisgood provison for sudents persond development. The genera studies
programme provides students with many opportunities to research and discuss relevant
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topical issues. These enhance students moral, socia and cultural development. Thiswas
well exemplified during the ingpection by agroup of Year 12 students who were seen
debating the socid and mora implications of income tax. Students are encouraged to take
respongbility for themselves and others. For example, the sixth form committee manages
the sixth form common room, organises socid events and is consulted over academic
matters such as mock examinations. The eected head female and head male students are
invited to speak to governors about the sixth form.  Inspectors, therefore, did not find that
the school paid little attention to the views of students, which was raised by some studentsin
their questionnaires. Inspectors also found that students were tregted as responsible young
adults by staff, another issue raised on some questionnaires. Students' spiritual devel opment
is addressed satisfactorily through the generd studies programme, though this aspect of their
development needs improvement. Thereis provison for adaily act of worship but gaff do
not rigoroudly follow the school’ s guidance on collective worship.

HOW WELL DOESTHE SCHOOL CARE FOR ITSPUPILS?

94.

95.

96.

97.

Thisisacaring school where the very high qudity of relationships helpsto creste a postive
climate for learning. It provides good care for dl its pupils. The care teachers and other
gaff offer to pupilsis securdy based on their good knowledge of pupils asindividuas.
Assessment procedures, however, do not contribute sufficiently to helping pupils make

progress.

The steps taken to ensure pupils welfare, hedth and safety, including arrangements for child
protection and first aid, are very good. Arrangements for dedling with child protection issues
are clear and comply with legd requirements. All saff are aware of them. There are clear
procedures for heath and safety to ensure that any concerns are quickly identified and dedlt
with. Regular health and safety checks are carried out. 1n most lessons, teachers and other
gaff pay good attention to issues of safety. Safety procedures for Internet access are fully in
place.

Form tutors are responsible for the day-to-day welfare of their pupils and are responsible
for the interviews with pupils on the twice-yearly review days when progressis reviewed
and targets set. Pupils appreciate this process and find the targets useful. Form tutors are
aso respongble for following the thought for the day programme with their class. Whiledl
form tutors are committed to the pastora care of their pupils, thereis consderable variation
in the way tutors approach the thought for the day so that not al pupils have the opportunity
to reflect and discuss relevant topics. Form tutors, heads of year and the assistant
headteacher respongible for pastoral aspects of the school’ s work have very good
relationships with pupils and know them well. This knowledge is used sengtively to advise
and support pupils. The very high quality of relaionships helps to ensure that pupils trust
daff to ded with any concernsthey may have. Pupilsin dl year groups are confident to
gpproach gaff if they need help.

The school has worked hard and successfully to promote the importance of regular, prompt

attendance. The attendance rate has risen sgnificantly snce the time of the previous
ingpection. Good attendance is rewarded and improving attendance is also praised and
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acknowledged. The attendance support worker makes telephone calls home on the first day
of absence and helps teachers to follow up any unexplained absences. This system has
made a sgnificant contribution to the improvement in atendance as well as the reduction in
the levels of unauthorised absence. Parents are reminded through the governors: annud
report that one in every five days of authorised absence is desgnated for family holidays.
Despite this, the level of requests for holiday absence in term time remains seedy. The
school works closdy with the education welfare service in the rare cases of persistent poor
attendance.

The school promotes the importance of good behaviour effectively. The behaviour palicy,
anti-bullying policy and code of conduct provide aclear framework for achieving good
behaviour. The school has a system of rewards and amost al pupils appreciate the credit
points and certificates they receive. Procedures for dealing with unsatisfactory behaviour are
clear. The school has set up a student support centre where pupils receive individua
attention and support to improve both their behaviour and their work. The support centre is
used in avariety of ways: some pupils spend certain lessons there, some use it as a safe
haven when they are feeling under pressure and for othersit provides a structured way of
avoiding excluson. The success of the centre is evauated. For example, analyss of the
exclusion rate demonstrates the effectiveness of the support centre in kegping pupilsin
school. Parents are involved early in any instances of poor behaviour and most are
supportive of the school’ s actions. Procedures for excluson are clear and consstently
followed. The school andyses exclusion datain detail and is reducing the overal number of
fixed term exclusons. Permanent excluson is seen asalast resort and is rardly used.

Procedures to reduce the incidence of bullying and to ensure that pupils report incidents are
very good. Pupils are taught how to ded with bullying in PSHE lessons. Thereis a good
system in place for victims, or their friends, to report any bullying. Staff are vigilant. Pupils
are confident that teachers ded with bullying quickly and effectively when it does occur.
Generdly, pupils fed safein schoal.

Pupils are able to contribute to the development of the school through the school forum.
Thisinvolves representatives from every form in discussons about current issues and
developments. The forum has asmall budget and decisions about the use of this are made
democraticaly. Each form dso hasaform captain with arange of respongbilities.
However, there are missed opportunities for pupils persona development because overall
the range of respongibilitiesislimited. Thisisespecidly truein Year 11; pupils
responshilities are not developed to reflect their age and seniority. Pupils opportunitiesto
take responghility for their own learning are dso limited. Thisis duein part to the teaching
methods used but aso to the poor range and number of booksin the library, which makes
independent research difficult.

The school has made significant progress in working towards becoming an inclusive school.
It has arange of effective provison for pupils who have avariety of learning difficulties. No
pupil is disgpplied from the Nationd Curriculum and good care is taken to provide
opportunities which enhance individud pupils learning. The schooal is very successfully
including pupils who use whedchairs. The school has worked closdly with the locdl
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education authority to improve access around the building for pupils having mobility
problems. This hasincluded the ingdlation of lifts. Pupils have full time support assgtants
and are very well included in the academic and socid life of the school. Hearing-impaired
pupils are aso well supported by specidist saff, class teachers and other pupils. Their
needs are very well catered for and the teaching they receive is sendtive and sympathetic yet
gopropriady chalenging. Asaresult, they are successfully included in most curriculum
areas and extracurricular activities and achieve well. The provison for hearing impaired and
physicaly dissbled pupilsis a strength of the school.

The school usesinformation provided by partner schools to identify pupils entering the
schoal in Year 7 who might need additiond support. Cognitive ability testing and an
assessment of reading and spelling aso take place during the autumn term of Year 7. There
isaso an effective system in place for subject specidigtsto dert the specid educationa
needs co-ordinator (SENCO) if thereis concern about a pupil. Further individua
assessment, when needed, is carried out by the SENCO.

All teachers are provided with a copy of the specia educationd needs register and adso with
very useful pen portraits of pupils who have the protection of a satement of specid
educationd needs or who are in receipt of additiona teaching assstant hours.

The school has updated its specia educationa needs policy to take account of the new code
of practice, 2001. It meetsits statutory respongbilitiesin relation to specid educationa
needs gpart from the governors annua report to parents. This needs to be more detailed
and provide parents with a summary of progressin the implementation of the school’s
specid educationa needs policy, including details of the identification, assessment and
provision, monitoring and record keeping for al pupils with specid educationd needs.

Assessment practices are the least satisfactory aspect of the school’ s care for its pupils.
Because teachers marking is not adequately identifying pupils achievements and where they
need further help, assessment is not effectively being used in teechers planning. Similarly,
the IEPs for pupils with specia educationa needs are not identifying their learning needs
specificaly enough for other teachers to help to meet them.

Sixth form

106.

107.

Subject tutors have a very clear academic oversight of their students, who vaue the
individua support they provide. Sixth form tutors provide regular, individua progress
reviews for dl sudents. Individua support is provided when necessary.

Pupilsin Year 11 are given clear advice about sixth form courses and options. The school
provides students with good advice and guidance so that they are able to make well-
informed choices about their courses of study. When gtarting their sixth form courses, tutors
are available to offer support and advice. The sixth form tutors teach the key skills course
S0 that they have regular contact with their sudents, enabling them to get to know al their
Sudents very well. This provides afirm basis for individua help and guidance both on
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academic and personal matters. Form tutors dso use the tutoria time to monitor students
persona development and to dedl with adminigtrative matters.

Students have good access to careers advice, including information about higher education
and advice about how to access degree course information. The careers service offers
individua interviews by gppointment. A very good range of information is available about
courses, universities and colleges but the current way of displaying prospectuses does not
ad ease of access. Students vaue the programme of guidance about options after A2-levels
and date that it is generdly well matched to their needs.

The head of sixth form operates an open door policy and students appreciate this ease of
access. They appreciate the dedication of teachers, particularly the head of the sixth form, in
dedling with their concerns. Students are supported very effectively throughout their timein
the sixth form by awdl-informed and committed team.

Very good procedures and palicies are in place to ensure the welfare, health and safety of
every member of the school community, including the sixth form.  Child protection
procedures are fully in place and comply fully with legd requirements. All Saff are aware of
them. The sixth form benefits from the good attention paid to monitoring health and safety
throughout the schoal.

HOW WELL DOESTHE SCHOOL WORK IN PARTNERSHIP WITH PARENTS?

111.

112.

113.

Those parents and carers who made their views known to the ingpection team are
supportive of the school. Both response to the questionnaire and attendance at the meeting
for parentswere low. The mgjority stated that their child is expected to work hard, likes
school and is making good progress. Most parents feel comfortable to approach the school
with any concerns. Standards are thought to berising. Inspection evidence bears out
parents postive views.

A smdl but sgnificant number of parents expressed concern about the quality of information
they receive about how their child is getting onin school. A similar number dated that their
child does not receive the right amount of homework. Some parents stated that the school
does not work closdly with them, while others do not believe that the school provides an
interesting range of activities outsde lessons. Inspection evidence supports concerns about
the sharing of progress, annua reports do not provide sufficient information. However,
ingpection evidence does not bear out parents' other concerns. Overdl the amount of
homework set is appropriate and helps pupils to learn. However, teachers do not always
ingg that homework is entered in the homework diary and thisis not hepful to parents. The
schooal tries hard to involve dl parentsin working in partnership and achieves agood level of
success. Therange of activities outsde lessons is good overdl, athough as many of the
clubs and activities take place during the lunch hour not al parents may be aware of the full
range.

The school provides awide variety of good qudity information for parents. The prospectus
and annud report of governors between them provide most of the information required.
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However, the governors' report does not provide the full range of information about specia
educationd needs. Informative newdetters are sent out on aregular basis. The twice yearly
Wasdley News celebrates the achievements of pupilswell. However, information about the
curriculum islimited. Much of it isgiven in the annua progress report and istherefore
retrogpective. The school provides al parents with a calendar that includes the days when
the school will send out letters. Some parents are concerned, however, that their child does
not receive, or does not give them, such letters. Although “round robin” letters are sent out
using pupil pog, the school posts individud letters. Parents are invited to aforum meeting
three times a year, each with adifferent focus. Some of these, such as sessons on revision
techniques, are well attended but attendance is lower for the annua forum where the
headteacher asks parents to share concerns or suggestions.

Parents are invited to attend the twice-yearly review meetings thet al pupils have with their
form tutors. At these, progressis reviewed and targets set. A good number of parents
attend the reviews but, as they take place during the school day, not dl are able to arrange
to be present. Attendance at parents consultation evenings, at between 60 and 80 per cent,
isgood. The school makes contact with those who do not attend o that al parents have the
opportunity to discuss their child’s progress. Parents with childrenin Years 9 or 11 have the
opportunity to attend meetings about option choices or post 16 choices, these are well
attended. Parents whose children have specia educationa needs are very well involved and
informed & al stages. The specidist teachers of the hearing impaired pupils maintain close
links with the parents of their pupils. Many IEPs are reviewed a the annual parents
mesting. Thisistoo infrequent. The IEPs need to be reviewed &t least twice ayear. More
frequent reviews may be needed for some pupils.

Annua reports were criticised in the previous ingpection report. While improvements have
been made in the way attainment is reported, the reporting of progress remains
unsatisfactory. Reports cover al subjects of the Nationad Curriculum, religious education
and PSHE. Information on the curriculum that has been studied is aways provided. Most
reports provide information about the attainment of pupils but thisis rarely developed so that
parents have a clear picture of what their child knows and can do. Although they sometimes
give an indication of progressin generd terms, comments do not include information about
the specific progress made in each subject. Strengths and weaknesses are not congstently
identified.

The form tutor is the first point of contact between parents and the school. All pupils have a
homework diary that is used as a means of communication between home and school.
Parents are involved at an early stage when concerns arise, for example, over completion of
homework, attendance or behaviour. If it is not possble to deal with parents queries
immediately, the school ams to respond on the same day or within twenty-four hours. This
ensures that any concerns do not have time to become serious problems. Almost dl parents
support the school very well over disciplinary matters, attendance and homework. The
gpecid educational needs co-ordinator ensures that parents are kept informed and involved
at al stages. The school has a successful parent teacher association, WHASPS, which
organises arange of well-supported socia and fund raising activities.
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HOW WELL ISTHE SCHOOL LED AND MANAGED?

L eader ship and management - Years7to 11

117.

118.

119.

120.

121.

122.

Overdl, the leadership and management of the school are sound. They have a number of
grengths which have played a sgnificant part in building up atrend of improvement since the
last ingpection of the school. On the other hand, if thisimprovement trend isto be
maintained and if the school isto make the full progress of which it is clearly capable, then its
key saff involved with leadership and management will need to take a more rigorous
gpproach to monitoring and evauating the school’ s performance. In addition, they will need
to ensure that the climate of improvement existing within the senior management of the

schoal isrigoroudy adopted by staff at dl levels.

The leadership of the school is satisfactory. There are clear amsthat set out its intentions to
achieve the highest standards within a school thet is a caring community. The school’s ethos
was identified as a strength when the school was last inspected. It is set out in detall,
identifying its commitment to vaue and care for dl the members of its community, to hard
work within a positive environment and to partnerships with parents and the wider
community. The schoal is dearly seeking to enable dl its pupils to achieve their full potentia
in an encouraging environment for learning. Itisan ‘incdlusve schoal.

The headteacher has a clear vison of, and strong commitment to the progress of the schooal.
He promotes its ethos — its ams and vaues — by effectively communicating it and in leeding
by example: he spends much time around the school and clearly demondtrates his desire for
al pupilsto achieve thar full potential, as well as vishbly caring for their educationa and
persond welfare. The headteacher is strongly supported in this by the senior management
team. Hisview that senior managers have a shared vison and support the ams of the school
is confirmed by evidence from the ingpection.

Generdly, the ethos of the school is supported by staff and pupils. Thereisagood
community spirit and most of its members fedl respected and valued, including non-teaching
daff such as those working in adminigtration and the dining room, as well as the site
manager. Overdl, the ethos of the school remains one of its strengths.

The senior management team has succeeded in cregting a climate of improvement amongst
the teaching gaff in terms of test and examination results. Teachers work hard to improve
pupils performance in tests and examinations and thisis having an impact on the school’s
trend in results. However, the commitment to ensure that pupils get maximum benefit from
their on-going learning and achieve to their fullest potentid, is being undermined by alack of
rigour in building upon pupils prior atainment, identifying their specific progressand in
effectively meeting the needs of pupils of al abilities. Thereisadegree of complacency
amongst some staff because pupils are generdly performing well in tests and examinations.
This needs to be addressed by the leadership of the school.

The headteacher and key staff are successfully managing change. Thiswas clearly
demongtrated by the handling of the reorganisation to an 11 to 18 school in 2000. The
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severe disruption caused by having anew entry of both Year 7 and Y ear 8 (over 350
pupils), inducting 10 new gaff, and by ddaysin the completion of new buildings, was
managed effectively so that pupils standards were not adversdly affected. Nevertheless, the
requirements of the reorganisation necessarily preoccupied senior managers over a
ggnificant period of time. This has caused some ddlay in the formulation of some school
policies and in the improving and updating of others, for example, the assessment policy. It
has a s, to an extent, handicapped efforts to create a rigorous climate of improvement
amongst dl gaff.

The management of the schoal is satisfactory. The management structureis clear and
represents an improvement since the last ingpection when it was judged to be at an early
stage of development. The senior managers carefully evauate the school’ s performance in
examinations. They carry out a detailed andyss of available data, including the use of the
Autumn Package and information and analyss deriving from the Fischer Family Trust system
which incorporates pupils prior atainment and makes comparisons with schools nationdly,
amilar schools and other schools in the local education authority. Thisinformation isused to
set challenging examination targets for pupils. The analyss and use of datais having a
positive effect on pupils atainment in examinaions.

Currently, however, the schooal is not deriving the maximum benefit because the analys's of
dataislargely confined to senior managers, data andysisis not effectively being used by
heads of department as part of their management role.

The school carries out some vauable checking of its performance. Over the last two yearsit
has operated an annud cycle of sdf-review, incorporating the school improvement plan,
performance management and departmental reviews. The review programme includes
crucid aress such as attainment, teaching and learning, and departmental leadership. Review
days make an important contribution and are vaued by staff and pupils. In addition, regular
management meetings provide useful feedback about the operation of the school.
Attendance and behaviour are effectively monitored. Overdl, there has been some
ggnificant improvement in the monitoring of the school’ s performance since the last

ingoection.

The headteacher perceives that the review processis beginning to have an impact on the
achievement and ethos of the school. Evidence from the inspection indicates thet thisis not
true of departmenta reviews. Departments are to be reviewed in athree year cycle and too
few have been through the process for it to have had a sgnificant effect. The fact that only
three departments are reviewed each year redtrictsitsimpact.

The school has implemented a programme of classroom observetion. Staff are observed
teaching as part of Performance Management and during departmental reviews. The
headteacher aso monitors teaching. The evidence suggests that the processis benefiting
teachers on a personal, one-to-one bas's through feedbacks and discussions. However,
there is no systemétic co-ordination and use of the findings to provide the senior
management team with an overview of the strengths and weeknesses of teaching within the
school. The job descriptions of middle managers do not contain an overt directive to
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monitor teaching. The school’s monitoring of teaching has not systematicaly identified
current deficiencies in teaching such as the expectations of pupils, linking learning objectives
to assessment, and meeting the needs of pupils of al abilities. Y et these aspects are dl
amongst the eements included in departmental reviews.

Deveopment planning is clearly contributing to the improvement of the school. The school’s
improvement plan identifiesits priorities, details actions to be taken, resources, costings and
daff regpongble. It isauseful working document. However, it isnot afully effective
mechanism for improvement. The plan is not prefaced by an introduction setting out its
context; targets are often very broad, for example: * Specidist Status Bid', ‘Key Stage 3
Strategy’, and no success criteria are identified. Asaresult, thereisalack of sharp focus
for the priorities; targets and actions are sometimes confused; the processes of monitoring
arevague. Departmental development plans suffer from the same deficiencies. Overdll,
development planning lacks a sharp focus on required improvement, thus rendering effective
monitoring difficult.

The senior management team comprises members with a vauable variety of experience and
expertise. It ismaking a significant contribution to the steady progress of the schoal,
particularly interms of its leadership. However, the qudity of its management is being
reduced by itsfailure to require heads of department and heads of year to carry out essentia
management functions such as data analys's, effective development planning and the
monitoring of thelr areas of responghility, including teaching. Thisomissionisamgor

reason for the weaknesses in the monitoring of the school’ s performance. It also contributes
sgnificantly to the lack of arigorous culture of improvement amongst middle managers and
individual teachers.

Good progress has been made on implementing performance management. It iswell
integrated with the school improvement plan. 1t is providing useful information for saff
development but thisis not yet being effectively used to improve teaching.

Governors are very supportive of the school, asthey were at the time of the last inspection.
They play apart in deciding the strategic direction of the school, meeting with senior
managers every two years to discuss long-term planning. They have acted as‘ critica
friends in the gppointment of staff, in disciplinary committees and in improving the school’s
management structure. Generdly, they have a good knowledge of the strengths and
weeknesses of the school. The governing body, however, is not sufficiently holding the
school to account. 1t has not played an effective part in ensuring that arigorous culture of
improvement spreads from the senior management team to include staff at middle
management and individua teacher leve, particularly in development planning and the
monitoring of performance.

Financid planning has sgnificantly improved since the last ingpection when it was judged to
be unsatisfactory. The governors finance sub-committee and senior staff ensure that the
budget supports the school’ s priorities and it is carefully monitored. Up to date records are
kept and financia control isgood. The school ensures that available finances are used for
the benefit of pupils currently in the schoal.
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The schoal is satisfactorily applying the principles of Best Vdue. It comparesits results with
sgmilar schools and uses information from the local authority to compare its codts, it
effectively tendersfor its gpoending; it consults relevantly about its mgjor decisons: for
example, wide consultations took place with governors, staff and parents about the change
to an 11 to 18 school. Funds are used for their intended purposes. for example, aLearning
and Skills Council grant has been used to finance the student support centre and local
education authority funding to support trangtiond information and communication technology
development has been used to finance Power point presentations between primary and
secondary schools. Ear-marked funding is having a positive effect on the provision of the
school.

Initsfinancing of priorities, application of Best Vaue and its use of funds for their desgnated
purposes, the school isusing its resources well. Its sixth form is cogt-effective. However,
the use of departmenta finance to support prioritiesisin need of improvemen.

Specidig gaffing is sufficient overdl to meet the demands of the curriculum. Recent key
gppointments in a number of subjects are resulting in clear improvements in those arees.
Conversdly, difficultiesin gppointing staff have adversdly affected sandardsin music.

At the time of the last ingpection, accommodation was judged to be unsatisfactory,

detracting from the quality of education provided by the school. Little has changed in the
appearance of some areas of the school where little has been done to brighten up available
gpaces and utilise them to interest and motivate pupils. During thisingpection, a number of
displays were in a deteriorating condition and even out of date; such presentations are
contributing little to pupils learning. There was too much litter around the school, as was the
case when the school was last inspected. Overdl, the condition of the accommodation does
not sufficiently contribute to the school’ s ethos of caring for its pupils.

With standards above average at the end of Year 11 and in the sixth form, attendance rates
high, and a strong, caring ethos, the school continues to provide satisfactory vaue for

money.

Sixth form

138.

139.

The sixth form isled and managed as an integrd part of the whole school. Thereisasxth
form co-ordinator but the pogt is part-time, with the holder combining the role with that of
head of geography. The co-ordinator is not part of the school’ s senior management team,
athough he joins meetings of senior managers when it isjudged to be rdlevant. These
regtrictions inevitably reduce the contribution of the post holder to the leadership and
management of the Sixth form. Neverthdess, the sixth form is seen as an important part of
the continued development of the school, and its marketing is seen as akey issue in that
development.

The sixth form benefits from the sound leadership of the whole school. The darity of the
school’sams and the strength of its ethos apply equaly to the sixth form. Thevison and
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clear direction set by the school’ s leadership is shared by the co-ordinator and the sixth form
tutors. Thisis contributing significantly to a postive, work-orientated ethos in the sixth form.
Students are generdly well motivated and strongly committed to the school.

The sixth form is routindy well managed and administered. The co-ordinator and form
tutors are clear about their roles; they relate well together and with students. In addition, the
co-ordinator has some involvement with the school’ s dataandlyss. Vaue-added charts are
used to plot students' results related to their prior attainment, and data is used to set
chdlenging targets for sudents.

The school has not constructed a clear rationae for the sixth form or defined its relation to
the main school. There is no discrete development plan for the sixth form. It isincluded
within whole-school development planning and it is a component part of the school’s
improvement plan. Each subject isrequired to include the sixth form in its departmenta
development planning. The sixth form, therefore, is subject to the strengths and weaknesses
in whole school and departmenta planning identified earlier.

The sxth form isincluded in the school’ s seif-review programme and benefits from this. But
it is aso subject to the shortcomings of the process. the lack of co-ordination of the findings
from classroom observations and the downess of the departmenta review process. Thereis
no evidence that the sixth form co-ordinator is enabled to participate in or receive
information from the sdf-review programme. Because of hislimited managerid role, the co-
ordinator has no clear over-view of the overdl performance of the sixth form.

The money avalable to the Sixth form is used effectivey and efficiently, ensuring thet the
principles of Best Vaue are fully met. Prioritiesidentified in the school improvement plan
arefunded. Thereiscareful financia control and care is taken to keep teaching groups of
viablesze. Asareault, the sxth formis currently cost effective. With attainment above
average, good teaching, high attendance levels and very good attitudes, the Sixth formis

giving good vaue for money.

Resour ces

144.

There are sufficient qudified teachersto deliver the sixth form curriculum. Overdl, resources
and accommodetion are good. However, despite the improvement in information and
communication technology in the school, there are il shortages in mathematics, biology,
chemistry and economics.
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WHAT SHOULD THE SCHOOL DO TO IMPROVE FURTHER?

145. The school governors, in conjunction with the headteacher and staff, should take the
following actions to raise sandards by:

1

2)

3)

I mproving the extent to which the lear ning needs of the range of ability
within classes are met by:

ensuring that tasks set commonly for the whole class have the scope to challenge
the full range of ahility;

ensuring thet teechers' intervention and support is effectively targeted at those
pupilswho are in need of it;

ensuring that extension tasks have the quality to extend pupils learning rather
than smply providing extrawork to be done,

[16, 29, 52, 55, 57, 60, 75, 121, 127, 163, 172, 173, 184, 236, 246, 264,
273, 275, 279, 285, 288]

Improving the contribution of marking and assessment to pupils attainment
and progress by:

ensuring that teachers marking identifies pupils specific achievements and what
they need to do to improve, so that pupils receive effective feedback, and
judgements about their progress based firmly on their prior attainment and
needs,

ensuring that assessment of pupils work is linked to sharply-focused learning
objectives to enable the quality of learning to be evauated;

ensuring that such specific information from assessment is used to inform
teachers subsequent planning and reporting of progress to parents,

enabling teachers to develop strategies for organisng marking so that it is both
effective and managesble;

regularly monitoring the qudity of teachers marking and including progress
reports on the agendas of |eadership meetings in order to secure improvement.

[6, 54, 56, 57, 61, 94, 105, 121, 127, 164, 173, 174, 186, 187, 198, 205,
218, 227, 236, 259, 265, 269, 275, 277, 285, 288, 297, 298]

I mproving the monitoring of teaching by:

developing a system of effective classroom observation, including that of PSHE,
which is operated by al departments;

building the process into the school caendar;

co-ordinating the findings from the processin order to evauate the quadity of
teaching, and disseminate good practice, and address identified weaknesses
through the staff development programme.

[127, 129, 130, 131, 221, 377]
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4)

5)

Increasing the effectiveness of the contribution of middle management to
school improvement by:

ensuring that heads of department and area managers clearly understand and
carry out the manageria roles and responsbilitiesincluded in their job
descriptions,

improving the quality and consistency of the monitoring of the performance of
departments, including analysis of data, implementation of policies and progress
of action planning;

regularly including progress reports from monitoring and evaluation on the

agendas of management meetings so that relevant action is taken to secure
improvement and derive full benefit from initiatives.

[124, 127,129, 131, 134, 142, 165, 176, 190, 191, 201, 237, 256, 257, 270,
287, 305, 311, 359, 377]

Ensuring that statutory requirements are met by:

Providing sufficient timein Years 10 and 11 to implement the locally agreed
gyllabus for religious education.

Reporting to parents asummary of progress in the implementation of the
school’ s specid educationa needs policy, in particular the identification,
assessment and provision, monitoring and record keeping, for pupils with specia
educational needs.

Effectively reporting the progress of pupilsto parents.

[104, 112, 113, 115, 282, 288]

Other Suggested | mprovements

Sixth form

1

2)

Extend the provison of vocationd coursesin Years 10 and 11 and the sixth
form.

[73, 88]
The qudity of development planning both whole-school and departmenta,

through more sharply focused targets and precise action plans, systematicaly
monitored and evaluated.

[128, 141, 190, 237, 248, 277)

Improving the monitoring of teaching and learning to ensure that an overview of the
quality of teaching effectively contributes to the development of the sixth form.

[127, 129, 130, 131, 142, 377]

Widening the provision of vocationa education courses.
[73, 88]
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Other Suggested I|mprovements
Provide arationde for the sixth form and its reationship to the main schoal.
[141]

OTHER SPECIFIED FEATURES

PROVISION FOR HEARING IMPAIRED PUPILS

146.

147.

148.

149.

150.

151.

152.

153.

The overdl provison for pupils having hearing impairments is very good.

A teacher of the deaf, employed by Worcestershire County Council, is based at the school
on a part-time basis each week. There are aso three specidist teaching ass stants based at
the school. Thismix of support from a specidist teacher of the deaf and specidist hearing
impaired teaching assistants results in identified pupils receiving 100 per cent support.
Specidis saff provide very good advisory and teaching support.

There are currently five pupils attached to this provison and this includes two pupils having
mild hearing loss, one pupil having a severe hearing loss and two pupils having profound
hearing loss.

Hearing impaired pupils spend the mgority of their time in mainsream curriculum areas with
the support provided for them. Someindividua withdrawad tutoria support is provided for
pupils when necessary. These pupils make satisfactory progress and generdly achieve well.
They make good progressin meeting targets set in their IEPs. Their attitudes and behaviour
are generdly very good.

Staff at the school are supportive of these pupils, with teaching being sengitive and
sympathetic to their needs and yet appropriately chalenging. Postive staff atitudes and the
specidist support ensure that these pupils have access to a broad-based curriculum. Itis
commendable that some gaff and some pupils have learnt Signing to assist these pupils.

Annud reviews for these pupils are co-ordinated by the specidist teacher for the hearing
impaired. Communication between home and school is shared between mainstream
teachers and specidist saff. The school cares very wdl for these pupils.

All teachers have been provided with written guidance on how to help pupils with hearing
difficulties. Staff have aso recelved awareness training on the needs of the hearing impaired

pupil.

Provison for hearing impaired pupilsis a strength of the school.
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PART C: SCHOOL DATA AND INDICATORS

Summary of the sources of evidence for the inspection

Number of lessons observed Yeas7—-11 152
Sixth form 43

Number of discussons with staff, governors, other adults and pupils 77

Summary of teaching observed during the inspection

Excellent | Very good Good Satisfactory | Unsatisfactory | Poor | Very Poor

Years 7-11

Number 5 A 37 61 12 3 0

Percentage 3 22 25 40 8 2 0

Sixth form

Number 1 10 17 13 1 0 0

Percentage 2 23 40 30 2 0 0

The table gives the number and percentage of |essons observed in each of the seven categories used to make judgements about
teaching. Care should be taken when interpreting the percentages for the sixth form here as each lesson represents more than two

per centage points.

NB One sixth form lesson was observed where there was insufficient evidence for a judgement

on teaching to be made.

I nformation about the school’ s pupils

Pupilson the school’sroll Y7-Y11l | Sxthform
Number of pupils on the school’sroll 788 110
Number of full-time pupils known to be digible for free school medls 50 1
Special educational needs Y7-Y11 | Sxthform
Number of pupils with statements of specia educationa needs 19 1
Number of pupils on the school’ s specia educational needs register 68 1
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English asan additional language No of
pupils

Number of pupils with English as an additiond language 3

Pupil mobility in the last school year No of
pupils

Pupils who joined the school other than at the usud time of first admission 16

Pupils who left the school other than at the usud time of leaving 25

Attendance

Authorised absence Unauthorised absence

% %
School data 5.9 School data 0.5
National comparative data 7.8 National comparative data 12

Both tables give the percentage of half days (sessions) missed through absence for the latest complete reporting year.
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Attainment at the end of Key Stage 3 (Year 9)

Year | Boys | Girls | Tota
Number of registered pupilsin fina year of Key Stage 3 for the
latest reporting year 2002 | 76 61 137
National Curriculum Test/Task Results English Mathematics Science
Boys 51 54 57
Numbers of pupilsa NC Girls 45 39 34
level 5 and above
Tota 96 93 91
Percentage of pupils School 70 (79) 68 (68) 66 (73)
a NClevel 5 or above National 66 (64) 67 (66) 66 (66)
Percentage of pupils School 32 (46) 38 (43) 26 (32)
a NC level 6 or above National 32 (31) 45 (43) 33 (34)
Teachers Assessments English Mathematics Science
Boys 46 60 50
Numbers of pupilsa NC Girls 49 49 36
level 5 and above
Tota 95 109 86
Percentage of pupils School 70 (64) 81 (74) 64 (72)
at NClevel 5 or above National 67 (65) 70 (68) 67 (64)
Percentage of pupils School 32 (25) 46 (44) 33 (32
a NC level 6 or above National 32 (31) 44 (42) 34 (33)

Percentages in brackets refer to the year before the latest reporting year.
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Attainment at the end of Key Stage 4 (Year 11)

Year | Boys | Girls | Tota
Number of reglsiered pupilsin find year of Key Stage 4 for the 2002 71 88 159
latest reporting year
GCSE resaults 50r more 50r more lor more
gradesA*-C gradesA*-G | gradesA*-G
Boys 38 67 70
Numbers of pupils Girls 51 83 84
achieving the standard
Specified Totd 89 150 154
Percentage of pupils School 56 (49) 94 (90) 97 (96)
achieving the standard
specified National 50 (48) 91 (91) 96 (96)
Percentages in brackets refer to the year before the latest reporting year.
GCSE results GCSE point
score
Average point School 44.1 (37.8)
score per pupil National 39.8 (39.0)

Figuresin bracketsrefer to the year before the latest reporting year.

Vocational qualifications Number | % success
rate
Number studying for approved vocationa qualificationsor | School na na
units and the percentage of those pupils who achieved all '
those they studied National na

Waseley Hills High School - 54




Attainment at the end of the sixth form (Year 13)

For candidates entered for GCE A/AY
Advanced GNVQ/V CE examinations
Boys Girls All
Number of candidates 16 26 42
School ;
Average point score per 14.1 19.9 17.7
candidate
Nationad | Average point score per N . N
candidate
For candidates entered for For candidates entered for
GCE A2/AS examinations Advanced GNVQ/VCE
examinations
Boys Girls All Boys Girls All
Number of candidates 16 26 42 n/a n‘a n/a
School :
Averagepointscoreper | 4,0 | 199 | 177 na na na
candidate
National | Average point score per N N N . N .
candidate

* National comparison data for AS/A level resultsin 2002 are not yet available.
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Ethnic background of pupils

Exclusionsin thelast school year

Categories used in the Annual School Census

No of
pupils on
roll

Number of
fixed
period

exclusions

Number of
per manent
exclusions

White — British

882

45

White—Irish

White — any other White background

Mixed — White and Black Caribbean

Mixed — White and Black African

Mixed —White and ASan

Mixed — any other mixed background

g (k= ([N | &

Adan or Adan British - Indian

Asan or Adan British - Pakigtani

Adan or Asan British— Bangladeshi

Asan or Adan British — any other Asian
background

Black or Black British — Caribbean

Black or Black British — African

Black or Black British — any other Black
background

Chinese

Any other ethnic group

No ethnic group recorded

1

The table gives the number of exclusions, which may be different from the number of pupils excluded.
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Teachers and classes

Qualified teachersand classes. Y7-Y13

Total number of qudlified

Financial information

teschers (FTE) 51.15 Financid year 2001/02
Number of pupils per qudified

17.6
teacher
Education support saff: Y7-Y13 £
Total number of education o7 Totdl income 2248315
support staff
Totdl aggregate hours worked 567.5 Total expenditure 2,252,019
per week
Deployment of teachers. Y7-Y13 Expenditure per pupil 2,622
Percentage of time teachers Balance brought forward from
Averageteaching group size: Y7-Y13 Baance carried forward to next year 105,681
Key Stage 3 28
Key Stage 4 21
FTE means full-time equivalent.
Recruitment of teachers
Number of teachers who left the school during the last two years 15
Number of teachers appointed to the school during the last two years 22
Tota number of vacant teaching pogts (FTE) 0
Number of vacanciesfilled by teachers on temporary contract of aterm or more (FTE) 0
Number of unfilled vacancies or vacancies filled by teachers on temporary contract of less

0.76

than oneterm (FTE)

FTE means full-time equivalent.
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Results of the survey of parents and carers

Quedtionnairereturn rate

Per centage of responsesin each category

My child likes school.
My child is making good progressin school.

Behaviour in the school is good.

My child gets the right amount of work to do at home.

The teaching is good.

| am kept well informed about how my child is getting
on.

I would feel comfortable about approaching the school
with questions or a problem.

The school expects my child to work hard and achieve
his or her best.

The school works closely with parents.

The school iswell led and managed.
The schooal is helping my child become mature and
responsible.

The school provides an interesting range of activities
outside lessons.
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Number of questionnaires sent out 898
Number of questionnaires returned 109
Strongly | Tendto Tendto | Strongly Don't
agree agree disagree | disagree know
36 50 9 5 0
30 4 10 1 5
17 59 13 1 10
12 56 26 6 0
12 65 13 0 10
20 338 26 10 6
43 43 9 2 3
45 44 9 0 2
19 44 25 5 8
25 43 13 3 16
27 4 15 2 3
23 48 18 1 10




PART D: THE STANDARDSAND QUALITY OF TEACHING IN AREASOF THE
CURRICULUM, SUBJECTSAND COURSESIN KEY STAGE 3AND KEY STAGE 4

ENGLISH

Ovedl, the qudity of provison in English is satisfactory.

Strengths

- Pupils attainment in the nationa tests and examinations for English has improved since the last
ingoection.
Girls make good progressin Years 10 and 11.
Teachers classroom management skills are effective, and their reationships with pupils are
warm, positive and respectful.
Teachers have good specidist subject knowledge.
Pupils have postive atitudes to English, and usudly concentrate well in lessons.

Areasfor improvement
Lessons planning to provide pupils with ahigher leve of chalenge.
Marking to help pupilsimprove their work.
Departmenta monitoring and evauation procedures.

154.  During the ingpection, 15 lessons (including two lessons of drama) were observed. Pupils
written work was scrutinised, and discussions held with staff and pupils. In addition,
schemes of work and other documents relating to English provison were studied.

155. Inthe 2002 tests for 14-year-olds, the proportion of pupils attaining the expected Leve 5,
aswdl asthe proportion achieving higher levels, was broadly in line with the nationa
average. It was below average for smilar schools, although when pupils' prior attainment is
taken into account, standards were above average. There was no sgnificant differencein
the results of boys and girls. These standards show a significant improvement since the
school’slast ingpection. The rate of improvement over recent years has been faster than the
national trend.

156. In 2002, the proportion of pupils gaining A* to C grades in the GCSE English examination
was sgnificantly above the nationd average. The proportion of pupils gaining A* to C
grades in the English Literature examination in 2002 was sgnificantly above the nationd
average. Pupils resultsin English were higher than their average across their other subjects.
Girls have consgtently out-performed boys by awide margin in both English and English
Literature, the difference in attainment being grester than that found nationdly. Although
GCSE reaultsin English have shown some varigtion in recent years, atainment in both
English and English literature has shown a pattern of improvement since the time of the last
ingpection. 1n 2002, the number of pupils achieving GCSE grades A* to C in dramawas
below the national average.
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Overdl, atainment in lessons seen and work scrutinised during the inspection was lower
than thet reflected in test and examination results, and was broadly average. Thisis because
some teachers do not routingly provide pupils with enough challenge to produce higher
standards, whereas pupils facing examinations receive effective mentoring and support.

At the age of 14, sandards in speaking and ligtening, reading and writing are sound. Pupils
are able to express themsalves clearly in speech, usng Standard English and grammar when
gppropriate. Contributions to discussons are often positive and congtructive, enabling pupils
to degpen their understanding. Thiswas shown ina'Year 9 lesson on advertisng techniques
where pupils ability to discussideas sensbly in well-focused work in pairs enabled them to
make good progressin their understanding of the persuasive methods used in some
magazine advertisements. The mgority of pupils read adoud with confidence and accuracy,
and most with some fluency and expresson. This shows that they understand what they
read and that they are able to communicate that understanding to others. Many pupils can
express persona preferences, demonstrate an understanding of plot and character
development, sdlect information from atext, and support opinions with some evidence.

Most pupils produce independent writing at some length, mainly with accurate spelling and
punctuation. The mgority use an increasing range of complex sentences, and structure their
writing appropriately. However, the work of lower attaining pupils still contains many basic
errors, and vocabulary islimited. The presentation of work from lower ataining pupils, and

especidly from boys, is often untidy.

At the age of 16, pupils are able to promote a clear point of view in forma presentations, at
best sustaining an gppropriate form of ddivery at length. However, in response to whole
class questioning by teachers, while the vast mgority of pupils are able to express a point of
view clearly and appropriately, many show areuctance to explain or judtify thisin detail.
This is sometimes because teachers do not challenge pupils to explore issues in greater
depth. Inther andysis of texts, many pupils show development of persona ingght, and a
sound understanding of arange of literary, dramatic and mediatechniques. This was shown
in the scrutiny of pupils work. InYear 10, teachers had provided effective opportunities for
pupilsto analyse in detall the features of traditiona fairy tales, and how these are used to
humorous effect in thefilm Shrek. Thiswork showed pupils ability to analyse thematic,
gructurd and stylistic festures of literary and mediatexts. However, lower attaining pupils
tend not to develop their views a any length. Many pupils are able to write in a variety of
forms and styles, and demonsirate a more confident use of an impersond style. However,
the punctuation, spelling and grammar of lower ataining, and some middle ataining, pupils
remainsweak. Thisis sometimes because work, especidly work done by some boys, lacks
sufficient care.

The progress made by pupils overdl issound. For girls, progressisgood in Years 10 and
11, largely because of their consstently high levels of motivation, good response to teaching,
and care with their work. Boysin the main dso demonstrate good attitudes, but from Y ear
9 onwards the interest of some boys begins to decline, and they produce work that is clearly
lessthan their best. Where this occurs, it is not dways consstently chalenged by teachers.
The progress made by pupils with specid educationa needs, including those with physical
disghilities, isin line with that made by the mgority of pupils.
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Theteaching of Englishissound. It isrardly less than satisfactory, and on numerous
occasonsit isgood or very good. Thispictureisbroadly smilar to thet in the last
ingpection. Teachers have high expectations of behaviour, have good relationships with
pupils and create a poditive atmosphere for learning. They demondtrate effective classroom
management skillsin al but avery few lessons. These strengths have a clear impact on the
good attitudes shown by the vast mgority of pupils, on their generdly high levels of
concentration, and on their willingness to gpply themselves productively to tasks set. In
some lessons teachers expectations of work are also high, resulting in good standards being
achieved by dl pupils. Teachers specidist subject knowledge is consstently good.

A combination of these strengths was shown in aY ear 10 lesson, related to a viewing of the
filmLet Him Have It. In thislesson, the teecher’ s effective dlassroom management skills
and very good subject knowledge enabled pupils to use information and communication
technology effectively to research information for alesflet presenting a point of view on the
degth pendty. The pupils responded with consderable enthusiasm and enjoyment, showing
an impressve ability to work independently and co-operatively, and producing research
work of avery high qudity. InaYear 11 dramalesson, pupils of awide range of ability
were st avery chdlenging task of preparing an improvisation based on a Sngle comment
made off stage, based on the play Our Day Out. Guided by the teacher’ s excellent subject
knowledge, al pupils rose very well to this challenge, using their clear understanding of
character and plot, high level skills of co-operation, and structured opportunity to evaluate
each other’ swork, to make excdllent progress. Such high quality teeching in drama
contributes significantly to overdl sandardsin English.

Work set in dl but avery few lessonsis appropriate to the learning needs of dl pupils.
However, weaknesses in planning, particularly in relation to teaching strategies to be used,
sometimes mean that opportunities to challenge pupils even further are missed. For
example, during whole-class question and answer sessons, teachers do not aways use
drategies to ensure the involvement of as many pupils as possble. Although numerous
opportunities are provided for pupilsto develop their ideas through small group discussion,
these opportunities are not aways sufficiently well structured for pupilsto achieve aswell as
they could. While the work of teaching assstantsis usually well focused, on some occasions
this support is not sufficiently well targeted to the pupils who need it. In afew lessons, these
wesknesses result in some pupils, especidly boys, losing interest and at worst engaging in
behaviour which is less than satisfactory.

Assessment procedures and practices within the department lack consistency and, in some
respects, rigour. In particular, dthough there are examples of effective marking within the
department, including the setting of targets for improvement, teachers marking isin genera
unsatisfactory. Too much marking is cursory. Written comments often do not give a clear
view on attainment and do not often give specific advice, which could redidticadly be acted
upon, as to how the work could be improved. In some cases written comments provide a
mideading view of what has been achieved. For example, work which is evidently of
unsatisfactory quaity is sometimes responded to as being acceptable. This approach to
marking does not support the strategies which teachers use in other contexts to communicate
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higher stlandards and expectations. Reports to parentsin genera do not provide sufficient
information on attainment and progress.

The department is saffed by ateam of qudified speciaist teachers, which helpsto ensure a
high leve of subject expertise. It is accommodated in a suite of plessant rooms, which
impacts positively on the working atmosphere in lessons, and on pupils' attitudes. These are
sgnificant factorsin the progress pupils make. However, procedures for monitoring and
evauating the work of the department, and for using feedback to inform departmental
improvement, are under-developed. This does not help to ensure consstency of effective
practice and a clear focus for departmental improvement. Neither does it help to ensure that
al pupils are provided with asufficiently high leve of chalenge and targeted support.

The previous ingpection highlighted the need for greater chalenge in teaching, and for more
use of information and communication technology in English. These issues need continued
attention. Progress on the remaining issues raised in the last ingpection has in some cases
been sound and in others good.

With regard to the explicit teaching of literacy in subjects other than English, there wasllittle
evidence during the ingpection that sgnificant progress has been made overdl snce the last
ingpection. However, there are pockets of effective practice. In modern foreign languages
and PSHE, for example, pupils are given well-structured opportunities to develop their
gpesking and ligtening skills. In information and communication technology, pupils are
required to produce extended writing for arange of audiences. In some subjects, such as
higtory, thereis developing use of explicit strategies to develop pupils vocabulary. For
example, important words are clearly displayed in classrooms and referred to during lessons.
The Key Stage 3 Nationa Strategy has so far had limited impact on the development of
literacy across the curriculum, athough it isjust beginning to influence some work in English.
For example, in one lesson the use of teaching approaches recommended through the
Strategy were used effectively to teach the conventions of Haiku, resulting in good progress
made by the pupils.
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MATHEMATICS

Ovedl, the qudity of provison in mathematicsis satisfactory.

Strengths
- Teachers have agood knowledge and understanding of mathematics.
The behaviour and attitude of pupils.
Rdationships within the classroom.
Management of pupils.
Accommodeétion.

Areasfor improvement
GCSE A* to C results.
Challenge for the most able pupils.
Assessment and marking of work.
Departmenta monitoring and the use of performance data.
Development planning and schemes of work.
Opportunities to use and apply mathematics.

168. In 2002, the number of pupils aged 14 achieving and exceeding the nationdly expected
standard was close to the average for dl schools. It was well below the average for smilar
schools. Overdl, in these tests, boys have attained results consstently higher than girls.
Attainment has dightly improved since the last ingpection at arate dightly faster than the
nationa trend. Attainment in lessons for the current Year 9 was in line with the standard
seen in the most recent examinations and there was no significant difference between the
attainment of boys and girls. Pupils with specia educationa needs made satisfactory
progress. Taking their prior attainment into account, the achievement of pupils by the age of
14 is stidfactory.

169. Attheend of Year 11, the proportion of pupils achieving A* to C grades for both boys and
girlswas below the nationa average for 2002. Boys' results were higher than girls. The
proportion of pupils achieving A* to G grades was broadly in line with the nationa average.
Pupils results are lower than their average across other subjects. In Years 10 and 11,
pupils with specia educationa needs and English as an additiona language make satisfactory
progress. Standards seen inlessonsin both Years 10 and 11 are a least in line with national
expectations.

170. InYears7to 9, most pupils could caculate percentages, add fractions and identify patterns.
The most cgpable could understand and use agebrareliably and interpret graphs and datain
atable with confidence. However, these pupils were often not given sufficient opportunity to
plan their own grategies and so improve their capacity to achieve smilar high sandardsin
investigative work. Many of those who find learning difficult could solve smple number
problems and work with graphs and charts. One group had a very chdlenging number
exercise a the dart of the lesson, holding up their answers on white boards. The pupils
responded well.
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In Years 10 and 11, higher ataining pupils can manipulate agebraic expressions confidently
and present gatigtical datawell. One group of pupils were chalenged to use graphs to solve
aseries of quadratic equations. These pupils showed excdllent skillsin andysing and
thinking about the problems. Pupils in another group could calculate the circumference and
area of acircle and work seen showed that the most able were able to solve quite complex
problems involving the areas of sectors and segments of acircle. In one lesson, pupils who
find learning a challenge were using decimals and percentages confidently and showed good
skillsin numeracy. Almogt dl pupils have a positive attitude to learning and work hard,
building upon skills acquired in earlier years.

Ovedl, teaching is stisfactory. The qudity of teaching is, however, variable with alarge
gap between the best and the least effective teaching. Generdly, teachers have a good
knowledge and understanding of their subject. Some |lessons were stimulating, conducted at
abrisk pace and pupils were chalenged to think for themselves. In these lessonsthe
teachers used questions appropriately to deepen pupils understanding of their work and
teachers had high expectations of behaviour using firm but good-humoured class
management. 1n most lessons seen the pupils were set the same exercises from textbooks
and this was often appropriate. However, there were instances where the work set did not
aufficiently challenge the most able and yet was too difficult for some pupils. Teachersare
not aways providing work that matches the needs of the full ability range within classes.

Over rdiance on published texts and trying to introduce too many concepts restricted pupils
learning. In some instances this contributed to deteriorating behaviour. Support for lower
ataining pupilsis satisfactory but the over reliance on published texts isleading to
ingppropriate work for some pupils. The sharing of learning objectives with pupils was
rarely seen and consequently the required learning was not dways clear. This sometimes led
to confuson amongst pupils and ineffective teecher planning.

Support assistants were well deployed in the lessons seen and worked effectively and
sengtively with individuals and groups of pupils. However, opportunities were missed to use
information and communication technology in mathematics lessons and insufficient resources
inhibited the use of practicd and investigative work. There was insufficient evidence of
pupils having the opportunity to use and apply their mathematics. There were many
instances of work in books that was not marked. There were examples of incorrect work
marked correct and aso of incorrect work not being followed up and corrected. In some
ingtances pupils had written comments in their books stating that they did not understand and
teachers had not followed up these comments. In these instances, marking and the use of
assessment to develop pupils understanding of their work is unsatisfactory.

Pupils attitudes aregood in dl years. In Years 7 to 9 thereis an orderly start to lessons.
When given the opportunity, pupils responded positively to oral and mental mathemetics
guestions and activities. They commenced work immediately when presented with atask
and al become involved in the topic. Relationshipswere good. Pupilslistened well to each
other and to teachers. Pupilsin Years 10 and 11 aso settled well as lessons commenced.
They were prepared to answer questions from teachers and to ask their own. They showed
mutual respect. Pupils were interested in their work and sustained concentration. Teacher-
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pupil and pupil-pupil relationships were very good. Overdl, pupils pogtive attitudes
contribute significantly to their progress and achievement.

176. Leadership and management of the department are satisfactory. Initid progress with the key
issues from the last ingpection was dow and some of the key issuessuch as A* to C
performance remain. Development planning and schemes of work were in need of
improvement and resources were not well matched to the needs of the pupils and the
curriculum. Currently, the head of department leads by example and has effectively begun to
implement the many changes required. Development planning has improved and is matched
to the plan for the specidist college application. New schemes of work are being developed
and these contain useful guidance to teachers on the content of lessons. Opportunity needs
to be provided for the head of department to monitor the work of the department effectively.
Accommodeation is good, athough thereis aneed to develop information and
communication technology facilities and other practical resources.

177. Providon for numeracy is satifactory. In modern foreign languages, pupils used their target
language to convert pounds sterling to Euros. In GCSE food studies, pupils were converting
between metric and imperid quantities and in information and communication technology
pupils were using spreadsheets to display datain charts and graphs. In PSHE, pupils were
cdculaing the cost of smoking and using measuring instruments to work with wood. Pupils
in geography completed independently some outstanding coursework containing avariety of
datigtica diagrams and caculations including Chi squared.

SCIENCE

Overdl, the qudity of provison in scienceis satisfactory.

Strengths

- Standards at the end of Year 11 are above the nationa averages.
Teachers have good subject knowledge and foster good relationships with students. All staff,
including the technicians, are committed to the delivery of the subject.
Investigative work planned and carried out by pupils.

The use of support staff for pupils with specid educationd needs.

Areasfor improvement
Meseting the needs of the range of ability within classes.
Ensuring that behaviour iswell managed particularly in Years 10 and 11.
The monitoring and evauation of the work of the department to ensure that standards are
consistent and that best practice is shared to support the improvement of teaching.

178. Attheendof Year 9in 2002, sandards were broadly in line with the nationa average for
the percentage of pupilsgaining Level 5 or better. They were well below the average for
amilar schools. Standards, however, are higher than when the school was last ingpected.
Boys results were better than girlS when compared to the nationa gender averages.
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At theend of Year 11 in 2001 standards were above the nationa average. Compared with
their average across dl their subjects, pupils gained over a quarter of agrade higher in
science than in the other subjects they took. Standards were average in comparison to
sgmilar schools.

In 2002 the percentage of pupils achieving A* to C grades, was dightly above the nationa
average. All pupilstook double science award at GCSE and 99 per cent obtained a grade
G or above. Boys achieved more highly than girls at the end of Year 11 in 2001 or 2002.
Standards in examinations at the end of Year 11 are higher than at the time of the last

ingoection.

Standardsin lessons and pupils exercise booksin both Years7to 9 and Years 10to 11
were lower than those indicated by the results in tests and examinations. Pupils were
achieving average sandards in lessons compared to the higher sandards achieved in tests
and examinations. The amount of progress made in lessons was generaly satisfactory but
rarely good or better.

The qudity of teaching overal was stisfactory as it was a the previous ingpection, but there
were fewer examples of good teaching. Teachers have good knowledge and understanding
of their subjects. They gain pupils interest using a varied range of strategies such as
practica work, models, demonstrations and video recordings. Pupils with specid
educational needs are well supported by classroom assistants and make satisfactory
progressin lessons.

The frequent opportunities pupils have to carry out investigative work aswell as routine
experiments is a strength of the department. In the mgority of modules, pupils plan, carry
out and evauate at least one investigation related to the content of the module. In these
lessons pupils work well together and learn from each other’ s ideas and suggestions. In
Years 10 and 11, many pupils use their own computers to write-up and present fina pieces
of work.

Teachers often control and direct the work of pupils. Consequently, al pupils are doing the
same activity at the pace of the dowest. Even where extension work isindicated in the
planning thisis used as additiona work and not work of amore challenging nature. The
needs of the middle ability and more able students are not being fully met. There are few
opportunities for pupils to work independently and take responghility for their learning. For
example, in some lessons teachers do not alow pupilsto collect their own apparatus or light
their Bunsen burners. Pupils are given insufficient opportunities to carry out research both in
lessons and for homework. However, an example of research carried out successfully was
inaproject on car safety undertaken by Year 10 and 11 pupils who had used arange of
sources, including the Internet, to produce a document of interesting ideas and facts. The
majority of questions asked by teachers are about knowledge or request a description of
what has been seen. They do not chalenge the pupils understanding of concepts or help
them to apply ther scientific knowledge to new Stuations.

Waseley Hills High School - 66



185.

186.

187.

188.

189.

190.

191.

The management of the behaviour of pupilsin Years 10 and 11 in alarge number of classes
is unsatisfactory and thisis having a detrimental effect upon the rate of learning and the
sandards achieved in the lessons. In these lessons teachers do not ingst on Silence whilst
they are talking and shout over the noise made by pupils. Pupils are frequently not on task
and thisisignored by teachers. In some lessons, a considerable amount of time is spent by
teacherstrying to establish a purposeful working environment and insufficient progressis
made in these lessons.

Ongoing assessment, including marking, is unsatisfactory: it isinconsstent across the
department and does not inform planning. Comments in books are frequently positive but
do not inform pupils of what they need to do to improve. For example, teachers do not
indicate on pupils investigations which aspect of the work, such as the prediction, needsto
improve or how to improve it. Marking sometimes demondirates low expectations of pupils.
Pupils are sometimes praised for mediocre work and the completion of missed work is not
regularly checked by teachers.

Learning objectives frequently focus on what the teacher isto ‘teach’ rather than on what the
pupils are to learn. Teachers confuse the learning purpose with tasks which are to be
carried out. For example, the learning purpose given for alesson, ‘pupils to use chemica
tests to identify food types does not identify exactly what learning is to be achieved by the
end of thelesson. Marking was identified as an area needing improvement at the previous
ingpection and there has been poor progressin this aspect of teaching.

The behaviour of pupilsin Years 10 and 11 has deteriorated since the previous ingpection
and is hindering the rate of progressin many lessons. Textbook provison has improved
particularly in the sixth form. For each laboratory there are now half sets of textbooks for
Year 7t09 and Year 10 and 11 pupilsto share. These books are not used regularly for
homework. Towards the end of akey stage, pupils are provided with arevison workbook
for their own personal use, which has agood impact upon improving their sandards. Data
logging equipment has been purchased but its use in lessonsis il insufficient. Library
provision is poor.

Extracurricular activities such as school quizzes, vigts to museums and University lectures,
inter-school competitions and an annua science week are al enhancing the promotion of
pupils interest in science.

The management of the department is unsatisfactory. The department development plan
lacks criteria againgt which to monitor and evauate its progress. Thereisno monitoring or
evauation of the day-to-day work of the department such as teaching, marking, or
homework. Oneresult of thisisthat good practice is not shared. Three members of staff
teach each class and there is inadequate co-ordination between the different teachers.

InYears 10 and 11, datais analysed to set targets and this analysis leads on to the

mentoring of under-achieving pupils. Teachers do not regularly andyse the answers given by
pupilsin the end of module tests and end of year examinations to identify areas of weskness
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in the teaching of the subject and to identify pupils who are not achieving in line with
teachers expectations.

192. Thequdlity of the accommodation is currently unsatisfactory with the furniture and fittings

showing excessve sgns of wear and tear. Foors are in a poor condition with broken and
loose tiles and are a safety hazard. There are, however, plansto refurbish the laboratories
as part of the schoal’ srolling programme of improvement.

ART AND DESIGN

Ovedl, the qudity of provison in art and design is good.

Strengths

Teachers subject knowledge and enthusiasm.

The positive relationships between staff and pupils support learning at every leve.

Pogtive attitudes of learners.

Homework isfocused well to support project research and graphica skills.

The open-door palicy encourages pupils to work beyond what is required of them.

Practica demondtrationsin lessons ensure that pupils understand how their work can progress.
Teachers st targets for each pupil through written comments which support devel opment.

Areasfor improvement

Contextua referencesto inform learning in practical activities needs grester consstency.
Subject-specific language incorporated into display work.

Some learning objectives need greater clarity in planning and teaching.

Informeation and communication technology as a cregtive tool for sudio activities.
Enrichment and curriculum opportunities through gdlery vists.

193.

194.

Standards of attainment at the end of Y ear 9 were well above average in statutory teacher
assessmentsin 2002. At theend of Year 11 A* to C grades in the GCSE examination were
above the nationd average, showing considerable improvement from 2001, and from a
bigger entry. All pupils entered achieved grades A* to G. In Year 12, five out of Sx
students entered for AS-level achieved grades A to B. In Year 13, dl A2-level students
were awarded grades Cto E.

Pupilsin Years 7 to 9 engage in tasks to increase their two- and three-dimensiona skillswith
an gppropriate range of materials and techniques. They increase their understanding of art
through engagement with the visual and tactile e ements following an ordered plan. At times,
thisis supported with references to the work of art and crafts, enabling pupilsto increase
their knowledge of and about art. A Year 9 class was introduced to the work of Kandinsky
and Caro during alesson planned to develop an understanding of composition and form, and
aknowledge of abstract and abstraction in art. The pupils took care to apply shapes from a
previous dill-life drawing, trying out avariety of compositiona possibilities for future
reference and application. They showed interest and enthusiasm for the task, and increased
their knowledge and understanding of art and artists considerably.
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Pupils studying for the GCSE are encouraged to develop individua responses to project
work and to make individua choices regarding materials and scae. Pupils who make
consdered references to the works of artists early in their planning, produce work of a much
higher quality than those who fail to make such connections. Those pupils tend to make only
limited progress, failing to address with sufficient rigour the examination criteriafor the
contextual aspect of each unit of study. A Year 10 group was shown avariety of works
from artists who experiment with surface marks and effects, and watched a demondgtration
by the teacher of how they can do smilar explorations themselves to be incorporated into a
later work. The pupilsimmediately grasped the concept of materid experimentation, and
used the opportunity to produce some interesting and unique responses. In another class, a
group of Year 11 pupils was laborioudy drawing food packaging with limited enthusasm
and no red conviction of how they would be developing their work. They had not
considered the works of Pop artists to see how smilar subject matter had been tackled and
to help them to move forward in their own work.

Students studying for AS and A2-level have the opportunity to select from avariety of
topics using arange of materids and artist references. They sdect from awhole range of
different two- and three-dimensiond techniques, and demondtrate a high level of skill and
commitment. One student talked with great enthusiasm about how she developed her
painting, incorporating awide variety of experimentd techniques to establish surface textures
within aframework of abold compostion. Another student explained how he was
influenced by the works of Georgia O’ Keeffe, and how he was having some difficulty
incorporating her technique with his desire to create a composition of naturd forms.

Pupils generdly show an enthusiasm for their work in art and design. They can talk about
their homework and classwork, and understand their strengths and weaknesses.
Sketchbooks are used by most pupils for research, preparation and skill development.
There is a good working atmosphere in the studios, which contributes to the progress of
boys and girls equaly. Pupilswith specid educationa needs and those with particular talents
make satisfactory progress.

Overdl, the quality of teaching isgood. Lessons are planned to challenge pupils at dl levels
of ability, but some are overly prescriptive and reduce persond involvement and choice.
Teachers have good subject knowledge and are enthusiastic about what they teach which
underpins their authority during lessons. They present their lessons with a sengitivity to the
needs of learners, using avariety of practica demondrations, boardwork diagrams and
technica vocabulary, pictorid references to artists, and questioning techniques to establish
an undergtanding of what is expected in the tasks. Some learning objectives do not clearly
identify intended learning. Thereisagood relaionship established between staff and pupils
which builds confidence and trust. Teachers give ahigh leve of individua support and
encourage a suitable pace to lessons. In one instance, the quality of teaching dipped below
satisfactory, caused by the poor behaviour of pupilswho had lost interest in the repetitive
and prescriptive nature of thework. Teachers offer pupils the opportunity to work at
lunchtimes, which is taken by many of them. Homework iswell focused and supports
research and graphical kills,
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199. Assessmentsa Year 9 areinaccurate in relation to Qualifications and Curriculum Authority

(QCA) criteria, but written comments are largely supportive for individua developments of
skill and understanding, and marking is used to set gppropriate targets for pupils.

200. The department has continued to maintain progress since the last ingpection with an

improvement in the quality of teaching. Resources for teaching about art and artists have
improved congderably, and the quality and range of visud reference materid isgood. The
studio accommodation has improved, dthough the space is il not fully utilised due to
limited storage facilities. Thereis till no dedicated space for teaching AS and A2-leve
gudents. The use of information and communication technology in the department is il
severey limited by availability of resources, and the opportunity to vist art galeriesremans
aweeknessin the overdl ddivery of the subject in Years 7to 9 and Years 10 and 11

201. Management of the department is satifactory. The studios are equipped for avariety of

cregtive activities and are well organised for teaching and learning. Planning is most effective
when the work of artists and craftworkers are made centra to the learning process. The
materias and topics are in the main suitably matched to the ages, interests and abilities of all
pupils, including those with specid educationa needs and those with specid taents. Thereis
no sructure for the critical monitoring of the curriculum as awhole to effect changesin
content and direction over time. Thereisashared commitment to improving the skills and
understanding of pupils. The time available for teaching sudentsin Years 10 and 11 and the
gxth formisless than found in the mgority of schools. Pupils work is celebrated in the
Sudios and at other places around the schoal, increasing the aesthetic gpped of the buildings
generdly. However, thereisalack of subject specific language in displays of work.

CITIZENSHIP

Ovedl, the qudity of provison in citizenship is satisfactory.

Str

engths

The schoal ethos, which promotes strong and supportive relationships, enables pupilsto
collaborative with each other effectively.

The schoal provides avariety of opportunitiesto help pupils develop good skills of participation
and responsble action.

The schoal’ s curriculum statement on citizenship successfully describes its gpproach towards
citizenship.

Some adaptations to the PSHE programme enable pupils to gain a good understanding of their
rights and responsibilities in a democratic society.

Areasfor improvement

A co-ordinated and coherent curriculum programme for citizenship.
Teaching schemes to help implement the curriculum programme.
Procedures for assessing pupils progressin citizenship.

Monitoring of teaching and learning.
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203.

204.

205.

Thereislittle explicit evidence of pupils atainment in citizenship because, sy, thereis not
much planned provison. Where the curriculum has been adapted to accommodate the new
citizenship programmes of study, asin the teaching of PSHE, or where there are activities
such as the school forum, pupils reach average standards by the end of Years 9 and 11,
showing understanding of palitical systems and the rights, responsibilities and duties of
citizens. In such instances, pupils are enthusiagtic, take an interest in their work and achieve
satisfactorily. They are generdly able to contribute to group and class discussions effectively
and take part in constructive debate. However, because there is no coherent and co-
ordinated programme of teaching and learning, achievement isincongstent across dl groups
of pupils.

Many pupils take advantage of the variety of extracurricular activities which hep them to
develop their enquiry and communication skills such as Y oung Enterprise, a'Year 9 mock
court competition and language exchanges. Groups of pupils dso develop their skillsin
participation and respons ble action through taking part in activities such as charity events,
The Duke of Edinburgh Award scheme, musical performances for senior citizens groups and
environmental projects. These are valuable opportunities for pupils to achievein citizenship,
but because there is no monitoring of pupils involvement and subsequent action to ensure
there isfull participation across the pupil population, not al pupils can make progress.

Only asmall amount of citizenship teaching could be observed during the inspection, asit is
not yet fully integrated into the curriculum. When it was observed, teaching was satisfactory,
containing activities which enabled pupils to explore their views on political and topical issues
and to develop their understanding by taking part in redl life scenarios such as conducting an
election by using asecret ballot. Whilst there was good evidence of teaching focusing on
pupils active involvement, there were few opportunities for pupils to reflect on the process

of participation.

The school isa avery early stage of implementing citizenship. It has made dow progressin
preparing for the introduction of this new Nationa Curriculum subject. Thereisauseful
curriculum statement, which explains the school’ s intended approach to providing for
citizenship. Thisis based upon the school’ s existing curriculum provision and encompasses
the school’ s positive ethos, the range of extracurricular activities and its community links. It
aso emphasises the contribution of different subjects and form period time. However, as
yet, this statement has not been fully discussed by the school’ s staff and thereisno
curriculum plan to ensure that dl pupils follow the statutory programmes of study across the
school. Asareault, gpart fromitsintegration into PSHE, current provison isincidental and
there are no effective procedures in place to assess pupils progressin citizenship. Thereis
no monitoring of teaching and learning so that effective practice can be identified and shared
between staff. The department’ s development plan for citizenship, which includes an audit
of current provision, ams to address some of these areas and provides a sound basis for the
future direction of the subject. The plan would be improved if it included devising coherent
teaching schemes. These schemes should build upon the best of the school’s existing
provison and help pupils accumulate their knowledge, skills and understanding in a
progressive way as they move through the school.
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DESIGN AND TECHNOLOGY

Ovedl, the qudity of provison in design and technology is good.

Strengths
- Teachers good relaionships with pupils and pupils enthusiasm for the subject.

Qudity of teaching: subject knowledge, teaching strategies and the planning and organisation of
lessons.

Pupils knowledge and skills in handling materids, equipment and components.

Pupils high levd practicd kills.

Areasfor improvement

Development of computer aided design and manufacture (CAD/CAM) and accessto
computers for dl areas of the department.

The relevance of some of the projectsto pupilsin Years 7 to 9.
The use of assessment to develop pupils learning in Years 7 to 9.
Theintegration of product analyss activities into units of work.

206.

207.

208.

209.

210.

During the ingpection, 17 lessons were visited representing dl specidist areas within the
department. Pupils work was scrutinised both as a sample group and during lessons. A
number of discussions took place with pupils and staff and extracurricular activities were
vigited.

Standards overd| are above average.

At theend of Year 9in 2002, when pupils were statutorily assessed by their teachers,
attainment was close to the nationa average. Girls' results were higher than boys'; the
difference in the achievement of boys and girlsis broadly smilar to the nationd picture.
Thereis clear progress againgt Nationa Curriculum criteriawithin al materia areas across
Years7t09. Pupilswith special educationd needs achieve equaly as well as other pupils.
Pupils who are gifted and talented achieve very well but could be till further extended by
increasing the opportunities for more chalenging design activities as they progress through
Years 710 9. Standards at the end of Year 9 are good and have improved dightly since the

last inspection.

The number of pupils achieving GCSE grades A* to C in 2001 was above average.
However, examination results in design and technology at the end of Year 11 in 2002 were
ggnificantly below the nationd average. Pupils results were Sgnificantly below their average
across other subjects. However, this has not been the pattern since the last inspection as
attainment in previous years has been congstently above nationa averages. In 2002, girls
results were significantly better than boys . Examination performance continues to be
stronger in textiles, graphic products and food.

Standardsin Years 10 and 11 have remained about the same as they were & the time of the
last ingpection.
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212.

213.

214.

215.

216.

217.

In the sixth form the comparatively small number of students taking product design atain
generdly good examination grades showing high levels of achievement bearing in mind the
prior attainment of the students taking the subject.

Generdly, pupils with specid educationd needs achieve better than might be expected due
to both the high qudity of extra support they recelve in the classsoom as well as teachers
understanding and planning for their needs. Less able pupils sometimes become disaffected
and have difficulty in meeting coursework requirements. The mgority of pupils achieve as
would be expected.

Pupilsin Years 7 to 9 generaly have a very good knowledge of materias and components,
for ingance, Y ear 8 pupils making a moisture sensor were able to identify eectronic
components, identify resstance vaues and even explain the function of atransstor. Year 8
pupilsin textiles showed alot of skill in modeling their design work through pettern
prototyping. This project also provided pupils with a vauable experience of ‘smart
materids. Year 9 pupils showed alot of understanding of ‘target groups for their food
technology desgns. A high leve of practica skill and co-operative working in practica
areasisamagor strength of pupils. This could be seen, for instance, in Year 11 food where
pupils worked on individua food preparation tasks with very high levels of independence.
InYear 10 GCSE industria processes, pupils engaged in avariety of engineering tasks (i.e.
lathe-work, brazing, screw-thread cutting etc.) and produced high-quality products. Bothin
Year 11 andin Year 13, pupils and students in graphic products and product design showed
technical graphicd sills of ahigh order; particularly strong was their grasp of applied
geometry concepts and their drafting skills.

Pupils designing skillsin Years 7 to 9 vary alittle between specidist areas. Standards of
presentation are high in textiles and graphic products; however, pupils pictorid drawing to
illugtrate their designs could be improved.

Dueto alack of resources, pupils use of CAD/CAM and information and communication
technology to enhance design and technology is inadequate. Thiswas an issue at the time of
the last ingpection. Pupils levels of creativity could be further developed with the widening
of opportunitiesfor ‘red’ design chalengesin Year 9. Pupils knowledge of design,
manufacturing and the impact on society could be further improved by a more consistent use
of product analysis activities.

Since the last ingpection, the organisation of Years 7 to 9 now gives pupils a more balanced
experience of the specidist areas. The provison for information and communication
technology has remained poor.

Teaching within design and technology isgood. Thisis an improvement since the last
ingpection. All teachersin the department are now subject specidists and they continue to
have very good relationships with pupils. Support staff are very well used and provide
excdllent support to ensure the qudity of practical sessons,
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218. Teachersemploy avariety of srategies to engage pupils of dl abilities and deliver very clear
explanations and spot demongtrations using different techniques to apped to different
learning styles. Their subject knowledgeis dmost dways very good and pupils recognise,
and show respect for, their teachers experience and wisdom. Teachers planning isof a
high sandard. They are well aware of the requirements of the programmes of study and
examination objectives. However, the recording of this planning is not as well devel oped.
Management of pupilsis very sirong with clear objectives, usualy task led, being shared
with most groups and as a result a good sense of purpose and pace pervades most |essons.
The quality of feed-back to pupils asto how well they are attaining is not very strong and
marking of pupils work isinconsistent, with lower ability pupils not receiving the same leve
of advice asthe most able,

219. Theprojectsthat teechersrun in resstant materials are sometimes fairly traditiond in nature
and could be redesigned to be more relevant to the interests, needs and skill requirements of

pupils.

220. Pupils behaviour in lessonsis dmost dways of a high order. Encouraged by some
charismatic teaching, good relaionships and skilful pupil management, pupils rarely stray
from their tasks and show their enthusiasm for the subject by attending extracurricular
workshop or ‘ chef-club’ activities.

221. Thenewly gppointed head of department is making an impact in bringing some unity to the
work of the specidist areas within the department. However, the monitoring of teaching is
not yet well established. The management of the subject overdl is satisfactory.

GEOGRAPHY

Overdl, the provison for geography is good.

Strengths
Very good |eadership and management.
All pupils are supported to progress in an inclusive department.
High qudlity project work and coursework.
Use and qudity of information and communication technology.

Areasfor development
More chdlenge and opportunity to work independently in Years 7 t0 9.
Marking to identify pupils strengths and what they need to do to improve.

222. Standards at the end of Year 9 in teachers statutory tests are well above nationd average;
the work in pupils filesisin line with the nationd average. In GCSE examinations & the end
of Year 11, the percentage of A* to C gradesin 2002 was just below average. Thishas
varied in recent years from dightly above the nationa average to dightly below it. Results
were lower than pupils average across their other subjects. A* and A grades have been
present in good numbersin al recent years. In 2002, boys results were significantly better
than girls. The coursework of GCSE pupilsis of avery good sandard. Thereare no
sgnificant differences between the standards atained by boys and girls.
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224.

225.

226.

221.

228.

229.

Pupils make sound progressin Years 7t0 9. In Year 7 they build well on the graphical and
data handling skills learned at primary school, but there is insufficient opportunity for them to
gather materid for themselves and to develop it at length. These opportunities increase in
Years 8 and 9, where pupils are encouraged to work independently on projects on energy,
Italy, Brazil and farming. These are of good and very good standard. Pupils work here
shows imagination and includes model making, striking posters and effective use of
information and communication technology.

Sound progressis again made in Years 10 and 11. The department has introduced
smulation exercises and these are beginning to give pupils the chance to work co-
operatively and to engage in discusson. GCSE coursework iswell planned and supported
by teachers; the best pieces are of excellent standard, showing good independent research.
Sixth form students state thet this coursework has been of significant help in preparing them
for A2-level sudies.

The department isinclusivein nature. Boys and girls attain equaly well. Pupils of lower
attainment are well supported by learning assistants, and pupils with specia educationa
needs are well integrated into group work.

The qudity of teaching and learning varies from unsatisfactory to very good; overdl it is
good. Relationships between teachers and pupils are good. Teachers prepare lessons well
and gart them crisply. Planning ensures that lessons are split into managesble sections, and
thisaids pupils concentration. Teachers use video clips effectively and there is good use of
information and communication technology as ateaching and learning aid. Sixth form
students volunteer to help in lessons and provide a good role mode for younger pupils.

Lessonsin Years 7 to 9 do not dways provide sufficient chalenge for pupils — teachers
present much information, but there is not enough opportunity for pupils to processiit,
discussit or make their own notes. Attention to the development of objectives which
specificaly identify intended learning would improve progress in these lessons — as would the
use of more open questions that promote discussion and reflection by pupils.

L eadership and management of the department are very good. A new head of department,
who aso has sgnificant other management responsibilities in school, was gppointed in July
2002. He has done much of good quality in a short time, developing a vision satement and
ams, and beginning to write schemes of work that incorporate citizenship and socia and
mora education. These are of very good standard. He has begun to use assessment data
effectively, and is further developing the use of fidldwork and information and communication
technology.

Standards have risen at GCSE since the last ingpection. The department has successfully
addressed the attainment of boys and the issues raised in the last ingpection report on the
development of fieldwork and information and communication technology. The head of
department has a clear vision for the future, and iswell supported by the second member of
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gaff. However, both geography teachers carry heavy loads in terms of numbers of classes
and pupils taught in aweek.

HISTORY

Ovedl, the qudity of provison in higtory issatisfactory.

Str

engths

The improvement in the percentage of pupils attaining A* to C grades in the GCSE examinations
in 2002.

The percentage of boys attaining A* to C grades in the GCSE examination in 2002.

Teachers have high expectations of pupil behaviour.

Teachers have good subject knowledge.

Pupilsin Years 10 and 11 have pogitive attitudes to learning.

Areasfor improvement

The qudity of teachers marking and assessment to inform planning in order to meet the learning
needs of dl pupils.

Raising the slandards of pupils currently in Years 7 to 9 by evauating the impact of exising
timetable arrangements on standards and by revisng schemes of work to ensure learning meets
the needs of middle and higher ataning pupils.

Developing systems to enable the subject leader to monitor and evauate the work of the
department and pupil progress and improve the quaity of the departmenta development plan.

230. Standardsindicated by teachers statutory assessments for pupils aged 14 in 2002 werein

line with the nationa average but represent a decline since the last report when pupil
performance was assessed as well above the nationa average. 1n 2002, boys performance
was higher than girls and was dso higher than boys average atainment nationaly. Over the
past three years, boys results have been consistently above the average for boys nationally.
However, the reaults for girls have falen from being above the results for girls nationdly to
below the average in 2002.

231. In GCSE examindtions a the end of Year 11 in 2001, the percentage of pupils achieving

grades A* to C was significantly below the nationa average. In 2002, the percentage of
pupils attaining A* to C grades had risen to above the national average. Thisisan
improvement on results a the time of the last ingpection. Where results fell below the
nationa average they werein line with the school’ s targets set on the basis of teacher
assessment at theend of Year 9. The percentage of boys attaining A* to C grades was
dightly higher than thet of girls. Boys results were higher than the average figure attained by
boys nationdly. The percentage of pupils attaining a pass grade A* to G hasfalen from
being dightly above the nationa average in 2000 to dightly below in 2002.

232. Standards of work seen for pupils currently in Years 7 to 9 was below that found nationdly.

Higher ataining pupils were able to describe the reasons why the Industrid Revolution
occurred but they lacked confidence and conviction when asked to categorise or prioritise
these reasons and to make judgements as to why they believe the revolution happened.
They were able to extract information from arange of sources, for example, sources related
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234.

235.

to children working in the textile mills, but gave very brief answers that sought to explain the
relidbility of historical sources when investigating the past. Lower attaining pupils, including
those with statements of specia educationa needs, were able to extract information from
historical sources and atextbook to develop an understanding of the State of roadsin Britain
in 1750. However, ascrutiny of their books revedled a Sgnificant amount of incomplete
work, work that was poorly presented with many spelling errors. Opportunities for all
pupils to develop the skills of organising and structuring historical information in extended
pieces of writing are limited — an issue identified in the previous ingpection report.

Standards of work seen for pupilsin Years 10 and 11 were in line with the average for al
schools. Higher attaining pupils demongtrated a good knowledge and understanding of the
events associated with the Cold War and the Vietnam War. They used this understanding to
write at length about issues such as who was to blame for the Cold War and to assessthe
success of the Cuban Missle Criss. They were dso making effective use of higorica
sources to help explain different interpretations regarding the changing nature of the New
Ded in America after 1933. Lower ataining pupils, including those with statements of
gpecia educationa needs, were using historical sources to develop their understanding of the
Liberd Welfare reforms and the Suffragette movement. At times, dl pupils organisation
and dructuring of written work are greatly asssted by the effective use of commercid
materids. Opportunities for pupils to write a length were evident in ascrutiny of their work
and this represents good progress since the last ingpection when it was judged to be an area
in need of improvemen.

In Years 10 and 11, most pupils make satisfactory progress both during lessons and over
time. Thisisduein part to the pogtive atitudes they display towards their learning. For
example, in one Year 11 lesson, pupils behaviour was very good and they sustained
concentration and worked well to develop an understanding of why Russa wanted to build
and maintain a strong control over Eastern Europe in the years after the Second World War.
For mogt of the lesson they worked independently, needing little assistance from the non-
specidist supply teacher. InYears7to 9, most pupils make satisfactory progress when
developing their knowledge and understanding of the history they study. The progress of
pupils with statements of specia educationd needs is satisfactory overdl but a timesis
good. Thisis often the case when they are effectively supported by learning support
assgants. In onelesson, a pupil with a statement of specia educationa needs purposefully
contributed to awhole class discusson on attacking and defending castles, showing an
increasing understanding as a result of the targeted and well-managed interventions of a
learning support assgant.

Teaching overd| is satisfactory. Where teaching was most effective teachers built upon
good relationships with their pupils and a good subject knowledge, making use of lively
exposgition to capture the interest of pupils and sustain their rate of learning. These strengths
were sometimes enhanced by teachers high expectations of pupils behaviour, agood use
of learning support assstants and occasiondly in Years 10 and 11, effective use of
commercid materiasto help guide and structure learning. Many of these features were
evident in aYear 11 class anadysng the reasons why the Americans logt the Vietnam War
andinaYear 7 classinvestigating the role of castles in the mediaeva period.
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Where teaching was less effective, teachers' lesson planning did not take account of the
needs of individua pupils. Asaresult teachersdid not plan or target their interventions to
support or extend the learning of al pupils. The subject scheme of work does not set out
clear expectations nor give sufficient emphasis to developing historical skills to support
individua teachers lesson planning. Consequently, planning does not address the learning
needs of dl pupils and often results in teachers failing to extend learning activities consstent
with the demands of the Nationa Curriculum a average and above average levels of
atanment. The qudity of teachers assessment and marking is unsatisfactory. In many
lessons observed and in a scrutiny of pupils work, teacher assessment did not identify
pupils strengths and areas for improvement to help inform them about progress, or to assst
them in the planning of future learning. Whilst teacher-pupil relationships are far more secure
than at the time of the last ingpection there are till occasions when the shortcomings
identified above lead to pupils losing concentration and engaging in non-productive talk,
which limitstheir progress and learning. Thiswas evident in a'Y ear 8 class studying Henry
VIl and the Dissolution of the Monasteries.

The subject leader iswell aware of the areas for development identified above and they
feature in the subject saif review and audit document. However, thereisinsufficient
monitoring and evauation of teaching and pupil progress. Asaresult the departmenta
development plan lacks important information needed to ensure improvement. It dso lacks
success criteria that will assst the department in measuring the impact of any changes they
make. In addition, the school has not fully evauated the impact of the existing timetable
arrangements for history on the standard of pupils work. For example, the time dlocated to
history is below the nationd guiddines.

The subject has made satisfactory progress since the last ingpection report. In particular,
sgnificant progress has been made in improving the learning environment, which no longer
rediricts the learning of pupils. Learning resources have been improved and the subject now
offers opportunities for learning to extend beyond the classroom, with organised viststo
places such as Warwick Castle.

INFORMATION AND COMMUNICATION TECHNOLOGY

Ovedl, the qudity of provison in information and communication technology is good.

Strengths

- Thevery good leadership and management of the department.
The subgtantia improvement in resource provison since the last ingpection.
Teaching was wdl managed.
Wl mativated boys and girls of dl abilities often making good progress.

Good provison and use of the lunchtime computer club.
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Areasfor improvement

- Schemes of work, including strategies for supporting dl abilities, and developing literacy,
numeracy, spiritua, mord, socid, culturd education and citizenship.

The use of information and communication technology in subjects across the curriculum.
The use of attainment data so that pupils progressis effectively monitored and targeted for
improvemen.

Planning for the ongoing maintenance and upgrading of resources.

239.

240.

241.

242.

243.

Over the past three years the attainment of pupilsin teachers statutory assessments e the
end of Year 9 has been well above nationa averages. Those pupils that were entered for
Generd Nationd Vocationd Qudification (GNVQ) examinations at the end of Year 11in
2002, performed well below the nationa average; this was partly due to the limited time and
access to teaching and learning.

The Advanced Vocationd Certificate in information and communication technology was
introduced in 2001 for sixth form pupilsand Year 12 and Y ear 13 students are making good

progress.

Standards of atainment of pupils currently in the school as seen in specific lessonsin
information and communication technology were overdl higher than those typicaly expected
of 14-year-olds. Observations show that by age 14, many pupils successfully complete a
range of chalenging work. They confidently use word processng, desktop publishing,
Power point, spreadshests, databases and the Internet. Boys and girls of al abilities make
good progress over time. They particularly benefit from individua access to the computers.
Pupils with disabilities or learning difficulties are well supported and integrated within lessons.

The work seen for the GNVQ Part One examination course in information and
communication technology by pupils aged 16 was of average standard. The limited time
alocated to study this course has hampered progress. Current Y ear 10 pupils are taking the
GCSE short course. They do have sufficient study time and most are making at least sound
progress. Two pupilswith learning difficulties were observed to cope well with the tasks
Set.

The Key Stage 3 Nationd Strategy for information and communication technology audit has
been completed and there is now a plan in place to improve the quality of teaching and
learning of information and communication technology across the curriculum.  Currently,
information and communication technology is not well integrated into many teaching
programmes. A number of teachers do not fed sufficiently confident to useit in thair
teaching. The schoal is providing extensive training to address this. Some departments,
such as geography, are making good use of the new computer suites and the recently
acquired interactive white boards. This gpproach is motivating pupils and having avery
positive impact on their learning. During the inspection, there was evidence of some good
and very good curriculum use of information and communication technology, particularly in
geography, food technology, English and mediastudies. The use of information and
communication technology in other subjects requires further improvement. Bookable access
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to one of the information and communication technology suites has recently been made
available and thisis being well used by some subject teachers and sixth form students.

Nearly dl pupils have very postive atitudes to using information and communication
technology and overdl, tharr attitudes in information and communication technology lessons
aregood. They are highly motivated and confident users of information and communication
technology. Most show good levels of independence. They listen well and behave very
well. Many pupils atend the information and communication technology lunchtime club that
isavallable in three suites over four lunchtimes every week. Thetime is often used to
complete lesson or coursework and this is helping to support overal progressin learning.
The information and communication technology club is making a good contribution to pupils
socid development.

The quality of teaching seen was good overal. It was at least sound in dl lessons observed
and in most it was good or very good. Good subject knowledge, commitment and high
expectations contributed directly to the attainment and progress of pupils of al abilities. On-
line support resources, interactive whiteboards and handouts provide clear guidance for
pupils. Lessons progressed a a good pace with gppropriate levels of chalenge and
support. Teachers explained tasks clearly with good use of questions to extend pupils
knowledge and understanding. Those pupils with a disgbility or learning difficulty were well
supported, and, where needed, received additional support from learning assistants.
Teachers marking is thorough.

The leadership and management of the department are now very good. Steff inthe
department fed well supported by the head of department and there is a strong team ethos.
Much has been done in the past academic year and this term to improve the organisation
and management of information and communication technology resources. There has been
recent improvement to planning and assessment, athough schemes of work need further
development to more clearly identify Strategies for supporting al abilities, induding gifted and
talented and less able pupils. Schemes aso need to more clearly indicate how literacy and
numeracy are being targeted as well as how spiritud, mora, socid and cultural education
and citizenship are to be developed. The information and communication technology
attainment data for each pupil isnow collated and there are plans in place to introduce more
comprehengve andysis of pupil progress over time.

The school now complies with statutory curriculum requirementsin Years 7 to 9 and Years
10 and 11. There has been substantia improvement to resources and accommodation Snce
the last ingpection. Thereisnow a 1:6.5 ratio of computersto pupils. There are four
pecidigt suites, three with 31 and one with 14 high-grade computers. Thereisaso
networked provison in the library and in the learning support base. Very recently anon-
timetabled suite of 31 computers has been put in place for cross-curricular access and thisis
aready being well used by some departments and sixth form students. These suitesare dl
networked and well managed through a specidist technician. There remain gapsin
resources and breadth of provison, particularly for modelling and control, CAD/CAM and
datalogging. Current Year 9 pupils have had insufficient prior experience due to lack of
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resources but are now making good progress. Current Year 11 pupils have only nine hours
access over the year as part of the *Your Life programme.

248. Thereremainsthe need for the school and governing body to ensure a robust and costed

forward plan for the maintenance and further upgrade of existing information and
communication technology resources.

249. Overdl, the department and school have responded well to the issues raised in the previous

ingpection. Improved provision and access are contributing positively to raisng standards of
attainment.

MODERN FOREIGN LANGUAGES

Ovedl, the qudity of provison in modern foreign languagesis very good and a strength of this
school.

Str

engths

High expectations of pupilsin terms of behaviour and work.

Qudlity of teaching methodology and sequencing of kills.

Pogitive learning environment in terms of ethos, physica environment and learning resources.
Sharing of learning objectives with pupils.

Regular stting of homework to consolidate and move pupils learning forward.

Positive teacher-pupil relationships and good pupil behaviour.

Promotion of culturd and socid vaues,

Vison of the head of the department to move the department forward.

Areasfor improvement

Opportunities for pupils to work in pairs and groups to practise language intensively and work
independently.

Use of marking to identify pupil’ strengths and what they need to progress further.

Monitor and evauate the implementation of policies and schemes of work.

Tracking and analysis of the progress of groups and individua pupils.

250. Standardsoveral in teacher assessments at the end of Year 9 in 2002 were well above the

nationa average. Boys results were Sgnificantly above boys average results nationdly. In
GCSE examinaions at the end of Year 11 in 2002, the percentage of pupils achieving
grades A* to C in French was just above the nationd average. It waswell below in
German. The number of pupils achieving grades A* to G was close to the nationd average
in French but below in German. Although results in French have fdlen over the last three
years, the number of pupils entered has more than doubled. The small number of pupils
taking German have had alate sart to the language and, therefore, have not had the
expected amount of curriculum time studying the subject.

251. Attanmentinlessonsin Years 7 to Qwas at least in line with nationa expectations in both

French and German and above them in nearly haf the lessons seen. This shows sgnificant
improvement since the last ingpection. However, the late sart to German has had an impact
in Years 10 and 11 where standards of atainment were generdly lower than typically
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expected. Standardsin Frenchin Years 10 and 11 were broadly in line with nationa
expectations. These standards were evident in books where top ability Year 9 pupils were
using the perfect and future tenses, and writing complex sentences and paragraphs
accurately. The attainment of boys hasimproved sgnificantly in Years 7 to 9 and iswell
above the typically expected standards. The choice of the modular GCSE more
gppropriately matches boys needs and the good motivation of a significant number of boys
in language lessons was evident. Both the schemes of work and the policy on raisng boys
attainment identify strategies and gpproaches to support teachersin this area.

Pupils with specid educationa needs make good progress in languages, particularly in ord
and aurd work.

The quality of teaching was good. Modern foreign languages are taught by speciaist
language teachers whose sound subject knowledge and understanding enable them to teach
awide variety of activities progressing though the different skill areas, ppropriatdy
sequenced, using arange of resources, visud and aurd simuli. As aresult, the qudity of
teaching is at least satisfactory or better in Years 7 to 9 and Years 10 and 11 and across
both French and German. Teaching was very good or excdllent in one third of lessons seen
inYears 10 and 11 and in over hdf thelessonsseenin Years 7t0 9. The impact of good
teaching was reflected in the qudity of learning. Enthusiasm for modern foreign languagesis
evident in attitudes in lessons and pupils interactions with teachers. Pupils were well
behaved, responded positively to teachers and worked hard in lessons. Thisindicates a
sgnificant improvement since the last ingpection in 1998.

Teachersfogter a positive supportive learning environment where pupils responses are
vaued and ingtant feedback given in orad work. Pupilsare able to work in arelaxed, but
purposeful atmosphere. Humour serves to maintain the pace of lessons and is an indicator
of good teacher-pupil relationships. Teachers share learning objectives with pupilsin order
that they understand the context of what they are learning. Teachersregularly set homework
to both consolidate and move pupils understanding forward. Thereis consstency across
the department in terms of high quality display work. Thisincludes target language support,
keywords, culturd dimensions celebrated through artefacts and photographs of recent trips
to France and Germany and pupils work which reflects high standards and opportunities for
cregtivity and extended writing. The Spanish club has added a further culturd dimension to
the department. The tripsto France and Germany are valuable, borne out by enthusiasm
communicated by pupils and evidenced through the diaries on display. Thesetrips have
added to the pupils interest in learning languages.

The curriculum devel ops culturd understanding through the numerous examples of life
abroad; socid interaction is developed through many opportunities for communication and
Spiritud and mora agpects are evident in lessons. Numeracy is supported through, for
example, exchange rates, counting challenges and 24 hour clock conversions, and literacy is
reinforced through, for example, colour text marking and word, sentence and text level
understanding.
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The leadership of the department isgood. The vision of the head of department has ensured
that mgor changes have taken place to benefit dl pupils. German has now been introduced
into Year 7 to give pupils equa access to both languages and to ensure those pupils
choosing German in Years 10 and 11 will not be disadvantaged. In Years 10 and 11, the
whole cohort of pupilsis now entered for a GCSE in their chosen language, thus equipping
them with auseful kill for life. Thisisagreat improvement since the last ingpection where
only agpproximately one third of pupils was entered for GCSE. Policies and schemes of
work have been developed to support teaching and learning and the head of department
leads by example, setting very high standards in al aspects. Areas needing development are
the monitoring and evaluation of policies and procedures to ensure they are gpplied
consgtently by al teachersin the department; the analysis of data so that the progress of
pupils can be tracked more closely and value-added analyses to support more closely the
identification of areas for development. The department development plan shows how the
department is moving forward and that progress againg actions is monitored regularly.

Much progress has been made in this department since the last ingpection. The use of target
language has improved and whereit is used extensvely, it has adirect impact on the quality
and speed of response by pupils who are able to imitate good quality pronunciation,
intonation and inflection of the language. However, thisis not consstent across dl teachers
in the department and there is a need to monitor the use of target language and to share
good practice in order to ensure that al pupils have equality of opportunity. Pair and group
work aso need to be developed to maximise the time pupils have to practise intensvely
newly acquired language and to foster more independence in learning.

Listening materias are used regularly so that pupils are exposed to target language spoken at
near normal speed. Tripsto France and Germany are now established and an exchange
programme isin the planning process. Textbooks have now been purchased and are used
to good effect, supplemented by high qudity resources produced by the teachers. Although
additional reading materia has been purchased, resources in the library are inadequate to
support independent research or reading. Information and communication technology has
been incorporated into the schemes of work and evidence of itsuseison display in
classrooms, but this could be developed further.

Although amarking policy has been adopted, marking needs to be improved so that pupils
know what they have done well and what they need to do to progress to the next National
Curriculum level or GCSE grade. Sdf-evauation sheets, introduced recently, enable pupils
to reflect on their learning.

In conclusion, the department has made rapid progress since the last inspection and has the
capacity to improve further.
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MUSIC

The provison for musc is satisfactory.

Strengths

GCSE A* to C grades remain well above the nationa average.

The subject attracts above average pupil numbersin Years 10 and 11.

Medium and long-term planning for progresson, for variety of activity and for the development
of ills

Quadlity and range of extracurricular activities.

Areasfor improvement

Greater consgtency in the qudity of teaching.
More effective learning objectives and assessment procedures.

The management of visting instrumenta teachers from the County Music Servicein order to

maximise the impact of this vauable additiond resource.

261.

262.

263.

264.

At the time of the ingpection, the head of department was on maternity leave and her work
was being covered by amusic specidist supply teacher. Overdl, Sandardsin Years 710 9
are close to those typically expected whilst in Years 10 and 11 they are above average.

Attheend of Year 9in 2002, pupils attainment in statutory teacher assessments was above
average. These standards are higher than those observed during the inspection. Where
gstandards were highest, pupils were able to build on their previous learning cregtively,
producing music which was clearly their own and over which they had taken some time and
made considerable effort. Thiswas the case with agroup of Year 9 boys who had taken
the main musicad dements from an exigting piece and adapted it, usng their own harmonies
and mdodies, into a piece of interest and origindity in itsown right. Where standards were
satisfactory, pupils demonstrated control over eectronic keyboards with some pupils able to
co-ordinate well between the right hand, left hand and automatic accompaniment. Pupils
could maintain a steady beeat and play in time and their composing work demonstrated a
level of technique and crestivity close to nationd expectations a thisage. However, pupils
listening skills gppeared under-developed, possibly due to the lack of focus for ligtening
provided by the teacher. When talking about the music they heard, they did not draw upon
thelr previous ligtening to describe it. There was no sgnificant difference between the
achievement of boys and girls.

In GCSE a the end of Year 11 in 2002, the number of pupils achieving grades A* to C was
well above the nationd average, with A* to G results close to the nationa average. This
achievement, within the context of a doubling of the number of pupils taking GCSE music
over the last two years, is a strength of the department. Pupils results were higher than their
average across other subjects.

Standards in lessons were highest when pupils demongtrated aleve of performing skill and a

lack of inhibition in performance, which has clearly been built up over someyears. Inther
composing work pupils were confident enough to take musica risks and work at a cregtive
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level sometimes beyond their technical skill and musical knowledge. However, therewas a
smdl number of pupilsin each group who found the work difficult and who did not yet have
the instrumenta skills or confidence to achieve their potentia. These pupils need more
frequent and targeted intervention from the teacher in order to stimulate, refocus and
encourage their work. In generd, performing and composing skills were more highly

devel oped than pupils' listening skills which appeared to be well below the level expected
for the higher GCSE grades.

InYears7t09, pupils progressin lessons was satisfactory a best. Too often learning
objectives were not made clear by the teacher and pupils, despite their efforts, were not
clear on what they should be doing and why. In Years 10 and 11, progresswas
satisfactory. Thiswas often due to the additiona work pupils do for themsdves beyond the
classroom, such asin instrumental lessons and extracurricular work, rather than what took
place during the lesson itslf. An over-reliance on the use of headphonesinhibited progress.
Whilst this enabled pupils to focus on their own work it aso meant that they could not hear
what other groups were doing and so they could not learn from them or be inspired by them.
There was no sgnificant difference in the progress of boys and girls, athough boys appear to
be better represented in current extracurricular activities. Pupilswith specia educeationa
needs progress at the same rate as other pupils.

The qudity and range of the extracurricular work provided by the department has
sgnificantly added to the ethos of the school and to its reputation in the loca community. It
is clear that pupils work beyond classroom lessons adds, not only to their musical
development, but also to their own personal and socia development.

The qudity of teaching overd| was satisfactory in the mgority of lessons. However, ina
sgnificant minority of lessons, it was unsatisfactory or poor. Where teaching was good there
was an emphasis on practical music making. There was agood choice of tasks which were
chdlenging but achievable, aswell as being attractive to the pupils as they were based on
“red” mudic. Performing, composing and listening work were dl based on avariety of styles
including reggae, current popular and TV music, as well as pieces from the classca
repertoire. The teacher often employed a light-touch, facilitator role which enabled pupilsto
progress at their own rate and focus on ther own individua needs.

Where teaching was poor it was often characterised by adow pace to lessons.
Introductions were over-long and lacking focus. Lessons sometimes finished early without
any review of the lesson’swork or progress made. Classroom management was sometimes
poor with dispersa into groups and re-assembly leading to poor behaviour. Learning
resources were not dways appropriate or available a theright time. Similarly, behaviour
management was sometimes very poor with teecher interventions sometimes leading to a
worsening, rather than improvement, of behaviour. The school’ s behaviour management
policy was often not implemented.

The medium and long-term planning of the department is a strength.  Schemes of work

clearly plan for progression, variety of activity and the development of skills. However,
planning for individua lessonsiswesk. Learning objectives are not clearly identified nor
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shared with pupils and this leads to alack of focusin some lessons which inhibits pupil
progress. Assessment criteria are sometimes vague and non-musical, and not shared often
enough with pupils. Pupils are not made sufficiently aware of the strengths and wesknesses
of their work.

270. Itisclear from departmenta documentation and other evidence that the department has
been well managed and strongly led. The strength of this management has enabled the
department to maintain the core of its work during the interregnum caused by the temporary
absence of the head of department. The school has provided adequate support to the
supply teacher in terms of the management of the department. However, the support
provided for teaching and learning within the department has not been sufficient and pupils
progress and devel opment have suffered accordingly. The management of visiting
ingrumenta teachers from the County Music Service appears haphazard and insufficient
careistaken to ensure that dl pupils have equa access to this valuable resource.

271. Progress snce the last ingpection has been limited. GCSE results remain above average and
the size of the groups hasincreased twofold. However, thereis till inadequate provision of
learning resources within the department. There are insufficient percussion instruments, both
tuned and untuned, very little provison is made for music from other cultures, and
information and communication technology equipment remains inadequate in terms of
hardware. A2-level provison, considered a strength in the last ingpection report, has now
been withdrawn. The loss of agroup of high-attaining sixth form music sudents has
implications, both in terms of the inspiration and example they would provide to younger
aspiring musicians, and the quality and depth they would add to the extracurricular work of
the schooal.

PHYS CAL EDUCATION

Ovedl, the qudity of provison in physical education is satisfactory.

Strengths:

- Classroom management and behaviour.
Leadership of the department.
Extracurricular programmes.
Reationships and team ethos.

Recently introduced assessment system.
Pupils postive attitudes.

Areasfor improvement:
- Monitoring of sandards, teaching and progress.
Assessment for learning within planning and in lessons.
The development of vocationa accreditation and leadership awardsin Years 10 and 11 and
post 16.
Partnerships with the community, loca clubs and other agencies.
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Pupils attainment at the end of Year 9in 2002 in teachers statutory assessments was
above the nationa average. At the end of Year 11 in 2002, the number of pupils achieving
GCSE grades A* to C was close to the nationa average. Overdl, since 1999, GCSE
results have improved. Boys achieved better than girls and their results were higher than
their average across other subjects. The department’ sfirst AS group was examined at the
end of Year 12 in 2002. Of 19 students entered, two attained A grades and 13 achieved
grades Cto E. Anincreasing number of students are high achieversin abroad range of
gports and gain borough, regiona and national benchmarks.

The achievement overal of both gendersis satisfactory. Many pupils make gppropriate
progressover Years 7 to 9 and Years 10 and 11. However, the progress of higher attaining
pupilsin lessonsis frequently hindered by alack of chalenge. InYears7to 9 and Years 10
and 11 thereis clear evidence that the mgority of pupils make satisfactory progressasa
result of their own positive atitudes to learning and teacher’s commitment. Specia
educationd needs pupils make good progress and are well supported by very effective
learning assigtants. In Years 7 to 9, pupils have agood knowledge of cardio-vascular and
flexibility aspects of the warm up and cool down and are able to participate in gymnastic
events with gppropriate levels of technica competence and efficiency. Netball, basketball
and volleyball skills are well developed with pupils showing congstent control when passing,
catching, dribbling, shooting, dragging and volleying. Lesswell developed are pupils
observation and evauative ills.

InYears 10 and 11, pupils are able to draw on earlier knowledge and use this to adapt
performances and show a good understanding of the hedlth related fitness aspects of the
programme. Advanced techniques in soccer and volleyball were performed with
congstency and precision. Lesswell developed were the girls badminton skills. Higher
achievers were able to transfer known skills and tactical awareness into other sports. They
were a0 able to anticipate the responses of others and adapt their own programmein
consequence.

All teaching and learning seen during the ingpection was satisfactory, with a sgnificant
number of lessons, mainly in Years 10 and 11, being graded as good or very good. The
more effective teaching was characterised by: good subject knowledge, classroom and
behaviour management, organisation, use of resources, relationships, incluson of pupilswith
specid educationa needs and the deployment of learning assstants. Weaknesses were the
limited use of regular assessments to improve learning and the restricted range of
methodology employed. Thisisresulting in afalure to meet the different needs of pupils,
especialy the more able and limited opportunities for pupils to take responghility or to
develop andyticd Kills.

Spiritud, mord and cultura issues are addressed inconsstently as a result of not being
highlighted in planning; however, teachers congtantly reinforce the view thet the tlents of dl
pupils should be recognised and valued. Pupils are encouraged to set high standards of
personal behaviour and attitude, and show respect for each other. Thisresultsin them
working well together in pairs and groups. Partnerships with loca organisations and sporting
clubslack formal structure.
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The department has made good progress againgt the key issues identified in the last
ingpection report. The recently appointed head of department is providing clear leadership.
However, development planning is il a an embryonic stage and the monitoring of teaching
and standards at department level isaweskness. Assessment is till not fully impacting on
curriculum planning. Extracurricular opportunities are extensve and well supported by
teaching staff and pupils. The department has recently introduced GCSE and AS level
courses which have had a positive impact on attainment in Y ears 10 and 11and at post 16.
The proposed development of GNV Q, Leadership Awards and Certificate of Achievement
will further enhance curriculum opportunities, as will the development of dance asan
additional aesthetic curriculum area

RELIGIOUS EDUCATION

Ovedl the qudity of provison for rdigious educetion is satisfactory.

Strengths
- Standards in examinations.

Pupils attitudes and behaviour are very good.
Relationships are very good.

Teachers questioning skills are used to good effect to degpen and extend learning.

Interesting digplays and well-ordered classrooms cregte a positive atmosphere for learning.

Areasfor improvement

Provision for pupilsin Year 10 who are not following an examination course does not meet

dtatutory requirements.
A compardively narrow range of teaching strategies.

InYears 7, 8 and 9 there is often alack of chalengein the tasks st.

The use of assessment to inform teaching and learning isin its early stages.

278.

279.

During the course of the ingpection evidence was gathered from departmental
documentation, a scrutiny of pupils work, discussions with the acting head of department
and conversations with pupils. Resources in the department and in the library were
reviewed. Eight lessonswere observed.

Pupilsin Years 7, 8 and 9 make satisfactory progress but work often lacks chalenge and
sandards are often below the expectations of the localy agreed syllabus. In Year 7, pupils
were able to interpret the parable of the Good Samaritan and suggest what meaning
Chrigians might take from the story. In work on the Fillars of Idam in Year 8, pupils
identified the key practicesinvolved in the pilgrimage to Mecca and explained some
pecidigt vocabulary, for example, sacrifice and symbolic actions. Pupils were exploring
rites of passagein Year 9, and were able to talk about their own idess of what heaven might
be like, comparing this with what others might expect. Pupils responded well in discussion
when teachers questions probed their understanding and were confident to ask questions as
well as answer them. They were able to identify basic bdiefsin Chrigtianity, Idam and
Judaism and to compare and contrast ideas from different faiths. Learning wasfirmly st in
the context of pupils own experiences and good use was made of contemporary materid,
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for example, current events and pop songs. Both boys and girls made a positive
contribution to lessons and overall written work is completed satisfactorily. However, tasks
do not dways offer opportunities for the more able to extend their knowledge and
understanding.

Standardsin Year 11 are above the nationd average in both full and short GCSE courses.
In 2002, resultsin the full course were well above the nationd average for pupils who gained
grades A* to C and in both courses were above the nationd average overdl. Theseresults
were aso sgnificantly above the average for the school. In Year 11, al pupils currently
study for an examination, either full or short course GCSE.

The standard of work seen was in line with the expectations of the examination syllabus. In
both groupings, pupils were studying life and desth issues. Pupils were challenged to debate
sendtive issues relating to medica ethics. They expressed their views confidently and with
ressons, offering avariety of pergpectives and relating these to a Christian viewpoint. The
issue of abortion was congdered with sengtivity and maturity. In the current Year 10, some
pupils have chosen to follow an examination course leading to GCSE (Full Course). Here
questioning drew on pupils experience to explore the topic of marriage from a variety of
perspectives, including the Christian viewpoint and responses were of satisfactory standard.
Pupils were challenged to explore the concept of morality and encouraged not to make
generdisations.

All other pupilsin Year 10 receve their entitlement to religious education through two six
hour modules within the “Y our Lifeé course. Thistime dlocation does not alow pupilsto
develop their knowledge and understanding at an appropriate level, and standards are below
the expectations of the agreed syllabus. Pupilsin Year 10 who are not following an
examination course do not receive their entitlement and the schoal is not, therefore, meeting
its satutory requirements for al pupils.

Pupils attitudes and behaviour are very good. Pupils arrived promptly for lessons and
settled quickly and quietly to their work. They listened carefully to ingtructions and
responded well to timed tasks, generaly completing work to the expected standard.
Teachers have high expectations of behaviour and manage their classoomswell. Postive
attitudes are reinforced with praise, and high standards of discussion work have been
achieved by establishing dear rulesfor responding to questions and listening to the views of
others. Teachers and pupilstreat each other with respect. Evidence from the work scrutiny
shows that pupils take a pride in their work and standards of presentation are high.

Overdl, the qudity of teaching is stisfactory in Years 7, 8 and 9 and good in Years 10 and
11. Postive reationships and aclear code of conduct mean that an atimosphere of trust is
established between teacher and pupils. Pupilsfed secure knowing thet their efforts are
acknowledged and valued. Lessons are planned to meet specified objectives. Teachers
subject knowledge matches the planned activities, and pupils made gains in knowledge and
understanding in line with the expected rate of progress. Resources were carefully chosen to
promote interest and enquiry, for examplein Y ear 9 a poem was used to explore tolerance
andin Year 10 a case Sudy was discussed to investigate medica ethics. Teachersare
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careful to relate issues and concepts to pupils own experience of life, giving afirm context
for learning, particularly in examination groups. Very good use was made of discusson
work in Years 10 and 11 where teachers  questioning skills encouraged pupils to think
deeply and to gppreciate the views of others. In one Year 10 lesson, a pupil commented on
the effort required to engage in a passionate debate about euthanasia, which was prompted
and marshaled by the teacher with great skill. Lessons moved at a good pace and there
was usudly a baance of whole dass teaching with individua activity.

From evidence in teachers planning and in pupils books, however, the range of teaching
strategies appearsto be limited across dl years and does not cater for avariety of learning
dyles. Learning objectives are identified but are in the main broad and generd. Thisis
particularly truein Years 7, 8 and 9, where objectives are not clearly linked to the
expectations of the agreed syllabus. As aresult, there is no sharp focus to support teaching
or to promote the use of assessment to raise standards, and with younger pupilsthereis
insufficient challenge to ensure that al pupils are stretched. Books are marked regularly and
pupils appreciate this. Comments are made and targets are s&t, but these are often to do
with basic skills rather than specific subject content. The department has a marking policy,
but arrangements to assess pupils work in a more structured way to raise standardsis not
yet developed. Homework is used effectively to extend and develop learning in class.

Teaching makes a very positive contribution to the spiritual, mord, socia and culturd
development of pupils. There are planned opportunities to extend pupils experiencesin al
aress, and teachers also take advantage of examples asthey arise. Pupils study the key
beliefs and practices of Chrigianity and encounter Idam, Judaism, and Hinduism & various
dages. All examination syllabuses focus on more than onefaith. Classroom displays
highlight religious experience in avariety of faiths, and draw attention to current affairs
involving the faiths sudied. Pupils engage in lively debate about metters of life and death and
explore mora issues, for example, through work on parablesin Year 7. Year 9 pupils have
vigted the Anne Frank exhibition, but use of vists and vistors to enhance the curriculum
remains an issue from the last ingpection.

At the time of the ingpection the head of department was on maternity leave. The school
had made very good arrangements to cover this period effectively in atime of shortage of
gpecidist teachers. Non-speciaists had made a very positive contribution to the
department. The acting head of department had ensured that there was minimum disruption
to ddivery in spite of extensve senior management roles. From evidence in documentation,
from discussions with staff and pupils and from examination results it is clear thet there is redl
commitment to the subject and to the pupils and thisis borne out in the consstently good
results achieved in public examinations. Schemes of work are planned to be of interest and
relevance to pupils as well asto meet the needs of the agreed syllabus. However, currently
there is no systemeatic process to monitor teaching and assessment practices or to share
good practice. The department is adequately resourced in terms of books and artefacts and
receives funding in line with comparable departments. Opportunities to develop the use of
information and communication technology in the subject are planned into the syllabus but
some concerns about access remain. Accommodation in a suite of recently refurbished
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roomsis very good, and teachers capitalise on this with good displays, which achieve a

ba ance between pupils work and stimulus material.

The department has maintained high standards in examination results since the last
ingpection. However, arrangements to provide religious education as an entitlement for all
pupils have recently changed and as a consequence the school is now in breach of statutory
requirements regarding pupilsin Year 10. In the main school, development should focus on
rasing the leve of chalenge for pupilsin Years 7, 8 and 9, broadening the range of teaching
drategies for dl pupils and developing the use of assessment to raise standards of learning.
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PART E:

CURRICULUM, SUBJECTSAND COURSESIN THE SIXTH FORM

THE STANDARDSAND QUALITY OF TEACHING IN AREASOF THE

In the ingpection, nine subjects and courses were ingpected and are reported on in detail. Work in

other subjects and courses was sampled and contributed to the overal picture of teaching and
learning in the schoal.

The table below shows entry and performance information for courses completed in 2001.

GCE ASlevd courses

Subject Number | % gaining grades % gaining Average point
entered A-E gradesA-B score
School | England | School | England | School | England

Biology 3 3 52 - 2 033 0.79
French 1 - 78 - 13 - 165
General Studies 4 - 77 - 19 - 192
Other Socia Studies 9 78 74 33 11 233 147
Physics 1 - 52 - 4 - 0.90
GCE A level and AVCE courses

Subject Number | % gaining grades % gaining Average point

entered A-E gradesA-B score
School | England | School | England | School | England

Biology 9 56 88 11 A 267 525
Chemistry 15 87 Q0 27 43 4.67 590
Economics 9 78 89 33 36 511 5.52
English Literature 20 95 95 20 37 4.70 591
French 4 75 89 - 33 200 559
General Studies 36 92 85 19 30 4.67 491
Geography 9 100 £7) 56 33 6.89 574
Graphical Applications 5 60 83 20 22 3.60 474
History 8 88 88 38 35 550 545
Home Economics 8 88 83 25 28 4.00 4.73
Mathematics 5 60 87 40 43 4,00 5.80
Music 2 100 93 - 35 6.00 5.74
Physics 3 100 88 - 40 200 5.67
Religious Studies 14 100 92 57 3 714 584
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SUBJECTSAND COURSES GROUPED IN CURRICULUM AREAS
MATHEMATICSAND SCIENCES

289. Mathematics, biology, chemistry and psychology were ingpected as focus subjects. In
addition, physics was sampled.

290. Numberstaking physicsin recent years have been smdl, though currently there has been a
more hedthy uptake. In 2002, 13 studentstook AS level examinations. Ten students
gained a pass grade and two students gained the highest grades of A and B. The earlier
smal numbers make comparisons between the school’s A2-leve results and nationd figures
difficult. In 2001, al three students taking A2-level passed though none achieved the highest
grades of A and B.

291. OneYear 12 lesson of physicswas sampled. The quality of teaching and learning was
good. The teacher ensured the students were clear about the purpose of the lesson and
what they had to do. The teacher’ s explanations were clear and the questioning skilfully
drew upon students existing knowledge. There was a good baance between the teacher
providing information and the students investigating for themsdlves. All students had good
access to appropriate equipment which they used competently. Standards of achievement
were good as students gpplied their knowledge successfully through their individua research.
There was some high level information and communication technology work on display with
which the students had been involved.

M athematics

Ovedl the qudity of provison in mathemeticsis satisfactory.

Strengths

- Teaching, which was always at least satisfactory and often good or very good.
Teachers have a good command of subject knowledge.
Reationships and attitudes of students.
Management of students.

Areasfor improvement
A high dropout rate from courses.
Challenge for the most able students.
Marking and assessment to mest the needs of al students.

292. Theingpection covered AS and A2-leved lessons in pure mathematics, together with
discussonswith Year 12 and Y ear 13 students and scrutiny of their work.

293. Thenumber of students involved in advanced coursesissmdl. In the five years up to 2001

the maximum number of students entered for A2-levd courses has been five and the lowest
two. In 2001, Sx students sat AS-level examinations and four were successful in achieving
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grades Cto E. Four Year 13 students took A2-level examinations and four were
successful, achieving the higher grades A to B. There was a high non-completion rate for
the course. Higtorically, male sudents' results have been higher than femaes but over
recent years, maes results have fdlen significantly and females results have improved.
Female students now outperform males and more females go on to sudy A2-level
meathematics than maes.

Standardsin Year 13 are broadly in line with those typically expected nationdly, however,
additiona extenson work would challenge the more able sixth form students. During the
ingpection, Year 13 sudents could gpply basic techniques in caculus and agebra confidently
and had good recall of past work. Effective learning was clear from solutions to the area
under a curve problems, using the trgpezium rule, work completed on partia fractions, and
the binomia theorem. Students were ableto use previous knowledge to provide good
explanations of the remainder theorem. Students have devel oped good study habits and
worked well on their own and in pairs. Overal, there was a good working atmosphere
where sudents were willing learners, showing high levels of commitment and concentration.

Y ear 12 students demonstrated good recall of agebrastudied in Year 11 and were able to
use this knowledge in alesson on the equation of agraight line. Students confidently
discussed a variety of methods for obtaining the correct equation for aline and were willing
to put forward their own idess. Occasiondly, insufficient thinking time was alowed for the
students before the answer was provided by the teacher. In another lesson, students
worked independently on differentiation of functions. Some of the questions were quite
chdlenging. However, the high levels of commitment and willingness to share ideas dlowed
the lesson to progress effectively.

Achievement was satisfactory and students had very good attitudes to the subject.

The quality of teaching was good overdl. Teachers classroom management was good. All
lessons were at least satisfactory and often good or very good. Teachers reveaed good
subject knowledge and used this to introduce new work effectively, often drawing on
examples from society to add relevance to the discussion. Relationships between teachers
and students were good. Teaching methods sometimes lacked the open-ended questions
that promote whole class discusson and hence lead to greater understanding of the subject.
In one lesson, an able boy dominated the discussion and this reduced the opportunity for
girlsto contribute. Marking of work was minimd, often relying on students to check their
own work with the onus on them to seek help. Thisis a contributory factor to the
development of good individua study habits for some students but may contribute to the
reduced numbers continuing with their sudies.

The qudlity of leadership and management is stisfactory. Teachers are well matched to
classes and often meet students outside lessons to discuss problems with work. The scheme
of work needs to be developed beyond the list of topicsthat currently exists. Marking and
assessment strategies need to be developed so that the whole range of ability of studentsis
supported. Accommodetion is good, athough information and communication technology
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resources need to be improved so that opportunities to explore mathematics using modern

technology can be integrated into the scheme of work.

Biology

Ovedl, the qudity of provison in biology is good.

Strengths

Improvement in A2-leve results.

Good teaching, with brisk pace, good relationships and effective questioning techniques that
motivate students and help them to understand the subject.

Good recruitment and retention of students with successful attraction of mae students.

The system of student reviews which involves sudentswel in their own learning.

Areasfor improvement
Use of student performance data to andyse the factors affecting improvement (val ue-added)
and identify Strategies that are successful in bringing about improvemen.
The attainment of mae students.

Use of information and communication technology to support teaching and learning.

299.

300.

301

302.

In 2001, A2-leve results were below the nationa average but they improved in 2002 to
comein line with the provisona national average. Fema e students outperformed mae
students, asthey did at AS-level in 2001 and 2002. The passratesfor AS-level in 2001
and 2002 were close to the national and provisona national averages respectively for
female sudents, but below for mae students. The reasons for this have not been andysed
by the department. In 2001, biology students did less well than students in other subjectsin
the sixth form, including chemigtry, dthough results were better than in physics.

Improvement in students' examination performance and reasons for students of Smilar
attainment performing sgnificantly differently are not andysed againgt GCSE results. In fact,
of the 11 Year 13 students taking A2-level in 2002, six performed as well as or better than
the chalenging targets predicted for them, showing thet they had performed well in relation
to their GCSE reaults. At AS-levd, only four out of 11 achieved results that were as good
as, or better than, predicted.

The standard of attainment of current students &t thisrelatively early stage in their coursesis
at least average and often better. In Year 12, they have good knowledge of the ultra-
gructure of the cdl and of models of the biochemical make-up of organelles such asthe
plasma membrane. In Year 13, they can confidently explain the tagesin growth of a
bacterial colony and the factors resulting in the graph which represents the stages.

Teaching is good overdl and students learn well asaresult. Of the three lessons seen,
teaching in one was sound and achieved its objectives and in two it was good. The better
lessons were characterised by grester sudent involvement in their own learning, by the
structure of the lessons, the relevance of the subject matter and the element of chalenge.
Teachers communicate their enthusiasm for the subject and this helps Sudents motivation
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and interest. For example, inaYear 12 lesson to develop student’ s practica skills, students
were chalenged to find out the sengitivity of Benedict’ sreagent. They worked individualy
to perfect their use of equipment and work out for themselves suitable ranges of
concentration of glucose solution in order to pinpoint accurately the sengtivity of the test for
reducing sugar. The teacher’s guidance was supportive, but did not take the initiative from
the students, who organised themsdves very well. The exercise was made relevant by
discussion of the need for use of Smilar techniques to measure glucose levelsin patients with
diabetes.

The enthusasm and good subject knowledge of the teacher, combined with good visud aids
and skilful questioning techniques, enabled students to make good progressin awel planned
Year 12 lesson on teeth and digestion. Questions were directed at individuals in order to
check their understanding or to stretch them. An end of lesson review, checking students
knowledge of the objectives of the lesson, consolidated students’ learning well.

Students were well motivated. They co-operated well during group work and could work
independently too. Relationships with students were very good. They responded well to the
obvious interest that teachers showed in them and the subject being taught. Students
written work isin the form of notes, assgnments and practical work that are conscientioudy
marked by teachers, often with detailed constructive comments that give students good
feedback about their progress and how to improve. Assignments are marked using grades
which enable students to see how they are performing in relation to the targets set for them.
Students who are underachieving receive extra help from staff. Students spesk very warmly
about the good guidance and help that they are given by their teachers. The system of
sudent reviews is very effective in heping students to reflect on their strengths and
weaknesses and discuss these with their teachers. Students have good study techniques,
which include devisng presentations that involve use of avariety of resources including
information and communication technology, which help to develop the key skill of
communication. Files and notebooks are usudly well organised. Students were confident in
their use of books and some in their use of information and communication technology. The
curriculum is enhanced by fieldwork a a Field Studies Council centre, but there are few
other organised visits to places of scientific interest or lectures.

Management of the subject issound. There are currently no improvement plan priorities for
biology in the science plan, but last year’ s priority for raisng standards a A2-level by
improved student monitoring was met successfully. Teachers have a shared enthusiasm for
the subject. There are, however, no formal schemes of work. Lessons are planned from
the subject specification by individua teachers. The expertise of the two staff teaching the
subject is not pooled in order to create guidance which incorporates their ideas and
experience. Observation of teaching by the head of subject isat present underused asa
way of improving practice. Monitoring strategies involve regular tests and checking of
students' results, but not value added andlysis.

Students' awareness of how performance at GCSE influences potentiad performance at A2

and AS-level isvery good. Year 12 students understand that the average points score at
GCSE is a better predictor than gradesin the subject. Targets are set by the head of sixth
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form, but neither students nor biology teaching staff are involved in the process. The
difference between targets that represent average progress compared with those that require
above average progress (and therefore chalenge) is not made clear to students.

307. Students are well briefed on the requirements for higher education.

308.  Information and communication technology resources are not reedily available and make
little impact on the teaching and learning of the subject. Displays of preserved gruesome
specimens in alaboratory do not present an gppropriate image of biology in the 21% century
or engender respect for living things.

Chemistry

Ovedl, the qudity of provison in chemidry is satisfactory.

Strengths

- ASlevd chemidry results for 2001 were above the nationa average for the higher grades A to
B.
Good teaching by ateacher with very good subject knowledge and good ongoing regular
assessments of students' work.
Students' very good attitudes to learning.
Very good relationships between the teacher and students.

Areasfor improvement
Standards at A2 and AS-leve to ensure that they are at least in line with nationd averages.
Questioning techniques to ensure that udents understanding is keeping pace with the quantity
and depth of the work covered.
Andysis of data, particularly value-added information to inform planning and improvement.

309. Thenumbers of sudents taking the subject are smdl and so it is difficult to make vdid
comparisons with nationa data. However, the previous ingpection report indicated that the
percentage of students achieving the higher grades at A2-level was below the nationa
average. In 2001 they were below the national average and since 1999 there has been afall
inresultsat A2-level. Subject performance indicators for 2001 show that students were
performing aswell astheir average acrosstheir other A2-level subjects.

310. Standardsin AS-leve examinationsin 2001 were above the nationa average for the higher
grades A and B and in line with the nationa average for the full range of gradesA toE. In
2002, the percentage of students gaining the higher grades decreased from 2001 but all
students gained a grade.

311. Andyssof improvement against GCSE resultsis not carried out. Also, analyss of students
performance to find out why those of amilar attainment & GCSE perform significantly
differently &t AS and A2-level isnot carried out. The school sets targets for the students
and carries out its andysis againg these targets. At A2-leve, of the Six Year 13 students
who took the examination, five performed as well as or better than the targets set for them.
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At AS-evd, of the 12 Year 13 students who took the examination, only two attained results
below the targets set for them.

Currently, only one group of students in the sixth form in Year 13 is preparing for A2-leve
chemigtry. There are no students preparing for AS-level. Attainment in lessons at this early
sage in the A2-level courseis average to very good and progress is good for both boys and
arls.

Teaching is good overdl, and students are making good progress. The teacher has very
good subject knowledge and is enthusiagtic about the subject. However, during theory
lessons, the teacher’ s questioning techniques were insufficiently developed to enable students
to demondtrate their understanding and apply thisto new Stuations. Students’ attitudes to
learning were very good and relationships between students and the teacher were aso very
good. Regular ongoing assessment of work isthorough. At the end of atopic problem
questions are set and marked. This ensures that students are fully aware of the areas of
work where improvement is needed. They appreciate the support which they are given and
the good accessibility of this support in order to address their areas of weakness.

Students were able to concentrate well in lessons and co-operated well during group
practica work. Although they find the subject chalenging their attitudes to the subject were
good. Thelr project work shows that they are able to work independently using a variety of
resources, including information and communication technology.

Resources such as textbooks and materias for practical work are good and visits to industry
and univergty lectures are aregular supportive feature of the course, which reinforce therole
of the subject in the modern world. Information and communication technology resources
are, however, not readily available in school and are making little impact on the teaching of
the subject. Many students have computers at home and are encouraged to use these for
their course work. One member of staff teaches the subject and this ensures that links
between the different aspects of the subject are reinforced and that continuity and coverage
are systematically maintained. It aso enables student progress to be effectively tracked.

In comparison to standards at the time of the previous inspection there has been no trend of
improvement athough standards did improve in 1999 and 2000. The percentage of pupils
attaining the higher gradesin A2-level was below average at the previous ingpection and is
dill below average. The progress of studentsin the sixth form was good at the time of the
previous inspection and thisis till the case. The attitudes of students were good and these
are now very good. Fansin the fume chambers are now fully effective.
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Psychology

Ovedl, the qudity of provison in psychology is good.

Strengths
- A2-leve reaultsin 2002.

Good qudity teaching.

Learning opportunities for sudents.
Departmenta improvement plan.
Leadership and managemen.

Areasfor improvement

Performance of sudents at AS-levdl.

Increased use of information and communication technology in teaching and learning.
More evenness of independent learning opportunities for students during lessons.
Increased library resources.

317.

318.

3109.

Psychology isardétively new subject being offered in the sixth form, with a 'Y ear 12 group
and aYear 13 group being first examined at AS-leve in the summer term of 2001. Inthe
current academic year there are 39 students studying at AS-level (Year 12) and 10 students
sudying at A2-level (Year 13).

Nine students sat AS-level examinationsin 2001. Of these, three achieved grades A to B
and four grades Cto E. Resultsat AS-level in 2002 were below average when compared
with nationd figures. Only seven out of 22 students examined achieved a pass grade with
15 students being ungraded. Many students achieved grades below that which was
predicted for them. Staff absences during the year would seem to have been a contributory
factor to students' under-performance. In contrast, A2-level results in 2002 were much
better with 19 out of 24 students achieving a pass grade, a 79 per cent passrate. While this
was il below the nationd passrate it was a good performance given that these students
would aso have been affected by staff absence during the examination yeer.

Attainment in Year 13 is satifactory for the mgority and very good for some students. The
magority of students displayed a mature and conscientious attitude to their work. The
magority of work seenin AS and A2-level classes included satisfactory and sometimes good
quality responses from students. 1n one A2-level class in which an objective was to increase
their understanding of ways in which media may influence/encourage aggressive behaviour,
students showed that they could debate confidently and accept constructive criticism and
chdlengewell. Students listened carefully to, and were respectful of, the views of others.
Students showed a good understanding of appropriate subject terminology and there was
evidence of secure prior learning. Inan AS-levd class in which students were looking at the
recongtructive nature of memory, they took part enthusiagticaly in an experiment to generate
datafor later discusson. Students participated well in discussion, offering relevant
interpretation and explanation of the data under andysis. A student with specid educationa
needs was well included in this lesson.
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Psychology isanew subject for studentsin Year 12. During the ingpection week, students
were observed to work well independently and in groups. They were attentive and listened
well to their teacher and to each other in discusson and generdly participated very well in
activities. Intherr answersto questions and from their comments in discusson and from
ingpection of some of their written work, there was evidence that the mgority of sudents
were making steedy progressin acquiring specidist subject vocabulary and in grasping key
subject specific concepts. Overdl, Year 12 students were making satisfactory progress.

In dl lessons observed, mae and femae students, and students having different abilities,
were equdly involved in classroom activities and contributed willingly.

Teaching and learning, overdl, were very good. Students benefit from being taught by
qudified, knowledgeable and supportive teachers who promote high educationd standards.
All teaching observed was of ahigh qudity. It was characterised by lessons having clear
objectives, good planning and preparation and teacher’ s secure subject knowledge. Careful
guestioning was used to probe students understanding and to challenge them. Lesson
objectives were made explicit for sudents at the outset with teachers providing good scene
etting introductions and concluding with useful summaries. Students were provided with a
range of learning opportunities, which included forma teaching ingtruction, purpossful whole
class and smdl group discussion and individua and smal group tasks. Students were
chdlenged in ther thinking in a supportive atmosphere. Students were generdly postive
about studying psychology. They were generdly postive in their atitude and behaviour
during lessons. They listened well and respected the views of others. Relationships between
teachers and students are very good. The only criticism was of the unevenness of
opportunities to learn independently. Students seemed to very much vaue opportunities for
discussion and debate. Students were well supported by their teachers and were sufficiently
confident to request additional information and advice when needed. They fdt that their
teachers provided a supportive learning environment.

Students have had opportunities to use information and communicative technology in the
preparation of their presentations and coursework. But information and communication
technology is not yet systeméticaly developed as ateaching tool. The main schoal library
contained very few texts to support this subject.

In generd, there was a clear link between good qudlity teaching, student learning and
atainment.

The teacher in charge provides good leadership and management of the subject. Thereisa
subject improvement plan in place with some key areas for development identified. Planning
and co-ordination of the subject is systematic and thorough. Performance datais
increasingly being used to assess and monitor student progress.

ENGINEERING, DESIGN AND MANUFACTURING

326.

Until recently, A2-level graphic communication has been taught to Year 12 and 13. Thishas
recently been replaced by A2 and AS-level product design. Thisisthe only subject being
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dudied inthisarea. The number of students taking the subject istypica for aschool of this
sze and students with awide range of ability are accepted on the course. The examination
results are satisfactory with some notable achievements by lower ability sudents. There are
some exceptiona examples of design work, such as an energy efficient home presented asa
very detalled, professond looking model.

One Year 13 lesson was observed during the ingpection. The teaching was judged to be
very good in the traditional skills. Students do have access to computer aided design
programmes for home use but the use of CAD/CAM is not yet well established in the
school. Very good support was provided for individua students and their progress was
carefully monitored. Students responded well and were enthusiastic about the course.

BUSINESS

328.

329.

Economics was inspected as afocus subject. One Year 12 lesson of business studies was
sampled. The teaching was sound. Planning identified clear learning objectives, teacher-
student relationships were very good. Students made sound progress and showed good
understanding of economic principles. However, the lesson was very teacher-led and
students were not encouraged to debate or come to their own solutions.

No students took business studies A2-leve in 2001 and 2002.

Economics

Ovedl, the qudity of provison in economicsis good.

Strengths
- Teaching, especidly in relation to knowledge of the subject and ensuring the appropriateness of
opportunities to meet examination requirements.

Positive atitudes of students and their knowledge and understanding.

Working relationships between teacher and students.

Experiences gained from Y oung Enterprise activities.

Areasfor improvement
The provison of additional resources, including textbooks, source and research materids, and
accessto in formation and communication technology in the classroom.
The development of classroom environment to raise further the interest of students in the subject.

330.

Studentsin Year 13 working towards GCE A2-level in economics are thefind group in the
school to currently take the subject. In Years 10 and 11 and in the sixth form, provision has
changed from economics to business sudies. This curriculum development has had the
conseguence of reducing the number of students recently taking economics. During the
inspection, two lessonsin Year 13 were observed. These observations together with a
scrutiny of students work and discussions with students and the head of department provide
the basis for the evidence gathered.
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Over recent years attainment has been maintained at around the nationd average at both
GCE ASand GCE A2-levels. In 2001, 16 out of 19 students achieved grades A to E,
athough only two were awarded grades A to B. Resultsat A2-level in 2002 were clearly
above those of previous years. There has been no sgnificant difference in attainment
between mae and femae students.

Work in lessons, notes and essays show that standards achieved by studentsin Year 13 are
reaching what is required at the present stage of their course. Thereis an appropriate
baance of descriptive and anaytica work, with consstent linking of key concepts to
examples from the national economy. Students showed confidence in discussions and were
willing to share their own experiences when adding to debates and taking issues forward.
The good relationships amongst students and with their teacher resulted in their taking
ownership of their sudy while being closdy guided on the generd directions to be pursued.
This was seen, for example, during class presentations by pairs of students on graphica
questions rlaing to the minimum wage. All students displayed enthusiasm for the subject
and the ability to work co-operatively on chalenging accepted ideas. Thiswas
demongtrated in ideas gained from persond Internet research. The very postive attitudes
and behaviour were centrd to the making of progress in lessons with attainment being in line
with that expected for successful completion of the course.

The qudity of teaching isgood. Thereis commitment to the subject and to meeting the
needs and ensuring the progress of individua students. Lessons were well planned and
Sructured, with emphasis on the gpplication of analysis and the links between economic
theory and experience in both the nationd and world economies. Thiswas seen in work on
the degrees of flexibility in labour markets. Lessons set out to achieve ahigh leve of
participation anongs the students, with new concepts debated and challenged at al points.
Homework effectively extends the work within lessons and contributes to the careful
preparation for examination requirements. Appropriate targets are set and support the
understanding by students of their progress and their potential performance. Y oung
Enterprise activities and the contributions made by company advisers add a further
sgnificant dimenson. The present group was seen during the ingpection to be maintaining
the levels of determination which had made previous groups S0 successful in their business
plans.

Management within economicsis very good. Subject ams and policies are well established,
and schemes of work continue to be reviewed and developed in business-related areas of
sudy. The experiences offered to students would benefit significantly from additions to the
available levd of resources. Textbooks and research materials meet only the essential needs
of the course. Thereisno access to information and communication technology in the
classroom, and students are not being provided with the opportunity to develop their kills
and knowledge during lessons through such resources and activities. There needsto bea
clear commitment to the development of thisincreasingly important eement in the teaching of
economics. This approach would benefit teaching and learning strategiesin relation to
economic modeds and to activities within business and the economy. Theinterest of sudents
in the subject area could be further raised if their lessons were to be within amore
gimulaing classroom environment.
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Improvement since the last ingpection has been satisfactory. The department has shown that
it has the ability to succeed in its provision of economics and business sudies related
COUrSEsS.

INFORMATION AND COMMUNICATION TECHNOLOGY

336.

337.

338.

339.

340.

This was not afocus subject for the ingpection. Three lessons were sampled.

Standards of attainment of students studying for the Advanced Vocationd Qudification
(AVCE) in information and communication technology were good. This course was
introduced in September 2001 and 17 students were entered for the first examination in
summer 2002. Forty seven per cent of students gained A to C grades and 82 per cent A to
E grades. From three lessons observed and work seen during inspection, many students
were achieving a above the standards expected nationdly.

The qudlity of teaching was good. Teaching was well managed with relevant use of
resources and appropriate levels of challenge and support. Good subject expertise and high
expectations helped to ensure that al students understood the purpose of tasks set. Al the
Students observed worked with high levels of independence, motivation and concentration.
In two lessons observed, students were seen working confidently through a project on
database design. Lesson plans ensure that gaps in prior knowledge and skills are addressed
so that coursework can be completed to an appropriate standard.  Students have very good
access to high qudity resources in lesson times and during private study time. They make
good use of the specidigt suite that they have priority accessto.

The scheme of work and planning for this AV CE fully reflects the syllabus criteria. Marking
is thorough and students receive appropriate levels of feedback on their strengths and
weaknesses. Thereis scope to extend the scheme of work and use of data so that it better
takes into account the development of key skills and progress towards individua learning
gods.

Overdl, organisation and management of the provision for this AV CE is good.

VISUAL AND PERFORMING ARTSAND MEDIA

341.

342.

There was no focus subject in this area, but lessonsin art, physical education, media studies,
drama and thegtre studies were sampled.

Numberstaking A and AS coursesin art are too smdl to make significant comparisons with
nationa figures. 1n 2001, seven out of eight students entered for AS-level examinations
achieved grades Cto E. In 2002, dl six students entered achieved grades A to E, with five
being awarded grades A to B. A2-level students attained low pass grades. Two lessonsin
art were observed, onein Year 12 and onein Year 13. Teaching was good or better in
both lessons and students responded well. In both AS and A2-level work, students have
the opportunity to select from avariety of topics usng arange of materials and artists
references. They sdect from different two- and three-dimensiona techniques and
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demongrate a high level of kill and commitment. They had a postive atitude to their
learning and talked about their work with maturity. Attainment in Year 12 wasin line with
national expectations and reflected the spread of ability in the group. Year 13 students
atained very highly.

The school recently introduced an AS course in physical education. It has proved popular
and thefirgt cohort of 19 students took the examination in 2002. Fifteen gained a pass
grade and two students gained the very highest grade. One Year 12 AS lesson was
observed during the inspection. The lesson began well with clear teacher explanations and
high levels of sudent discusson. Thisled to some effective learning. Students' involvement
was not sustained as the lesson became focused on note taking and as a result students
interest waned.

One Year 12 lesson in drama and thestre studies was observed. The qudity of teaching and
learning was very good. Teaching was chdlenging and enabled students to work
independently. Students responded by displaying high levels of concentration and
commitment. They co-operated well and showed a very good ttitude to their learning.

One Year 12 lesson in media studies was observed. Teaching and learning were good. The
teaching made very good use of information and communication technology and the
teacher’ s good subject knowledge was used to effectively support individua pupils. There
were good opportunities for students to work independently. Relationships were very good
and students worked purposefully and co-operatively. They displayed good understanding
of newspaper design and publication.

HUMANITIES

All subjects offered in this area were a focus for this ingpection.

Geography

Overdl, the provison or geography isvery good.

Strengths

High standards at the end of the A2-level course.

Very good teaching —which has devel oped a postive attitude in students.

Good working relationships between staff and students.
Effective use of information and communication technology as a support for learning.

Areasfor development
There are no major areas for devel opment.

346.

Geography isincreasingly popular — Y ear12 in 2002-3 contains 34 students. Standards at
A2-level are very good — above nationa averages. In the three years 1999 to 2001, 35
Sudents were entered for the examinations and al succeeded ingaining an A to E grade. In
2001, 55 per cent of students gained an A or B grade. In dl the lessons observed during
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the ingpection, standards were above the leve typicaly expected. Students were learning
effectively and making good progress.

Students are committed in their approach to the subject. They quickly learn how to organise
themsdaves and their files. In discussion, they reveded consderable background knowledge
and the ability to be discriminating when searching for information. They were well able to
use specidist terminology. Students worked well together.

The qudity of teaching and learning is very good. Lessons and lesson materids are well
prepared. Students are challenged — for example, in one lesson on soils the teacher required
them to work together to answer examination questions and insisted on clear explanations
and correct use of the very technical vocabulary. In a second lesson students had to search
for information from the Internet, select those items that supported the argument they wished
to put forward, and display information attractively, and present it to the group. There are
good working relationships between staff and students.

L eadership and management of the sixth form are very good. Teachers monitor the work of
students well. Good relationships between staff and students have produced an aimosphere
of optimism among students, severa of who volunteer to act asteachers adsin lessonsin
Years 7109 and Years 10 and 11. Resources for sixth form teaching are stretched, but the
department uses the Internet well to supplement its books.

Progress snce the last inspection has been good. Attainment at A2-level hasrisen, mae
sudents are attaining higher sandards, and information and communication technology has
been developed.

History

Overdl, the qudity of provisonin higtory is satisfactory.

Strengths
- A2-leved reaults.

Improvement in students performance in the past three years.

The percentage of students attaining pass grades A to E in the new AS-eve examination.

Pogtive sudents' attitudes to learning.

Teacher-student rel ationships that contribute to effective learning.

Areasfor development

Monitoring the work of the department and departmenta development planning.
Extending the range of teaching and learning to include student preparation and presentations.
Developing strategies to encourage students to read a range of relevant texts to improve their

andyds, evauation and communication skills,

351

The school offers coursesat AS and A2-level. The number of students who choose history
in Year 12 is variable with the present number being 18. A high proportion of these students
continue to study to A2-level and complete the course.
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Students' performance in GCE A2-level examinations over the past three years has shown a
geadily risng trend, and results are in line with the nationa average. The percentage of
students attaining the highest grades (A to B) in 2001 was dightly above the nationa

average. Theresultsin the new AS-level examinations were above the nationa average with
al sudents attaining a pass grade. Unconfirmed data for 2002 A2-level resultsindicate that
student performance has further improved. A comparison of the current Year 13 students
gtandard of work with their achievement at GCSE and AS-eve showsthey are making
progress but their overdl standard is till below the nationa average.

Evidence from discussons with the students and a scrutiny of their work indicates thet they
are acquiring an appropriate knowledge and understanding of the events and the role of
individuals such as Gladstone. However, whilst their work demondtrates an ability to extract
information from a variety of sources, including written texts and cartoon illugtrations, they
lack the confidence to use them criticaly and to use the range of evidence effectively to
produce well-balanced and convincing arguments. One reason for this may well be that their
work shows alack of evidence of reading awide range of historical texts that would extend
their depth of understanding and assigt in placing historical sources into their context. Essays
on the French Revolution indicate that the students can organise information and make
accurate use of historical terminology. However, their answers also show that their
evauations are insufficiently substantiated with historica evidence. Thisisasmall year group
comprisng dl femde sudents.

The standard of work of students currently in Year 12 isin line with the nationa average.
Higher ataining sudents are able to write at length, organisng informetion effectivey and
using evidence to support their arguments. For example, they can clearly explain the
financia and political problems confronting the French government in 1787 and they are
beginning to evauate the importance of these featuresin explaining the outbresk of the
Revolution in 1789. Discusson with students dso indicates that they are able to andyse the
motives of those who joined the politica clubsin pre-Revolutionary France and the
sgnificance of these clubs with the notion thet the revolution is popularly presented asthe
event that led to liberty and equdlity for dl. However, lower attaining students' responses to
essay questions lack precision when evauating the sgnificance of events. A scrutiny of
samples of sudents work indicates that a sgnificant number of the male sudents folders
are poorly presented and that their notes do not record the results of their anadlysis and
evauation of issues covered in lessons. As aresult, they make satisfactory progressin
acquiring the knowledge and understanding of history but are not developing their answers
with well-supported and coherent conclusions.

Teaching is satifactory, overdl, in both courses, dthough the quality of teaching does vary
between satisfactory and unsatisfactory. The strengths of effective teaching are built upon
the good relationships teachers have with sudents. This created a positive learning ethos
that ensured that students' attitudes were never less than good and &t times were very good.
Evidence from lesson observations shows that effective teaching occurs when teechers have
agood subject knowledge and support the learning of individua students. Thiswas
particularly evident in teachers assessment of the work and progress of students.
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Discussion with students indicated that they have a good understanding of the standard of
their work as aresult of teachers marking, group and individua feedback. These features
were evident in a'Year 12 group studying the importance of the politica clubsin pre-
Revolutionary France.

Where teaching was less satisfactory, teachers failed to give students adequate guidance on
how to focus note making, and gave only vague guidance on how to make use of dternative
reading texts, including the Internet. In addition, lessons relied heavily on teacher input with
little opportunity for Sudentsto engage in their learning. As aresult, the pace of learning
was dow and students displayed below average attainment.

Students were well motivated and had positive views about the school and provision made
for them through the subject, both in terms of their chances of examination success and the
access it provides to higher education courses.

L eadership and management of the subject is satisfactory. The head of department iswell
aware of the chalenges confronting the department, in aperiod of changing staff, and the
need to build upon the success of recent years. However, there are limited opportunities to
formally monitor teaching and systemétic reviews of student work are not yet in place. Asa
result, the departmenta development plan lacks aclear focus for how to maintain and
improve upon the standards achieved to date.

The performance of A2-level studentsin examinations represents good improvement sSnce
the last ingpection.

Religious education

Ovedl the quality of provison for rdigious studiesis good.

Strengths
- Standards attained in A2-level examinations are good.
Students, including those with specia educationa needs, make good progress.

Relationships are very good.

Students are ingpired by the commitment and high expectations of their teachers.

Areasfor development

Extended opportunities for students to develop independent and collaborative learning.

There are limited opportunities for sudents studying Hinduism to meet with the faith community.

Specidigts are not involved with the delivery of rdigious education as an entitlement for dl

students within the generd studies course.

360.

Evidence was gathered from departmental documentation, discussions with the acting head
of department, a scrutiny of students' work and conversations with students. Resourcesin
the department and in the library were reviewed. Three lessons were observed. It was not
possible to ingpect the delivery of religious education as an entitlement in the generd studies
programme.
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Standards at A2-level have consstently been above the national average sincethe last
ingpection. In 2001, standards were well above the nationa average at the higher grades
and above the nationd average overdl. 1n 2002, standards at the higher grades were dightly
below the nationd average, but above overdl. The smal numbers of entrants account for
the recent fluctuations at the higher grades. The department has achieved a 100 per cent
pass rate at A2-level sincethe last ingpection. In lessons seen, the standard of work was
high. Students were able to explain specidist terms, for example, eschatologica verification,
with confidence. They summarised and presented the arguments of philosophers such as
Hick, Flew and Coplestone. The Katha Upanisad was explored using the Internet, and
students were able to talk about current practice in Hinduism, illustrating responses with
information about the Krishna Consciousness Society and pilgrimage, for example. Mde
and fema e sudents were involved in carefully researched presentations, and a student
identified with specia educational needs took an active part in ord work.

Students' attitudes and behaviour were very good. They speak with confidence about their
enjoyment of and enthusiasm for the subject. They arrived at lessons promptly and well
prepared. They completed assgnments efficiently and keep their subject filesin careful
order. They are confident that their work is monitored well and appreciate the efforts of
their teachers to help them meet the department’ s high expectations. They fed well
supported in the development of essay-writing skills and receive hel pful feedback on their
work. Teachers constantly reinforce the subject’s good examination record in the school,
and sudents find thisinspirationa. Students spoke with clarity about the value of reigious
dudiesin the context of future careers, gppreciating the way their thinking and experience
have been broadened by their encounter with the discipline of philosophy and the beliefs and
culture of Hinduism.

Overall the qudity of teaching was good. It was supported by good subject knowledge
which is conveyed with commitment and enthusiasm in astyle which is gppreciated by
sudents. Students fed that they are trested in a mature way and respond to high
expectations which are congantly reinforced. They fed confident to take an active part in
lessons and make regular contributions through presentations on key issues. Independent
learning is developed through research work, using texts and the Internet, dthough the range
of strategies used to extend studentsis limited. Basic study skills are emphasised and
attention is drawn regularly to the need to develop good examination techniques. Lessons
were planned effectively and broad objectives were identified. Students were challenged
and ingpired by the teaching, for example, in work on the cosmologica argument they were
obvioudy encouraged by their ability to come to grips with key ideas and concepts.
Teaching encourages tenacity, and studentsin Year 13, dealing with difficult conceptsin
Hinduism, pursued their research with determination, organising and editing detailed notes
with expertise. Homework is used effectively to prepare for or extend classroom learning.

The spiritua, mord, socid and cultural development of sudentsis well supported by their
work in reigious sudies. The examination syllabus provides a framework for the extensve
study of belief and practice in Hinduism and students encounter a culture very different from
that in which the school is set. They spoke clearly about the broader perspective they gain
from studying the faith and are able to bring this knowledge and experience to bear on their
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everyday encounters with others. They discuss mord issues with confidence and learn to
think ideas through in order to produce logical arguments. There are opportunities to
develop independent and collaborative learning skills. Students take part in a number of
conferences during the course and the school was recently able to arrange avigt from the
philosopher John Hick to enhance understanding.

365. Theacting head of department has worked very hard to support the smooth running of work

in the sixth form in the absence of the head of department and a very positive contribution
has been made by specidist staff working outside their A2-level speciadlism. There has been
good collaboration to develop and deliver appropriate materials to support students aready
embarked on the course, and aso those who have just started. Students have adjusted well
to the Situation, and have adapted with consideration and maturity.

366. High standards in examination results have been maintained since the last ingpection. Al

gudents in the sixth form now have access to their entitlement through the generd studies
course. The department could build on its success by extending the range of teaching
drategies to cater for different learning styles and further promote independent learning.

ENGLISH, LANGUAGESAND COMMUNICATION

The focus for ingpectors was English.

English

Ovedl, the qudity of provison in English is sound.

Str

engths

Teachers high expectations of work and behaviour.

Teachers good subject knowledge.

Students are given good opportunities to work independently and co-operatively.

Students show positive attitudes, and apply themsalves to their work with concentration.
Students have good knowledge of what is expected of them, and of how they are progressing in
their work.

Areasfor development

In relation to their prior attainment, students are not making the expected progress.

Students independent work sometimes needs to be more carefully planned and structured.
The AS and A2-levd specifications currently being taught do not build effectively on sudents
prior learning.

Monitoring of teaching and learning is under-devel oped.

367.

During the inspection, five lessons were observed, two in Year 12 and threein Year 13.
Students written work was scrutinised, and discussions held with staff and students. In
addition, arange of documentation was studied.
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Ovedl, results a A2-level have not shown a clear improvement since the last inspection,
when attainment in the sixth form was judged to be average. Following a decline in recent
years, resultsin the 2001 A2-level examination in English Language and Literature were
below the nationd average. Although the proportion of students gaining a pass wasthe
same as that nationdly, the pattern of results was skewed towards the lower grades.
Femal e students attained higher standards than maes overal, which has been the case most
years ance the last ingpection. This difference in attainment was larger than the nationa
average. In 2002, resultsin the A2-level examination improved significantly. Althoughit is
not yet possible to compare these results with the nationa picture, taking into account the
tota spread of gradesit islikely that they will be in line with the nationd average. Almogt
haf of the students gained grades A or B, and it is probable that this proportion will be
above the nationa average.

The variaion in gandards found a A2-level has been reflected in the AS examinationsin
recent years, with results being satisfactory in 2001, but unsatisfactory in 2002. Reflecting
comparatively low levels of performance in the most recent AS examination, a the beginning
of Year 131in 2002, 9x out of 13 students did not continue with English.

Work seen during the inspection reflected the overall pattern of examination results in recent
years, and was below average. Thiswork did not reved aconsstent difference between the
attainment of male students and that of females, in part because much of it was the result of
collaborative efforts in mixed gender groups.

In discussion and in their writing, by the end of the course students show understanding of a
range of thematic, Sructurd and styligtic features of texts. For some, this understanding is
good. Students are mostly able to use specidist terms appropriately, and are able to
support opinions with evidence. Some are able to comment in detail on how writers use
language to achieve particular effects. However, many students lack confidence when
required to engage in higher levels of interpretation and analyss. This was reflected in one
Year 13 lesson: well-focused group discussion enabled students to comment on arange of
literary and linguigtic festures in three texts — a poem by Edgar Allen Poe, a newspaper
article, and a gpeech by former President Reagan. Guided by the teacher’s clear
explanations and ingructions, the students were able to identify a number of linguigtic
techniques, such as the emotive language used in the speech. However, students were less
secure in evauating the success of these features in creating particular effects.

Progress made by studentsin individua lessons is sound, and sometimes good. However, in
relaion to their prior attainment, students are not making the expected progress during their
ASand A2-leve programme asawhole. Thisislargdly attributable to the fact that the
examination course currently followed does not build effectively on what the students have
learned in Years 10 and 11. For example, in relating writers techniques to meaning and
purpose, students need to be able to use in this particular examination course arange of
andytica frameworks. These frameworks include linguistic approaches which require a
good knowledge of grammatica terminology, structures and effects. However, for many
sudents this knowledge isinsecure. During discussion, students communicated a strong
view that they find this course particularly daunting. It is clear that this has detrimentally
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affected the confidence and motivation of a significant number of sudents. Thisisreflected
in the comparatively high proportion of students who discontinued their study of English at
the end of Year 12in 2002. However, the progress made by students with specia
educationd needsis satisfactory.

The teaching of English is consstently sound or better, as was the case in the previous
ingpection. Students spoke very positively indeed about the quadity of teaching they receive.
Teachers relationships with sudents are good, they have high expectations of work and
behaviour, and they have well established routines to ensure that students get down to work
quickly and productively in lessons. These factors combine to create a very postive
atmosphere for learning, and impact directly on students good attitudes and high levels of
concentration. Thisis because a strong sense of purpose is established from the very
beginning of lessons and no time is wasted in getting down to work. These strengths,
combined with effective planning, clear lesson structure, and ahigh level of chdlenge, were
shown in one Year 12 lesson on monologues. In thislesson, students were able to make
good progress in their sudy of the structura, grammatica and word-level features of
monologues through a series of presentations made by the students to other members of the
group. The lesson aso demondtrated the teacher’s good subject knowledge. Thisisa
ggnificant strength in the teaching of the subject generdly, and is a key factor in the sound
progress that students are able to make in lessons.

Students are provided with numerous opportunities to work independently, and to develop
their understanding through co-operative group activity. These opportunities enable them to
think through ideas for themsalves, and to apply skills of andysis previoudy learned.
However, independent work sometimes needs to be more tightly planned and structured to
enable students to be more carefully guided towards the main learning points. Thisisthe
case, for example, in some lessons where, following independent work which students have
previoudy done in smal groups, they are expected to take alead in whole-class discussion
on texts studied. In these circumstances, sudents understanding is sometimes limited
because the independent work has been too open-ended. The teacher, therefore, hasto
take the lead in discusson. Where this occurs, the teacher’s good subject knowledge and
clear explanations usualy enable students to develop a sound understanding of the texts, and
the approaches by which they can be studied. However, the benefits of very good
opportunities for sudents to develop confidence and skill in their own use of andytica and
eva uative techniques have been congtrained by some limitations in the guidance provided.

Ongoing assessment is used effectively to provide feedback to students and to guide
teaching. Marking isthoughtful, detailed and congtructive, and usualy provides clear advice
on what students need to do to improve their work. The detailed feedback students receive
from teachers is an important factor in their clear understanding of how they are progressing
and what they need to do to achieve targets set. In discussion, students themselves
expressed strong views on how helpful they find the supportive and congtructive guidance
they recelve from teachers. Students also expressed strongly their gppreciation of the fact
that this help is often provided at length, outside of taught time,
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376. Thehead of department co-ordinates sixth form provison efficiently. However, monitoring
and evaluation of teaching, learning and standards are under-developed. This congrainsthe
extent to which improvements can be planned and implemented systematicaly.

377. Therewere no Sgnificant issues for development identified in the previous ingpection.
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